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ABSTRACT

This study investigates adaptation of the Univgrsttlllinois (at Urbana-Champaign,
lllinois, USA) English Placement Test (EPT) Spexfion (spec) to the Ukrainian
argumentative writing test taken by Ukrainian hggihool graduates as a part of the
obligatory Unified State Examination (USE) withimetcontrastive rhetoric approach. Never
before has any argumentative writing test spec basdapted with a consideration of
contrastive rhetoric findings in English and Ukram The purpose of the research is to
develop the Ukrainian language argumentative teserpially applicable to the Ukrainian
system of education and to provide some methodadoglyguidance for future test adapters
and developers. The procedure of the study imptiesperation with eight Ukrainian
language teachers from Ukraine and USA whose &gk ieview the adapted Ukrainian test
spec and answer twelve questions on its applitgbiln the study the quantitative and
gualitative analysis of the feedback is appliede Tésults suggest that EPT spec cannot be
adapted to the argumentative writing test in theaiikan language and literature currently
held as a part of USE without congruent changehenUkrainian language curriculum of
high-schools. Provided corresponding changes aptemented, the adapted test could be
used as a test analogous to USE for high-schodugtas. In addition, provided the similar
changes in the Ukrainian language curriculum ofvdrsities are introduced, the test could
be applied in Ukrainian Universities and in non-jpufeducation sectors. The adapted test
can be used as an exam for Ukrainian or internaticollege students who take the elective
course analogous to US Academic Writing and as rgnnaentative writing test for the
Ukrainian native-speakers who serve as public eyegl® undergoing the state attestation

program.
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Chapter 1 INTRODUCTION: TEST ADAPTATION, CONTRASTIVE

RHETORIC, DESCRIPTION OF STUDY

Test adaptation is a process by which an existst) dr assessment instrument is
transformed from a source language and/or cultare ttarget language and/or culture
(Matthews-Lopez, 2003). According to the InternagioCommission (ITC) Guidelines for
translating and adapting tests (2010), the aimest adaptation is to produce a test or

instrument with comparable psychometric qualitieshee original.

Distinction should be made between the terms ‘ddaptation” and “translation” with
a preference to the former one (Hambleton, Meresmld Spielberg, 2005) because it is
broader and more reflective of what should happethe process of test transformation from
one language and/or culture into another. Merestation of a test specification or test items,
without taking into account the differences in add, social, educational, political and
economic backgrounds of the two (or more) languamyas$ cultures of interest, will not
produce a quality product. Under the quality praducmean a reliable test that gives
objective results and judges “of the degree to Wwhaenpirical evidence and theoretical
rationales support the adequacy and appropriatesfdsgerences and actions based on test
scores or other modes of assessment” — as quoted Messick, 1983 (Fulcher and
Davidson, 2007). Hambleton et al. (2005) give aangxle of a possible incompatibility of
the constructs of “quality of life” in the sourcadatarget cultures, which should be reflected
in the process of test adaptation. Let us assuatdaritthe source culture, the high quality of
life is equivalent to having homes, cars and otmaterial things, whereas in the target
culture, it is confined to having basic food andeachable distance to a doctor to survive.

Obviously, this difference in perceptions of theality of life should be taken into account



when compiling, for example, multiple-choice quess about some facets of daily life, like

healthcare.

Another term, which is brand new and stands forstmae concept of test adaptation,
is “test spawning.” The term has been borrowed fbdmahogy where it stands for the method
of reproduction of marine animals by the meansetéase of eggs and sperm into water.
Spawning is synonymous to engendering or produsmgething in large quantities. The
connection with testing is obvious: by the meandest spawning, tests “reproduce”, i.e.

analogous tests to the source one appear in a@hguages and/or cultures (Davidson, 2013).

The idea of test adaptation is not new. Psychobbdgiests have been produced in
many languages since 1911, when the Binet-Simoelliggnce test was translated from
French into English, and then, within just a fewange — into seven more languages
(Matthews-Lopez, 2003). An urgent need to adaptemests has developed recently with
increased migration, accelerated development efnational relations and globalization of
education. Mobility of students has grown tremersiipwithin a couple of last decades.
Nowadays, students from all over the world choos&udy abroad. World educators strive to
facilitate students’ mobility for educational puges, therefore study programs and
assessments are being uniformed. For example,diugiia Process, started in 1999, unified
educational systems and assessment techniqueg &utlopean countries by standardizing
program requirements and assessments (“Educatiofraghing. European Commission,”
2013). In post-Soviet countries, for example, UkeaiRussia, Belorussia, there has been a
big reform of education since the collapse of tl®i& Union. Educational standards have
been westernized, therefore, for assessment puwposgead of mini-essay questions in
various disciplines, a dominant evaluation methondthie Soviet period, multiple choice
guestions in test format have been introduced.eSihe concept of such an assessment was

new, at first, most tests were just translateddapéed from foreign tests. It took time for the



post-Soviet educators to start developing their aatabases of test questions in multiple
disciplines. However, due to the fact that the teahat itself is a new type of assessment,
educators are still open to borrowing well-estddds western assessment techniques. The
above tendencies in the whole world led to the teabproduction of cross-lingual and cross-
cultural assessments. The rationale behind tegtatitan is understandable not only from the
point of view of global studies, but also from tpeint of view of financial savings and
economizing time. It is obviously cheaper and fagieadapt an existing test than to develop
a new one from scratch, even though test adaptaiofien compared to test development

because of the similar complexity of the processes.

The complexity of the process of test adaptationlimseen through the guidelines of
the ITC for translating and adapting tests alreadgntioned above. Seven different
international organizations engaged in test pradacand/or evaluation worked for several
years to prepare twenty two guidelines on test t@&di@ap organized into four categories:
Context, Test Development and Adaptation, Admiaigtn, and Documentation/Score
Interpretations. More details on the theoreticgleats of test adaptation will be given in
Chapter 2 of this thesis. Meanwhile, | will justests that the focus of the guidelines is on

considering cross-cultural differences in the pssoaf test adaptation.

One of the disciplines which studies cross-cultditierences reflected in a language
is contrastive rhetoric. It focuses on the differes reflected in writing styles of different
cultures. | am interested in looking at test adamtafrom the contrastive rhetoric point of
view because my research is centered on adaptatiothe writing test, specifically
argumentative writing, from English to Ukrainianhdl discipline of contrastive rhetoric is
relatively young. It started developing in 1966 whRobert Kaplan's article “Cultural
Thought Patterns in Intercultural Education” wadlmhed. Kaplan was the first one to argue

that peculiarities of people’s writing are stipeltby their native culture. He claimed that



language and writing are cultural phenomena, aatl first language writing conventions
interfere with those of the second language. Inatoegementioned article Kaplan analyzed
the organizational principles of the paragraphthéenessays of English as a Second Language
(ESL) students and, as a result, described fivéingristyles, — English, Semitic, Oriental,
Romance and Russian. Kaplan provided visual suppfohtis research in the form of the
graphs which showed organizational patterns ofaiheve writing styles. Even though his
theory was subsequently criticized for being ovesityplistic, intuitive, general (dismissing
linguistic and cultural differences within the gmaf daughter languages, such as Oriental -
Korean, Japanese, and Thai (Leki, 1991)), and e#dwiac (presenting American writing
style as the most privileged (Raimes, 1991), Kdplatudy served as the spark for research
in the area of contrastive rhetoric. In the subsatiuesearch, Kaplan reconsidered some of
his early findings about cultural differences intimg patterns and paid more attention to the
reasons of culture-specific writing styles (“The admmy of Rhetoric: Prolegomena to a
Functional Theory of Rhetoric” (1972), “Cultural dinght Patterns Revisited” (1987}tter
Kaplan, many other linguists got interested in casttve rhetoric. They developed and
changed the focuses of the area significantly. wistg started studying not only culture as a
factor that influences writing, but also cognitipeofiles of learners. According to the more
recent approaches, offered by Alan C. Purves (1888)U.Connor (1996), it is necessary to
take into account a writing genre (argumentativanigare/contrast, cause/effect, business
correspondence, etc.) when analyzing writing stgess cultures. There has also been a
shift from the research centered on tracing dififees among writing cultures towards
finding similarities. Moreover, researchers staffieclising not only on the product, but also
on the process of writing. Numerous findings in tcastive rhetoric find applicability in

language teaching and testing.



In my research, | was interested in combining timelihgs from the theory and
practice of test adaptation and contrastive rhettgether. | addressed the issue of test
specification adaptation on the example of adaptatf the specification of the English
Placement Test (EPT) developed in the Universitilliois at Urbana-Champaign (UIUC),
USA, for the subsequent placement of internatigbadlents in appropriate sections in ESL
courses, to the specification of Ukrainian arguratwe essay test tailored for the Ukrainian
native-speakers who take the compulsory UnifiedeSExamination (USE) in the Ukrainian
language and literature to graduate from high-sishand enter higher educational
establishments in Ukraine. The adapted version pftest spec will serve the needs of
Ukrainian language teachers who will receive anuamgntative writing test of the new
format, focused on developing more practically aagtlle writing skills, better structured,
with a more transparent and objective assessmantttie one they have now. They will be
able to design, administer and assess argumentatitiag tests analogous to those used in
the USA and other western countries; thus bringfregsystem of Ukrainian education closer
to western standards. The findings of this reseaittlgive some methodology and guidance
for future test adapters working with the adaptatd argumentative writing tests. The test-
takers will benefit from this research too becatlsy will potentially get a better-regulated

test focused on process writing with a more faseasment.

In the process of test adaptation, | took into aotdhe ITC guidelines mentioned
above, as well as other theoretical aspects oaiiegtation (See Chapter 2), and developed a
Ukrainian test spec with potential linguistic, pkgtogical, cultural and educational
applicability to the Ukrainian realia. In the preseof review of my spec, Ukrainian educators
were introduced to the concept of test spec widarckections (General Description (GD),

with General and Specific Objectives; Prompt Atités (PA) with a detailed description of



Test Procedure; Response Attributes (RA) with telaRssessment Rubrics; Sample Item,

and Specification Supplement).

Major studies previously conducted in the area of interest were done in test
adaptation and contrastive rhetoric separately feach other. However, there has been no

attempt to unify the findings from the above-men#éd disciplines into one study.

In testing, as mentioned above, the ITC guidelimge been developed, and a book
on test adaptation has been published (“Adaptingc&iibnal and psychological tests for
cross-cultural assessment” (Hableton, Merenda, Il8pger, 2009). However, the above
resources only give a general overview of adaptadiotests, with no focus on any specific
discipline. The most well-studied areas in testpgalgon are multiple-choice items, - more
specifically, analogies, sentence completions,cl@gid reading comprehension. However, at
the moment, there is no description of adaptatibrarny specific writing test in modern
literature on testing. In my research, | presemiesdmple of test adaptation in argumentative

writing within the contrastive rhetoric approach.

In contrastive rhetoric, there have been many setudomparing English and other
languages, as quoted from Connor (1996): ArabieJ{(/douri, Williams, and Holes; Swales
& Mustafa (1984); Bar-Lev (1986), Johnstone (198B)ster (1987), Sa’'adeddin (1989)),
Chinese (Mohan & Lo (1985), Scollon (1991), Mat&l€fh985), Cai (1993), Taylor & Chen
(1991), Eason (1995), Shuwen Li (2011)), Japandsal§ (1980; 1983; 1984; 1987; 1990),
Kobayashi (1984), Kubota (1992), Oi & Sato (199H)rose & Sasaki (1994)), Korean
(Eggington (1987), Choi (1988) (UIUC), Finnish (Mkanen, Steffensen, & Crismore
(1993), Kopple (1985; 1986), Ventola & Mauranen 91§, Spanish (Santiago (1970),
Santana-Seda (1970), Reid (1988), Montano-Harmé88;11991), Lux (1991), Reppen &

Grabe (1993). There have been some studies comgpanglish and German (Clyne (1983;



1987)), Hungarian (Godo (2008)), Turkish (UyusaD(®; 2012) ), Thai (Indrasutra),
Vietnamese (Soter (1988)), and Hindi (Kachru (1983,88)). However, there have not been
any fundamental studies on contrastive rhetoriSlavic languages. There have been some
studies of Czech (Cmejrkova (1994)) which cannotdmesidered as equivalent to Ukrainian
due to the linguistic and cultural differences be#w the two languages. The Slavic
languages that can be considered as more relatgéiréonian are Russian and Belorussian
due to similarities in their syntactic structuraed common cultural and educational pasts of
Ukraine, Russia, and Belorussia formed under thg-lasting influence of the Soviet Union.
Therefore, | can make generalizations about ongulage from the studies of another
language in that group. But there have been noigqatldns in English-Belorussian
contrastive rhetoric and very few in English-Russighe only article comparing English and
Russian writing styles that | have found was “Castive Rhetoric in the Writing Classroom:
A Case Study” by Bojana Petrik (2005). The artadescribes the research conducted by the
author in the Central European University with Raissstudents undergoing a short-term
course in English academic writing which explicitiddressed the differences between
writing styles in English and Russian. The findingfsdifferences in textual patterns of
English and Russian described in the article cagdmeralized to Ukrainian and used in the
contrastive rhetoric analysis part of my reseaFshally, the only publication | managed to
find about Ukrainian in the context of writing pedgy was “The Signs of a New Time;
Academic Writing in ESP Curricula of Ukrainian Uergities” by T. Yakhontova (1997).
The article, however, does not present any comparaialysis of English vs. Ukrainian
writing styles, it just gives a rather outdated,chsurrent date, description of the situation
with academic writing instruction in Ukraine andewé the author’s subjective view on the
possible approach to teaching academic writing koaldian researchers with the aim of

equipping them with necessary writing skills redagd by the international scholarly



community that would enable them to successfuliyiyafor grants abroad and participate in
international scientific conferences. Therefores tiea of Contrastive Rhetoric comparing
English and Ukrainian writing conventions has neem studied. It is necessary to find
similarities/differences of writing styles in Engi and Ukrainian with a due account of most
recent major social, political, economic, and etiocal changes in Ukraine that somewhat
influenced requirements to writing tasks and adstiation of exams (proclamation of

Ukrainian independence which led to the formatiérUkraine’s own Ministry of Science

and Education; involvement of Ukraine into the refation of the higher education in

Europe, - namely, Bologna process; introductiomhef Unified State Examination - a set of
compulsory school-leaving and college entrance ex@mUkrainian high school graduates,
etc.). To sum up, never before has any argumeantatiting test spec been adapted with a

consideration of contrastive rhetoric findings imgish and Ukrainian.

The reason why argumentative writing test adaptatias never been considered by
test-adapters before is probably the seeming siiplof the task — to translate the pool of
the topics and instructions, and the test is atlggeeady for use. However, there are deeper
aspects in argumentative writing test adaptatiat #hould be taken into account. Let us

illustrate some of those aspects on several example

1. Test Administration: the timing of test 2 (T2), cpaned to test 1 (T1),
should be changed. For example, timing of the testnon-native
speakers (e.g. ESL students) should be differean tthe one for
native-speakers (e.g. Ukrainian native-speakers).

2. Prompt Attributes. Topics: all the topics should ddeecked against
their appropriateness and actuality to the T2 celtd’he topics of
argumentative writing should be appropriate, cordrsial, and actual

for the target society. Mere translation of theidsgrom the source



culture will not make them equally appropriate aniresting to the
target culture. For example, the topics that wqrepple in the USA,
such as “Global warming”, “Terrorism”, “Protectiaf animal rights”
will not raise the same interest and controversyJkraine because
Ukrainian society is concerned about other isssash as “Decay of
patriotism”, “Migration”, “Inflation”, “Job losses”etc.

Assessment: Structural conventions within theesgenre of writing
might differ cross-culturally. For example, argurtsive writing
structures are different in English and Ukraini@vore details will be
presented in the Chapter 3 of this thesis).

Assessment: requirements to the language mighh&eged. Different
cultures might prefer different styles. For exampie American
English, there is a preference towards factual Uagg; whereas, in
Asian or Slavic languages, figurative languagerésepred.
Assessment: effectiveness of arguments. Theoryargfimentation
might be different in different cultures. For exdepin American
writing rhetoric, “logos” (logic of reasoning) isgferred over “pathos”
(emotional appeal), whereas in Ukrainian argumesmatriting, the
preferences are reversed.

Assessment: grading. Grading policies of T1 and mRjht be
different. For example, in American argumentativéing assessment,
grading is based on formulaic detailed assessm#rics, while in
Ukrainian grading, more open-ended simplistic redbrare used. In
EPT, the focus of evaluation is on the structure @ntent, rather than

on the language, but in the Ukrainian argumentativiéng test, both
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language, and structure and content of the essagsmessed equally

strictly.

All that being said, adaptation of the writing tesse complex process which requires
thorough contrastive rhetoric analysis in ordedewelop a valid equivalent of the source test.
It is known from the previous research (Matthewgén J. L., 2003) that a team of
professionals should work on test adaptation toantae the quality of the end product. For
this research, | invited Ukrainian language teaghergive comments on the adapted version
of the Ukrainian argumentative writing test thatelveloped. | involved Ukrainian language
specialists teaching in the USA and Ukraine. | khtimat involving professionals from both
counties can give more insights on the adaptedftest the contrastive rhetoric point of
view. The teachers that live and teach in the U&®ehhad exposure to both Ukrainian and
American argumentative writing conventions andvaedl aware of the differences in writing
styles of the populations of interest. On the otieerd, they may overlook some problematic
areas connected with test translation fallacieabse of the guesses they might make based
on their knowledge of both languages and cultufidserefore, involving teachers from
Ukraine can help us receive the perspective of inogaal examinees for whom the test will
be intended. Besides, teachers from Ukraine aree nawrare of the current educational
standards, curriculum peculiarities, student facemtual for contemporary Ukraine, and thus,

can judge upon the adaptability of the adapteditestirrent Ukrainian realia better.

For this research, | asked Ukrainian language apsts to answer the questions about
the adaptability of the offered Ukrainian argumémeatest spec. The feedback from the
respondents was analyzed quantitatively and gtiabtg. The results of the analysis were
provided. The corresponding conclusions on the @y of the developed test were made

and the guidelines for future argumentative teapéets were offered.
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Chapter 2 THEORETICAL ASPECTS OF TEST ADAPTATION

In this chapter | will describe the theoretical noiples of the process of test
adaptation. | will give the summary of the ITC gelides for test adaptation, as well as some
additional guidelines offered by Matthews-Lopez(G2Pin her dissertation. | will focus on
the following factors that should be taken into ao@ in the process of test adaptation:
linguistic differences and the types of translasidhat can help minimize them; cultural

differences, differences in testing techniquestastees’ profiles.

As mentioned in Chapter 1, test adaptation hasrbeca norm of today’s global
world. Many tests are being adapted from one lagguato another. 1Q and Personality tests
have been translated and/or adapted to over 5Qid@eg. Achievement tests for large scale
assessment (e.g. PISA, TIMMS) have their versiamaare than 30 languages. International
use of credential exams is being expanding (Harob)dti, 2004) as quoted from Matthews-
Lopez (2003). Tests are adapted not only for the 4 having multiple tests in different
languages analogous to the source one, but aldacilitate comparative studies across

cultural and language groups.

For the USA the issue of test adaptation has beaspecially actual after The No
Child Left Behind Act authorized in 2001. Sincernthé& has been required from schools to
provide a valid and reliable assessment to theestsdwith limited English proficiency in
their native language until such students achievadequate level of proficiency in English
to be able to take English language tests. To daémy states in the USA offer graduation
exams or other standardized tests not only in Ehghbut also in other languages because the
percentage of immigrant students in American sch@rather big. One of the most wide-
spread languages that American tests are beingeatp is Spanish. The option of taking

Spanish tests is offered now to school childrenNew York State, California, Texas,
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Massachusetts, and Rhode Island (Matthews-Lope®3)20All of the above reasons
influenced the necessity of studies in the are@stfadaptation in the world, in general, and

in the USA, in particular.

As | have mentioned in the previous chapter, natyr&udies have been done in test
adaptation so far. The existing sources of knowdeidgthe area include the ITC Guidelines
for Translation and Adapting Tests (2010), the bobkdapting Educational and
Psychological Tests for Cross-Cultural AssessmbgtHambleton, Merenda and Spielberg
(2009), the dissertation “The Best Practices anchifieal Issues in Cross-Lingual, Cross-
Cultural Assessments: An Evaluation of a Test Agfagn” by Matthews-Lopez (2003), and
several publications on test adaptation most ottviwere written for the ninth issue of the
International Journal of Testing (2009) (AllalouRapp, Stoller (2009), Gregoire &
Hambleton (2009), S’evigny, Savard, & Beaudoin @00Le (2009), Solano-Flores,

Backhoff, & Contreras-Nin"o, (2009)) devoted to Huvances in test adaptation research.

The most concise principles of test adaptationgawen in the ITC guidelines for
Translating and Adapting Tests (2010). In ordedéwelop the guidelines for test-adapters,
the representatives of several international ogdinins, such as the European Association of
Psychological Assessment, European Test PubligBesap, International Association for
Cross-Cultural Psychology, International Assocrataf Applied Psychology, International
Association for the Evaluation of Educational Acl@ment, International Language Testing
Association, and the International Union for Psyobal Science, chaired by Ronald K.
Hambleton were working from 1991 to 1994. Later2@®5, the guidelines were revised due
to the irrevocable changes that happened in tdsstny within the decade between 1994 and
2005, such as introduction of computerized tesding Internet-delivered testing, progression

of psychometric methods for item selection, itenasbidetection, construct equivalence
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assessment, and score equating (Gregoire and Hampb2909). The main principles of the

guidelines, as of 2010 edition, can be summariscolows:

1.

10.

11.

12.

13.

cultural differences between Test 1 (T1) and Te$T2) should be
minimized;

overlap in the constructs measured by T1 and TRldHme assessed,;
adapters should take into account all possiblguistic and cultural
differences among the populations of interest;

the language used in the directions, rubrics a@aths should be
appropriate for all the populations of interest;

test techniques, item content and stimulus masestzould be familiar
to all tested populations;

the evidences of the accuracy of adaptation shoeilorovided;
information on the use of appropriate statistieghniques should be
provided,;

information on the evaluation of validity should provided;

test developers and administrators should tryotesee and solve all
the possible problems in the adapted test creatidministration and
assessment;

they should be sensitive to the factors that clnance validity of the
test;

the environments of administration of T1 and T2wtdoe similar;
instructions for test-administrators should be pited in the Source
Language (SL) and the Target Language (TL);

all the aspects of administration that requireitigy in terms of the

T2 cultural context should be specified;
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14. administrator-examinee interaction should be mirga;
15. adapters should provide documentation of the obmnmgT2 compared
to T1, along with the evidence of the equivalenic&to T1,;
16. adapters should substantiate the differences amescbetween the
populations of interest with the empirical evidence
17. comparisons of the results of the populationstdrests can be made
only if the invariance of the scales on which ssosé T1 and T2 are
reported is preserved;
18. test developers must provide the information aloeifpossible effects
of socio-cultural and ecological contexts on testgerformance, and
suggest the changes in interpretation of the r€sult
To the above mentioned guidelines, Matthews-Loge938) added 6 more, as a result
of her PhD research. The additional guidelines wgyeghe establishment of a test creation
team; 2) the creation of an international steedogmittee — an advisory board whose main
role is to provide test-adapters with their exmgrinion usually related to content inclusion;
3) the decentering/adapting of test specificatigshe use of outside item writers (local to
the target culture and language); 5) the inclusibthe questionnaire during the pilot study;

and 6) a small pilot study dedicated to timing éssu

Thus, all the guidelines above present a set ofeusal rules for test adaptation
applicable to multiple disciplines. The focus o thuidelines is on the importance of taking
into account intercultural differences while trasrsfing tests from source language and/or

culture to the target language and/or culture.

