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Exploring Behavioral Complexity and
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Philosophy of Deleuze and Guattari
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Abstract
This study investigates how Deleuze and Guattari’s philosophical concepts, particularly deterritorialization, rhizome, body
without organs, and desiring machines, inform the behavioral complexity and intuitive decision-making of school administra-
tors. Rooted in postmodern educational theory, the research explores how administrators navigate increasingly complex and
unpredictable school environments by adopting non-linear, flexible, and intuitive approaches to leadership. Behavioral com-
plexity is defined here as the ability to manage multiple and sometimes contradictory roles, while intuitive decision-making
reflects administrators’ reliance on internal judgments in response to dynamic challenges. Using a qualitative case study
approach, data were collected through semi-structured interviews with 46 school administrators enrolled in a graduate pro-
gram. Content analysis revealed that exposure to Deleuze and Guattari’s philosophy led to increased cognitive flexibility,
stronger collaboration and creation competencies, and more conscious, reflective practices in decision-making.
Administrators reported enhanced abilities to break away from rigid structures, think holistically, and draw on personal intui-
tion and experience when managing organizational challenges. The study concludes that Deleuze and Guattari’s philosophical
framework can support the development of leadership skills essential for navigating postmodern educational contexts. It is
recommended that training programs for current and future school administrators incorporate philosophical and reflective
components such as postmodern theories to enhance complexity navigation, decision-making autonomy, and adaptive leader-
ship. Such integration may foster educational environments grounded in creativity, trust, and innovation.

Keywords
deterritorialization, behavioral complexity, intuitive decision-making, school administrator, Deleuze and Guattari

Introduction

In Anti-Oedipus (1972), Gilles Deleuze and Félix
Guattari introduced the concept of deterritorialization,
referring to the breaking down of fixed structures and
hierarchical norms in favor of fluid, evolving connec-
tions. Their critique of capitalist and psychoanalytic sys-
tems underscored the need for decentralized, adaptive,
and networked ways of understanding society. Central
to their philosophy is the idea of desiring-machines,
which represent individuals as complex, multi-functional
beings constantly in motion, shaped by and shaping the
systems around them (Deleuze & Guattari, 1977). These
ideas challenge rigid frameworks and instead promote
non-linear, intuitive, and relational thinking.

This theoretical lens provides a powerful foundation
for rethinking educational leadership, especially in

increasingly complex school environments shaped by
globalization, reform pressures, and institutional uncer-
tainty. As Uhl-Bien (2021) notes, modern organizations
including schools operate in dynamic systems that
require adaptive leadership rooted in complexity think-
ing. In this context, school administrators must balance
diverse roles: managing institutional expectations, foster-
ing collaboration, navigating change, and making intui-
tive decisions under pressure (Jawadi et al., 2013;
Thompson, 2020).
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Behavioral complexity, in this study, refers to the
administrator’s capacity to perform and integrate multi-
ple leadership behaviors, collaborating, controlling, cre-
ating, and competing, depending on context (Lawrence
et al., 2009). Intuitive decision-making is the ability to
make judgments based on experience, insight, and
context-sensitive awareness rather than formal logic
alone (Kinchington, 2020; Luo, 2008). These two con-
structs have gained significance in educational leadership
research as the demands on school leaders have grown
more fluid and unpredictable (Cockerill, 2021).

Drawing on Deleuze and Guattari’s notions of rhi-
zome, deterritorialization, body without organs, and
desiring-machines, this study explores how philosophical
engagement with these concepts can influence adminis-
trators’ understanding and enactment of behavioral com-
plexity and intuitive decision-making. The rhizome, for
instance, offers a metaphor for non-hierarchical, hori-
zontal leadership where connections between individuals
and ideas are constantly formed and reformed (Munro,
2015; Olivier, 2024). This aligns closely with the leader-
ship demands of fostering collaborative cultures, innova-
tion, and flexibility within school environments (McKay
et al., 2014).

Previous research has emphasized the importance of
collaboration and creativity in school leadership (León
et al., 2017), as well as the need for adaptive and reflec-
tive decision-making in complex systems (Spicer &
Sadler-Smith, 2005). However, few studies have exam-
ined how philosophical inquiry, particularly through
postmodern thought, can shape the cognitive and beha-
vioral practices of educational leaders. This study
addresses this gap by investigating how engagement with
Deleuze and Guattari’s ideas influences school adminis-
trators’ perceptions and practices related to complexity
and decision-making.

Theoretical Framework

Deterritorialization, Globalization, and Education. Deleuze and
Guattari’s concept of deterritorialization refers to the
process of breaking free from fixed structures, identities,
and meanings in favor of fluid, adaptive, and intercon-
nected modes of existence (Abdul-Jabbar, 2024; Bradley
& Argenton, 2025; Deleuze & Guattari, 1987). Rather
than suggesting the erasure of complexity, deterritoriali-
zation embraces multiplicity and mobility. In educational
contexts, this concept challenges rigid institutional
boundaries and invites more dynamic, relational
approaches to leadership and learning (Cole, 2022;
Purcell, 2013; Woodward & Jones, 2005).

This idea is especially relevant in an era shaped by
globalization. Globalization has altered the boundaries
between cultures and institutions through shifting

population dynamics, digital transformation, and eco-
nomic interdependence, leading to what Axford (2001)
calls ‘‘new social morphological characteristics.’’ Within
education, deterritorialization manifests in cross-border
collaboration, policy mobility, remote learning environ-
ments, and transnational networks (Martens et al.,
2015). As such, educational institutions are increasingly
operating beyond traditional geographic and political
constraints, fostering new expectations for administrative
flexibility and responsiveness (Saberi Fathi, 2025).