I The number of guidelines in my interpretation iamtyed from 22 to 18 because | united several ofi iheo
one in my summary
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Apart from the above guidelines, the following agpeneed to be taken into account

in the process of test-adaptation:

1. Linguistic differences: regional variations. Foraexle, it is known
that American and British variants of English diffen some

vocabulary items (e.g. gas station (Am.) vs. pestdtion (Br.)),

spelling (e.g. catalog (Am.) vs. catalogue (Br3pme syntactic

structures (e.g. more frequent use of Past Sinmplemerican English
in the case where Present Perfect would be usBdtish English);

2. Language nuances. For example, in English theaestsct word order,
and the new information is given in the beginnirfgtlee sentence;
however, in Ukrainian, the word order is flexiblendathe new
information is rather put in the end of the senggnehich affects
syntactic structures of Ukrainian sentences, makiegn substantially

longer and more informative than standard Englesttences.

In order to achieve linguistic equivalence, a gtratislation of T1 into T2 should be
made by highly-trained translators who know thersewand target languages and cultures
well, have experience in test development, and dracind knowledge in the subject matter
of the test. Test translation can be subdivided ihé following types:

A. Straight translation. Originally, this type of tsdation
was applied for creating new tests analogous to the
source one. However, it was criticized for biasduse
it gave rise to linguistic problems (Matthews-Lopez
2003).

B. Forward translation. This type of translation was

adopted to substitute straight translation. In fmav



translation, the translated test was reviewed by an
independent expert. However, with this type of
translation it was very hard or practically impadsito
find the variance brought into the test by the dfator
(Matthews-Lopez, 2003).
C. Back-translation. This translation type introduedsvo-
step approach. First, T1 is translated into thegetar
language to get T2. Second, T2 is translated bathet
source language to get T1. The peculiar featutsok-
translation is that it is done by two independent
translators. After both translations are done, they
compared to find commonalities and differences.
However, even with this seemingly perfect type of
translation T2 often appears to be invalid becadisbe
differences in source and target cultures.
Cultural differences. Differences in family struets, religion, life-
style, values, etc. should be considered in thecqa® of test
adaptation. For example, as mentioned in the pusvichapter, the
topics of argumentative writing that raise a lotdicussion in the
USA, will hardly raise the same controversy in Ukea
Differences in testing techniques. Test formatsukhde well-known
to all the test-takers in both source language tmdet language
groups. For example, the students in post-Soviahtties are more
used to constructed response formats, such as shoextended

answers to the given questions; while, Americardestts are more

16
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used to multiple choice questions or true-fals¢éestents. Leinhardt,
Zigmond, and Cooley (1981) state that “practicedf@quent exposure
to certain item formats can positively affect perfiance” (Matthews-
Lopez, 2003, p. 47).

5. Differences in the profiles of test-takers. Forrapée, test-takers of the
same age, but different cultures, might have dfiérlevels of
motivation. Besides, there may be differences enl¢tvels of difficulty
of the tests in the same course for the studentheofsame age in
different countries. For instance, school programsath differ in the
USA and Ukraine. The level of math taught in Ukeaito middle-
schoolers is claimed to be more advanced than rieeiro the USA.
That is why the children of Ukrainian immigrantsatrstart going to
schools in the USA usually report having a moreaaded level in
mathematics than their American peers. Therefatapteing American
math tests for Ukrainian students of the same gradeld be

unreasonable.

Successful test adaptation implies a good tesgdgeskcellent translation of the parts
that are acclaimed as analogous in the languagé®raaultures of interest and can be
translated, and adaptation of those parts whichgmtecross-cultural differences and can not
be translated, thorough analysis of T2 through tpm@saires, observations, statistical
analysis, validity studies, etc.

More specific examples of linguistic, cultural aeducational adaptations that should
be made when adapting argumentative writing tests be provided in the subsequent

chapters.
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Chapter 3 CONTRASTIVE RHETORIC ANALYSIS OF THE

URKAINIAN VS. AMERICAN ARGUMENTATIVE ESSAYS

In this chapter, | would like to compare Ukrainiand American argumentative
writing conventions and samples on the basis ofah&ysis of Ukrainian and American
study-guides on argumentative writing. As the bdsis my analysis of the Ukrainian
argumentative writing rules and samples, | usedsétiestudy book for high-school graduates
called “Ukrajins’ka mova ta literatura” (2010). Fokmerican argumentative writing
principles and samples, | used the materials dpeeldy the teachers of the ESL Academic
writing courses of the UIUC (n.d.). In my analydisirst look at the most common topics of
argumentative essays in Ukraine and the USA; secéndompare and contrast the
requirements to argumentative writings in Ukrainemd American sources, and finally, |
take a closer look at the samples of Ukrainian mutative writings and present my
findings — four common and fifteen distinctive f@ats of Ukrainian essays compared to
American ones. This contrastive rhetoric compomalhtoe taken into account when | will be
adapting the EPT spec to the Ukrainian argumemtatwiting spec in the subsequent

chapters of this thesis.

3.1 Essay Topics
The topics of argumentative essays in Ukraine anthe USA can be divided into
similar categories. According to the Ukrainian stgaiide, the topics can be divided into

nine categories:

1. Home. Family. Motherland (about the proper bringupgof children,
important values in Ukrainian family and societytie whole).
2. Ukraine. Upbringing of the nation (about socialyportant issues in

bringing up of Ukrainian people).



19

3. Do you know that you are a human? (This categotiheasquote from
the poem of the Ukrainian poet V. Symonenko. I3 fnoem, the poet
tells about the uniqueness of every single persoithe Earth. This
category covers the role of a human in a society).

4, The Past and the future (about the important evientee history of
Ukraine and their influence on the future).

5. Problems of today (about the contemporary problénas Ukraine
faces in the modern age, such as lack of patriotrsipeople, mass
migration, bilingualism - Ukrainian vs. Russian opjtion,
consequences of nuclear explosion at Chernobylydieeof a woman
in the society, etc.).

6. Studying. School. Life (about the importance of @tion).

7. Love as a great feeling (about the concept of llovihe eyes of the
high-school graduates).

8. Artist and art (about the destiny of artistic peopt Ukraine on the
example of outstanding writers, poets, artists).etc

9. Outstanding personalities (about famous people @neml: historic

figures, philosophers, politicians).

The topics of English argumentative essays, inrthen, can also be conditionally

divided into similar categories, such as:

1. Problems of modern life (such as overdependencetechnology:
Internet, cell-phones, etc.)

2. Family issues (such as domestic violence)

3. Education (for example, single-sex schools vs. ndhixehools,

democratic education vs. standard)
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4. Socially important issues (smoking, alcohol/drugliation, abortion,
death penalty, euthanasia, animal rights, cengmrsbgetarianism, the

role of mass media in society, etc.)

One of the striking differences between Ukrainiad American argumentative essay
topics is the way they are formulated. Ukrainiapide are ambiguous, whereas American
topics are clearly-stated. Ukrainian argumentatigsay topics can be rather confusing for
high-school graduates because they are not dinedtraightforward, but written in an
elevated style, overly poetic, full of metaphoremparisons and understatements. This
ambiguity can be explained by the fact that mogictare given in the form of quotations by
famous Ukrainian or foreign personalities (usuglbets or writers) and require additional
critical analysis from the students. Thus, the takkhe Ukrainian test-takers is not only to
write a logical argumentative essay, but also terpret the topic in the correct way, which
can be even more difficult than writing itself, aindcase of misinterpretation of the topic, the
whole essay will be written in the wrong directi@n the contrary, English ones are rather
concrete and clear. Sometimes they have directtignesincorporated in the topic. They
don’t require any additional analysis or interptieia To illustrate my point, let me compare
two topics from Ukrainian and American argumen&tessay pools, correspondingly. To
make my comparison clearer, let me take the tofpas similar categories — Problems of

today (Ukrainian) (1) or Socially important issy@snerican) (2):

1. “The beginning of the 21-st century is a stage wtten society is
overly dependent on information search, where tigefan ecstasy of
communication”, when everyone wants to know sonfi@mation, but
nobody wants to know anything per se.” — (By Jeaudillard, a
French sociologist, philosopher, cultural theoristpolitical

commentator, and photographer).
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VS.

2. Technology makes communication easier in today'sldvdviany
people choose to work at home in front of a compateeen. What
danger does the society face depending on compguteens rather
than face-to-face contact as the main means of eonuation? Are

we the prisoners of the progress?

As can be seen from above examples, the Ukraingumaentative topic (1) presents
the philosophical statement of the French philosoplvhich is necessary to expose to critical
analysis, first, and only then to make decisionrat to write on the topic. On the contrary,
in the American topic, questions are clearly statedl students understand what they should
write right after they read the topic. Thus, | @amclude that Ukrainian argumentative essay
topics are more ambiguous, full of metaphoricalglaage, hidden comparisons, literary

allusions, whereas American topics are univocal@dealrly stated.

Another difference between Ukrainian and Americagueentative essay topics is
their different focuses. Ukrainian argumentativeags are focused on moral-ethical issues
that bring up values of people’s personal qualit@ncepts of friendship, love, betrayal,
patriotism, etc. American argumentative essayscargered on practical issues that worry
modern society, such as advancement of technologiebalization, life style, etc. The
different topics stipulate different formats of tmg: Ukrainian writing tends to be

philosophical and generalized; American writingnsre argumentative, logical, and specific.

3.2 Rules of Argumentative Writing
Both Ukrainian and American sources state that ragguative essays need to have
introduction, main body, and conclusion. Howevére structures of standard essays are

different. The differences are mainly centered lom paragraph level. Below, | present my
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analysis of each paragraph of the argumentativengristarting with an introduction and

finishing with a conclusion.

Introductions in Ukrainian and American argumentticonventions have slight
structural and functional differences. Accordingthe Ukrainian rules, introduction may
consist of two parts: prologue (often presented separate paragraph) and a thesis statement
which reflects the main idea of the essay. Howewalike in American introductions,
Ukrainian introductions do not need to have a fauathor’s position in the thesis statement
because it can be elaborated in the process oingré&nd become more concrete by the
conclusion of the essay. Neither should a Ukraitiasis statement give the outline of the
main ideas presented in the essay, like Americasigshstatements often do. The main
function of the Ukrainian introduction is to prowknterest to the writing, surprise the
reader, appeal to emotions; while the main functbthe American introduction is to give
some background information on the topic, morelyardgo provoke the interest of the reader
by the means of the “hook” and to formulate authdirm position on the topics. The above
structural and functional differences make Amerieawl Ukrainian argumentative writings

vary from the very first paragraph.

As for main body paragraphs, Ukrainian rules giverenflexibility than American
ones do. Both Ukrainian and American referencecasjrstate that each paragraph needs to
have a topic sentence which presents the key itld@egaragraph. However, according to
Ukrainian conventions, there are no strict requests as to the number of arguments
supporting the topic sentence, whereas Americadeswi sources usually require at least 2
supporting arguments. As well as this, in Ukrainiargumentative writing, unlike in
American, no concluding sentences in body paragrapie required. That is why to an
American reader it might seem that Ukrainian bodyagraphs are incomplete, that they

finish abruptly, without any logical conclusion. ‘athis more, Ukrainian argumentative
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writing does not require that students use opposiggments at all; however, American rules
state that opposing arguments should be necessagly either in the point-by-point format

(one opposing argument in each of three body paphg) or in the block format (all three

opposing arguments in one paragraph). Last, Ulaaiself-study books put far less emphasis
on the use of transition words/phrases than Amesoairces do. To sum up, absence of strict
rules as to the number of supporting argumentsuigeof opposing arguments, transition
phrases and concluding sentences make the strugftdine Ukrainian body paragraphs less

strict than American ones.

As far as concluding paragraphs are concernedutis in the Ukrainian sources are
similar to American ones. Both state that theraukhbe a logical connection with the thesis
statement, reflection of the previously-mentionedirmpoints, and some solution to the
problem. However, unlike American rules that reguiestatement of the thesis statement,
Ukrainian rules say that the position of the autimoconclusion should be more firm and

concrete than the one expressed in the thesisrsaten the introduction.

To sum up, the requirements to argumentative vgstim Ukrainian and American
sources are similar in terms of basic structurgdduction, body, conclusion), but differ on

the level of paragraphs with less strict rules krdihian, compared to American writing.

3.3 Essay Samples

The analysis of the Ukrainian argumentative essawyptes showed that they do not
always conform to the rules of the Ukrainian argotaBve writing presented above.
Introductions hardly have any thesis statementsly bparagraphs look imbalanced and
incomplete, and conclusions do not have a more &uthor's position. Compared to the

American argumentative essay samples, Ukrainias baee the following peculiarities:



Ukrainian writings are writer-oriented, while Amesin ones are
reader-oriented. Paragraphs in Ukrainian samples bea generally
characterized as open-ended leaving some spatieefoeader to think
what the author wanted to say. Some concludinggpaphs contain
the quotes by famous Ukrainian personalities withoany
interpretation of what it has to do with the keyadof the essay.
Whereas according to the rules of American arguateet essay
writing, it is not recommended to finish a conctrsiwith a quote
because it creates an impression of understaterfiknosg, a reader of
Ukrainian argumentative essays has a more actleetian the one of
the American essay because he/she is expectedirto oker the
writer's ideas, analyze them and make an inferecéiis/her own.
Whereas the role of the reader of American arguatimet essays is
more passive because in American writings evergthis stated
explicitly and clearly, every paragraph is complei® understatements
are left.

Ukrainian argumentative samples lack specificity,comparison to
American ones. Ukrainian essays are full of clicle#sl general
phrases, such as “nowadays, we [young people] argliny our
future”; “we all should come together, remembert thee are the

children of our motherland, Ukraine, and start da@omething already

today”. - These phrases are rather common in ceiaeia of Ukrainian
essays.
The language of the essays lacks American con@sserspecificity

and logic. Instead, Ukrainian essays are full oktmo language,

24
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metaphors, comparisons, which create the overallagdéd style but
lacks information per se.

Paragraphs of Ukrainian essays are imbalancednmstef size, while
American essays have comparatively similar sizdsodly paragraphs,
and comparable sizes of introductions and conahssiQuick look at
the Ukrainian essay samples shows that there isatence between
the number of sentences in paragraphs — some ppleggare very
long, others are too short, consisting literallyooke sentence. What is
especially surprising is that conclusions in Ukiamnsamples tend to
be shorter than the other paragraphs, whereas Aamesample essays
usually have longer conclusions because they pregen logical
ending of the whole essay with restatement of tlesis statement,
enlisting of main arguments, and a broader or &perspective on the
issue.

American and Ukrainian essays have different cdnteeas. The
guestions raised in Ukrainian essays are diffefremh those raised in
American essays, even though both might raise lbpamaportant
issues. As it was mentioned above, Ukrainian arguatiee essay
topics tend to be vague and need some analysisnamgbretation,
therefore Ukrainian authors have more freedom awhat they can
write about than American authors whose essay fopie clearly-
stated and often include concrete questions foboetdion. The
differences in content areas are motivated by mffe social issues
which worry people in Ukraine and the USA. Ukramigssays tend to

raise the questions that trouble Ukrainian socigkycay of moral



values, patriotism, migration,); they do not fooois global issues
which worry the whole world nowadays, including tb&A (wars,
racism, terrorism, global warming, etc.)

Ukrainian essays raise the questions which are eusally not
recommended to discuss in argumentative essaysusedaey are
culturally- and politically-biased. Ukrainian essayave lots of
comparisons of modern Ukraine to the Soviet Uniothva clear
preference of the new regime in comparison to the ane. It
resembles a rematch in sport when one team wamévémge another
for losing in the previous game. — In the periodte Soviet Union,
any divergence from the standard Soviet norm wasidered bad. In
the same way, contemporary Ukrainian educatorshteaddren that
most of the postulates of the Soviet Union werengro

In Ukrainian essay samples the authors tend ta thves facts, while
American authors usually strive to present credisattual information.
The authors of Ukrainian argumentative essays geduh wishful
thinking, especially when it comes to patriotic giens, i.e. they write
about imaginary things as if they were true in Uken realia. For
example, in one of the essays the author writesthigabasic traits of
Ukrainian people are “outspokenness, dreamine$istesoper, love to
nature, and religiosity” (p.21), which I don't firmtcurate because the
Soviet heritage of denunciations of people ontcheatber prevented
them from being outspoken; the life of survival mtdgive them time
or desire to be dreamful, soft temper is not somgthcan generalize

about when speaking of the whole nation; love ttumeais far from
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being true because the nation does not care abwiroement due to
affluence of political or economic problems whicb dot let people
think about ecology; religiosity is not the featusé the Ukrainian
nation because religion was banned for nearly ducgrduring the
ruling of the Soviet party, and many people arkaneists.

Ukrainian essay samples excessively use the tdpmawiotism. As
Ukrainian people nowadays obviously lack love aespect to their
country, people in education set upbringing of ipigm in younger
generation as their top priority. That is why alinmanities (for
example, history, geography, language, literateseessively turn to
patriotism. Thus, the topic of patriotism is ovexdsn many essays.
Ukrainian argumentative essay samples bring up ©ppo to Russia
and Russian language. Bilingualism is one of thetraoute challenges
in Ukrainian society these days, which affects atioa, and is,
therefore, reflected in many Ukrainian sample essb\raine can be
conditionally divided into several language zoné&&stern zone with
dominant Ukrainian language, and East and South wdminant
Russian. After Ukraine had become independent @il 1®krainian
was proclaimed the official language in the couratng was imposed
in all educational establishments as the primarmglage of
instruction. This shift from Russian to Ukrainianasv met with
animosity in nearly half of the regions of Ukrairespecially those
prone to Russian influence due to geographical ipnibx to Russia
and the majority of Russian-speaking populationghinse regions.

This is one of the reasons why most text-booksighétl in Ukraine
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nowadays are written in Ukrainian with pro-Ukramigdeas which
encourage children to speak Ukrainian at the ex@andringing up
hatred to Russia and Russian language. O. Potebmafamous
Ukrainian linguist and philosopher of the 20-th tcey, is often quoted
in argumentative samples as saying that bilingoaissharmful.
Ukrainian argumentative essay samples expressglamalization
ideas. The whole concept of patriotism in Ukraineucation seems
maliciously pervasive because it is developed on bhasis of the
negligence of all the influences from the outsiderld: Even
international communication and globalization, tygappraised in the
rest of the world, are described in negative cadntax the
argumentative essay samples because it is claihmdgtobalization
might lead to the disrespect of the Ukrainianshrtnational identity
and preference of the foreign ideals to their olmrthis research, one
of the essay samples says: “Globalization is mdtenoan artificial
process which is sought after by certain groupgemiple interested in
acquiring the power over the world.” Opposite tolgllization, is the
phenomenon of “ethnization” defined as “a natur¥elopment of a
certain ethnic group in a certain environment urgdgtain conditions”
(p.34). This process is pictured as the right dioac for the
development of the nation. Not only is Ukrainiantio@al identity
stated in the opposition to Russia, as mentionedelbut also to the
USA. The author of one of the essays expressesAargrican ideas
rather openly posing such questions as: “Should stréve for

globalization as they do in the USA?” The authothe essay gives a
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negative answer to this question. He says thatigetfie high level of
comfort in the USA, the level of literacy among Amgan population
is very low. The author explains it by the factttianerican people
lost their roots in the melting pot of the numerausiigrants who live
in the country nowadays. All said above, the caltand political bias
imposed by the sample essays encourage young pdoplbe
nationalistic and develops disrespect to other ts

11. Ukrainian essays do not address the issue of piagiaThe current
Ukrainian language curriculum and test format doteach or test the
skills of avoiding plagiarism in writing. As a rdstthere is abundance

of plagiarism in Ukrainian education.

In Appendix C, | have presented the contrastivdorie analysis of Ukrainian vs.
American argumentative writing principles and saspin the form of the charts with

similarities and differences.

In conclusion, my analysis of the Ukrainian and Aicen study-guides and samples
of argumentative essay writing showed that Ukrairiead American argumentative essay
topics fall into similar categories and, as a rudek students to write their opinion on
socially-important issues; however, the contenasua those issues vary greatly. In addition,
the topics of Ukrainian argumentative essays cagdmerally characterized as ambiguous,
requiring additional analysis, upbringing moral gratriotic issues, while American topics
are clearly-stated, disputable, upbringing issuegractical interest. The requirements to
argumentative writings in Ukrainian and Americamuses have basic structural similarities
(both require introduction, main body and concla¥idout Ukrainian argumentative essay
rules are more flexible on the level of paragraptiimg and open-ended. In the samples of

Ukrainian argumentative essays | singled out thieviang peculiar features: 1) orientation
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onto the writer (with active role of the reader)) Ack of specificity; 3) poetic and
generalized language; 4) no balance in paragrads;sb) focus on national-specific issues;
6) discussion of culturally- and politically-biasedues; 7) presentation of twisted instead of
factual information (when it comes to patriotisi@);excessive use of the topic of patriotism;
9) expression of anti-Russian ideas; 10) expressioanti-global ideas for the sake of
promotion of national identity; 11) lack of atteorii to plagiarism. In general, the way
Ukrainian sample essays are built (opposite torties described in the first part of the
study-guide), their ambiguous topics, the contrenaissues brought up in the context of the
essays — all these reflect the whole system of ibikeia education, which is undergoing the
process of reformation and still needs more elalmraAfter having looked at Ukrainian
argumentative essays from the perspective of anrigare reader, | found many areas that
need further development for the sake of their swpment and bringing closer to
internationally-acknowledged standards of writihngthe next chapter, | present my analysis

of the current Ukrainian argumentative writing gardvide suggestions for its improvement.
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Chapter 4 CRITICAL ANALYSIS OF THE CURRENT UKRAINIAN

ARGUMENTATIVE WRITING TEST

In this chapter, | describe the current Ukrainiaguanentative writing test held as a
part of the USE taken by high-school graduatesrdeito receive high-school certificates
and enter Ukrainian colleges. | compare it to tRd EAt the end of the chapter, | offer some
suggestions as to the modifications of the Ukrairaegumentative writing test aimed at its

improvement and bringing it closer to the standaifdaternational education.

4.1 Background Information

Ukrainian argumentative writing test is a partlod tnified State Examination — a set
of compulsory tests taken by high school gradustéskraine. These tests are considered to
be both school leaving and entrance exams to higtlecation establishments in Ukraine.
Ukrainian argumentative writing test is a componeatt of the test in the Ukrainian
language and literature. The testing format of USE new trend in Ukrainian education
system. Before it was put into practice in 200ghhschool graduates had to pass two rounds
of exams. The first round was high school leavirgnes, and the second one - university
entrance exams right after the leaving exams. dig-exam system was stressful for all the
participants of the process - students and edwaB@sides, it gave rise to corruption both in
high schools and higher educational establishm@wimov, 2011; Kovalchuk & Koroliuk,
2012; Osipian, 2008, Round & Rodgers, 2009). Ireotd facilitate the process of test-taking
and eliminate corruption in education, in 2005 arditkan Center for Evaluation of the

Quality of Education was founded. The main taskthefcenter were as follows:

1. to develop external independent evaluation;
2. to monitor the quality of education;

3. to make social-psychological research;
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4, to review teachers’ performance (professional achmeents);

5. to register test-takers;

6. to issue and distribute certificates to attesttimistrs;

7. to provide the information on the results of USEHuested by

stakeholders.

According to the official web-site of the Ukrainig@enter for Evaluation of the
Quiality of Education, the test in the Ukrainiandaage and literature was first launched in

2008, when it was taken by 512,591 students.

4.2 General Characteristics

The general characteristics of the test in the ldkaa language and literature (as per
the year 2012) are presented below. The contetiteofest is determined by the Program of
Unified State Examination in the Ukrainian languagel literature and approved by the
Ministry of Education and Science, Youth and SmdrUkraine. The test consists of three

parts:

1. Multiple-choice items (#1-23, 29-36, 37-56); Eatbm has four or
five options with only one correct answer.

2. Matching items (#24-28; 57-60); Each task contdhres information
presented in two columns. The one in the left isked by numbers,
the one in the right — by letters. Students arepss@d to match the
items in the left column with the correspondingmigein the right
column (create logical pairs).

3. Argumentative essay. This task implies that stuslemite an essay on

a given topic. The essay should conform to onéefstructures below:
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Table 4-1
Structure # 1 Structure # 2
1. Thesis statement 1. Thesis statement
2. First argument 2. First argument
3. Second argument 3. Example from Ukrainian

literature or art

4. Example from Ukrainian 4. Second argument

literature or art

5. Example from history, socio- | 5. Example from history, socio-
political life, or student’s personal political life, or student’s persona

experience experience

6. Conclusion 6. Conclusion

The test is supposed to show students’ knowledgeotf Ukrainian language and
literature. This is reflected in the fact that tipeestions from the Ukrainian language and
literature are mixed in all three component paftshe test. Multiple-choice and matching
items cover the information from both language diberature. Argumentative writing
component of the test requires that students neiatbat least one of their arguments with an
example from the Ukrainian literature. The listtloé literary works that students can use for
the examples in their argumentative essays confaame curriculum of the classes in
Ukrainian literature from middle to high school. g the test, the students are not allowed
to use any external sources of information, suchdasionaries, encyclopedias, reference
materials, literary critics or original literary wks, electronic devices (cell-phones,
computers/lap-tops), etc. Students are not alloweidteract either with each other or with

the proctors, unless they have a technical questiaited to the procedure of the exam. The
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test is comprised of sixty one tasks. The totdl tiése is one hundred and eighty minutes.

The writing part of the test lasts approximately dvour.

4.3 Assessment

The test evaluation scheme is as follows:

1.

2.

Multiple-choice items are given one point for eaolrect choice.

Matching items are evaluated in the range frono Zerfour points,

with one point for each correctly matched logicail p

Argumentative essays are graded in the range fevoto twenty four

points on the basis of the essay’s content andukzoe

a.

b.

Thesis statement: zero, one, or two points.

Arguments: zero, one, or two points.

Example from the literature or art: zero, one, WDt
points.

Example from history or personal experience of a
student: zero, one, or two points.

Logic, coherence: zero, one, or two points.

Conclusion: zero, one, or two points.

Spelling and punctuation: zero, one, two, threeyr,fo

five, or six.

Vocabulary, grammar, stylistics: zero, one, twaedh four,

five, or six. Thus, the argumentative writing paftthe test is

evaluated separately in terms of language (maxinweive

points) and structure and content (maximum tweleatg).
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The scores are subsequently added which can make a

maximum of twenty four points.

More detailed assessment rubrics currently usédkraine are presented in Appendix

Maximum number of points one can get for the whek in the Ukrainian language
and literature is one hundred and eleven, whigulsequently transferred into two hundred

point grading scale.

4.4 The Test's Flaws
The analysis of the general characteristics otékein the Ukrainian language and literature,
its evaluation system, the requirements to the idiaa argumentative writing, and
Ukrainian language and literature curriculum inthgghools showed the following flaws in

the test:

1. The current high school curriculum in the UkrainiEmmguage and
literature (for both tenth and eleventh grades)sdoet suggest any
classes on argumentative writing skills developmenfAs a result,
students are tested on something they have not tmeght. For
example, in the 10th grade, there are only fiverbiavailable for
writing skills development in the syllabus of thérblinian language
course. Within these hours the following writingka are addressed:
summary with creative tasks, outline of the oradsentation on the
social-political topic, summary of the oral quessfstatements,
summary of the academic article, bibliography, tngg report,
description of an outstanding person, editing ofteat, business

writing. In the 11th grade, there are again onke fnours allocated for
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writing skills development in the syllabus of thérblinian language
course. The writing classes cover the followingidepreport on the
work done, summary with a creative task, summary péiblic speech,
summary of oral presentation, summary of an artigeiew of a TV
program, essay on the moral-ethical topic, busimegg. The above
writing curriculum requirements seem to doom Ukiamneducation to
producing generations of the people incapable dépendent critical
thinking and, consequently, writing. Ukrainian stats are mainly
taught to summarize and revise the input they mehe written form.
The tasks presented above are aimed at reproduaftiexisting ideas,
not generation of the new ones. With such a cuumy Ukrainian
high school graduates are forced to either seefrfeate tutors to help
them develop their argumentative writing skillspi@pare for the test
in Ukrainian language and literature, or to enmolpreparatory courses
in Ukrainian universities, or to rely upon self-dgumaterials. The first
two options require big financial expanses which exery Ukrainian
family can afford. The third, self-study, optiondsbious too because
even though academic literature market is overftbwevith
argumentative writing self-study materials, the hpeon with those
materials is that not all of them are of high giyalnot all are approved
by the Ministry of Education and Science of Ukraingost of them
have very little guidance on argumentative essayingr (only 3-4
page on average), with all the other pages devimegtgumentative
essay samples. For high school graduates, it ig easy to get

confused in the volume of the offered self-studyanals and choose a
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low-quality reference-book, which can lead to ayyawor performance
on the test. Internet forums for Ukrainian langutagechers are full of
comments on the absence of high quality study-nadgerfor
argumentative writing skills development, and asbasequence, on a
very bad quality of students’ writings.

There are no distinct Ukrainian language and litem test
specifications. The materials that can be used dsg-developers,
evaluators, and teachers lack systematization. eTtege separate
documents that provide general characteristich®test; subject areas
that students are to be tested on (covering all riie@phology,
grammar, and syntax topics in the Ukrainian languagd the required
literary works in the Ukrainian literature from t¢h to 11th grades
(middle school to high school); structural and eomtrequirements to
the argumentative essays in the test; and testiavah criteria (with a
detailed information on argumentative writing exalan with a due
account of Ukrainian spelling, grammar, syntax/listigs rules and
compilation of the most common mistakes that o@ccuargumentative
essays). However, we have not found any test spa&dn which
would provide the detailed information about Gehetascription
(general and specific purposes of the test, jestifon, structure);
Definition of the construct to be measured, Chamstics of test
takers, Detailed description of the task (PromgriBates, Response
Attributes, Sample Items), Specification supplemeihe above
problem may be related to the issue of test rebelitya Davidson

(2012) defines “test releasability” as the degree which test



specifications are shared outside of the test deweént team. The
degree of releasability may be either high or Itws high when the
test team shares many or, may be, all of theirsspew low when the
specs are “secret and guarded”, therefore not dharth anybody
(Davidson, 2012, p. 7). Ukrainian Center for Evéiluaof the Quality
of Education obviously either has no specs atadllgast not compiled
as a unified written document), or has it “guardeAtcording to
Davidson (2012), it is beneficial to have a writsgrec because, first, it
“helps to train newcomers to the teaching situatibacause new
teachers can see how things are typically done),(and second, it
facilitates discussion of the strengths and weade®sf specs. | think
that having a releasable version of the spec ie aldvantageous
because it encourages some feedback from the sidke$, provokes
the inflow of useful changes, makes the test evalvé improve, and
leads to the benefits of the stakeholders.

Requirements to the argumentative writing part loé test to use
examples from the Ukrainian literature and not & any reference
sources do not provide an adequate coverage &fkranian literature
and do not present a natural task the studentstrfaga in the future.
The analysis of the writing samples showed thatdesits are
encouraged to just briefly mention (in 1-2 sentsh@n example from
the Ukrainian literature that supports their argot(s). In other words,
the format of the writing task does not presuppasg deep literary
analysis of a short story or a novel from the Ukian literature;

therefore, it is hard to judge upon the studenti®videdge of the

38
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literature from just one example he/she provideBusT from the
standpoint of the assessment of the students’ ledwye of literature,
there is no much sense in requiring that they ¢jteeary examples.
What is more, students are not allowed to use afgreance sources
while writing an argumentative essay test. From skendpoint of
writing assignment, writing an essay without beadge to use any
sources is a very unnatural task, which studentshardly face in the
future. In academia, making reports for classe#jngrcourse-papers
or theses will definitely require use of externaluses from the
students. In professional career, writing proposats any other
documents will also involve some literature analy3ihus, the current
requirements to the Ukrainian argumentative writang unlikely to be
applied by the students in the future.

The way the topics of the argumentative writingt tee formulated
makes it hard for the students to grasp the key adevhat they should
write about. The topics are often presented throggbtations of
outstanding people (writers, artists, sportsmenlitigans from
Ukraine or other countries of the world). They aseially vague, too
general, and require additional analysis from théents on what they
should write about. However, one of the primaryuisgments to a
testing task is its clarity and specificity. Thufe argumentative
writing task does not meet another major test reguent — clarity and
a good structure of a task. In addition, the topiescentered on moral-

ethical issues which give rise to vague philosaphizinstead of
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encouraging students to write on truly disputalvecpcally applicable
topics.

5. The structural requirements to the Ukrainian argusate/e writing
lack unity and coherence, especially applied todinecture # 1 (see
Section 4.2).

6. Content requirements to the Ukrainian argumentatwviéng do not
address students’ persuasive skills, i.e. it israqtired to incorporate
any opposing arguments into the essay, which usunadlkes writing

weaker in terms of persuasion.

4.5 Suggestions for Improvement

From all said above, | conclude that the currest te the Ukrainian language and
literature, more specifically, its argumentativeiting part, needs improvements. The
changes for improvement will be offered on the $ashi the argumentative writing test
applied at UIUC in the framework of the English ¢&ment Test (EPT) for international
students. The comparison of the Ukrainian and Ehgliests stipulated the following

suggestions:

1. Obligatory introduction of argumentative writingilsk workshops into
the curriculum of the Ukrainian language courseshigh schools
throughout the country. This change will satisfe tkey principle of
testing: students should be tested on what theg haen taught

2. Ukrainian argumentative writing test should beasafed from the
multiple-choice and matching items parts of thet.tek is

recommended that the argumentative writing part e@sducted on
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the same day after the first two parts of the aestsubmitted or on any
other day.

3. Detailed Ukrainian argumentative writing test sfieations should be
developed on the basis of EPT specification feagusuch component
parts as General Description with General Objestimad Specific
Objectives; Prompt Attributes with a detailed dggaon of the
argumentative writing test procedure; Responseibittes, Sample
Item and Specification Supplement.

4. Literature component should be eliminated from whiing task, i.e.
examples from the literature should not be requitedugh might be
encouraged.

5. Students should be provided with the input on dpéctof the essay in
the form of a text for reading and a mini-lectunattthey would have
to use in their argumentative essays. Thus thessstiplagiarism will
be addressed in the test, and the test-takerdwiisked to perform a
more natural writing task than the one they hawe.no

6. Structural requirements should be reconsidered ttaina more
straightforwardness of development of ideas, uiity] coherence.

7. Content requirements should be reconsidered toeaddstudents’
persuasive skills.

8. The topics of the essay should be restated to rtiee@ more clear,
well-structured and disputable. The moral-ethicahponent should be

eliminated.

To sum up, in this chapter | looked at the Ukrainergumentative writing test

currently taken by the Ukrainian high school gradsaas a part of the Unified State
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Examination. The analysis of the materials provitkethe Ukrainian language teachers and
stake-holders showed that test requirements arnes&sent are inadequate. Compared to
EPT, Ukrainian argumentative test does not contmified test specs, does not present a
natural writing task, does not address the issuelafjiarism, does not have coherent
structural requirements, does not provide cleagecifip and disputable topics, does not
address students’ persuasive skills. Therefore, stiggestions for improvement will be
centered around having a Ukrainian argumentativiéngrtest separate from the multiple-
choice and matching items of the test; developitestaispec for the Ukrainian argumentative
writing; reconsideration and restatement of theicomf the essays; elimination of the
literature component from the test; provision ofirees for writing (text for reading and a
lecture for listening); reconsideration of struelurequirements. The adapted Ukrainian
argumentative writing test spec with all of theusimins for modifications offered above will

be presented in the next chapter.
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Chapter 5 PROCEDURE OF STUDY

For this study | made a comparative analysis of aitkan vs. American
argumentative writing principles and samples, aredythe existing test in the Ukrainian
language and literature, and adapted the EPT sphe tUkrainian argumentative writing test
on the basis of the above analysis. The adaptédpes was given to the participants of this
study for feedback. The participants were eightdifkan language teachers recruited by the
word of mouth and by mass-mails to the departmeftise Ukrainian language and literature
in Ukrainian universities. There were seven fenaald one male participant in this research,
all of them got higher education majoring in therélkian language and literature, and most
were affiliated with Universities of Ukraine or US®ne participant was affiliated with a
Ukrainian high-school. Five participants never lzany experience of studying or teaching
abroad. Two participants both studied / taught kndthe and in the USA. All the participants
who currently live and teach in Ukraine had someneation with the USE in the Ukrainian
language and literature either through teachinpetpreparatory courses in the Universities
of their affiliation or tutoring, or both. Two pa&ipants who currently live and teach/study in
the USA had no direct connection with the USE, batl basic idea about the test. The

cumulative length of teaching experience of altipgrants is 19.5 years.

The participants were asked to answer twelve questiegarding the applicability of
the adapted test. The questions comprised elevemo/euestions and one open-ended

guestion asking for any final comments on the efflespec.

The received responses were translated from Ulaimto English and coded. Each

participant received his/her index number dependimthe order of receipt of their feedback.

| made a quantitative and qualitative analysesieffeedback. | calculated the number

of participants who answered my questions positjivaegatively, and stipulated certain
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conditions. Then | analyzed the responses in tefncemmonalities and differences in them.
All similar responses were presented together dniig common features. All different

responses were given separately after similar resggo All responses were presented
through summary, paraphrases or quotes. On thes lzdsithe analysis, corresponding
conclusions were made as to the applicability & thst to the Ukrainian educational

standards.
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Chapter 6 UKRAINIAN ARGUMENTATIVE WRITING TEST

SPECIFICATION WITH AUDIT

6.1 Introduction

The Ukrainian Argumentative Writing Test ProjecP{Tis adapted from the English
Placement Test (EPT) (1%2ind designed for Ukrainian students as an aligmatf the
current Ukrainian argumentative writing test (T®hich is a part of the Unified State
Examination. Ukrainian test-takers need to passt#st in order to get a high school diploma
and enter higher educational establishments in ibkrarhe goal of the TP is to assess
Ukrainian argumentative writing ability of the higithool graduates and their potential to
succeed in the academic media of the Ukrainianeusittes. The TP is different from T1 in

the following key aspects:

1. The TP is designed as a separate test from thdpieutthoice test
items on the Ukrainian language and literature ihan integral part of
T1 now. The TP is aimed solely at checking Ukrainianguage
writing abilities of the test-takers and has nerhture component in it.
The reason of this qualitative change can be exgthby the analysis
of the T1l materials and samples which showed that literature
component in them is minor, i.e. the test-takeesrant allowed to use
any literary sources for writing, but required twega small example
from the Ukrainian literature from their memory goove their claim.

This small example from the Ukrainian literatureeglanot show either

2 (1.2) stands for versioning of a test spec. Veisipis a process of creation of several versiors gfec which

implies that every subsequent version is more etdabd and improved compared to the preceding aasidhs usually start
with (0.25) and finish whenever the spec is presiyn@ady for use, though the process of versiorsrgiernal because
there is always some space for perfection (Ful&Bavidson, 2007).
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deep literary analysis, or the ability of the studeto work with
sources. Therefore, the elimination of the literaoynponent does not
deprive the test-takers of demonstrating any sahataskills they need
to be successful in their academic or professibieal

The format of the test in TP has been changed cadga T1. In T1,
the test-takers had to write the philosophical yssaa moral-ethical
topic. In TP, the test-takers are offered to wameargumentative essay
on a practical disputable topic. First, by provglina more
argumentative format of writing, | bring the systesh Ukrainian
education closer to international educational stathsl Second, the
skills of argumentative writing are more likely tiind practical
application in students’ future academic and pitesal careers.

The TP has two sources of input information giverthie students — a
reading passage and a short lecture — which theyeapected to
process and base their argumentative essays oninfoamation
acquired from the reading, the lecture and themmegal knowledge
and/or experience. The reason behind such a dedighe TP is
stipulated by the current trends in global educat®mput emphasis on
the process of learning rather than on the prodeath a design of the
test enables the students to undergo a natura¢gsaxf writing — from
the analysis of the sources to composing thedisft and polishing it
into the final product. Therefore, TP presents aemmatural writing
task with integrated skills of reading and listenmather than writing
with no use of any sources solely based on memaoirghastudents are

less likely to face in the future.



The TP has different essay structures and, conadguassessment
procedure than T1. The new assessment is mordedethan the one
currently used in T1. The qualitative changes ef structure and the
content are borrowed from the conventions of arquateve writing

used in the USA. | believe that with the offeredustural changes,
Ukrainian argumentative essays will acquire mordecence and
persuasive tone. And with the offered assessmeminggs, the
evaluation of Ukrainian essays will become morengparent, valid
and objective.

The test activities in TP are different from thoseT1. Apart from

writing per se, | offer listening, reading, usingidglines for essay
writing, self-check questions and taking part imup-discussions to
the test-takers.

The pool of topics for the argumentative essaysTih has been
changed compared to T1. The analysis of the topicsently offered

for T1 showed that they are ambiguous and requid&tianal analysis
from the students. One of the primary requireménis test task is its
clarity. Therefore, | have restated some of thestexg topics to
achieve more clarity. 1 got rid of the moral-ethidacus in the

currently used topics. Instead, | added the moogaktopics that are
actual for Ukrainian society nowadays. As well lais,tl offered some
other topics to reflect the global trends in argotaBve essay
topicalization (the topics of common concern foople from all over

the world).

47
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The main audience of TP comprises high school gitedu As well as this, the test
can be taken by the attendees of the college mepgrcourses that prepare applicants to the
Unified State Examination, and by the students &fauhian universities/colleges in the
framework of writing courses which are not comman the curriculum of Ukrainian
universities yet, but, hopefully, will start appear in the near future due to the

westernization of the higher education in Ukraine.

The TP lasts approximately two hours. (See Sedi8nl Test Procedure). The TP
can be conducted either on the same day with thiépheuchoice test on the Ukrainian
language and literature, separated from it by anfiite break, or on any other day assigned

beforehand.

6.2 General Description (GD):
6.2.1 General Objectives

In this integrated writing test, students will verien argumentative essay on the
assigned topic using the information obtained from® sources - a mini-lecture and a
reading. The essay should demonstrate the tesstal®lities to produce academic essays in
the form of a coherent logically-built text on thiated topic. Testees should choose a definite
position on a debatable topic, arguing three maimtp based on the evidences from their
sources (reading and mini-lecture) and their gérlerawledge and /or experience. Skills,
such as using persuasive strategies, incorporegingihg the opposing arguments,
maintaining a narrative writing style and avoidipiggiarism should be emphasized for this

assignment.

6.2.2 Specific Objectives

The specific abilities / skills being tested are:



10.

11.

composing an argumentative essay on a given topicimtroduction,
main body paragraphs and conclusion

presenting clear organization and development #t paragraph and
essay levels

obtaining information on a given theme from differgource channels
- listening to a lecture and reading a text

understanding main ideas and being able to disshgthem from
minor ones

taking notes while listening to an academic lecamd using the notes
to develop the subsequent writing task

discussing the obtained information in small groupgchanging
opinions on the topic

effectively using the information received in thisadission in one’s
writing

integrating and synthesizing the information reediand presenting it
in an essay coherently intertwined with testeesiegal knowledge
and/or experience

using outside sources (lecture and reading) asostipg evidence to
develop one’s arguments

writing in one's own words, paraphrasing the infation given,
without copying the sources

citing sources in the proper format

49



6.3 Prompt Attributes (PA)

6.3.1 Test Procedure

Table 6-1
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8:00- 8:15 AM
8:15-8:25 AM

8:25 - 8:40 AM

8:40 — 8:50 AM

8:50 — 9:05 AM

9:05-9:10 AM

9:10 - 9:25 AM

9:25-9:35 AM

9:35-10:00 AM
10:00 — 10:10 AM

Check In

Explanation of Test Procedure and Topic
Introduction

One of the examiners explains the test
process.

Article Reading
Note taking allowed
Mini Lecture
Note taking allowed
Grouping (4-5 people)
Discussion of the prompt question
Explanation of Scoring Rubric

The teacher explains the scoring criteria to
help students’ essay writing

First Writing Task

The first set of guidelines is provided.
Students will outline their essays based on
the guidelines and write the first draft.

Self-check

The second set of guidelines related to the
logic of organization of ideas in students’
writing is provided. Students read and
compare their first drafts against the points
given in the guidelines. Students edit their

first drafts if necessary.

Write the Essay

Final proof-reading and editing

(15 min)

(10min)

(15 min)

(20 min)

(5 min)

(20 min)
(5 min)

(15 min)

(20 min)

(25 min)
10 min)
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Examinees must attend the entire essay test andletall the tasks required during
the test. They will generate a first draft on tleeatch paper based on the lecture, reading,
discussion and their own knowledge and/or expeeeiben, they will self-check their first
drafts on the basis of the guidelines (self-chasistjons) provided. Revision and edition of
the first draft is not required if an examinee daesfind it necessary. Next, examinees will
be given a test booklet where they will write thiamal drafts. Examinees must return all the
materials, including the texts for reading, guide$ for essay writing, self-check questions
and group-discussion questions (if provided as bats), along with their own notes, to the

teacher before they leave the test. Only finaltdrafe graded.

6.3.2 Reading
1. The level of the information should be general anddemic, but not
too technical.
2. The content should be culturally appropriate.

3. The length of the reading text is permitted to efrgm 700 to 1000

words.
4, It should discuss the same thematic topic as ttare.
5. It should contain information which is related tatklifferent from

those of the lecture (for example, general vs. ifipemformation;
opposing viewpoints; theory vs. application, sifipdl view vs.
complicated view, less information vs. more infotimia, etc.)

6. It can be selected from authentic high-school (1@pades) textbooks,
journal articles of non-technical nature, prestigiomagazines or
newspapers. In this case, the reference citationldmot appear in the
reading text for the sake of test security, butusthde noted in test

archives.
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7. The text can be written, rewritten, or edited bg 8pecialists in the
Ukrainian language on the basis of the authentitenas in order to
strengthen its link with the lecture or to adjuse tlevel of general

academic readability.

6.3.3 Short Lecture

1. The level of information should be general and aoad, but not too
technical.
2. The content should be culturally appropriate.

3. The length of the lecture should range from 7 toriQutes when read
at a natural speed.

4, An outline of the lecture should be provided to shedents to facilitate
presenting the information in the lecture. The psof providing the
outline is to help examinees better process th@nmdtion given in the
lecture.