These shifts necessitate educational leaders who can
adapt to complexity and uncertainty. School administra-
tors today must navigate fluid stakeholder relationships,
shifting governance structures, and evolving pedagogical
expectations. Deterritorialization offers a theoretical lens
to understand how administrators release rigid beha-
vioral roles and respond to emerging global and local
demands through more flexible, pluralistic, and intuitive
approaches.

Rhizome Thinking and Educational Leadership. Closely linked
to deterritorialization is Deleuze and Guattari’s concept
of the rhizome, which represents a non-linear, non-
hierarchical model of thought and organization (Brailas,
2023; Cook, 2024; Drumm, 2024; Okorokova, 2024).
Unlike traditional tree-like models based on roots, ori-
gins, and centralized authority, rhizomes spread in multi-
ple directions without a single center, connecting
disparate elements through dynamic and unpredictable
pathways (Deleuze & Guattari, 1987; Fox, 2023). This
model is particularly useful in conceptualizing leadership
in complex systems.

In education, rhizomatic structures support innova-
tion, distributed leadership, and collaborative problem-
solving (Oliver, 2024; Thwe & Kalman, 2024). As
Buchanan (2007) outlines, rhizomes resist binary think-
ing and instead foster diverse, open-ended connections.
This orientation aligns with educational contexts that
require school administrators to operate flexibly, work
across roles, and lead relationally rather than hierarchi-
cally (McKay et al., 2014; Munro, 2015).

Rhizomatic thinking provides a cognitive and struc-
tural basis for school leaders to perform multiple func-
tions simultaneously and to draw connections across
experience, intuition, and institutional need (Magno &
Becker, 2024). It supports the kind of responsive, integra-
tive mindset required to navigate the behavioral demands
and intuitive challenges of school leadership in the 21st
century.

Behavioral Complexity and Intuitive Decision-Making Competence.
Educational systems today are characterized by rapid
change, information overload, and increased account-
ability, demands that require administrators to develop
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broad skill sets. Behavioral complexity refers to the
capacity of individuals to perform multiple, sometimes
contradictory roles, and to adapt behavior based on
context (Denison et al., 1995; Lawrence et al., 2009). In
school leadership, this includes roles such as collabora-
tor, innovator, disciplinarian, and strategist, often
enacted simultaneously.

This complexity aligns with the Deleuzian view of
identity as fluid, deterritorialized, and context-depen-
dent. Administrators operating with a deterritorialized
mindset are better positioned to shift between roles with-
out becoming trapped in fixed patterns, enabling more
responsive and creative leadership.

Another critical competency is intuitive decision-
making, defined as the ability to make judgments based
on experience, emotion, and instinct rather than solely
on analytical reasoning (Parsons & Jennings, 1998;
Spicer & Sadler-Smith, 2005). Research suggests that
intuition plays a vital role in high-stakes educational
decisions, especially in novel or ambiguous situations
(Kinchington, 2020; Luo, 2008; Sipman et al., 2021).
Deleuze and Guattari’s philosophy affirms the value of
intuitive flows and unconscious processes in action,
framing them as productive rather than irrational.

In sum, the concepts of deterritorialization and rhi-
zome thinking offer a philosophical foundation for
understanding how school administrators develop and
enact behavioral complexity and intuitive decision-mak-
ing. These theories illuminate the dynamic, relational,
and creative aspects of leadership in complex educational
environments and support the cultivation of flexible,
ethical, and reflective school leadership.

Building on the theoretical lens provided by Deleuze
and Guattari’s concepts of deterritorialization, rhizome,
body without organs, and desiring machines, this study
seeks to explore how these poststructuralist ideas can be
meaningfully applied within educational leadership. The
framework suggests that contemporary school adminis-
trators, operating in increasingly complex and unpredict-
able environments, may benefit from philosophical tools
that promote adaptive, non-linear, and intuitive modes
of thinking and acting.

By positioning Deleuze and Guattari’s thought in
direct relation to the leadership competencies of beha-
vioral complexity and intuitive decision-making, the
study offers a novel interpretation of how abstract philo-
sophical ideas can influence real-world administrative
practices. Specifically, it examines how exposure to these
concepts may reshape how administrators perceive and
perform key leadership behaviors such as collaboration,
control, creation, and competition.

Purpose of the Study and Research Questions

This research aims to investigate how Deleuze and
Guattari’s concepts, particularly deterritorialization, rhi-
zome, body without organs, and desiring machines, impact
the behavioral complexity and intuitive decision-making
competencies of school administrators who work in pub-
lic schools and are concurrently pursuing graduate stud-
ies in educational sciences.

The study is guided by the following research
questions:

1. What are the perceptions of school administrators
regarding behavioral complexity and intuitive
decision-making competencies after acquainting
themselves with Deleuze and Guattari’s rhizome
concept?

2. What are the perceptions of school administrators
regarding behavioral complexity and intuitive
decision-making competencies after acquainting
themselves with Deleuze and Guattari’s deterri-
torialization concept?

3. What are the perceptions of school administrators
regarding behavioral complexity and intuitive
decision-making competencies after acquainting
themselves with Deleuze and Guattari’s ideas of
body without organs and desire machines?

4. What are the perceptions of school administrators
regarding behavioral complexity (collaborating,
controlling, creating, competing) competencies/
behaviors after acquainting themselves with
Deleuze and Guattari’s philosophical concepts?