5. The lecture should contain information on the gahadvantages and
disadvantages of the particular writing topic te@opany the reading
article (See the Section 6.3.2 for more detailstioa correlation of

information between the text and the mini-lecture).

6.4 Response Attributes

The grading is performed by qualified Ukrainiandaage teachers on the basis of the
grading rubrics. Two types of grading rubrics affered. The first rubric assesses the essay
in terms of its structure and content. The secaaduates the correctness of the language and
the grammar of the essay. The first rubric is subdid into two sub-types depending on the

structure of the essay chosen by a testee. Iniaddihis spec contains an alternative unified
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level-grade assessment rubric originated from themi@on European Framework of

Reference for writing assessment. The structurdgtanrubrics are provided below.

At the beginning of each grading session, the satarst familiarize themselves with
the lecture script and the reading passage. Thematers should read the essays of the test-
takers and evaluate them using the analytical eab(irhe holistic rubric is provided for the

purpose of the research rather than for actuakassnt).

The following general criteria will be used to geaelkaminees' essays:

1. The essay should have a clear organization (inttowly body and
conclusion).
2. Each paragraph should have a clear organizatigric(®entence, at

least two supporting details, concluding sentence)

3. The ideas within the essay should be explicitlyr=mted.

4, The ideas should be supported with evidences froth the lecture
and the reading.

5. The essay should be written in examinees' own wdrdsrmation
cannot be reproduced directly from the lecture e teading text.
When using information from the lecture and thedieg, examinees
should correctly refer to the source(s).

6. The essay should be written in grammatically awtissically correct

Ukrainian language.
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6.4.1 Possible Structures of the Argumentative Essay

Table 6-2
Structure 1 Structure 2
l. Introduction l. Introduction
- Hook - Hook
- Background information - Background information
- Importance of the topic - Importance of the topic
- Presentation of the topic as debatable Presentation of the topic as debatable
- Thesis statement composed of 2 parts: Thesis statement composed of 3 parts:
1) Author’s opinion on the topic 1) Author’s opinion on the topic
2) Summary of the main points thaP) Summary of the opposing arguments
support the author’'s opinion and will b&) Summary of the main points that
given in more details in the body paragraphsupport the author’s opinion
Il. Body Il. Body
§1 §1
1. Topic sentence with a summary |of. Statement of the other side’s fifst
three opposite arguments argument
2. Rebuttal to the first argument 2. Rebuttal with the author's own
3. Rebuttal to the second argument | counterargument
4. Rebuttal to the third argument 3. Supporting points of the authors
5. Concluding sentence opinion (Minimum 2)
4. Concluding sentence
§2 §2
1. Topic sentence with the author’'s maim. Statement of the other side’s second
arguments argument
2. The author's first argument with2. Rebuttal with the author's own
supporting point counterargument
3. The author's second argument wjtB. Supporting points of the authors
supporting point opinion (Minimum 2)
4, The author’'s third argument with. Concluding sentence
supporting point §3
1. Statement of the other side’s third
argument
2. Rebuttal with the author's own
counterargument
3. Supporting points of the authors
opinion (Minimum 2)
4. Concluding sentence
1. Conclusion . Conclusion
- Restatement of the both parts of { - Restatement of the both parts of {
thesis statement: thesis statement:
1) Author’s opinion on the topic 1) Author’s opinion on the topic
2) Summary of the author’'s main points2) Summary of the author’'s main points
3) Connection with a broader issue |®3) Connection with a broader issue |or
the future the future
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The structure and the content of the argumentdtige are assessed in accordance

with the criteria presented in the charts beloweteling on the type of the structure chosen

by the test-taker.

Table 6-3 Rubric #1 (Structure 1 and Content)

Introduction

Points

Distribution of points

- Hook

0-2

2 — the test-taker provides an

effective hook

1 - the test-taker does not

provide an effective hook

0 — the test-taker does n
provide any hook at all

ot

- Background information

2 — the test-taker provides t
background information whic
sufficiently sets up thg

situation with unity, coherence

and development of ideas

1 - the test-taker provides

some background informatio
but it lacks either unity o
coherence or development
iIdeas

of

0 — the test-taker does n
provide any  backgroun
information

ot

[oX

- Importance of the topic

2 — the test-taker stresses and

justifies the importance of the

topic

1 — the test-taker mentions Qut

does not justify the importange

of the topic

0 - the test-taker neither
stresses nor justifies the

importance of the topic
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Presentation of the topic as debatable

0-2

2 — the test-taker presents the
topic as debatable and provides

opposite points of view on it

1 — the test-taker presents the

topic as debatable, but does 1
provide opposite points (
view on it

not
f

0 — the test-taker does n
present the topic as debatablg

1)
2)

Thesis statement:
Author’s opinion
Summary of the key arguments

support author’s opinion

4 — the test-taker writes a go
focused, specific, assertiv
arguable thesis statement

2 — the test-taker does n
write a good thesis. It is eithg
not focused / specific
assertive / arguable enough
one of the component parts
missing (1) or (2)

0 — the test-taker does n
write a thesis or both of it
component parts are poor
formed, or the thesis does n
respond to the prompt/topic
the essay

ot

ly
ot
Df

Total for Introduction

12

Main Body

Points

Distribution of points

81

Topic sentence with a summary of 3 opposife- 2
arguments

2 — the test-taker has a go
topic sentence. All 3 opposi
arguments are logical an
clearly formed

(e

1 — the test-taker does not ha
a good topic sentence. Some
the opposite arguments 3
illogical or unclear

ve
of
ire

0 — the test-taker does not hg
a topic sentence or all thrg
opposite arguments a
illogical and unclear

ve
e
re
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Rebuttal of the first opposite argument

2 — the test-taker provides
good clear and logical rebutt
of the first opposite argument

al

1 — the test-taker does n

provide a good rebuttal of the

first opposite argument. It i
either unclear or illogical

ot

0 — the test-taker does n

provide a rebuttal or the one
provided is both unclear and

illogical

ot

Rebuttal of the second opposite argument

2 — the test-taker provides
good clear and logical rebutt

of the second opposite

argument

a
al

1 — the test-taker does n
provide a good rebuttal of th
second opposite argument. It
either unclear or illogical

ot
e
S

0 — the test-taker does n
provide a rebuttal or the on
provided is both unclear ar
illogical

ot

Rebuttal of the third opposite argument

2 — the test-taker provides
good clear and logical rebutt
of the third opposite argumen

al

1 — the test-taker does n
provide a good rebuttal of th
third opposite argument. It
either unclear or illogical

ot

S

0 — the test-taker does n
provide a rebuttal or the on
provided is both unclear ar

ot

illogical

Concluding sentence

0-2
0-2
0-2
0-4

2 — the test-taker has a stro
and clear concluding senten
matching the topic sentence

2 — the test-taker has

concluding sentence, but it
either weak or unclear or do
not match the topic sentence

0 — the test-taker does not ha
a concluding sentence at all,
the one is weak, unclear a

does not match the topic

sentence.

ng
e

a
is
PS

ve

or
nd
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§2

Topic sentence with the summary of the auth
arguments

0-2
DI's

2 — the test-taker has a go
topic  sentence. All 3
arguments are logical ar
clearly formed

d

1 — the test-taker does not ha
a good topic sentence. Some
the arguments are illogical
unclear

ve
of
DI

0 — the test-taker does not hg
a topic sentence or all thrg
opposite arguments a
illogical and unclear

ve
e
re

The author’s first argument with supporting poin

—

4 — the test-taker has a go
clear and logical argumel
with a supporting point

od
Nt

2 — the test-taker does not ha
a good argument. It is eith
unclear or illogical, or does n¢
have a supporting point

ve
er
Dt

0 — the test-taker has neither
argument nor the supportin
point

an
g

The author's second argument with support
point

ing
0-4

4 — the test-taker has a go
clear and logical argumel
with a supporting point

od
Nt

2 — the test-taker does not ha
a good argument. It is eith
unclear or illogical, or does n¢
have a supporting point

ve
er
Dt

0 — the test-taker has neither
argument nor the supportin
point

an
g

The author’s third argument with supporting poi

4 — the test-taker has a go
clear and logical argumel
with a supporting point

od
Nt

2 — the test-taker does not ha
a good argument. It is eith
unclear or illogical, or does n¢
have a supporting point

ve
er

Dt

0 — the test-taker has neither
argument nor the supportin
point

an
g
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Concluding sentence

0-2

2 — the test-taker has a stro\gg
and clear concluding sentence

matching the topic sentence

1 - the test-taker has
concluding sentence, but it

a
is

either weak or unclear or does

not match the topic sentence

0 — the test-taker does not ha
a concluding sentence at all,

ve
or

the one is weak, unclear and

does not match the topic

sentence

Total for Main Body

28

Conclusion

Points

Distribution of points

Restatement of the thesis statement

0-4

4 — the test-taker restates f{

he

thesis statement with his/her

opinion on the topic and th
summary of his/her argument|

2 — the test-taker does n
provide a good restatement
the thesis statement. Either t
restatement of the author
opinion or the summary of th
main points is not good

0 — no restatement of the the
statement is provided, or tf
one provided has a ba
restatement of both th
author's opinion and th
summary of the main points

Connection with the future / broader issue

4 — the test-taker provides
good future/broade
connection of the topic

2 — the test-taker provide

some future/broade

connection of the topic, but |

Is unclear or illogical

0 — no connection with the

future/broader issue
provided

e
5
ot
of
he
's

e

5iS
e
To|
e
e

Total for Conclusion

Total for the essay (Introduction - 12, Main Bg

— 28, Conclusion — 8)

48
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To convert the score on a 12-point scale, multiplyy 12 and then divide it by the

total maximum of 48.

Table 6-4 Rubric #2 (Structure 2 and Content)

Introduction

Points

Distribution of points

- Hook

0-2

2 — the test-taker provides g
effective hook

1 — the test-taker does n
provide an effective hook

0 — the test-taker does n
provide any hook at all

- Background information

2 — the test-taker provides t
background information whic
sufficiently sets up thg
situation with unity, cohereng
and development of ideas

1 - the test-taker provide

some background informatio
but it lacks either unity o
coherence or development
iIdeas

0 — the test-taker does n
provide any  backgroun
information

- Importance of the topic

2 — the test-taker stresses 38
justifies the importance of th
topic

1 — the test-taker mentions b
does not justify the importang
of the topic

ot

ot

of

ot

[oX

ind
e

ut
e

0 - the test-taker neithg
stresses nor justifies th

2r
e

importance of the topic

- Presentation of the topic as debatable

topic as debatable and provi
opposite points of view on it

2 — the test-taker presents %he

es

1 — the test-taker presents the

topic as debatable, but does 1
provide any opposite points
view on it

not
Df

0 - the test-taker does n
present the topic as debatabils

ot

D
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1)
2)

3)

Thesis statement:
Author’s opinion
Summary of the opposite arguments

Summary of the author’'s main argument

1°2)

0-6

6 — the test-taker writes a go
focused, specific, assertiv
arguable thesis statement w
all 3 constituent parts present

th

4 — the test-taker does n
write a good thesis. One of tt

component parts is missing (1

(2), (3) or poorly formed

ot
ne

A —

2 — the test-taker does n
write a good thesis. Two of th
component parts are missi
(1), (2), (3) or poorly formed

ot
e

ng

0 — the test-taker does not ha
a good thesis statement,

three component parts are

missing or poorly formed, @
the thesis does not respond
the prompt/topic of the essay

ve
all

r
to

Total for Introduction

14

Main Body

Points

Distribution of points

81

Opposite argument

2 — the test-taker has a go
opposite argument which
clear, logical ang
problematized

S

1 —the test-taker does not ha
a good opposite argument. O
of the characteristics of a goc
opposite argument is absent
is either unclear, or illogical g
not problematized

ve
ne
nd

it

-

0 — the test-taker does not hg
an opposite argument. Or t
one lacks two or mor
characteristics of a gog

opposite argument
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Rebuttal with the author’'s own counterargument

2 — the test-taker provides an
effective  rebuttal of the
opposite argument and
provides his/her own
argument. The opposite
argument and the author’'s own

argument have a connection
logical opposition.

A} %4

of

1 — the test-taker does not have

an effective rebuttal. It is either
unclear or illogical. Or the
author's own argument does

not have a connection

logical opposition with the

opposite argument

Df

0 — the test-taker has neither

rebuttal of the opposit
argument nor his ow

argument, or both are unclear,

illogical and disconnected

Supporting points of the author's opinion

(minimum 2)

2 — the test-taker provides
supporting details from th
sources (text and lecture)

from the author's general

knowledge and/or experienc
Both supporting points arn
clear, logical and coherent
connected with the author
argument.

e

1 — the test-taker does n
provide good  supportin

points. One of the supporting
details from the sources
(reading and lecture) or from
the author’s general knowledge
is unclear or illogical, or
disconnected with the author’s

argument

0 — the test-taker does n
provide supporting points ¢
both supporting point

provided are unclear, illogica

and disconnected with th
author’s argument

=
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Concluding sentence

0-2

2 — the test-taker has a strotlg

and clear concluding senten
which reflects the author’
main argument claimed in th
paragraph

e

[72)

e

1 - the test-taker has

concluding sentence, but it
either weak or unclear or do
not match the author
argument

a
is
PS

0 — the test-taker does not ha
a concluding sentence at all,
the one is weak, unclear a

does not match the topic

sentence.

ve
or
nd

Assessment of 82 and 83 is identical to the ongladnd can bring a test-taker maximum @

points per paragraph

f8

Total for Main Body 24

Conclusion Points Distribution of points

Restatement of the thesis statement 6 — the test-taker restates the
0-6 thesis statement with his/h

opinion on the topic, th
summary of the opposit
arguments, and the summg
of his/her own arguments

er
2]
e
\ry

4 — the test-taker does n
provide a good restatement
one of the component parts
the thesis statement. Either {
restatement of the author
opinion or the summary of th
opposite argument, or th
summary of the author's ow
arguments is missing or n
good

ot
of
of
he
'S
e
e
n
Ot

2 — the test-taker does n
provide a good restatement

two of the component parts

the thesis statement.

ot
of
Of

0 — the test-taker does n
provide the restatement of tk
thesis statement or all thrg
component parts are bad
restated.

ot

pe
ly
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Connection with the future / broader issue

0-4

4 — the test-taker provides
good future/broade
connection of the topic

2 — the test-taker provide

some future/broade

connection of the topic, but |

is unclear or illogical

0 — no connection with the

future/broader issue
provided

Total for Conclusion

10

Total for the essay (Introduction — 14, Main Bqg

— 24, Conclusion — 10)

48

To convert the score on a 12-point scale, multiplyy 12 and then divide it by the

total maximum of 48.

Language and grammar assessment rubric evaluatesotinectness of Ukrainian

language spelling, punctuation, vocabulary, gramaad stylistics of the argumentative

essay of the test-taker. The criteria and assigoeds are presented in the chart below.

Table 6-5 Rubric #3 (Language and Grammar)

Criteria The number of mistakes Points
Spelling and punctuation 0 — 1 (minor) 6
1-2 5
3-4 4
57 3
8-12 2
13-15 1

16 and/or mo

re
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Table 6-5 (cont.)

Vocabulary, grammar and0 6

stylistics 1-2 5
3-4 4
5-6 3
7-8 2
9-10 1
11 and/or more 0

Note: When grading spelling and punctuation, 2 {tminor mistakes are considered

as 1 (one) standard error. The following may besmred minor mistakes:

1. exceptions from all of the rules;
2. capitalization in the proper compound names;
3. in cases of spelling of the prefixes of adverbsnied from nouns with

prepositions — either together with the root orasafely;

4, in cases of no recognition of negative particles/fi”;

5. in cases when instead of one punctuation mark,tébetaker used
another one;

6. in cases of omission of one of the punctuation sark changes of
their order in the combination of punctuation madsed one after

another.

A minor spelling mistake and a minor punctuatiorrkmaust not be added together or

considered as 1 (one) standard error.
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Systematic misspellings that disrupt the principdéssuphony are considered as 1

(one) error of style.

Table 6-6 Alternative Unified Level-Grade Rubric to Asses Structure, Content
and Language of Argumentative Essay

Level-grade | Characteristics of the level

Level 4 (D) |  Length of the essay is insufficientevaluate
* No organization of ideas; no cohesion; the essagmbles a free writing

e Content marked by inaccuracies of source infoimnatOR content i$
completely off-topic, OR majority of essay is capie

-

« Grammatical and lexical errors are severe; laggus incorrect an
inappropriate, abundant errors in spelling and puaton; no complexity of
syntactic structures, even simple sentences axeda
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Table 6-6 (cont.)

Level 3 (C)

* Length may be insufficient to evakianay be off-topic

* Elements of essay organization (Intro, Body anghdlusion) may be

attempted, but are simplistic and ineffective

» Essay may lack a central controlling idea (ncsithestatement, OR thesi

statement is flawed)

» Essay does not flow smoothly; ideas are diffitolfollow

» Development of ideas is insufficient; examples/rba inappropriate; logical

sequencing may be flawed or incomplete

« Paragraph structure not mastered; lack of maea (tlopic sentence), focu
and cohesion

« Summarizes/restates sources rather than usegohgurpport ideas

» May lack synthesis of ideas (of the two sourcesfasources and student
own ideas)

* May indicate misunderstanding of source material
» Attempts to paraphrase are generally unskillhd anaccurate
» Some overt plagiarism

« Many grammatical, lexical and stylistic errors;romg spelling anc
punctuation that impede understanding; awkwardméssxpression; man
lexical borrowings from Russian

« Little sophistication in vocabulary and lingucsgxpression; little sentenc
variety; sentence complexity not mastered

)

Le
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Table 6-6 (cont.)

Level 2 (B)

* Length is sufficient for full expraees of ideas
» Writes on topic

* Elements of essay organization are clearly ptegbough they may b
flawed

» Attempt to advance a main idea; presence ofdslstatement
* Flows somewhat smoothly

« Some development and elaboration of ideas oretred of the whole essa
and on the level of paragraphs;

» Attempts to use sources to advance the thesgemse of some synthesis
ideas

* Use of oral and written sources demonstratedsskil the test-taker t

comprehend and apply the information received frdifferent channels

(audial and visual)

* Nearly no signs oplagiarism; attempted summary and paraphrase;
contain isolated instances of direct copying; may cite sources, OR mg
cite them incorrectly

* Some minor grammatical/lexical errors; a few dakiborrowings from
Russian

» Some sophistication in sentence variety and cexigyl

(4%

Yy

of

D

may
ly
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Table 6-6 (cont.)

Level 1 (A) | ¢ Contains an Intro, Body and Conclusio
* Clear thesis statement, appropriately placed

* Good development of thesis; logical sequencingasonable use of
transitions

« Paragraphs are fairly cohesive, good developmieidieas
» Good synthesis of ideas

» Good summary of source; effective, skillful paregse

» Sources are accurately cited

* No lexical, grammatical or stylistic errors; 1 @ minor spelling of
punctuation mistakes

» Strong linguistic expression exhibiting advancacademic vocabulary
sentence variety and complexity

6.5 Sample Item

See Appendix A

6.6 Specification Supplement (SS):

6.6.1 Physical Setting

The test is held in a regular classroom aimed dly fpeople maximum. Each
classroom should be proctored by at least threghéza whose task is to supervise the test,
distribute testing materials, explain the procedoré¢he test-takers, make sure that they do
what they are supposed to do, maintain a goodpdiseiamong test-takers (especially during
group-discussions) and assist them in technicadtopres related to the procedure of the test.
Examinees are allowed to take notes and use thaes for both contributing to the group
discussion (stage # 5 in the testing procedurewatrtihg their essay drafts. There should be

sufficient lighting, and the temperature in themoshould be moderate.
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6.7 Waiting Room

Waiting Room is a metaphorical title of a sectiond test specification. In the
Waiting Room, the information that needs furtheabekation on the part of the future test
developers is put. In case of this specificatiorleft the following sections for future

elaboration because of the lack of technical kndggeof these technical issues on my part:

1. Registration Information

N

Qualifications of Teachers/Proctors
3. Duties of Teachers/Proctors

4. Test Results

6.8 Audit of the Ukrainian Argumentative Writing Test S pecification

| borrowed the idea of auditing of a test spectfmafrom the MA thesis of Li (2006)
entitled “Introducing Audit Trails to the World dfanguage Testing”. The term “audit”
comes from accounting. In language testing “audii”tis the document that encourages
critical reflection on the evaluation process a$l we documenting evaluation decisions and
their justification. In other words, audit trailatks the changes in a spec, justifies key
decisions made in the process of test developraadtcreates the record of validity evidence
in the form of validity narratives. In her M.A. this, Li analyzed the “Aviation English” test
spec in terms of “how it was”, “feedback”, “howdbanged” and “reflection notes”. | applied
the same approach to my test spec. In my auditl hot single out any focus areas as Li did
(such as specific context, construct, authentiditgis-check, etc.). | described the changes |
have made in the adapted spec compared to thearigPT spec in terms of “How it was”,
“How it changed”, and “Reflection notes” in the erdof appearance of the corresponding

sections in the spec. In “How it was” section, éyided the original version of EPT spec. In

“How it changed”, | described the changes | madin@adapted spec. In “Reflection notes”,
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| explained the justification of the changes. lesgwith the author of the above-mentioned
thesis that auditing has a positive influence oa tluality of language tests because it
effectively tells the story of test evolution aratifitates the work of the future test-writers
who will need to elaborate or modify the existipgs. | also think that for test adaptation, an
audit is crucial because it helps to document astify the changes and makes the whole
process of test adaptation more transparent argksibte to stake-holders. As a result, the
adapted test becomes more valid and sound. | leefie/audit below added to the validity of
the adapted test and the theory of test adaptéemause | have described and justified

elevenqualitative changes to the spec compared to tlggnaliEPT spec.

6.8.1 Change # 1 Introduction section

How it was

Originally, the Introduction section of the EPT sped description of the goals of the
EPT, description of the test-takers, the reasodscanditions why the test-takers have to take
the EPT, and what happens after the test is tdkieally, more detailed information on the

constituent parts of the EPT (oral interview anelwhitten part) was provided.

How it changed

In the Introduction, | presented the origin and fuals of the adapted test with a
focus on the qualitative changes in it (1 — 6) cared to the analogous test in the Ukrainian
language and literature currently used in Ukrafkewell as this, | provided the rationale for

the use of the adapted test.

Reflection notes
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Since the adapted test is very different from EPas different goals, audience, and
consequences, | changed the whole Introductionhef EPT to meet the needs of the
Ukrainian readers of the spec, i.e. Ukrainian lagguteachers who evaluated the adaptability
of the test to the current Ukrainian educational aaoltural realia. That is why | not only
presented my summary and reasoning of the quabtatianges in this test compared to the
current Ukrainian language and literature test,dism gave the detailed characteristics of the
notion of specification; characterized EPT as th& that this spec originated from; and
described the nature of the ESL Service Coursesusecof the close connection between the
results of the EPT and the necessity for the imattewnal students to take ESL Service

Courses in order to fulfill the program requirensefar their study at the UIUC.

6.8.2 Change # 2 General Objectives (GD) section

How it was

Initially the GD section contained the descriptiointhe argumentative writing as a
task with integrated skills — writing, reading,téising, and speaking (discussion). Also, the

abilities that the students should demonstratberfinal product were mentioned.

How it changed

In GD | added more information about the abilities students should demonstrate in
their final product, namely choosing a definite ifoa on the debatable topic, arguing three
main points through persuasion techniques, incatpay/refuting the opposing arguments,

maintaining a formal academiariting style, and avoiding plagiarism.

Reflection notes
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The reason why | provided more details on the tdslitest-takers should demonstrate
in their final product was driven by the fact tltaese abilities are different from those
currently expected from the Ukrainian studentshie Ukrainian language and literature test.
To be more specific, in the current Ukrainian teékgre is no requirement of choosing a
definite position on the topic, i.e. students dlewsed to present a balanced approach on the
issue. The structure of the argumentative writiogthe current Ukrainian test requires the
use of only two arguments, compared to three insthectures that | offer in this spec. No
opposing arguments, persuasion techniques, for @heamproblematizing opposing

arguments, are required in the current Ukrainiah te

6.8.3 Change # 3 Specific Objectives

How it was

In EPT spec, the Specific Objectives were introdutteough the description of the
specific abilities/skills that the students shouldmonstrate in their essays to function

successfully in the English-medium environment &f&university.

How it changed

| left the list of specific abilities/skills mainlynchanged with the exception of adding
the items about the ability/skill to discuss inf@tion in groups and being able to effectively

use the information received in the discussionoting.

Reflection notes

| added the ability/skill to discuss the debatableic in groups because this activity
had never been used at Ukrainian tests before,itamiis necessary to emphasize the

expectation from the test-takers to have this gtaind effectively use it in their writing.
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6.8.4 Change # 4 Prompt Attributes section, Test Procedr sub-section

How it was

The test procedure was presented in the form othiagt with three columns — time,
description of the activity and its duration. Therere eleven activities involved: 1. Check In
(10 min); 2. Explanation of EPT Procedure and Tolpitoduction (5-10 min); 3. Oral
Interview Phase | (40-60 min); 4. Article Readir (min); 5. Mini Lecture and Group
Discussion (30 min); 6. Explanation of Scoring Ral{ min); 7. First Writing Task (20
min); 8. Peer Review and Q/A with Teacher (20 m&h)Break (5 min); 10. Write the Essay

(60 min); 11. Finish of the written exam (0 min).

How it changed

| preserved the same format of the chart usedenBRT spec; however, | changed
some activities and their duration, eliminated din@ interview phase and break, and added
the provision of guidelines for essay writing ire theginning of writing stage and self-check
guestions at the first editing stage. The summérmhanges is provided below: 1. Check-in
(15 min); 2. Explanation of Test Procedure and ¢dptroduction (5-10 min); 3. Article
Reading (15 min); 4. Mini Lecture (10 min); 5. Gping (4-5 people) and Discussion of the
prompt question (5 + 10 min); 6. Explanation of 8o Rubric (5 min); 7. First writing task
with the provision of writing guidelines (15 mirg; Self-check with the provision of self-
check questions (10 min); 9. Writing an essay (25).0. Final proof-reading and editing

(20 min).

Reflection notes

1. | changed the duration of the first test procedactvity — check-in —

from 10 min to 15 min because this test is desigioedhe Unified



State Examination; therefore, the accuracy of spwadence between
the people registered for the exam and those preseery important
and might take longer than the check-in for the EPT

| eliminated the oral interview phase because fioisnecessary for the
test in Ukrainian language and literature, whicheg given to native
speakers of Ukrainian.

| changed the time of the article reading actifitym 20 min in the
EPT spec to 15 min in the TP spec. Since the acdien the TP is
Ukrainian native speakers, they must take less tieeding and
processing the article on their L1 than the telsetsof the EPT whose
L1 is different from the language of the articleyided for reading.

| split the activity of mini-lecture and group dission in the EPT spec
into two activities: 1) Mini-lecture and 2) Groupgiand discussion of
the prompt question. Correspondingly, the timehef activity changed
from 30 min to 10 min + 15 min. The time allocatied the mini-
lecture did not change substantially. Accordingh® EPT spec, it was
7-11 min. | figured that the amount of the inputonmation given
through the lecture and the average pace of iisetgldo not differ
much, either it is aimed for L2 speakers of thearpgptermediate level
or higher, or for the native-speakers. The reasby Msplit the initial
activity into two is that | think regrouping of thest-takers in TP will
take longer because the assistants will have toensake that the
people in the same group are from different sclidalsses and are
unlikely to know each other. This stage is imparta@cause | wanted

to make sure that in TP the fair and equal conastitor every test-

75



taker will be maintained. If the students know eather well, they

might have had experience of working together iaugs, and feel

more comfortable discussing the prompt question thase students
who have never met before. Besides, the students halre known

each other might have been preparing to the temther; therefore
might know each other’s advantageous and disadgeots sides and
can use them for their own benefit. Also, the dsston time changed
in TP compared to EPT with the cut of about 10 n@sul figured that

10 minutes is an ideal time for native-speakersexchange their
opinions on the issue.

| changed the duration of the first writing tasérfr 20 min (EPT) to 15
min (TP) due to non-native speakers vs. nativelspsa
considerations. Native-speakers should take less formulating their

ideas in the first draft of their writing becausey are less likely to
think about vocabulary and grammar choices theyemiddan non-

native speakers do.

For the First Writing Task activity, | developedsat of guidelines

which are aimed at helping students generate tbasidor writing of

the first draft: come up with 3 arguments and cerarguments on the
basis of input they received through reading (teligjening (lecture)

and speaking (group-discussion), make up the @ufbin their essays
and write the first draft.

| substituted the Peer Review and Q/A with Tea¢B6rmin) with the

Self-Check activity (10 min). The reason behinds tbhange can be

explained by the assessment criteria of the TPtlamgbeculiar nature

76
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of the Ukrainian test-takers when it comes to dhgain exams. First,
the assessment criteria of the TP involve spellipgnctuation,
vocabulary, grammar, and stylistics. Therefore tlom stage of peer-
review students might correct each other’s languatgtakes making
the subsequent grading of their individual essagfaiu Second,
Ukrainian test-takers have a different perceptiénthe concept of
cheating during exams than most international tedstrs of EPT do.
The sense of mutual help at the exams is well-tbote the
consciousness of the Ukrainian students. In pesptentality using
forbidden sources or each other’s help at theisesbt considered to
be a dishonest academic behavior. On the contitaiy,perceived as
industrious, kind, and helpful, even though formdtirbidden. Due to
the reasons above, | could not leave the Peer Resgetion in the TP
procedure. The Question/Answer session with theh&sahas also
been removed because | could not be sure in theshehavior of the
Ukrainian teachers at the exam either. The levekafuption in
education in Ukraine is very high, that is whystriot guaranteed that
some teachers might not use the question/answ&pogsds provide the
inappropriate help to some students. All that besaigl, | figured that
Ukrainian test-takers will benefit more from Self€Zk activity. The
Self-Check process, in its turn, is a sensible wal/to preserve the
process writing nature of the test and eliminatg dishonest behavior
on the part of the test-takers and/or test-assdsstdine Self-Check is
implemented through the set of guidelines provittethe students and

helping them to check the structural and logic@aoization of their
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writing. An example of the guidelines is providedthe Sample Item
of the Spec. The timing of the Self-Check actiigs been changed in
TP (10 min) compared to the Peer-review activityha EPT (20 min)
because no interaction is involved in self-checkvag, and the time
allocated for reading and editing of the studeatsh essays should be
shorter than peer-review.

8. The two final changes in the test procedure wettnguthe time of the
essay writing activity and adding the proof-readamgl editing, which
altogether cut the essay writing part at 25 minuféss cut is again

stipulated by the native-speaker vs. non-nativalsgreconsiderations.

6.8.5 Change # 5 Prompt Attributes section, Reading subestion

How it was

It presented the details on the character of tke déered for reading to the test-

takers through the list of 7 characteristic feaguoethe text appropriate for reading at the test

(a-9).

How it changed

| only slightly changed two items in the origin&tl— the length of the text and its
editability. Namely, | increased the permitted léngf the text from 650 — 750 words to 700
— 1000 words, and changed the circle of the peaple have the right to edit the text for

reading from English native-speakers (EPT) to Ukeai language specialists (TP).

Reflection notes
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| based lengthening of reading on the fact thaitveapeakers can read and process
more text within the allocated period of time thaon-native speakers. The item which
described the editability of the text was changedeflect the right of only specialists in the
Ukrainian language (linguists and/or teachers) etkenchanges in the text. | figured that
being a native-speaker of the language is not dntamgiake quality and appropriate changes

in the text for the Unified State Examination.

6.8.6 Change # 6 Prompt Attributes section, Short Lecturesub-section

How it was

It presented 6 (a-f) characteristic features ofghert lecture that could be delivered

to the students at the EPT.

How it changed

| eliminated the item about the people without ipatar accents who could serve as
lecturers for the test-takers. Also, | changeditia@® about the provision of the outline of the
lecture from the Power-Point Presentation to thesiity to provide it in the form of

handouts distributed to the test-takers.

Reflection notes

| decided that restricting the circle of people wdan serve as lecturers at the test
solely to the teaching assistants without particalecents is not necessary for Ukraine
because non-native speaking teachers teaching rikmalanguage can hardly be found in
Ukraine. The change of the PowerPoint outline @& lkicture to the one provided in the
handouts is explained by the lack of such facdlittes overhead projectors, big screens and

teacher’'s computers in standard Ukrainian classsoom
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6.8.7 Change # 7 Response Attributes Section

How it was

In the first paragraph of the section the desaiptf the grading process by the raters
was provided. It was mentioned that the gradinigased on the holistic essay scoring scale.
The holistic rubric originated from the Common Eagan Framework of Reference for
Languages. The rubric had four levels with the dps8on of skills per each level. The levels
corresponded to the sections of ESL courses. Toeedure of grading implied having two
raters per essay grading independently from eaoér @nd then comparing their results. In
case of mismatch of the placement results, thd tlaiter was involved. In the next passage
the five criteria (a-f) of assessment consideratiovere mentioned, for example, clear

structure of the essay, explicit ideas, etc.

How it changed

In the Response Attributes of TP spec | drasticatignged the assessment process. |
developed two analytical point-grade rubrics asegsstructures and content on the basis of
essay structures borrowed from ESL service cowatsesprovided in this spec — Rubric # 1
based on Structure # 1 (Block) and Rubric # 2 bamedbtructure # 2 (Point-by-Point). |
borrowed the point-grade rubric assessing the laggwf the essay from the assessment
criteria currently used in T1. In addition, | prded a slightly adapted version of the holistic
rubric currently used in EPT in order to see howofably it will be met by Ukrainian
language teachers compared to the more common ti@ahlyubrics applied for test
assessment in Ukraine. | called the holistic rulthe alternative unified level-grade

assessment. The number of raters per essay wagethmone.

Reflection notes
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Since the goals of EPT and TP differ, - in the ERE main goal is to make a decision
about the placement of an international studewt tinie appropriate section which maximally
meets his/her needs and learning objectives; irl &t at checking the abilities of high-
school graduates to demonstrate their argumentativieg skills and show their potential of
being successful college students, - no wonder dsaessment rubrics for the two tests
should be different. In EPT, it is reasonable taeha holistic rubric with the description of
the four levels which help raters make the placdrdenision into the four sections of ESL
courses. While in TP, it makes more sense for tiheigs to be analytical — with the exact
number of points that can be earned per certatariomn of assessment (for example, thesis
statement — 0 — 4 points, topic sentences — 0eirly) etc.(Structure 1)) and a description of
skills that shows variation in points. | providecry detailed essay structures and
structure/content assessment rubrics because tkeyeav to Ukrainian teachers, and they
need to study what | offer thoroughly to judgehése rigid structures and very formulaic
rubrics present a positive and a beneficial chasgyapared to the more flexible and less
detailed assessment criteria used in Ukraine. hdidchange the maximum number of points
that students could earn for argumentative wrifnogn the one currently used in T1 — 0-12
points for structure/content, and 0-12 points famguage, which add up to constitute the
maximum score of 24 points for this assignment. v, | offered the assessment rubrics
based on the 48-point scale with its subsequentersion into 12-point scale to make the

process of grading more rater-friendly, and, mgecsdically, to avoid decimal calculations.

| preserved the language assessment rubric cuyrmgseld in Ukraine. Since EPT and
TP assessments have different focuses: EPT isddcos the structure and content of the
essay, while TP is equally focused not only oncttme and content, but also on the
correctness of language of the essay, | had tmaddnore rubric to the TP spec compared to

the EPT spec. - EPT does not focus on languageeatoass (spelling, punctuation,
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vocabulary, grammar, and stylistics) as much asldés. For the international students who
take EPT, it is more important to show their abitid process the material and present their
analysis; therefore in their writing structure/camitis prioritized to language correctness. For
Ukrainian native-speakers, it is equally importemtshow their ability to write in terms of
structure/content and language correctness. Threrefdorrowed the language assessment
scoring scale from the T1 scoring materials. | anhanspecialist in Ukrainian linguistics, so |
did not feel competent enough to develop a lang@sgessment rubric of my own. All the
more so, the language rubric in T1 has severatqsic notes about the characteristics of
certain errors (minor vs. standard) based on thHesrof the Ukrainian language and

distribution of points based on the characteristiosrrors.

In addition, | offered the alternative unified assment rubric borrowed from EPT
and originated from the Common European FramewdrReaference for Languages. The
reason behind this move can be explained by myeastdo see the opinion of the Ukrainian
language teachers about the level-grade assessomanton in international tests as opposed
to point-grade assessment used in Ukraine. | watdedeceive the feedback from the
Ukrainian teachers upon which | would judge if Ukmis ready for drastic changes in

assessment procedures for state-level exams.

| figured that | should not assign more than orterrger essay in TP because the
range of points per skill (structure/content amiglaage) is rather wide (0-48); therefore, it

would create chaos to have several raters thattrhagle some range of score deviation.

6.8.8 Change # 8 Specification Supplement Section. PhyalSetting Subsection.

How it was
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The EPT spec presented the description of thengesbiom with its facilities (such as
computer, screen, etc.) and capacity (one hundrese-hundred and fifty people). The
information about the rooms for oral interviews wasvided too. Some notes about the
conditions of the room (light and temperature) weentioned. Details on room reservation

and contact details of the people responsible dokimg of the rooms were given.

How it changed

In TP spec, | changed the description of room itéesl (board) and capacity (forty
people). No information on other rooms for othergmses than writing was provided. The
room conditions (light and temperature) were rem@irunchanged. Details on room

reservation were eliminated.

Reflection notes

Since standard Ukrainian classrooms do not havie fagilities as the classrooms in
US universities do, | had to remove such itemsoaspuiter, overhead projector, etc. from the
description of the testing room in TP. Also, | didt mention any other classrooms for oral
interviews or other purposes different from writingthis spec because no oral interviews are
involved in the procedure of this test. Finallye theculiarities of room reservations differ in
Ukraine and US, therefore | chose to eliminatertwen reservation information from the TP

spec.

6.8.9 Change # 9 Waiting Room section

How it was

The EPT had the following sub-sections in the Sjmetion Supplement Section:

Registration Information; Role of the EPT R.A.; EFdcore; Qualifications of the
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Teacher/Proctor for the SEEPT; Qualifications oé theacher/Proctor assistant for the

SEEPT.

How it changed

| created the analogous sub-sections for TP spg@anthem into the Waiting room
section under the following names: Registration onmfation; Qualifications of

Teachers/Proctors; Duties of Teachers/Proctord, Results.

Reflection notes

The reason why | moved the above sub-sections @¢oWaiting Room can be
explained by the fact that | felt that at the motm&development of this spec, | did not have
enough expertise on Ukrainian testing realia torattarize the above technical matters
relevant to registration procedure, choice of pyttheir duties and availability of test

results.

6.8.10 Change # 10 Sample Item Section

How it was

Sample Item Section was composed of four parts:foexeading (1), script of lecture

for listening (2), OHP lecture (3), questions foogp-discussions (4).

The topic of the sample item was Globalization.

How it changed

In the Sample Item Section, | preserved the tomid the content of all of the
materials, with the only exception of the discussiuestions which were slightly adjusted.

Also, | added two more items: Guidelines for Es®é&yting and Self-Check Questions. Both
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newly-added items were developed on the basiseoEBL course materials and my teaching
experience. The Guidelines for Essay Writing cdngfsten statements which direct test-
takers through the process of writing starting vatioosing the test-taker’s point of view on
the topic and finishing with writing of the firstaft of the essay. The Self-Check Questions
consist of fifteen questions which are aimed apingl test-takers check the presence of the

necessary structural elements and characteristiories of their essays.

Reflection notes

The topic of “Globalization” of the sample item wssecifically requested by me for
release by the developers of EPT and inclusiotig gpec because | thought it would be a
good example of a practically applicable disputabiel interesting topic for Ukrainian
audience. The reason why the materials for readistgning and discussions were not
changed is because | wanted to preserve the qudldistribution of the materials between
the text and the lecture (simplified view vs. coitgled view) and the essence of the
discussion questions. The questions were changlgdsbghtly in terms of applicability of
the concept of globalization to the Ukrainian socidhe level of complexity of the language
of the materials, in my view, was high enough tondestrate the qualities of the text and
lecture to the Ukrainian language teachers evengtind specified in one of my side-
comments in the Ukrainian version of the spec thatmaterials for the Ukrainian test could
be found in the authentic Ukrainian sources wittn@e complex level of language when

developing the actual test for the Ukrainian naspeakers.

As far as the changes in the Sample Item are coederl added two sections:
Guidelines for Essay Writing and Self-Check Quesiolhe reason of these changes can be
explained by the fact that in such a way | deciesubstitute the peer-review and questions-

answers activities. My rationale was rooted inftirenat of the test in Ukraine. The USE is a
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state-level examination which is aimed at checlirggtest-takers’ knowledge not only of the
abilities to conform to the structural and contexquirements of argumentative writing, but
also to write in a grammatically and stylisticattprrect Ukrainian language applying the
rules of spelling and punctuation. To avoid potntiorrections of language mistakes by
peers, | decided that peer-review stage shouldibenated from the test-procedure in this
spec. Instead the self-check questions were prdvi@eiestions-answers session was also
seen as inappropriate because of the potentiaksixechelp that could be given to certain
test-takers by some proctors interested in helgheg due to corruption, nepotism and other
possible motives. Instead, the guidelines for esg#yng were provided at the beginning of

writing stage.

6.8.11 Change # 11 Pool of topics

How it was

No pool of topics was provided in the releasabld Epec (1.2). However, such a
pool exists; it is just a part of the operatioredttmaterials which are not releasable due to the
policy of non-disclosure of essay topics for theapmse of avoiding the spread of this

information among test-takers.

How it changed

| took six topical categories that were currented in Ukrainian argumentative
writing tests and developed the topics for thodegmies.The topics were combined from
several sources: American argumentative essay pookent Ukrainian argumentative essay
pool; acute social issues that worry Ukrainian etycioday (talk-shows, newspapers, etc.). |
chose universal topics from American argumentags&ay pool and adapted some of them to

make them sound more applicable to Ukrainian redlgmt rid of the moral-ethical focus of
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the topics in the Ukrainian argumentative essay.d@oally, | navigated through Ukrainian
news resources and came up with the topics actwaUkrainian society as of February,

2013.

Reflection notes

| thought that the universal topics adapted from American argumentative pool
would be as actual for Ukrainian society as they far American (hybrid cars, same-sex
marriages, globalization, plastic surgery, advarer@nof technologies, etc). The deprivation
of moral-ethical component from the topics adagtech the Ukrainian argumentative pool
was stipulated by the change of the format of gsag from philosophical to more practical,
logical and argumentative. The topics found in tbkrainian media were carefully

considered to be socially interesting, disputable appropriate for students.

6.8.12 Final reflection notes

When composing the Ukrainian version of my specp@muix E), | chose to provide
an annotated spec with foot-notes for the Ukrairiemguage teachers to provide some
background knowledge on certain issues, such asntii®n of specification (1), the
information on EPT (2), the rationale behind offigriESL Academic Writing courses to
international students by US Universities (3), éddal information about grouping students
for discussions during the test (4), informatiommatbthe test-activities that were changed by
us compared to the EPT spec (peer-review and guestiswer stages substituted by
provision of guidelines and self-check questiolg) information about the word number of
the texts in EPT spec and the reason why | chaiigedhis spec (6), the information about
the duration of lecture in EPT spec and the reasion| did not change the time in this spec
(7), the reasons why the assessment rubrics weaegeld in this spec compared to the

currently-used assessment criteria in Ukrainet{®),information about the bigger popularity
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of Structure 2 (Point-by-Point) by internationaldgnts and TAs in the US universities than
Structure 1 (Block) (9), the reasons of providings@éssment Rubrics with 48-point scale
convertible into 12-point scale in this spec (g reason why Assessment Rubric # 2 is
used more often than Rubric # 1 in US rating pcasti(11), the rationale behind preserving
the language assessment criteria currently usétkiaine in this spec (12), the origin of the
alternative unified level-grade assessment ruldidy, (the explanation of the existence of the
section “Waiting Room” in specs in general andhis tspec in particular (14), the origin of
the materials of the sample item in this spec dmedtést-takers’ level of proficiency they
require (15), explanation why the number of wontighe sample text for reading is lower
than it was required by this spec (16), recommeodaif presenting the lecture with visual
means (PPT or handouts) (17), recommendation faayisor distribute the questions for

discussion (18).

In appendix C, | provided the summary chart of cangmn and contrast of American
vs. Ukrainian argumentative writing to help thetm#pants of this research understand the

rationale behind the offered innovations better.

In Appendix D, | provided twelve questions to thartipants of this research
regarding the potential applicability of this tete newly-offered structures and topics of
essays, assessment rubrics, and innovations in prestedure: provision of sources,
guidelines, self-check questions, etc. Most questioequired yes/no answers with a
subsequent optional explanation. The last questias an open-ended request for any final

comments/suggestions (See Appendix D).
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Chapter 7 ANALYSIS AND RESULTS

Below the quantitative and qualitative analysestlid responses given by the
participants of this study are presented in accadavith the order of the questions in the list

provided (See Appendix D).

7.1 Question 1
1. Can this test become a good alternative of thetiegidest in the
Ukrainian language and literature currently usedJkraine? Justify

your opinion. (Yes — 0; Under certain condition§;-No — 2).

Discussion. | have not received a single unconakiiy positive answer to this
guestion. Six of the participants mentioned theat thst can become a good alternative to the
existing one only under certain conditions. Twotipgrants gave a negative answer to the

above question.

Among the participants that believed in the adaptalof the test, three claimed that
the specification needs further elaboration in ptdebe implemented. The summary of the
suggestions for elaboration can be presented lsvilto change the topics of the essays so
that they brought up moral-ethical issues; to elate any kinds of input from the test-
procedure (no provision of sources either in thenfof a text for reading or in the form of a
lecture for listening; no guidelines that help st outline or edit their essays during the

test); to modify assessment rubrics; to simplifyagsstructures.