Methodology

Research Design

This study endeavors to explore the influence of Deleuze
and Guattari’s philosophies on the behavioral complexity
behavior and intuitive decision-making behaviors of
school administrators. The research employs a qualita-
tive case study design as a part of its methodology.
Qualitative research involves direct engagement with
individuals in natural settings and employs an approach
that combines both inductive and deductive data analysis
to uncover patterns and themes (Creswell, 2013). Case
studies are particularly adept at providing comprehensive
explanations and evaluations of specific situations, facili-
tating an in-depth examination of the situation under
scrutiny (Merriam & Tisdell, 2013). By utilizing data
directly derived from the sources, case studies offer
researchers to closely examine real-life events within a
specific context, revealing their holistic and meaningful
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attributes (Yin, 2003). The primary characteristic of a
case study is its in-depth investigation of one or more
cases (Yıldırım & Sximsxek, 2016, p. 73). When multiple
cases are included, it is termed a multiple case study
(Gerring, 2007). Given the multifaceted nature of this
study, which delves into the behavioral complexity beha-
viors (collaboration, control, creation, and competition)
and intuitive decision-making behaviors of school admin-
istrators based on Deleuze and Guattari’s philosophies, a
nested multiple case study model was employed.

Study Group

The study’s participants consist of 57 school administra-
tors pursuing their master’s degrees at Mustafa Kemal
University Faculty of Education in Hatay, Turkey.
While all school administrators enrolled in the master’s
program were invited to participate in the research, a
total of 46 administrators volunteered to take part in the
study (Table 1).

Data Collection Tools

The research employed the semi-structured interview
technique as a qualitative data collection method. This
technique grants the researcher the freedom to pose pre-
pared questions to participants while staying within the
scope of the subject and domain. Moreover, it allows for
additional inquiries to gather more comprehensive infor-
mation. For this study, the process unfolded in several
stages. Initially, Deleuze and Guattari’s philosophies
were introduced over a span of 12weeks within the
‘‘adult education and lifelong learning’’ course of the
master’s degree program. The school administrators
were assigned tasks related to these philosophies.
Subsequently, interviews were conducted with the
administrators to address sub-problems of the research.

The interviews employed open-ended semi-structured
questions developed by the researcher. Through these
initial interviews, a draft of the semi-structured interview
form was developed by the researcher to gather the
insights of the administrators. To ensure the reliability
and clarity of the interview tool, a multi-step develop-
ment process was followed. Initially, a comprehensive lit-
erature review was conducted, followed by preliminary
interviews with school administrators to draft the initial
version of the interview form. Subsequently, expert feed-
back was obtained from five faculty members with doc-
toral degrees. To ensure the efficacy of the interview
form, expert opinions were sought. Two associate profes-
sors specialized in the field of philosophy and three asso-
ciate professors specialized in the field of educational
sciences were consulted, their feedback resulting in
refinements to the questions in the interview form. Based
on their suggestions, the interview questions were revised
for content and conceptual accuracy. The input of a doc-
toral faculty member, with expertise in grammar, was
also sought to enhance the clarity and comprehensibility
of the form. Following these editions and corrections,
the interview form was finalized. A pilot study was then
conducted to identify any potential issues with clarity
and meaning in the questions. Following the pilot imple-
mentation, final revisions were made, and the interview
forms were finalized. To facilitate smooth data collec-
tion, appointments were scheduled in advance with parti-
cipating school administrators, who were working in
public schools, and all interviews were conducted accord-
ing to the scheduled times. The interview process delved
into detailed discussions, further probing concepts
through supplementary questions such as ‘‘Could you
provide an example?,’’ ‘‘What exactly do you mean?,’’
and ‘‘Can you explain further?.’’ These follow-up ques-
tions aimed to explore surface-level discussions more
profoundly and gain a deeper understanding. The inter-
views were conducted individually, providing a face-to-
face interaction with each participant. The duration of
each interview ranged from 20 to 50min. The data col-
lection phase spanned ;21days, during which the
research gathered valuable insights from the
participants.

The study spanned 12weeks, during which partici-
pants engaged with Deleuze and Guattari’s philosophy
through a progressive curriculum. In the first 3weeks,
the foundational ideas of Deleuze and Guattari were
introduced and explored. The following 4weeks were
dedicated to in-depth discussions on key philosophical
concepts such as deterritorialization, rhizome, body
without organs, and desire machines. These sessions
involved both instructor-led explanations and open class-
room debates. Over the next 3weeks, the focus shifted to
examining participants’ perceptions of behavioral

Table 1. The Demographic Variables of the Participants.

Variables Groups Frequency (f) Percentage (%)

Gender Female 14 30.4
Male 32 69.6

Age 21–30 10 21.7
31–40 14 30.4
41–50 15 32.6
51 and above 7 15.3

School type State 36 78.3
Private 10 21.7

School level Primary 13 28.3
Secondary 18 39.1
High 15 32.6

Position at
school

Principal 36 78.3
Vice-principal 10 21.7
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complexity and intuitive decision-making competencies
in light of the philosophical framework. This stage
encouraged participants to draw connections between
theory and their own professional practices. During the
final 2weeks, the course content was synthesized through
integrative discussions, in which participants critically
evaluated both the strengths and limitations of applying
these philosophical perspectives to educational leader-
ship. Throughout the course, participants completed
reflective assignments, engaged in guided readings, and
participated in group discussions, which allowed them to
internalize and articulate how the philosophy might
shape their thinking and practice. While the study
employed a qualitative approach rather than a case study
design, all participant responses were analyzed in depth
with attention to emerging patterns and conceptual
insights.

Ethical Considerations

Before commencing the study, the necessary ethical
approval was obtained from the Scientific Research and
Publication Ethics Committee of University (date: June
6, 2024, meeting no. 06, decision no. 09).