Three other participants among those six who betlem the adaptability of the test
said that the offered test can become a good atteento the existing one provided
corresponding changes are implemented in the Ukrailanguage curriculum in schools.
However, all of the three participants pointed that implementation of the changes might

be challenging in the current Ukrainian realia. yhmentioned such challenges as
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bureaucratic obstacles, cultural barriers (peatikarof Ukrainian mentality, conservatism of
school system), lack of specialists capable offte@cacademic writing skills the way they
are taught in the USA. One of the participants gasech practical questions as: “How can
[the global changes of teaching writing in schodig]implemented? How much time would
such a reform take? What kind of changes shouldoioeided in the school language
curriculum?” In addition, the same three particigastressed the importance of development
of argumentative writing skills in Ukrainian studenThey agreed with the author of this
specification that the school essays that are otiyréaught and tested in Ukraine are less
useful for the students in terms of their practiagplicability in the future. One of the

participants wrote:

School essays [as they are currently taught in iD&faare a very specific
“genre” of writing; it is, to a great extent, artibl and dependent. Students are
taught to write unstructured, effuse philosophizamysome ephemeral topics,
often emotionally overloaded and full of pathetiatements. | fully support
the idea of teaching them a well-structured expoessf thoughts, more strict,
fixed and “dry”, more well-suited for academic wwg and their future
professional careers — even though many peoplekiaitk are not dependent
on writing as their primary professional activitghe vast majority,
nevertheless, face the necessity to prepare aiseérgreome projects for work
or just argue their opinion on certain issues hikir colleagues. In addition,
Ukraine belongs to the countries where the numbdeinternet users is
growing at fastest rates; communication in societworks and blogs has
already become a crucial part of public discoussethe importance of written
communication will keep increasing. Abilities ta lthe point accurately and

concisely in writing can help young people to uise possibilities of social
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networks and media to their best benefit. In gdnem are speaking about the

elementary hygiene of thinking and communication.

Another participant expressed a similar point efwisaying:

The author of the research is right saying thatknaine, neither in schools
nor in the universities are students taught to ewribgically and

argumentatively. However, the argumentative writisgills are vitally

important to be mastered by future journalistsgheas, University professors,
scientists, researchers in engineering, naturdl,sacial sciences. The skill of
writing metaphorically, “to charm by language bgduturrently taught in

Ukraine, can be applied by a far less number afreuspecialists. Besides, |
believe that teaching the skill of creative writimgy only partly possible —
because being able to write creatively is a taMdnth is most often granted to
certain people by nature. On the contrary, everyhoekds to express their

opinion and provide clear arguments to justify it.

Two participants said that the offered test carvextome a good alternative of the
existing test because of the drastic differencesvden the formats of the two essays
(American and Ukrainian). Both participants empbpedithat the current test corresponds to
the requirements stipulated by the existing languagrriculum which is state-determined.
They pointed out that the current Ukrainian tefieots the knowledge and skills acquired by
the test-takers within years of study in schools, their responses echo the other three
responses described above in terms of the undérioenection between the curriculum and
the test, i.e. either the curriculum of Ukrainiachgols should be changed in order to
introduce the offered test, or both the current twsd the curriculum should remain

unchanged.
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All eight responses can be summarized as zero ditcomally positive, six positive,

provided additional conditions are met, and twoativg.

Interpretation. | received six conditionally pog#i responses; however, they are
positive only on surface. - The further elaboratminthis specification suggested by the
majority of the respondents brings it back to therfat of the test currently used in Ukraine.
All the major innovations that | offered (provisiai sources, elimination of the literary
component from the writing part of the test, pramisof guidelines and self-check questions,
more fixed and rigid structures of writing, verytaieed assessment rubrics, more practical
and disputable topics of the essays) were critice® the aspects that needed to be changed
back. The recommended changes were presented enexraljized format, and very few
specific suggestions were given. This type of fee#bcan be explained by the writing
peculiarities that are typical for Ukrainians. Timanner of writing is usually very general,

and specific details are left to the reader.

7.2 Question 2
2. Can the rigid structures of argumentative essays adapted byous f
the conventions of American Academic writing begtaty used and

tested in Ukraine? (Yes — 2; Under certain condgie 6; No — 0).

Discussion. All eight participants replied that tb#ered rigid structures can be
taught, used and tested in Ukraine. Two of theneedto that unconditionally. Six others
stated that certain conditions should be met fer dtructures to be put to practice: four
claimed that the offered structures need to be fieadito be used in high-schools; two
stressed that the structures should be taughtesteldtin Ukrainian universities rather than in

high-schools.

3 "Rigid” here is a relative term. It means “relativeipre rigid than in the Ukraine”.
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Two respondents accepted the offered structuresndgitonally. Participant one
claimed that implementation of these structured!“not cause any problems because the
existing structures are similar and also rigid”. Siapport her opinion, she provided the

structures that are currently taught, used anddestUkraine (See Section 4.2).

Participant three also agreed that the structurailde taught and tested in Ukraine
because, according to her, it is a bare skill winieads to be trained. This participant claimed
that writing in accordance with a rigid structurgsmothing to do with cultural peculiarities
or mentality. She stressed not only the importasfideaching and testing such structures, but
also the readiness of Ukrainian students to behtaiogwrite in such a way. She connected
this readiness with the young people’s addictiondammunication in the virtual world where
they share and argue their opinions mainly in tiidtem form. According to her, the format
of virtual communication often requires that stadets were concise and focused, just like

the offered structures of argumentative writinggesi.

Six participants articulated certain conditions emahich the offered structures could
be used in Ukraine. Four of them emphasized that dffered structures need some
modifications in order to be adopted in high-scBool'he modifications referred to
shortening and adding more flexibility to them. Tarticipants claimed that the offered

structures should be taught and tested in Univessiather than in high-schools.

Two participants expressed the opinion that thectires should be simplified and
shortened. One of those two specified that undertshing she meant reducing the content
of paragraphs or their number. Such a recommendatas explained by the time limit of the
test which implied that students might not haveugotime to write an extensive essay with

three body paragraphs each containing three caurgtenents, three main arguments, and
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two supporting points. Another reason that stimdahe above recommendation was that the

offered structures were too complicated for stuslquérception.

Two other participants stated that the structuresulsl be more flexible and leave

some space for the author’s creativity. Particigaatvrote:

| think they [the structures] can be gradually tatugsed and tested; however,
certain modifications are needed. For example, @s §ccurately stated,
restatement of the topic sentences in the conajudentences of the main
body paragraphs is often perceived as unnecessagtition by Ukrainian
readers — especially, if done rather mechanicalbglieve the rigid structures
can become a valuable frame for the Ukrainian asqiative essays, but it
might be necessary to leave some space for the irikmna “flight of
imagination” in the structures (because this “ftigivill definitely sneak in

there®©)

Participant eight expressed a similar point of viamd provided the following
recommendation: “to modify the conclusions of essayctures so that Ukrainian writers

were able to leave some space for the readers’imatgn at the end of the essay.”

Participants four and five agreed that the offesgdctures could be taught, used and
tested in Ukraine, but emphasized that the studeotsd benefit more if the structures were
taught in higher educational establishments rati@n in high-schools. They justified their
opinion by saying that the current argumentativ&gsstructures are taught in high-schools
in accordance with the Ukrainian language curriculyhich is state-determined, therefore
unlikely to be changed in the near future, whetdawersity curriculums are more flexible.
Participant four said that teaching of the struesucould apply to the particular Ukrainian

language course called “Ukrainian language (bygasibnal specialization)” which is taught
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to the domestic students. As well as this, she ioeed that “the [offered] structures can be
adapted and taught to the international students sthdy Ukrainian (or Russian) as their
second language”. Participant five expressed alairmpinion that the structures could be
taught in the courses of the Ukrainian languageth(b@quired and optional) to the

undergraduate students, with the subsequent tesftihgir acquired skills.

To sum up, all eight participants agreed that tffered rigid structures of the
argumentative essays could be taught, used aretitestUkraine. Two participants agreed
with the use and testing of the offered structuresigh schools unconditionally on the
ground of their similarity with those currently st and tested in Ukraine and because of the
importance of being able to write clearly and passvely not only for the writing class or the
test, but also for other forms of communicationtdinet discourse). Six participants agreed
with the offered structures under certain condgiohiwo of them argued that the structures
should be simplified before they are implementetiigh schools. Other two said that more
structural flexibility should be provided. The lasto claimed that the structures would fit in
Ukrainian Universities better than in high schoatsl offered particular University courses in

which the structures could be taught and tested.

Interpretation.The key idea conveyed by the majority of the pgréiots was that the
structures should be changed - either simplified made more flexible. These
recommendations can be explained by the curremttates applied in argumentative writing
in Ukraine which are shorter and more flexible, ethreflects the mentality of the Ukrainian
people (See Appendix C). It might seem that theeirstructures look similar to American,
but at a closer look, they appear to be lackinglgie, simplistic, open-ended. No wonder,
the firm, concrete, close-ended structures thabrtdwed from American writing received
oppression in the Ukrainian teachers. Only the [geopth experience of studying and/or

teaching in the US universities appreciated theefisnof the strict structures in academic
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writing which help an author to develop ideas, pevmore credibility, and maintain

uniformity and ease of search of specific informatihroughout the essay

7.3 Question 3.

3. Do you agree that teaching and testing the skill@argumentative
writing with the use of sources is more useful thog Ukrainian test-
takers and more applicable in their future acadesnid professional
careers than the current writing test they tak&Jknaine? (Yes — 3;

Under certain conditions — 3; No — 2).

Discussion. Six teachers agreed that teaching estthg the skills of argumentative
writing with the use of sources is useful and pcatty applicable by the students in their
future academic or professional occupations. Thfedaem agreed with both the importance
of teaching and testing this skill. Other threeeagrto only teaching it, but not testing. Two
participants diplomatically disagreed with the iddaeaching and testing the skill of using

sources in high-schools.

Three respondents absolutely agreed with the irapoet of teaching and testing the

skill of use of sources.

Participants six and eight (both Ukrainian languéggchers with the experience of
studying and teaching in the USA) completely agregt the idea of teaching and testing

the ability to use sources in the argumentativéingi Participant six wrote:

Plagiarism is a big problem in Ukraine. The alaktito properly use the ideas
from other sources, restate, cite other authors bariild one’s own arguments

on the basis of something already written on thpctander consideration --
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are crucially important skills for a student of amajor and for any well-

educated person. | find this component of yourttesie the most valuable.

Participant eight also approved of the idea ofgtierce use in teaching and testing of
argumentative writing explaining its acute impodarior Ukraine by the lack of instructions
on how to use sources properly and, as a consegubycabundance of plagiarism in

education.

Only one Ukrainian language teacher with no prigregience of studying or teaching
abroad completely agreed with the importance afhieay the skill of using sources and with
the provision of sources to the test-takers dutimg exam. She justified her opinion by
stressing the importance of teaching and testiggraentation and persuasion skills with the
use of supporting points from the sources, which oake the author’s opinion and the

whole paper more credible in reader’s eyes.

Three other participants agreed that the skills# af sources in writing is useful and
applicable, but did not agree that it should beetbat the exam. They explained their opinion
by stressing that an exam of the state format sporeds to the state-determined curriculum
in which students are not taught to work with searcin addition, they mentioned that
provision of sources might negatively tell upon #tedents overall preparation to the exam
because they will not have to memorize any fadmftJkrainian literature or history, since

they will be able to rely on sources.

Two participants gave a covertly negative respdadbe question under discussion.

Participant four wrote:
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The current writing test in Ukraine correspondstiie existing Ukrainian

language and literature curriculum and shows stisd&nowledge and skills

acquired within long years of preparation in school

To summarize, three participants agreed that ussoofces should be taught and
tested; three agreed that the skill of use of smir€ important, but stressed that it should not
be tested at such an exam as USE; two gave a yonegative response.

Interpretation. Majority of the respondents agréeat teaching the use of sources is
good, but some of them disagreed to have the useustes tested at the exam. Currently the
use of sources is taught in the Ukrainian languaggculum only in the form of punctuation
rules applied with quotations. Paraphrasing andnsamnzing are not taught in the context of
use of sources and avoiding plagiarism. | feel thatfact that Ukrainian language teachers
admitted the usefulness of teaching the skillss&f of sources is already a big victory of this
project.

In my opinion, the disagreement to test the ussoorces by some teachers is
rooted not only at the deficiencies of the curremtriculum, but also at their stereotypical
thinking about the writing exam. Never before aitirethe Ukrainian or Soviet history of
writing exams was it allowed to use any sourcegaldkan educators believe that the true
knowledge and skills are those that can be denwmiesdtrwithout any help from outside,
solely taken from the memory. Therefore, Ukrain@arture values the ability to read,
integrate, and write/report without sourcing théoimation, which is a rather different
understanding of transmission of knowledge in enttform compared to US writing
standards. | might disagree with this perceptiocahee | think it is not natural to produce a
written product without any input. | think that ntagritten assignments either academically

or professionally related are a combination of atghown ideas with his/her procession of
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the available material on the topic. Thereforech&zy and testing the ability to use sources
might be very beneficial for Ukrainian students.

The diplomatic disagreement with teaching or tgstif the use of sources in high-
schools by some of the respondents might be exqadny their professional affiliation. Both
teachers work at the University level. They mighink that University students have a
potential to benefit from the instructions and gesh the use of sources more than high-
school students. | disagree with this opinion beeaubelieve that high-school students are
developmentally ready to learn academic writinghvilie use of sources. To sum up, high-
schools should prepare students to further acadeworic and professional career by teaching
them how to write academically using sources araviging citations, and consequently,

testing this skill.

7.4 Question 4
4. Is it a good idea to let test-takers use the sasurdering the
argumentative writing test? (Yes — 2; Under certainditions — 1; No

- 5)

Two participants agreed with the idea of provisafrsources to the test-takers. One
agreed on the condition of providing only one seuetther written or aural. Five refused
from the idea completely.

Two respondents agreed that letting test-takersthusesources during the test is a
good idea. Participant six supported her answesayjng that “letting test-takers use sources
can help them better express their ideas on the bagvhat has been already said or written
on their topic”. Participant three also expressexdfavorable opinion on incorporating source
use into the test procedure; however, she emplththa¢ careful time planning for the work
with sources in the test procedure was necess@hg test-takers should not spend too much

time working with sources because they need to bavegh time for writing.”
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One participant agreed with the provision of sosiroaly under certain conditions.
She disagreed with the idea in general explaininigyithe fact that “it can only distract
students’ attention and interfere with their apilto focus on writing”; however, she
mentioned that if input component was so cruciaé would recommend to minimize it by
providing either a text for reading or a lecturéh& use of both can result in the cognitive

overload of the test-takers and the loss of theim opinion on the topic.”

Five other participants denied the use of sourtdseaest completely.

Participant seven underlined that the test sho@daimed at checking students’
individual knowledge rather than the ability to wsmirces. In addition, she argued that the
skill of literature analysis from memory is morepantant than the ability to use sources.
Finally, she stated that provision of sources &t tisst sends the wrong message to the
students that reading classical literature is ngtdrtant since they can successfully write

their essays without giving any examples from ditgmieces.

Participant one explained why sources should ngirbeided by giving four reasons:
1) “it would create an opportunity for cheating bging cribs, which some of the test-takers
will surely try to do”; 2) it “does not foster metstrain in test-takers: it does not encourage
them to accumulate the acquired knowledge; 3)“tcedain degree, it deprives [the test-
takers] of some creativity”; 4) students will los®tivation to study hard before the test if all
the examples can be taken from the provided soufttes opinion similar to the one

expressed by Participant seven).

To sum up, two participants completely agreed whih idea of providing sources at
the test; one agreed on the condition of reduatiothe number of provided sources to one;

five participants absolutely disagreed to providerses to the test-takers.
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Interpretation. Most respondents did not acceptidiea of providing sources at the
test because, as mentioned in the interpretati@e thbove, the current Ukrainian language
curriculum does not teach students how to use ssuta addition, the whole focus of the
Ukrainian language instructions when it comes tiing is different compared to American
writing. In Ukraine, they focus on the beauty ofetltanguage, students’ memorized
knowledge of the pieces of Ukrainian literature &mtory, and their PERSONAL opinions
on patriotic or moral-ethical topics. In the USAgical arguments, skills of persuasion and
argumentation, procession of sources and theirrpacation in one’s writing along with
one’s own opinion is valued. Thus, the existingnfat of the test in Ukraine does not
presuppose any use of external sources. It is HeewWormat of the test (and the curriculum)
that should be changed in order for the use ofcgsuto be made possible at the exam. It is
natural that the Ukrainian language teachers viéheixperience of teaching and/or studying
abroad are more benevolent to the use of sourake aest than those who do not have any
exposure to different teaching and testing prastidebelieve that the benefits of use of
sources during the writing test could be explaiteethe Ukrainian language teachers. Then

there is a chance that they might change their mind

7.5 Question 5
5. Do you think it is a good idea to incorporate graligcussions into the

test? (Yes — 0; Under certain conditions — 0; Ng) —

Discussion. All eight participants denied incorgorg group discussions into the test.
Participant one gave a financial rationale behimd @ienial by saying that it would be
impossible to create all necessary conditions ¢tude discussion activity in the test because

of lack of funds that should be provided by the yowment to pay to such a big number of
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assistants who need to make sure that the propeiptine during the discussions is

maintained.

Participant two stressed that incorporating groigeussions in the test procedure
ignored “the individual peculiarities of the teakers, their psychological comfort”. She went
on explaining: “This activity can be good for maretgoing students who feel comfortable
arguing with others on a certain issue. Howeveg, fifocedure of a test as a rule involves
putting graduates from different high schools tbgetthat is why some test-takers might not

be ready to have discussions with unknown peers.”

Participant three explained her disagreement torporate group discussions by
stressing the importance of the independent wottketest-takers. Just like Participant two,
she mentioned the risk of putting students in assful position: “Test-takers (high-school
graduates) do not have enough skills of debatilhghe@ more so when it comes to stressful
circumstances (exam), when discussion can easilyito an argument, it might interfere
with the abilities of the test-takers to furtheincentrate on writing, and therefore, result in
low points for the test.” She added that discussimay be good for seminars and trainings,

but not for the exam.

Participant six also emphasized stressful conditiaa the primary reason for not
incorporating group-discussions into the test.ddigon, she looked at the group-discussion
from the point of view of plagiarism. She posed fiblowing question: “How would the test-
takers have to cite the examples or opinions affdyg other participants of the group-
discussion?” She suggested omitting the stagesetidsion and, insisted on giving more time

to test-takers to work with sources instead.

Participant seven referred to the mentality ofikeainian students by saying: “Most

of them [students] are used to act stereotypicallg’ they are prone to easily change their
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own position on the topic under the influence dfestive opinion. The respondent claimed,
“after a group-discussion one’s individuality cam lbst, and then one’s own position could

become secondafy.

Participant eight also mentioned the factor ofsstrand the problem of plagiarism as
the reasons not to incorporate group-discussidostie test. In addition, he emphasized that
different test-takers might have different cogratstyles of information procession, so some

of them might not benefit from group-discussionalat

In summary, all eight participants refused from tklea to incorporate group-
discussions into the test procedure. They saidithabuld be more appropriate to preserve
the format of individual work at the test in orderavoid the problems that group-discussions
might cause, such as additional stress, plagiaviseach other’s ideas, loss of individuality,

lack of funding, etc.

Interpretation. | received a negative feedback ndigg the inclusion of group-
discussions in the test procedure in Ukraine frdntha participants. This can be explained
by a combination of reasons. First, Ukrainian laggi teachers (especially of the old
generation) are not used to having group-discussiin either lessons or tests. Group
discussions are very seldom incorporated in thesek of any courses in Ukraine. Only the
lessons on foreign languages can be considerecaapt®n from this rule because most
methodological literature on foreign languages c®fnem foreign publishers and, thus, has
abundant exercises with group-activities. In catiran my own learning experience, | can
tell that at the Ukrainian language classes, gractpsties are very rarely applied. Therefore,
Ukrainian language teachers are not used to egberor supervise group-discussions in

regular classes, let alone tests.
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Second, group-discussions were not accepted asstaadtvity because of the
considerations of the test-takers’ psychological amotional comfort and, consequently,
their potential productivity at the test. Even tgbuthe practice of the EPT applied in the
UIUC shows that group-discussions can successéxigt as a test activity, and test-takers
can benefit from them, the purpose of the test andiespondingly, the level of stress it
brings, should be taken into account when makiraisa® about the incorporation of group-
discussions. EPT, unlike USE, does not affecttedstrs’ admission decisions. The purpose
of EPT is to place international students into egponding ESL sections, whereas the
purpose of USE is to admit the most competitivenkighool graduates into the Ukrainian
Universities. - The two tests are very differertt,ase the levels of stress brought by them.
When the stakes are as high as in the USE, théalests are more likely to perceive each
other as potential competitors to get in the Ursitess, and, therefore, there are more
chances that discussions will not be beneficiali@m. So, | might agree with the concerns
of the participants about the high level of strisst group-discussions can bring to the test

procedure.

7.6 Question 6

6. Are the assessment rubrics offered in this spetibo valid, fair and
convenient for use by raters? (See Section 6.4a2liGg rubrics) (Yes

- 5 ; Under certain conditions - 3; No - 0)

Discussion. Five participants agreed that the efferubrics are valid, fair and
convenient to use by raters. Three recommendedirerbrrections or provided critical

remarks to the offered rubrics. None denied theicalzompletely.

The respondents who agreed that the rubrics are, ¥air and rater-friendly pointed

out several advantages. Participant three saidstieaappreciated “detailed multi-component
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assessment”. She also stressed that, in her opifsoch assessment adequately reflects the
level of language competence of the test-takeritiéh@ant six emphasized the convenience

of having the 48-grade scale convertible into thgdint scale.

Three other participants, however, had some critiemarks regarding the offered

assessment rubrics. Participant one offered thewolg corrections to the Rubric one:

1) it would be better to evaluate body paragrapk onterms of
maximum three points for three counterarguments emaespondingly, three

points for the concluding sentence. Such evaluatiould be more logical.

2) too many points are given for the conclusionerelas it would be

more logical to give more points for the main bedyagraphs.

The same participant gave another critical suggests to the possible corrections of
the offered assessment rubrics. She offered togehdhe description of skills for the
distribution of points so that it had “the wholenge of points, without jumping over any
points in-between. (For example, the rubric prositee description of skills for distribution
of four points, then two points and then zero piM/hat about three points and one point?

The offered assessment might make grading more lozated)”.

Participants two and seven agreed that the offarbdcs are valid and fair, but not
rater-friendly. They both stressed that, in thgagm@n, the rubrics should be simplified. For
example, Participant two justified her suggestigrsaying that a simplified rubric would be
more convenient to use not only by raters, but histhe test-takers themselves in case they
are provided with rubrics during the test for sataluation. However, neither of these two

participants gave any specific recommendations #set simplification of the rubrics.
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In summary, five respondents agreed that the affewbrics are valid, fair, and rater-
friendly. The critics from the three remaining resgdents were centered on the distribution
of points and complexity of the rubrics in termstbéir use by raters. None completely

denied the validity, fairness or ease of use bgrsanf the offered rubrics.

Interpretation. Majority of the respondents praitieel offered rubrics and agreed with
their validity, fairness and ease of use. Howethate were some critical points that | would
like to address. The first critical remark (by Rapant one) might originate from the
familiarity of the respondent with the Assessmentbit currently used in Ukraine to
evaluate argumentative essays. That rubric givespwints for one argument. So, since this
respondent got used to such evaluation patternfesthie would be better to preserve it in the
newly-offered test. However, according to the coilseused assessment criteria, the factor of
the specific weight of the constituent parts of &ssay is not taken into account, i.e. each
structural element receives the same number oftqdior example, Thesis statement — two
points, Argument — two points, Supporting detaitwe points. In the assessment rubrics,
each structural element deserves a correspondimiperuof points which vary depending on
its weight in the whole essay structure, for examphesis statement — six points, Argument
— two points, Supporting detail — one point (Stowettwo). | felt that this evaluation scheme
is more fair because the thesis statement, whicthes spinal cord” of the whole essay,
should not weigh as much as a supporting poinafoargument. In my opinion, there should
be a hierarchy of the structural elements and.espondingly, of the points ascribed to each

element.