To protect participants and prevent any potential
issues with institutions or individuals, the identities of all
participants were kept strictly confidential, and codes
were used instead of names during data analysis. Prior to
recording participants’ statements using mobile phones
or voice recorders, verbal consent was obtained, and an
informed consent form, prepared in advance, was read
and signed by the participants. Furthermore, participants
were assured that the voice recordings would be securely
stored and would not be shared with others, either in
part or in full, under any circumstances. After the data
analysis was completed, the findings were shared with
the participants one final time to confirm whether they
had any additional opinions or wished to retract or revise
any statements. In this way, potential harm to partici-
pants was minimized.

During the data collection process, participants’
responses to the research questions were obtained solely
through verbal communication. This approach was
adopted to prevent any social, psychological, or physical
harm to the participants. In fact, providing an opportu-
nity for participants to share past negative experiences
can be considered a therapeutic process in itself. Before
the interviews began, participants were informed that
their involvement in the study was entirely voluntary,
that they could stop answering questions at any time
without providing any justification, and that they could
withdraw from the study whenever they wished.
Nonetheless, some participants may have experienced
temporary emotional reactions or sadness while

answering certain questions. However, considering the
potential contributions of this study to teachers, stu-
dents, parents, administrators, educators, those inter-
ested in the field, and even broader communities, the
research was deemed highly valuable for the field of edu-
cation. Indeed, some participants expressed happiness
during the study, stating that they were pleased to have
their opinions, views, and ideas heard and to know that
their perspectives will be shared through an academic
publication.

Data Analysis

The data obtained in these research underwent analysis
using the content analysis method, which incorporated
both inductive and deductive approaches. First of all,
the data, obtained through mobile phones and recording
devices, were transcribed into computer environment.
Pertinent elements, the places, words, sentences, and
dimensions, considered important for the research, were
marked for coding. Coding entailed employing words
and concepts articulated by the participants as codes. In
certain instances, synonyms or phrases closest to the con-
cept were used as codes. The process followed the line-
by-line analysis approach outlined Patton (2014). In an
effort to reflect the participants’ perspectives accurately,
direct quotations were predominantly used. The coding
phase was carried out collaboratively by three different
doctoral faculty members, and subsequent comparison
of codes exhibited a compatibility rate of 92%. The cod-
ing was finalized upon achieving data saturation, the
point where repetition and redundancy became evident
(Charmaz, 2006).

The coding process began by breaking down all codes
into subcategories, subsequently forming themes under
these categories. This categorization enabled harmonious
alignment among the various data segments. The deduc-
tive method was applied to the primary headings/dimen-
sions, where findings were presented. These main
headings, pivotal to the thematic analysis of behavioral
complexity and intuitive decision-making abilities of school
administrators, were determined at the outset of data
analysis to set the context. In contrast, the inductive
method guided the identification of themes. Four distinct
themes (collaboration, control, creation, and competition)
emerged under the main heading. The themes and sub-
themes identified in this study were derived directly from
the responses of participants to the research questions.
Accordingly, a qualitative content analysis approach was
followed: initial codes were generated from participants’
expressions, and these codes were then conceptually
grouped to form broader categories and themes. Once
the data were rigorously examined, the dimensions and
themes were organized into comprehensive tables and
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subsequently interpreted. Although the tables in the
results section present individual codes, the narrative
interpretation under each sub-research question reflects
how these codes were synthesized into meaningful the-
matic structures. This inductive process ensured that the
emerging themes were firmly grounded in the data.

Findings

This section of the study delves into the sub-problems
that were outlined to explore the impact of Deleuze and
Guattari’s philosophies of rhizome, deterritorialization,
body without organs and desire machines on the beha-
vioral complexity, and intuitive decision-making compe-
tencies/behaviors of school administrators.

When Table 2 is examined, it becomes evident that
school administrators’ viewpoints regarding changes in
behavioral complexity and intuitive decision-making
behaviors, following their exposure to Deleuze and
Guattari’s rhizome philosophy, are defined with eight
distinct codes. The interviews with school administrators
and the data obtained indicate that a significant majority
of school administrators observed a positive impact of
Deleuze and Guattari’s rhizome philosophy on both
their behavioral complexity behaviors and intuitive
decision-making behaviors.

Selected opinions from school administrators regard-
ing the changes in their behavioral complexity and intui-
tive decision-making behaviors following their
engagement with Deleuze and Guattari’s rhizome philo-
sophy include:

Participant 3: ‘‘I now employ rhizome philosophy to
cope with the problems I encounter. In other words, I
try to explain the whole issue, problem or event as a
whole, by adopting a holistic approach from a given
point or problem’s origin. Should there be notions or

sentiments that do not align with my understanding of
the problem, I choose to ignore them.’’

Participant 5: ‘‘In instances where I experience beha-
vioral complexity or engage in intuitive thinking, I no
longer look for a linear causality akin to the rhizome
philosophy. Therefore, I find it easier to establish con-
nections among diverse events and I do not make an
effort to simplify tese events into singular or plural
occurances. This often allows me to make more confi-
dent decisions or assessments.’’

Participant 15: ‘‘When making decisions about the
events I encounter, I intuitively benefit most from the
rhizome philosophy by thinking both good and bad
together and at the same time. This approach allows me
to concurrently consider both positive and negative
aspects of situations. This, in turn, enables me to make
connections between events that lack fixed roots, thanks
to non-representational multiplicities encompassing sub-
jects, objects, principles, and behaviors that are not
based on a specific system. This multifaceted perspec-
tive allows me to make more accurate decisions about
events.’’

Participant 38: ‘‘According to the rhizome philosophy,
interpretations can only expand through capturing
diverse points and interconnecting them coherently. By
adopting this philosophy, when I encounter a situation
that I need to think or solve, I examine the situation
from various perspectives. Subsequently, by connecting
these points, I find I can solve complex events more
effectively through more accurate intuitive behaviors
and make more accurate decisions.’’

When Table 3 is examined, it becomes apparent that
school administrators’ perspectives on the change in
behavioral complexity and intuitive decision-making
behaviors following their exposure to Deleuze and

Table 2. School Administrators’ Perceptions on Behavioral Complexity and Intuitive Decision-Making Competencies/Behaviors Based on
Deleuze and Guattari’s Concept of Rhizome.

Code Participant Frequency

Tree, root, botany, biology, anatomy K1, K2, K3, K5, K6, K7, K8, K9, K15, K16, K18, K19, K20, K21, K24, K25,
K28, K29, K30, K32, K35, K36, K38, K39, K40, K41, K42, K44, K45, K46

30

Multiplicity, connection,
multidimensionality

K1, K2, K3, K4, K5, K6, K7, K8, K9, K10, K11, K12, K15, K17, K19, K21, K22,
K25, K28, K31, K33, K36, K39, K40, K44, K45

26

Consciousness, memory, thought,
fogetfulness

K1, K2, K3, K5, K7, K8, K10, K11, K13, K20, K22, K25, K26, K29, K31, K32,
K35, K38, K30, K40

20

Foundation, structure, backbone K4, K7, K8, K9, K11, K15, K18, K21, K17, K31, K35, K40, K42, K45, K46 15
Teology, spirituality, spiritual K3, K5, K6, K8, K10, K11, K17, K24, K29, K31, K35, K41 12
Existence, work, action, flow K5, K8, K10, K15, K17, K23, K28, K30, K34, K40 10
Rootlessness K4, K7, K13, K25, K37, K40, K43 7
Consistency K7, K13, K22, K34, K45 5
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Guattari’s philosophy of deterritorialization are defined
through nine distinct codes. School administrators stated
that the philosophy of deterritorialization had a benefi-
cial impact on their cognitive processes and ideation.
They reported shedding negative thoughts and embra-
cing positive thoughts thanks to this philosophy, thereby
strengthening both their intuitive behaviors and their
grasp of complex behaviors.

Selected viewpoints from school administrators
regarding the changes in their behavioral complexity and
intuitive decision-making behaviors following their
engagement with Deleuze and Guattari’s philosophy of
deterritorialization:

Participant 4: ‘‘Since encountering Deleuze and
Guattari’s philosophies, I have actively incorporated
these philosophies in my school management practices.
For instance, if I find myself entangled in stereotypical
thoughts concerning a problem, issue, or event that have
been ingrained in my mind, I combat these thoughts
using the philosophy of deterritorialization. In cases
where I am plagued by obsessive thoughts about certain
event or events, I first break free from these mental
chains through the rhizome philosophy and then proceed
to deterritorialize them. Similarly, when confronted with
complex events demanding intuitive decision-making, I
first get rid of these negative thoughts through the philo-
sophy of deterritorialization. Subsequently, I try to solve
the event by establishing connections between my posi-
tive thoughts about the tenets of rhizome philosophy.’’

Participant 12: ‘‘When I encounter challenging situa-
tion, the first thing that comes to my mind is the philo-
sophies of Deleuze and Guattari. Their philosophy of
deterritorialization, which dismantles ideas before

reconstituting them, compels me to utilize my intellect,
reasoning, and logic adeptly. Consequently, this also
increases the productivity of my reasoning in the face of
events. I am very happy to have learned the philosophies
of Deleuze and Guattari.’’

Participant 24: ‘‘I, like Deleuze and Guattari, liken the
philosophy of deterritorialization without a home to
nomadic lives. In philosophy, there are signs that guide
people. In other words, each signifier leads to the subse-
quent one. I believe the philosophy of homelessness
entails that in every event I encounter, prior experiences
and ideas serve as guides to the next event. Hence,
thanks to the philosophy of deterritorialization, I
extract lessons from every situation I encounter, gain
ideas, and then utilize these ideas as guiding principles
in other scenarios. This process fortifies my intuitive
behaviors and enhance my comprehension of complex
behaviors.’’

When Table 4 is examined, it becomes evident that
school administrators’ perspectives on the changes in
their behavioral complexity and intuitive decision-
making behaviors following their exposure to Deleuze
and Guattari’s philosophies of ‘‘body without organs’’
and ‘‘desire machines’’ are defined with seven distinct
codes. These administrators conveyed that their behavior
became more conscious and sensitive while performing
their duties due to the influence of ‘‘body without
organs’’ and ‘‘desire machines’’ the philosophies.

Selected viewpoints from school administrators con-
cerning the changes in behavioral complexity and intui-
tive decision-making behaviors after learning about
Deleuze and Guattari’s philosophy of ‘‘body without
organs’’ and ‘‘desire machines’’ include:

Table 3. School Administrators’ Perceptions on Behavioral Complexity and Intuitive Decision-Making Behaviors Based on Deleuze and
Guattari’s Concept of Deterritorialization.