As for the second critical remark by Participang oincould not understand it because,
according to the offered rubric, the distributiohpoints was twenty eight (Main Body) to
eight (Conclusion) with far more points ascribed Main Body Paragraphs than to

Conclusion. The currently used assessment rubridknaine gives maximum two points for
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the concluding paragraph which constitutes onénsikithe final grade for the structure and
the content of the essay. The concluding paragaéguhstands for one sixth of the final grade
for the structure and the content. So, | did ngres from the original Ukrainian rubric in

terms of distribution of points among the paragsaphthe essay in this case.

The last criticism of the Participant one relatedttie distribution of points for the
same structural element in a rubric. | think thanight be a useful suggestion to come up
with the description of skills for each point inettassigned spectrum, for example, if a
constituent element weighs four points, the skKibls four, three, two, one and zero points
could be provided, thus a five-item scale wouldused per one constituent element with
maximum five points. But practically this suggestis difficult to implement because further
detailing of skills’ description seems impossildeaus, i.e. the skills have been described with

enough details to cover three-item scale (four, &awd zero).

Two other respondents criticized the offered rubrfor being too complex and
suggested their simplification. | believe this imegsion comes from the comparison of the
offered rubrics to those currently used in Ukraifiee current rubrics are simpler, therefore,
from the point of view of the respondents, bet®ut | believe that when it comes to
evaluation, simpler is not equal to better. Makangubric as simple as to be provided to the
test-takers for self-evaluation during the testsdogight not be beneficial. Evaluation is
raters’ job. | do incorporate the brief explanatmnthe scoring rubric to the students during
the test, which enables them to roughly predictrtmesult, but | do not think that

development of the rubric should be based on ttwivenience for students’ self-evaluation.

Thus, among all the critical comments related t@$don six, | found the one about
the distribution of points per structural elemettlte essay to be the most valuable, but

practically hard to implement.
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7.7 Question 7
7. Are the assessment rubrics offered in this spetibo more fair than
those currently used in writing tests in Ukrain&zg — 1; Under
certain conditions — 7; No — 0).
| have not received a univocal answer to this qoesOne participant agreed that
the offered rubrics were better than those curyemsled in Ukraine. All the other seven
participants agreed that the offered rubrics ameddaut could not be favored compared to
the currently used ones.

Only one Participant three unconditionally agréeat the offered rubrics were more
fair than those currently used in Ukraine: “...théeodd assessment is more transparent, and
taking into account the fact the total grade is posed of the points for very specific
elements of the text, it truly looks more objective

All the other seven participants mentioned certainditions or obstacles which did
not let them favor the offered rubrics to the cotiyeused ones.

Two participants (Participants four and five) gaweutral-diplomatic replies to the
above question saying that it would be necessarset how the offered rubrics work in
practice before making any decisions about theitebeapplicability compared to the
currently used rubrics.

Participants two and seven criticized the offeredrics for being too standardized.
According to them, the rubrics did not take inte@mt the individual peculiarities of the
test-takers, “the peculiarities of their thinkirtgeir psychological and emotional conditions”
(Participant seven).

Participants six and eight (both Ukrainian langutegehers who have been living in
the USA for many years) said that they could netega quality response to my question

because they were not well aware of the currerdgduassessment rubrics in Ukraine. But
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both stated that from what they could judge, thierefl rubrics looked “well-thought and
fair” (Participant six).

Participant one claimed that the rubrics would lsuteok more fair than those
currently used provided the developers gave a metailed description of the skills for the
distribution of points ranged from four to zero hwiteach point described by the
corresponding skills. (For more details on thisigseefer to the reply of the Participant one to
the question six).

To sum up, one respondent agreed that the offessgsament rubrics were more fair
than those currently used. Seven participants mesd some critical points or reasons why
they could not favor the offered rubrics. One resjnt put conditions for further
elaboration of the rubrics. Two respondents evahlligithe offered rubrics positively but felt
not competent enough to favor them over the cugremsed rubrics in Ukraine. Two
respondents stressed the necessity of testing fteee@ rubrics first before making any
decisions. Two participants said that the rubri¢kered in this specification are too
standardized to be used in Ukraine.

Interpretation. | think that the reason why majordf the respondents could not
provide a univocal answer to the question above lmarexplained by the fact that some
participants seemed to feel uncomfortable compahegffered rubrics to the currently used
ones. This uncomfortable feeling could be attridute the need to surpass the ethical
boundary of solidarity with the developers of therently used rubrics if admitting that the
newly-offered rubrics borrowed from US standardasdessment were better. Maybe these
considerations stipulated the diplomatic answevergiby some of the participants to this
guestion (for example, that the offered rubricsudthdoe tried first before making decisions
about their preference). Such an answer seems tokag the vicious circle: how can

anything be implemented into practice before th@siien about its obvious benefits is made?
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Another critical remark about the too standardiapgdroach to writing assessment in
the offered rubrics seems to be rooted in the wiffees in mentalities of the US and
Ukrainian raters. US raters tend to value detafbedual criteria for assessment, whereas
Ukrainian raters value test-takers’ creativity \aththan compliance with structural
requirements. This peculiarity of Ukrainian merttals reflected both in the currently used
Ukrainian argumentative essay structures and ass@ssubrics. — Both are less detailed and
rigid than American ones, allowing for more spage the test-takers’ flow of imagination
and raters’ subjectivity. In Ukraine the problemassessment subjectivity is very acute. To
eliminate this problem, a more standardized appréa@ssessment should be implemented.
It is a challenging issue, especially in writing@ssment, where there are so many individual
differences in answers, and no answer can be auwathas the only one possible and correct.
Therefore, | believe that detailed multi-componeautirics could be used to provide more
objectivity for writing assessment in Ukraine. lintk making evaluation criteria more
formulaic and standard might be a way to presealglity of assessment. Another thing that
| see as important is providing the correspondraging on how to use the rubrics properly

to the raters.

7.8 Question 8
8. What do you think about the Alternative Unified leé\Grade Rubric
to Assess Structure, Content and Languaigédrgumentative Essay
that | adapted from the Common European FramewbiReberence
for Languages and offered in this spec? Is it bdttan the separate
rubrics for assessment of structure and contentf@nedssessment of

language? (Yes - 0; Under certain conditions - &=-1S)
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None of the participants agreed that the alterpatiaified level-grade rubric was
univocally better than the separate point-gradeicsbHowever, most participants (five out
of eight) agreed that the alternative rubric is twoof being thoroughly studied and
implemented under certain conditions. Three paaicis favored separate point-grade

rubrics.

Five respondents agreed that the unified levelegradbric might be better than the

separate point-grade rubrics under certain conditio

Three of them pointed out that the offered rubreguire some elaboration before
they can be introduced to the Ukrainian high-sckoBbr instance, Participant two stressed
that four levels that | offered in the rubric didtrprovide sufficient data for assessment of
knowledge and skills of test-takers. This partiopeecommended making corresponding
changes, i.e. increasing the number of levels.idjaaiht seven expressed a similar point of
view by saying that “four levels cannot adequatatgluate students’ knowledge”. Participant
eight suggested not only to add more levels, aa & provide a more detailed description of
the skills that correspond to each level. Howerene of the above participants specified in
their recommendations how many more levels shoelddded to complete the rubric which

would adequately assess students’ writing competenc

On the other hand, three other participants expoeasmore negative opinion about

the rubric under consideration.

Participant one claimed that the rubric is too gelwed: “It equalizes the individual
knowledge and skills of writing of the test-takérShe also emphasized that the unified
level-grade rubric is more favorable for students,they may get higher grades if assessed
by this rubric, which might be unfair in the contex the Unified State Examination “when a

difference in one point may influence somebodys&agdion decision”.
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Participants three and six argued that the unifexel-grade assessment rubric is
worse than separate point-grade rubrics for asssdsof structure/content and language.
Respondent six wrote,

They [separate point-grade rubrics] are more d=tadnd, therefore, more

objective. They have less space for the rater’s mugrpretation, and, taking

into account the problem of corruption in Ukrairtas important to have very

strict assessment rubrics.

This participant referred to her personal expeeemd participating in several
American seminars aimed at teaching how to gradeéests’ works on the basis of level-
grade rubrics. She said she had practice of ratisgmple essay in a small group of four or
five raters who could not agree on the level oféssay that was being graded: “The raters
argued, tried to justify their opinions and couldt ragree on the common level.” She
concluded her personal example by saying that sitclations of disagreement between

raters must not happen during the assessment bfrtified State Examination.

The same respondent six offered to develop theesystf conversion of the points
assessed with the help of the separate point-gassiessment rubrics into the level assessed
with the help of the alternative unified level-geaslystem. According to her, this conversion
system might be applicable when a student hasstdytéis/her level of writing competence
in order to be admitted to the programs of studizumope where level-grade assessment is

more common and understandable.

Participant three expressed the same idea of preferof the separate point-grade
assessment to the unified level-grade assessmetitef@urposes of the USE. However, she
claimed that the level-grade system can be useth assessment of a non-state format, for

example, by private language schools.
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In summary, the majority of the participants assdshe unified level-grade rubric
positively and believed that it could be implemente practice in Ukraine either in state
schools or in private language schools provideddas extended by the means of adding
several more levels and providing a more detaikstdption of the skills that correspond to
those levels. Three participants claimed that sgpgyoint-grade rubrics were preferable for
the exam of the USE format. They pointed out tiégher objectivity. Also, the separate
point-grade rubrics were preferred because theleaselikely to provoke a situation of rater-

conflicts when the same essay is ascribed diffdexels by different raters.

Interpretation. | agree with the respondents whid #laat the unified level-grade
assessment rubric did not provide enough dataherfair assessment of the test-takers’
writing competence in USE, which might affect theadmissions to the Ukrainian
Universities. The level-grade assessment rubric evdg slightly adapted by me from the
EPT spec. There were only four levels provided bsedhe EPT assessment rubric only had
four levels which stood for the four sections ofLEi$asses in which students were placed as
a result of their EPTs. | did not develop a moreapdble rubric to the Ukrainian
argumentative writing test because of the comlonatof reasons. First, level-grade
assessment rubrics are most often used to evdl@atempetence, rather than L1. Usually,
such rubrics are used in tests checking four lesklanguage competence of the non-native
speakers: Writing, Reading, Listening, and Speakitglng a level-grade assessment solely
for writing competence of native-speakers seemedtigally unjustified. Second, | believe
that point-grade assessment is better for the UStause it helps to make a more fair
decision about the test-taker's admission. To beenspecific, the level-grade assessment
usually ascribes one level to a range of pointsekample, the test-takers with twelve points
and ten points, correspondingly, might be bothibedrthe same level “A”. However, when

one’s admission decision should be made, it is neorerzenient for the admission board to
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see the difference in the points of the test-takatber than their same level. Second, I
preserved the point-grade Ukrainian language aswggsrubric currently used in Ukraine
unchanged in this spec and combined it with the lpweffered rubrics for content and
structure assessment. It would be impossible t@ldpvthe level-grade Ukrainian language
assessment rubric by myself or convert it intouh#ied (with content and structure) rubrics
because | am not an expert in Ukrainian linguistitsird, by providing the level-grade
assessment rubric, | was not so much interestethanadaptability of this rubric to the
evaluation of USE, but | wanted to see the attitoidihe Ukrainian language teachers to such
evaluation system in general and their readinesstudy and potentially implement such
rubrics in their practice in order to bring the teys of the Ukrainian education closer to

European assessment standards.

7.9 Question 9
9. Does it make sense for Ukraine to gradually stopguthe point-grade
assessment scheme and start using the level assgssmilar to the
alternative unified assessment rubric | offeredhiis spec? (Yes — O;

Under certain conditions - 8; No -0)

None of the participants thought that point-grasigeasment should be substituted by
the level one in Ukraine. Most of the respondetdsed that the two rubrics could co-exist
and be used interchangeably when needed (classiednder certain conditions by my

analysis).

Participant one stated that level-grade assessrubrits could be used, but not for

state examinations.

Participant three expressed a similar opinion lyyngpthat the level-grade assessment

could be used in Ukraine for other purposes, dfiefrom USE evaluation. For example,
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such an assessment system could be applied ineteatmed at Ukrainian non-native
speakers or in the tests for public employees tdaifgetheir Ukrainian language

argumentative writing skills.

Participants two and seven claimed that the levailgy assessment could be
introduced in the future, provided the rubric o#f@rin this specification is expanded, i.e.

more levels are added (Participant two).

Participant three asserted that she favored thel-tpade assessment rubric to the

point-grade ones offered in this specification lsegthe first one is much simpler.

Participants four and five both stressed that lgwvatle assessment has been already

introduced in the Universities of Ukraine.

Participants six and eight pointed out that bothring can co-exist. Participant six
wrote: “The point-grade system can be used for yeday learning, with its subsequent
conversion into the level-grade system if it ises=ary to testify one’s language competence

on the international level.”

In summary, all of the participants agreed thatdhs no point in stopping to use
point-grade assessment for the sake of the lewaelegassessment in Ukraine. All respondents

said that both rubrics could be used cooperatigeipterchangeably when needed.

Interpretation. | agree with the participants wlaalghat there is no need to perceive
the point-grade and level-grade rubrics as rivBisth could be used interchangeably or
together depending on the purpose of assessmanexample, if the purpose of assessment
is to evaluate the Ukrainian language writing cotepee of a test-taker to determine the
degree of his/her potential success in the Ukraiagademic environment, then point-grade

assessment can be preferred. If the purpose ihdw she students’ academic abilities
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demonstrated in his/her native educational systérenvwhe/she applies to study abroad, then
the level-grade assessment may be favored becausakes the level of competence more
convertible to the foreign assessment standardscéjea state-level system of conversion of
the points into levels and vice versa could be libpesl in Ukraine and applied in case when
high-school/diploma evaluation services and redatmn of the Ukrainian students’ grades

in the scales of other countries are needed.

Participants four and five are right saying thatraikian Universities already started
using the level-grade system along with the pomatdg one. | can add that Ukrainian high-
schools also started using the combination of {gvatie and point-grade systems in 2000-
2001 academic year. But the point-grade systemghef Ukrainian high-schools and
universities are different. The first one is basadhe twelve-point scale, whereas the second
one — on one hundred-point scale. This differencgoints can be explained by the fact that
Ukrainian Universities have undergone through tbe f reforms (Bologna process) to
conform to the European standards of higher edutatvhile high-schools’ grading system
also has been reformed but not in connection wittiaation with European education.
School grading reforms were motivated by the pples of more fair and wider spectrum of
evaluation (from original five-point scale to twelypoint scale). As can be seen from the
analysis above, Ukrainian schools and Universitiee different assessment scales.
Therefore, uniformity of point-grade systems betmvbhigh schools and Universities might be

needed.

7.10 Question 10
10. What do you think of the pool of argumentative gsgaics that |

offer in this spec? Are they disputable and intmgsenough for the
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Ukrainian society today? (Yes - 0; Under certaindibons - 8; No -

0)

Discussion. All the participants agreed that m#omf the offered topics are
disputable and interesting. However, there wereesoritical remarks centered on the lack of
moral-ethical component in the topics, too big ti€mtion to the current political events in
Ukraine in some topics, and necessity to have dxitoavledge on some challenging topics on

the part of the test-takers.

Three participants criticized the pool for lackimgpral-ethical topics. Participant one
said: “I believe the pool of topics should be chethgo meet the requirement of upbringing
moral values in younger generation...”. Accordingthes respondent, moral-ethical topics
that are currently offered for argumentative wagtim Ukraine are crucial because they
“make students think about the priority of univérisaman values, encourage them to read
the best literary pieces, and analyze historic &/&Rarticipant one also claimed that moral-
ethical topics are important because they helpétove the authentic characteristic feature of
the Ukrainian people: humanness...”. Finally, thistipgpant empathized that the focus on
moral-ethical topics in current argumentative wgtitest reflects the conscious choice of
Ukrainian educators to form “the universal humaruea of the society of sustainable
development” in students. The respondent definedntition of sustainable development as
the one “based on the idea of restraint and coofrstientific-and-technological advances of
human civilization and bringing it [human developitjento harmony with ecology, moral-
and-ethical principle of humanity, social justiceadahuman rights.” Participant one also
pointed out that argumentation skills are taughtlass and in extracurricular activities;
however, it does not add any humanness into theemagbciety; therefore, people tragically

lack humanness, which is a problem not only in Waabut also in the USA.
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Participant two shared a similar opinion with Rap@nt one. She said that the newly-
offered topics lack “the sense of national pridatriptism” and upbringing of high moral
qualities in students. In addition, this participaeriticized the offered pool for not
corresponding to the mentality of the Ukrainian gdepnot addressing the problems of the
modern Ukrainian society, and being “too ‘matur&mong the most problematic topics, she

singled out the following:

# 8. Should mass protests of the Ukrainian youtlo whpport the rights of
sex-minorities be subject to imprisonment?

# 9. People should prefer hybrid cars?

# 10. Should same-sex marriages be legalized iaib®

# 11. Should people consume energy drinks for alke sf healthy lifestyle?

# 12. Vegetarianism — a fashionable trend, a hgédifén style or a dangerous

eating habit?

This participant suggested reconsidering the odffgreol of topics and including the
topics which reflect the values of the Ukrainiarcisty with a due account of people’s

national mentality.

Participant seven also pointed to the lack of masgect and patriotic values in the

offered topics.

Two other participants chose to focus on suchcalitaspects of the offered topics as
their connection with political events and hot sbdebates in Ukraine. Participant three said:
“We should be especially careful with the topicsickhare widely discussed on TV in
different talk-shows which support the interests different political parties (language,

nation)...” She went on saying: “We should not make students the hostages of our
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aggressive media space.” Participant eight expdeasamilar opinion asserting: “I believe

students should not be forced to argue on hotipallitopics.”

The same two participants, as well as Participant appeared to have another
similarity in their opinions about such problemths need to have special knowledge on the
topic on the part of the test-takers. Participané¢ gave the topic “Should Ukraine give its
gas system to Russia as its debt payment? in tegarg “The Problems of Modern Age” as
an example of such a challenging topic. Particiganpointed to another topic with a similar
problem — “Is it possible for Ukraine to transferthe alternative means of power supply,
such as wind-power generators?” in the same categbis participant claimed that “this is
such a new and specific topic”, and test-takerdl ‘wérdly have their own knowledge on this

topic.”

Among other criticisms was the fact that some t®pieed specification or
restatement. For example, Participant six quedtidhe topic # 1 “Do we need to bring up
the younger generation of Ukrainians on the ideddch were actual for the Soviet times?”
in the category “Past-Future”. She justified heulals by saying: “I have grown up in the
period of Soviet Union, but | am not able to tetluyright away what is implied by Soviet
ideals. That is why | myself would not be able totevan essay on this topic without any

detailed clarifications.”

Some topics were characterized as not interestmayugh, for example, “Should

Ukraine close its mines?” (Participant six).

Several topics were found not disputable, for eXanijPeople’s deputies receive too
high salaries” and “Participating in team sportdpbeto develop a good character”

(Participant six).
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Among suggestions for improvement, the followingswecommended:

1) to include more topics with moral-ethical and pattd components;

2) to center the topics around healthy life style,rgpdevelopment of
technologies, and modern art (especially populéu) (Participant
three);

3) to expand the pool of topics at the expanse ofraddnore topical

categories (Participant four);

4) to restate or specify some topics (Participant (S&e the comment

above));

5) to eliminate some political or hot social topicaifitipants three and

eight).

In summary most criticisms of the offered topicgeveelated to the lack of moral and
patriotic values in them, as well as the necessityave special knowledge on some topics on
the part of the test-takers. The other overlappintycal points related to the controversial
political or social issues in which high-schooldguats should not be involved. The rest of the
criticisms were expressed by individual respondeamd could not be summarized as a
common opinion.

Interpretation. First of all, | would like to empdize that the attitude of different
people to different argumentative topics might vsignificantly. That is why there exists a
pool of topics, so that there were options to cedosm to satisfy individual preferences.

The fact that three participants pointed out tioi kaf moral-ethical or patriotic topics
was grounded on my conscious intention to elimisaieh topics from the current Ukrainian
argumentative pool. In my opinion, the moral-ethitmpics that are currently offered for
argumentative writing to high-school-graduates ikrdine do not teach them any useful,

practically applicable skills for their future, tead they encourage general philosophizing
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and “building castles in the sky”. How can studeapply their skills of writing on such
topics as “How can kindness win in our unkind wafla “Building castles in the sky is
easier than living in them” (from the pool of curtly used Ukrainian topics recommended
by the Participant one). How can they come up itictical arguments and use persuasive
techniques when the topics are so philosophical fandrom reality? Having this critical
opinion about the current topics used in Ukrain@ahted to introduce more practical topics
that are widely used for argumentative writinghe S universities and in other countries of
the world, for example, “People became too dependeriechnologies” or “Is globalization
a threat or a possibility for the developing coigs?”
| cannot say that three respondents who broughthepssue of moral-ethical and
patriotic topics constitute the majority in thisearch, but they definitely reflect the way of
thinking of many teachers in Ukraine. It is truattthe focus of many classes on languages,
literatures, even history and geography, in Ukrdera to put too much focus on moral-
ethical and patriotic issues. It is explained bg directive from the Ukrainian government to
raise the level of moral values in the younger gatien and bring up the patriotic spirit
which is now in decay. It makes sense to devela@pféatures of humanness in younger
generation through schooling, but | believe thmuesis overemphasized in the Ukrainian
education system to the extent when students giaduvam high-schools with a bitter
sensation of excessive use of those topics inladlses. In addition, | believe, focusing on
the above topics might be good for junior or astaaiddle school, but not for high school
which is supposed to prepare students to theirrdutstudies in higher educational
establishments.
As for the topics that were criticized for bringing too hot political or social issues,
some of them were taken from the pool of currenigd argumentative topics, for example,

“Can a nation exist without a national languagef?&, others — from media discussions. | do
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not think that incorporation of the issues that ardely discussed in media will make the
pool worse or make students’ writing more challeggiOn the contrary, the students should
be more well-aware of such topics since they agelegly publicly raised. | believe that the
pool should be regularly updated for the inclusainsuch topics. However, of course, a
sensible balance between too political and ratisnalal issues should be established. I think
that acute social topics should be preferred tplgigmlitical issues. However, the difference
between those two is rather subtle and subjectietgrmined.

The topics that raise challenging issues on whiehtést-takers need to have special
knowledge were another point of subjective crititgsby two of the participants. | agree that
it is necessary to be careful with offering suchide to the students. However, providing
sources on the topic during the test can helptééstrs express their opinion on such topics.
In addition, the point of argumentative writingnist to show the technical knowledge on the
topic, but to demonstrate persuasive writing skiddich can be accomplished without
special knowledge on the topic.

Finally, the topics that were found not interestorgnot disputable enough are also

subject to further discussion. Most of those topiese slightly adapted from the American

argumentative pools, so their availability in thguanentative pools has been justified.