Code Participant Frequency

Character, language, role,
communication, inner harmony,
agreement

K2, K3, K4, K5, K6, K7, K8, K9, K10, K14, K15, K16, K19, K20, K23, K24,
K25, K26, K28, K31, K33, K34, K35, K37, K39, K40, K41, K43

28

Nomadism, homeland, tie, connection,
detachment

K1, K4, K5, K7, K8, K9, K10, K12, K17, K18, K19, K21, K24, K26, K28, K31,
K33, K34, K36, K38, K39, K41, K43, K44, K45, K46

26

Semiosis, semiotics, psychoanalysis,
structuralism

K1, K4, K5, K8, K9, K12, K15, K18, K20, K21, K23, K27, K30, K32, K35, K36,
K39, K41, K42, K45, K46

21

War machine, body without organs,
face, power

K2, K5, K8, K11, K12, K16, K19, K21, K25, K28, K30, K31, K38, K41, K42,
K45, K46

17

Absolute, logic, relativity K2, K3, K6, K9, K12, K17, K18, K22, K24, K28, K32, K37, K43 13
Production, capitalism K1, K7, K9, K16, K19, K24, K29, K33, K38, K45 10
Desire, desire machine, flow line K4, K9, K17, K118, K23, K34, K43, K44 8
Gap, hole K9, K12, K21, K18, K34, K39, K45 7
Return K7, K13, K37, K40 4
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Participant 7: ‘‘After examining Deleuze and Guattari’s
philosophies of ‘body without organs’ and ‘desire
machines’, I adopted the idea that the human mind and
body are engaged in a perpetual endeavor by connecting
with desire and knowledge. I perceive individuals, akin
to machines, as constantly making connections, and
even when these connections are sometimes interrupted,
in essence they fundamentally serve a goal or purpose.
Based on this idea, when I encounter an issue in school
management, I try to understand the event both physi-
cally and mentally, akin to a machine. Although I some-
times get away from the essence of the event as a result
of thoughts, I realize these philosophical concepts enable
me to recognize these interruptions and refocus on the
essence of the event. By focusing on the event, I direct
my intuitive and complex behaviors by thinking about
the connections associated with the event. Deleuze and
Guattari’s philosophy has significantly contributed a lot
to me intellectually.’’

Participant 19: ‘‘Similar to every system within the
human body constituting a machine, interconnectedness
abounds (e.g. mouth, stomach, small intestine, large
intestine, and anus), and if one component malfunctions,
the others cannot fulfill their functions. Analogously,
the school embodies various ‘machines’ (students, par-
ents, teachers, administrators), which are also intercon-
nected. As with machines, in human life, each individual
should optimally perform their designated role in the
best way possible. Otherwise, since the next ‘machine’
depends on you, a failure on your part will disrupt the
subsequent system or machines. For this reason, both
teachers and school administrators should use their
intuition and behavior in the most accurate way in order
not to disrupt the functioning of these mechanical sys-
tems, and they should strive to perform their tasks in the
best, most accurate, most efficient and most effective
way. After examining Deleuze and Guattari’s philoso-
phy of ‘body without organs’ and ‘desire machines,’ I

found myself acting with higher sensitivity and con-
sciousness while fulfilling my professional and personal
responsibilities.’’

Participant 41: ‘‘Based on Deleuze and Guattari’s phi-
losophies of ‘body without organs’ and ‘desire
machines’, I have set aside complex thoughts, prob-
lems, and obsessions that previously occupied my mind,
instead focusing on avenues to enhance my job perfor-
mance. These intriguing philosophies of Deleuze and
Guattari have redirected me away from negative and
complex thoughts, guiding me towards the appropriate
execution of my duties. They have enlightened my path,
bringing clarity and consciousness to my professional
role and fostering a more successful approach as a
school administrator.’’

When Table 5 is examined, it is evident that school
administrators’ perspectives on the changes in behavioral
complexity (collaboration, control, creation, competi-
tion) behaviors following their exposure to Deleuze and
Guattari’s fundamental philosophies are defined with 12
distinct codes. Schools represent complex structures, and
school administrators shoulder the responsibility of navi-
gating these complex structures. The adoption of appro-
priate behaviors and decisions by school administrators,
rooted in creative, collaborative, positive, and intuitive
principles of Deleuze and Guattari’s philosophies, has
the potential to enhance the motivation of both school
administrator and employees, consequently leading to an
increase in the academic and social achievements of the
institution.

Highlighted below are some viewpoints expressed by
school administrators concerning behavioral complexity
following their exposure to Deleuze and Guattari’s
philosophy:

Participant 6: ‘‘Deleuze and Guattari’s philosophies
have liberated me from the grasp of negative thoughts,

Table 4. School Administrators’ Perceptions on Behavioral Complexity and Intuitive Decision-Making Behaviors Based on Deleuze and
Guattari’s Concepts of Body Without Organs and Desire Machines.

Code Participant Frequency

Lineage, race, species, generation,
body, organ, relative

K1, K2, K3, K7, K8, K12, K15, K17, K18, K21, K23, K26, K28, K29, K31, K32,
K34, K38, K39, K40, K41, K42, K44, K45, K46

25

Social machine, savage machine,
despotic machine, capitalist machine

K2, K3, K5, K6, K8, K10, K13, K14, K17, K18, K19, K20, K24, K27, K30, K32,
K35, K39, K43, K45, K46

21

Connection, communication, action K1, K2, K7, K10, K13, K16, K18, K21, K24, K25, K26, K29, K33, K37, K39,
K42, K43, K46

18

Desire, positive desire, claim K1, K3, K6, K7, K9, K16, K19, K20, K24, K29, K33, K38, K45 13
Pure being, purity K2, K5, K10, K16, K19, K22, K28, K35, K42, K45 10
Location K4, K5, K13, K20, K21, K36, K38, K43 8
Experience, practice K3, K10, K12, K35, K42 5
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confusion, and chaos when making decisions. Moreover,
when relying on my intuition to make decisions on spe-
cific matters, I endeavor to incorporate the philosophies
of rhizome and deterritorialization.’’

Participant 17: ‘‘The acquisition of philosophy, espe-
cially philosophies applicable to management, has
relieved me psychologically. Presently, I perform my
tasks or jobs meticulously and diligently by relying on
my intuitive behavior, aiming to remain uninfluenced
and to avoid disrupting the tasks of others, similar to
the principles of the ‘body without organs’ and ‘desire
machines’.’’

Participant 26: ‘‘After learning Deleuze and Guattari’s
philosophies, my role as a school administrator has
shifted away from competing with other schools. I now
place trust in my teachers, encourage them to succeed,
and provide support to deliver the most effective educa-
tion to our students. I think this shift will increase the
success of the school and create a positive, joyful school
environment.’’

In addition, the interviews with school administrators
regarding the concept of behavioral complexity and its
sub-dimensions (collaboration, control, creation, compe-
tition) unveiled a recurring and interlinked relationship
among all sub-dimensions of behavioral complexity. The
research data revealed a strong correlation between the
sub-dimensions of collaboration and creation, while a
lesser correlation was observed between collaboration
and competition.

Participant 41: ‘‘As a school administrator, I believe
that collaboration, creation, controlling and competing

should all coexit within an organization. However, I also
think that it is essential to maintain a certain balance,
as an excessive emphasis on these aspects can poten-
tially harm the organization.’’

Participant 36: ‘‘I believe these skills should be inherent
for all school administrators and teachers. However,
there should be moderation, ensuring that these skills do
not transform into unchecked ambition, leading individ-
uals to exceed expected levels, which could result in
health-related issues. Exaggerations should be avoided.’’
Participant 19: ‘‘In fact, the concepts of collaboration,
creation, control, and compettipn are related to each
other, supporting one another and contributing to over-
all success. Therefore, a balanced and coordinated
application of these skills has the potential to elevate
achievement.’’

Participant 23: ‘‘There are many skills known today
that can affect success. However, I consider that colla-
boration and creation skills to be paramount in foster-
ing self-fulfillment and success. While collaboration
bolsters achievement, competition can become detrimen-
tal if it transforms into unwarranted ambition. Hence,
the nurutirng of these skills in schools is imperative,
guided by our teachers and administrators through the
the teachings of Deleuze and Guattari’s philosophies,
raising awareness among all educators.’’

Discussion

This research has been grounded in Deleuze and
Guattari’s perspective presented in Anti-Oedipus, explor-
ing essential skills that modern school administrators
should possess. The study investigated the intricate

Table 5. School Administrators’ Perceptions on Behavioral Complexity (Collaboration, Control, Creation, Competition).

Code Participant Frequency

Intuition, feeling, emotion, sense,
thought

K1, K2, K3, K4, K5, K6, K7, K9, K10, K13, K17, K21, K27, K29, K30, K32,
K33, K35, K36, K38, K39, K40, K41, K42, K43, K44, K45, K46

28

Supervision, inspection, controlling K1, K3, K4, K5, K6, K7, K8, K9, K11, K14, K15, K17, K18, K19, K20, K25,
K26, K28, K29, K31, K33, K36, K39, K40, K44

25

Contest, competition, competing K1, K2, K4, K6, K8, K9, K11, K12, K15, K19, K20, K22, K25, K28, K33, K34,
K37, K40, K41, K45, K46

21

Invention, creation, revealing K1, K3, K4, K7, K8, K10, K14, K17, K18, K19, K20, K23, K24, K29, K32, K35,
K38, K40, K42, K44

20

Administer, administrator,
administration, leader

K2, K4, K5, K8, K9, K11, K14, K16, K17, K20, K21, K24, K26, K29, K31, K34,
K37, K41, K43

19

Collaboration, assistance, cooperation K1, K3, K6, K7, K9, K15, K17, K21, K23, K25, K26, K28, K30, K44, K45 15
complexity, chaos, confusion K4, K7, K16, K19, K24, K25, K28, K30, K31, K36, K39, K44 12
Focus, concentration K5, K11, K23, K28, K30, K34, K37, K39, K40, K42 10
Proficiency, competence, specialization K1, K12, K13, K21, K26, K29, K35, K41 8
Relationship, communication,
transmission

K9, K13, K17, K23, K29, K35, K39 7

Change, alteration, progress K13, K21, K24, K26, K38 5
Behavior, reaction, action K1, K19, K27, K33 4
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relationship between the behavioral complexity reper-
toire of school administrators and their intuitive
decision-making competencies. Guided by the postmo-
dernist concepts of Deleuze and Guattari, especially their
notion of deterritorialization, this study responds to the
need for new frameworks in leadership, as traditional
paradigms often fall short in addressing contemporary
educational challenges. As Uhl-Bien (2021) argues,
increasing interconnectivity brings rising complexity, a
condition inherent to modern organizations that
demands school administrators take on evolving and
multifaceted roles (Thompson, 2020).

Behavioral complexity administration requires both
cognitive and behavioral capabilities to effectively
manage a wide range of situations, including contradic-
tory ones (Jawadi et al., 2013). These skills include
responding to stakeholder expectations, navigating
competitive dynamics, and performing a variety of
leadership roles. Deleuze and Guattari’s deterritoriali-
zation concept offers a useful lens for understanding
this dynamic. The administrators’ thoughts, emotions,
and decision-making processes, as revealed in this
study, often reflected the fluidity and adaptability asso-
ciated with deterritorialization. This philosophical
orientation supported administrators in breaking from
deterministic thinking and embracing context-sensitive
leadership, ultimately fostering deterritorialized forms
of administration.

In addition to deterritorialization, the concept of the
rhizome proved central. Administrators reported that
after engaging with Deleuze and Guattari’s ideas, partic-
ularly through graduate-level coursework in educational
sciences, they began to view their leadership not as hier-
archical or linear, but as relational and interconnected.
The rhizome, as described by Deleuze and Guattari
(1977), represents endless, non-hierarchical lines of
growth and connection. Participants who intsernalized
this thinking described greater openness to uncertainty,
relational complexity, and networked forms of decision-
making (Gajauskait_e, 2024). The combination of rhizo-
matic and deterritorialized perspectives allowed adminis-
trators to disengage from rigid practices and manage
diversity and organizational change more effectively
(Munro, 2015).

The findings suggest that administrators who previ-
ously relied on conventional or habitual methods shifted
toward new philosophical understandings. Concepts
such as desire machines and body without organs enabled
them to think about their professional identities as fluid
and multi-dimensional. As a result, they reported the
development of multifaceted perspectives, the ability to
discard biases and negative thought patterns, and a habit
of drawing insight from lived experience. These shifts
reflect the conscious integration of postmodern thought

into professional practice, a transformation facilitated
through reflective academic engagement.

This transformation also underscores the importance
of philosophical content in educational leadership train-
ing. It is recommended that administrators receive train-
ing on philosophical concepts—particularly those from
Deleuze and Guattari—that guide reflective practice and
support complex decision-making. These teachings could
be incorporated into both graduate programs and state-
supported in-service training. They would not only help
school leaders become more adaptive and insightful, but
also foster broader institutional capacity for process
management, ethical leadership, and systemic
improvement.

With regard to behavioral complexity, this study
examined sub-dimensions such as collaboration, control,
creation, and competition. The strongest positive corre-
lation was found between collaboration and creation,
suggesting that school leaders often foster innovation
through cooperative environments. The lowest positive
relationship appeared between collaboration and compe-
tition, echoing findings by León et al. (2017). However,
qualitative analysis revealed that competition—often
overlooked or misunderstood—was viewed by adminis-
trators not as aggressive or external rivalry, but as an
internal process. Many described competition as a moti-
vating force driving personal excellence, high perfor-
mance, and organizational improvement. This aligns
with Deleuze and Guattari’s emphasis on transformation
through internal desire flows. Administrators saw com-
petition not as zero-sum, but as part of an ethos of excel-
lence grounded in ethical ambition and staff
development.

These results highlight the relevance of postmodern
perspectives in understanding internal school processes.
For example, the control dimension was frequently asso-
ciated with self-regulatory practices and internal systems
for policy implementation and project execution. School
leaders emphasized mechanisms that promote account-
ability while allowing flexibility, a reflection of the intui-
tive balancing act between order and innovation. In
turn, intuitive decision-making was seen as key to manag-
ing these tensions. As noted in previous studies
(Kinchington, 2020; Luo, 2008), intuition plays a vital
role in navigating uncertain, time-sensitive, and politi-
cally charged educational environments.

This research found that intuitive decision-making
significantly influenced both control and competition
behaviors. Administrators described intuition as drawing
on tacit knowledge, trust, and accumulated professional
experience. Their judgments were often described as
affective and embodied rather than strictly logical. This
resonates with Deleuze and Guattari’s treatment of non--
rational, desire-driven flows of decision-making. In this
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framework, leadership becomes not only a rational act
but an emotional and existential one where instinct, con-
text, and relational intelligence guide complex choices.

Conclusion and Implications

Overall, the conclusion drawn from this study extends
well beyond the idea of embracing ‘‘freedom.’’ Rather, it
reflects the emergence of a more adaptive, ethically
grounded, and philosophically reflective leadership iden-
tity. School administrators who encountered Deleuze
and Guattari’s work reported developing new cognitive
and affective tools to approach uncertainty, rethink lead-
ership roles, and navigate ambiguity with creativity and
composure. Their exposure to Anti-Oedipus and related
texts opened space for what Deleuze and Guattari would
call ‘‘lines of flight’’—routes out of static roles and into
continuous learning.

This research contributes to the growing interest in
integrating philosophical thinking into educational lead-
ership. Poststructuralist theory, often seen as abstract,
proved in this context to be directly applicable to real-
world challenges. Its value lies not in prescribing solu-
tions, but in encouraging reflection, disruption of fixed
categories, and openness to multiplicity.

In practical terms, leadership training programs
should consider incorporating philosophical perspectives
that emphasize complexity, interconnection, and emo-
tional intelligence. Deterritorialized thinking can help
administrators reimagine leadership as a non-linear pro-
cess of navigating systems, people, and power.
Rhizomatic structures allow for leadership, that is, colla-
borative, responsive, and grounded in authentic relation-
ships. Future studies might examine how different
institutional settings mediate these philosophical applica-
tions, or how long-term engagement with theory influ-
ences leadership behavior in practice.

Limitations

Despite its contributions, this study has several limita-
tions. First, the sample consisted exclusively of school
administrators enrolled in a master’s program in educa-
tional sciences, which may limit the generalizability of
the findings to administrators with different academic or
professional backgrounds. Their exposure to Deleuze
and Guattari’s philosophy occurred in a specific aca-
demic context, which likely influenced their interpreta-
tions and reflective depth. Second, the study relied on
self-reported perceptions obtained through qualitative
interviews; while rich in detail, these responses may be
influenced by participants’ desire to align with perceived
academic expectations. Additionally, the research
focused on philosophical engagement over a single

semester, meaning the long-term effects of this exposure
on administrative behavior remain unknown. Finally,
contextual variables such as the administrators’ school
environments, regional policies, or cultural influences
were not deeply examined, which may affect how these
philosophical frameworks are internalized and applied in
diverse settings.

From an ethical standpoint, another limitation relates
to the reliance on self-disclosure during interviews.
Although confidentiality was ensured, participants may
have exercised caution in fully expressing critical views.
Furthermore, while informed consent procedures and
safeguards against harm were in place, the short dura-
tion of the study limited opportunities to assess potential
delayed impacts of engaging with challenging philosophi-
cal concepts. Future research should consider longitudi-
nal designs to better capture both professional growth
and any unforeseen risks over time.
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