7.11 Question 11
11. Do you agree with the time distribution for thettestivities in this
specification (Yes — 4; Under certain conditiors No - 0)

Discussion. Four participants agreed with the eflerdistribution of time
unconditionally. Four others agreed but added iertdtical remarks. Nobody denied the
offered distribution of time completely.

Four participants agreed with the offered distiidrutof time without any additional

comments or suggestions.
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The other four respondents put certain conditionsrder to agree with the offered
distribution of time. For example, Participant twoggested reducing the time for the final
proof-reading and editing from ten minutes to fiveeven. Participant three agreed with the
time distribution but offered to change the stamiet of the test from 8:00 a.m. to at least 8:30
a.m. She justified her opinion by saying that “tess at [Ukrainian] schools start mainly at
8:30 a.m., and, correspondingly, students are &mtesl to such a schedule”. She concluded
that starting the test earlier than students aee s start their day could potentially lead to
increase of the stress level and decrease of piigidyc Participant six recommended
eliminating group-discussions from the test-procedand at the expanse of the loosened up
time, offer students more time for work with sowa@nd writing per se. Participant seven
suggested that for the given amount of time, sttedeimould be required to write an essay of
the lesser volume, i.e. the structure of the eskayld be cut.

In summary, the voices of the respondents disedbuequally: four participants
agreed with the distribution of time unconditiogadnd four others offered some critical

remarks.

Interpretation. | can interpret the received fee#tbgositively because all the
participants agreed with the distribution of timetieeen the activities in this test-procedure.
The critical comments are mostly related to minetads, such as cutting of certain activities
(final proof-reading and editing) to three-five mias or shifting the start-up time of the test
till later. In fact, all the USE tests in Ukraineg at 11 a.m. This time is chosen because the
tests are conducted in different schools of ciiwais chosen annually. To make it possible
for the test-takers to reach the allocated schoolsime, the exam is not recommended to
start earlier than 11 a.m. | did not pay much aitento the start-up time of this test initially,

since | was focused on the innovations and duratioactivities more. So, | preserved the
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start time the way it was in the EPT spec, i.e.r8. &lowever, taking the above-mentioned

factor into account, | would gladly change thetdiane of the test.

Regarding the elimination of group-discussions fitbentest, since all the participants
of this research suggested getting rid of thisvagtil find that Participant six is right about
the allocation of more time for work with sourcesdawriting per se at the expanse of
elimination of group-discussions. | am more indlirte provide the test-takers more time for
writing because the time allocated for work witlhusses has been already thoroughly thought

over and makes sense as it is.

As far as the suggestion of reduction of the stmgciof the essay is concerned, |
would not like to implement it because, as | algeatentioned in the analysis of the question
two, allowing students to write an essay with aucsdl structure in the test will lead to
training them to write within the reduced structumad consequently, to the fossilization of
the reduced structure pattern. | would like stugldntstudy, practice and apply a complete
structure during the test. | believe that test#tslstould have enough time for writing a full-

structure-essay during the test, especially if grdiscussions are eliminated.

7.12 Question 12
12.  Are there any other aspects of this specificatidwictv you would like

to comment on?

Discussion. In the last open-ended question ablmufihal comments on this spec |
received some praising (five participants) and samgcal (three participants) feedback.

Among the positive feedback, | can single out tiWwing comments.

Participant three pointed out the benefits of pmn of self-check guiding questions

during the test. She also stressed the importahtraining test-takers to use such guidelines
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before the test. Another positive feedback frons tharticipant was regarding the teacher-
education value of the research. - Participatinthia research, Ukrainian language teachers
got the message of the necessity of changing dultd&rainian language curriculum and,
correspondingly, test procedures. Participant theeessed: “If | choose to believe that
academic writing courses will be introduced inte tschool curriculum (and | hope they
will), they should unconditionally go together witbaching oral presentation skills.” She
concluded her feedback by saying that introducbbrmcademic writing course would not
only improve the perception of the Ukrainian langgiecourse by the students, but also
change the attitude of the whole society to theakan language [which is how mostly

negative] because the skills acquired in the ctassébe more “practically applicable”.

Participant six also praised this specificationHaring the guidelines and self-check

guestions in the test-procedure:

Incorporating the stages of writing an outline aaliting with the help of self-check
guestions into the test procedure is very valuftble]. The questions are very specific and

truly capable of helping test-takers to polish ithlesisays.

In addition, this participant found the testinglisfening and reading skills within the
writing assignment very useful: “Listening is raréested in the Ukrainian school system
(with the exception of writing summaries of listegj, but it is a very important skill,
especially for future students”. Finally, she peaithe majority of topics in the offered pool

as “specific, disputable, and rather interesting.”

Participants four and five praised the possibititypractical application of this test in
the framework of the course “Academic Writing” whics planned to be developed in the

near future by collaborative efforts of the Pap#mt four and the author of this research.
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Participant eight also praised the attempt undertd¥y this research to introduce the

changes in the procedure of testing in the Ukraifaaguage. He said:

Ukraine does need changes in the language cumicahd, correspondingly,
in testing. It is obvious that this project willtnerovide drastic changes in the
system of Ukrainian education; however, it mightcarage Ukrainian
educators to think about the necessity of refoormfainguage education and

testing and in bringing them closer to the wesstamdards.

Apart from the positive comments, there were alesmes final critical remarks.
Participants one and two recommended reducingttbetsre of the essay for the test to two
body paragraphs instead of three. Participant ost#ipd her recommendation by saying that
nowadays it is impossible to have the test-takaksgy the exam on the day different from
the day they take multiple-choice items in the litkem language and literature. So, to avoid
overloading of the test-takers with a laboriousuangntative writing part, she recommended

that the essay structure was shortened.

Participant one suggested eliminating the provissbrany guidelines to the test-
takers. She explained her point of view by sayingit is too big of a help in terms of essay
structuring, thus, a test-taker cannot demonsth@é&nowledge and skills acquired before the

test”.

Participant two was less radical suggesting to ialwte only the self-check guiding
guestions, but to preserve the first set of gundsiwithin the adjusted format. She justified
her opinion regarding the elimination of self-chegkding questions claiming that provision
of them might lead to the test-takers “wasting s time during the test”. In addition, this
participant stated that reading the guiding questionay provoke doubts in test-takers

regarding the correctness of their writing, whicaynultimately affect the final drafts of their
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essays. As for the adjustment of the first setwélglines, she advised to make them more

laconic and closer in principle to the algorithmstdps.

Participants two and seven criticized this test the elimination of literary
components . Participant two explained her opitigrsaying that literary pieces and historic

facts are crucial means of argumentation. She wmisying:

Using examples from literary pieces for argumergspport enriches thinking,
strengthens the author’s opinion on the topic, @atacterizes him/her as a thoughtful reader

who is familiar with the world literature as the af writing.

Participants one and seven disagreed with my apiabmut the necessity to teach and
test students’ abilities to avoid plagiarism. Raptnt one explained: “Plagiarism at the
current USE essay is not a problem because studestsot allowed to use any sources, so

all ideas they are writing belong to them”.

The same participants criticized the offered pddiopics for lacking patriotism and
moral-ethical component. Participant one suggeatiting the following topics that were
offered for argumentative writing at the state egamthe Ukrainian language and literature

before (See Appendix F).

To sum up, there were more positive than negaiival tomments on this spec.
Among positive feedback, there was appreciatiothefkey message brought by this project
regarding the necessity to change the Ukrainiaguage curriculum and test procedure;
provision of guidelines and self-check questionsrduthe test; incorporation of work with
sources, and offering the new topics for argumesgatriting. Among negative feedback,
there were criticisms of elimination of literary mponent from the test, provision of

guidelines, incorporation of work with sources a&tichination of moral-ethical topics.
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Interpretation. | was surprised to see so draficdhfferent final comments. What
surprised me the most was that the same aspeittis apec received high appraisals by some
participants and severe criticisms by others. Tlstroontroversial feedback was provoked
by the provision of guidelines, incorporation ofiszes, and offering new pool of topics. The
participants who had some exposure to teachingestiohg practices outside Ukraine mainly
accepted and appreciated the above changes. Tdadeets who did not have any exposure
were more negative towards the changes and defehdexdirrently-used format. | was happy
to read the praising comments of some of the ppatnts highlighting the educational value
of this research. | was glad that the key messédeeoproject has been heard and initiated
some positive changes in regards with developménh® corresponding course in the
University where one of the participants teacheswéler, | was also disappointed by the
fact that some of the participants did not get ngssage correctly and criticized the fact that
| addressed the question of plagiarism in this sf@de current USE in the Ukrainian
language and literature indeed has no problem plébiarism because the test-takers are not
allowed to use any sources. But because the stideminot taught and tested the techniques
of avoiding plagiarism, there are so many exammedblatant plagiarism in Ukrainian
secondary and higher education.

Another disappointing factor was that some of tlaetipipants did not accept and
appreciate the change of the moral-ethical topacpractically applicable disputable ones.
After having got acquainted with the topics offel®dthe Participant one (See Appendix F),
| still think that my idea of changing the currdsirainian writing topics was useful because
the students should be taught and tested on ths slat they are more likely to apply in the
future (persuasion, logical argumentation, etc.).

In conclusion, | think that the received feedbdtkstrates that Ukrainian language

teachers realize that curriculum and testing proeedh Ukraine may need changes. Those
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changes cannot be radical because some teachpesifdly those of old generation and no
exposure to foreign teaching and testing practiees)ld oppose the innovations because of
the mentality and educational system constraintswé¥ver, many Ukrainian language

teachers are ready to study and consider the nastiges.
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Chapter 8 CONCLUSIONS

8.1 Conclusions of the study

The research suggested that the offered test Witheamajor innovations (change of
the format of the essay, change of structures,imdition of the literary component, new
topics, provision of sources and guidelines, inocgipon of group-discussions, etc.) can
NOT become a good alternative of the current teité Ukrainian language and literature. In
order for the offered test to be successfully immated in practice, prior drastic changes
into the Ukrainian language curriculum in high-solsoshould be made. Provided the
curriculum is changed, the test could be implengktive way it is offered in this spec with
slight structural, procedural, and assessmentmefoMore open-ended conclusions could be
offered in the structures to satisfy the Ukrainiage for creativity and flow of imagination.
Group-discussions could be removed from the testquure because of the high level of
stress imposed by the test under consideratiores&ssent rubrics could be changed in terms
of provision of more detailed description of skitlsr each point in the spectrum. The system
of conversion of points into levels and vice vensight be developed to cater for different
applications of the test result. Finally, the tagpmight be further developed to focus on such
categories as healthy life style, sport, develogmeh technologies, and modern art

(especially popular culture).

The feedback of the participants led to the comotushat the offered test could be
successfully applied in other forms different fr&d8E in Ukrainian language and literature

provided changes in curricula of corresponding atlanal establishments are applied.

1. The test can be used as an argumentative writsigriehe framework
of the elective Academic Writing course in Ukramidniversities for

the Ukrainian native-speaking students;
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2. The test can be used as a final exam for the iatemal students of
the Ukrainian universities after they have taker tbourse of
Academic Writing in Ukrainian/Russian as SeconddLage;

3. The test can be used as a part of attestation éxathe Ukrainian

native-speakers who serve as public employees.

Thus, for all the possible applications of thisttedanges in the existing curriculum
in the Ukrainian language in high-schools or Unsiggs should be made. Development of
the new courses equivalent to Academic Writingefitiher domestic or international students
in the Universities in Ukraine seems easier thaplementing changes in the curriculum of
high-schools because of the relatively bigger Béity of curriculum in Universities than in
schools. Ukrainian universities are more autonontbaa high-schools that is why changes

in curricula are more real to implement.

8.2 Recommendations for Future Argumentative Test Adaprs
The future argumentative test adapters should eawnf the following aspects of

test adaptation:

1. The Source Test (ST) and the Target Test (TT) shbalof the same
or similar genres — argumentative writing.

2. The purposes of the ST and the TT should be corbfeart they are
different, it should be reflected in the test ad#iph process,
especially when developing the procedure of thd (estivities
involved).

3. The consequences of the ST and TT should be thblpwampalyzed,

especially on the stage of developing the assedstritaria.
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The facilities potentially available for the TT cpared to the ST
should be taken into account when adapting thevities for the test
(delivery of presentation materials).

Curriculum constraints of the target educationatteyn should be
taken into account. The newly-offered tests canest the skills that
have not been taught. Corresponding changes ndeel itnplemented
in the curricula before adapted tests can be ot pnactice. All the
activities included in the test procedure shouldkeecticed before the
test (process writing with the use of guidelinesd aself-check
guestions, work with sources, techniques of avgigilagiarism, etc.)
History of argumentative writing teaching and tegtin the target
culture should be considered. How the preparatimh @rocedure of
similar tests was held there in the past? What wexeexpectations of
the target audience to the requirements and theegure of
argumentative writing tests? If the previous exgrece of the target
audience is very different from what the new testers, the
innovations should be rationalized and their bésefhould be
demonstrated.

Assessment criteria of the ST and the TT shoulcdrapared. All
innovations in assessment rubrics should be thdgugxplained and
justified.

Assessment criteria for correctness of the langaagiee TT should be
developed by the specialists in the target language

The sample item with all the materials for the Tibwd be provided.

It might be better to translate the materials & sample item rather
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11.

12.

13.

14.

than find them in the authentic target languageesufor the purposes
of preserving the qualitative distribution of infeation in the
materials.

The sample essay (at least the one representinighéy effective
response) should be provided to show the audiehtieeoT T a good
writing sample.

The topic of the sample item and, correspondinggmple essay
should be chosen carefully to serve as a good eramfithe TT.

Timing of activities should be well-thought. If tleeidiences of ST and
the TT are different in terms of native speakers men-native
speakers’ opposition, the amount of time allocdtadtest activities
(for example, reading and/or writing) should beusstl, while the size
and/or speed of delivery of input might be increbder native-
speakers.

The start-up time of the test should be well-thdugith a due account
of the accustomed time of start up of classes ardats in the target
culture.

The cultural mentality of the target audience st-@developers, raters,
and test-takers should be taken into account. Thiespecially
important on the stage of adaptation of argumerdatssay structures,
assessment rubrics and essay topics. The adapgtaimuld go along
with societal values and expectations from goodingiin terms of
structures. The rubrics should take into accouatatsessment format

the raters are most accustomed to. The essay telpaedd reflect the
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16.

17.

18.

19.

issues that present educational, social and menéaest to the society
of the TT.

Technical peculiarities related to the TT whicht tadapters are not
aware of should be left for further elaborationtie Waiting Room
Section of the Spec (for example, registrationtfa TT, availability
of the results, etc.)

Gradual changes should be preferred to drastic. dhés difficult to
immediately change the system which operated irséime mode for
years. Therefore, changes should be implementetliglist, especially
when it comes to structural requirements to the tes

The annotated spec of the TT should be providee. diigin of the
changes should be given. The rationale behind ffeed changes
should be explained.

A big number of specialists in the language of Tk should be
involved in the process of test spec review. Thediback should be
carefully analyzed. Several versions of the spetilshbe created with
a due account of the feedback received.

As much communication between the test adaptersrewvidwers as
possible should be encouraged. If there is a pdigsito have live
communication (tet-a-tet meetings, skype sessiorghone
conversations), it should be preferred to writtatenaction. During
real-life communication, there is a bigger chancat the conveyed

message will be perceived properly.

134
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20.  If there is a possibility to run a trial version tfe TT, it should be
used, corresponding conclusions should be madeclzames into the

spec should be introduced.

8.3 Limitations of the Study
One of the primary limitations of the study is thsufficient number of participants.

With eight participants it is hard to make geneale conclusions.

Another limitation is relations between the papants. Since some of the participants
were colleagues and/or friends, | assume they ssstlithe provided questions of the study,
which could have affected their responses. Thebaedreceived from related to each other

participants tended to be rather similar.

The next limitation is the time pressure for tresearch. If more time was available,
several specifications could have been developaditeal and versioned, which would

increase the validity of the adapted test.

The trial of the adapted test could have been laeth@nd corresponding conclusions

could have been made and implemented in the spec.

8.4 Suggestions for Future Research

A research in the performance of native-speakerghertest initially developed for
non-native speakers could be suggested. Such archsenight show if tests aimed at
different groups of test-takers (native speakersmnm-native speakers) are worth to be
adapted. For example, performance of native-speakeenglish on the UIUC EPT could be

studied and compared to the one of internationalestts.
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A review of the UIUC EPT spec for areas of cultwgahsitivity could be undertaken.
Since one of the most culturally-sensitive sectiohEPT spec is Pool of Topics, it should be

in focus in the process of review.

Research on adaptability of the UIUC EPT to Ukm@amnargumentative writing test
with a bigger number of participants (Ukrainian dange teachers) involved could be
recommended. The future participants should beepmbfy not related to each other to
preserve the individuality of their responses. Thal run of the adapted test could be
included in the procedure of the future study tgustdtiming of test activities, assessment,

etc, which could eventually increase the validityhe test.

Since the research showed that group-discussiontigst were rejected by all of the
participants, it would be interesting to develofuture study aimed at seeing the effect of
group-discussions on writing test performance. @an purpose of the test influence the
effect of group-discussions? Do cognitive styleteafners matter in the benefits they can get
from interacting with others in group-discussionsai writing test? These and other related

guestions could be addressed in the future studige® area of testing and test adaptation.

Full enquiry of this research under the modernmheb validity is suggested.

Finally, this research could be further expandedeurthe theory of comparative

education.



137

REFERENCES

Allalouf, A., Rapp, J., & Stoller, R. (2009). Whidtem Types are Better Suited to the
Linking of Verbal Adapted Testdfiternational Journal of Testin®, 92-107.

Cmejrkova, S. (1996). Academic Writing in Czech aRdglish. Academic Writing.
Intercultural and textual issug437-153).

Connor, U. (1996)Contrastive rhetoric: Cross-cultural aspects of aed-language writing
Cambridge [England: Cambridge University Press.

Davidson, F. (2013). Spawning in language test ldgveent. Paper presented at thd" 48
Annual RELC Seminar, Singapore, March"18013.

Davidson, F. (2012). Releasability of Language BesicificationsThe Journal of the Japan
Language Testing Associatioh-21.

Eason, C. A. (1995)Argumentative essays written by native speaker€lohese and
English: A study in contrastive rhetoridrbana, IL: University of lllinois.

Education & training. (2013). European Commission . Retrieved from
ec.europa.eu/education/higher-education/bolognhtran.

Fox, J. D. (2007)Language testing reconsidergdttawa: University of Ottawa Press.

Fulcher, G., & Davidson, F. (2001)anguage testing and assessment: An advanced @sour
book London: Routledge.

Grabe, W., & Kaplan, R. B. (1996Jheory and practice of writing: An applied lingucst
perspectiveLondon: Longman.

Gregoire, J., & Hambleton, R. K. (2009). Advanceslest Adaptation Research: A Special
Issue.nternational Journal of Testin®, 75-77.

Hambleton, R. K., Merenda, P. F., & Spielberger,DC.(2005).Adapting educational and
psychological tests for cross-cultural assessmevibhwah, N.J: L. Erlbaum

Associates.



138

Hamp-Lyons, L. (1991)Assessing second language writing in academic gtstsdorwood,

N.J: Ablex Pub. Corp.

International Test Commission (2010). Internatiofa@st Commission Guidelines for

Translating and Adapting Tests. Retrieved frioitp://www.intestcom.org

lvanov, O. (2011). Bajky pro ZNO. Osvita.UA. Obraaaoije v Ukraine i za rubezhom.

Retrived fromhttp://ru.osvita.ua/test/test article/25789/

Kaplan, R.B. (1966). Cultural Thought Patterns mtefcultural EducationlLanguage

Learning16 (1-2).

Kaplan, R. B. (1972)The anatomy of rhetoric: Prolegomena to a functlotieory of

rhetoric : essays for teache®hiladelphia: Center for Curriculum Development.

Kaplan, R. B. (1987). Cultural Thought Patterns iBiéad. In U. Connor & R. B. Kaplan
(Eds.), Writing across Languages: Analysis of L2 t€gp.9-21). Reading, MA:

Addison-Wesley.

Kim, J., Chi, Y., Huensch, A., Jun, H., Li, H., 8oRllion, V. (2010). A case study on an item
writing process: Use of test specifications, natof group dynamics, and individual

item writers' characteristickanguage Assessment Quarterl{2)7 160-173.

Kovalchuk, S., & Koroliuk S. (2012). The Introdumti of Standardized External Testing in

Ukraine.European Educatiom4(1), 46-70

Le, L. T. (2009). Investigating Gender Differentle#m Functioning Across Countries and

Test Languages for PISA Science Iteingernational Journal of Testing@, 122-133.



139

Lee, H.-K. (2004)Constructing a field-specific integrated writingstdor an ESL placement

procedure

Leki, 1. (1991). The Preferences of ESL Students Hoor Correction in College-Level
Writing Classes. Foreign Language Annals24: 203-218. doi: 10.1111/j.1944-

9720.1991.tb00464.x

Li, J. (2006). Introducing Audit Trails to the Wdrbf Language Testing. Retrieved from
https://courses.las.illinois.edu/mod/resource/viphp?id=116184&subdir=/readings/

dissertations_and_theses

Li, S., University of Arkansas at Little Rock., &niyersity of Arkansas at Little Rock.
(2011).Everything that rises must converge: A Chinese-Bhgtontrastive rhetoric

case study

Matthews-Lopez, J. L. (2003Rest Practices and Technical Issues in Cross-LihgDeoss-
Cultural Assessments: An Evaluation of a Test Aatapt (Doctoral dissertation).

Retrieved from OhioLINK ETD Center. (ohioul1l082055p2

Ory, J. C., & Ryan, K. E. (1993Y.ips for improving testing and gradinflewbury Park,

Calif: Sage Publications.

Osipian, A. L. (2008). Political Graft and Educati€orruption in Ukraine: Compliance,

Collusion, and ControDemokratizatsiyal6(4), 323-344.

Petric, B. (2005). Contrastive Rhetoric in the WigtClassroom: A Case Studjournal of
English for Academic Purpose4 (2), 213-228.
Purves, A. C. (1988)Writing across languages and cultures: Issues intiastive rhetoric

Newbury Park, Calif: SAGE Publications.



140

Raimes, A. (1991). Out of the woods: Emerging trads in the teaching of writing.ESOL
Quarterly 25, 3:407-30.

Round, J., & Rodgers, P. (2009). The Problems afruption in Post Soviet Ukraine’s
Higher Education Sector. International Journal obéciSlogy, 39(2), 80-95.
doi:10.2753/13S0020-7659390204

S’evigny, S., Savard, D., & Beaudoin, |. (2009).nparability of Writing Assessment
Scores Across Languages: Searching for EvidenceValid Interpretations.
International Journal of Testin@®, 134-150.

Solano-Flores, G., Backhoff, E., & Contreras-NirCoA. (2009). Theory of Test Translation
Error. International Journal of Testing, 78-91.

UIUC ESL Writing. (n.d.)UIUC ESL Writing TARetrieved from uiuceslta.blogspot.com/

Ukrainian center of evaluation of the quality oliedtion. (n.d.)Preparation for the Unified

State ExaminatiorRetrieved fronhttp://testportal.gov.ua/

Ukrajins’ka mova ta literatura (2010). Vlasne vydémnya (tvir-rozdum). isnyk TIMO(1-
144)
Unified State Examination . (n.dMinistry of Education and Science, Youth and Spofts

Ukraine.Retrieved fromhttp://www.mon.qgov.ua/

Uysal, H. (2008). Tracing the culture behind wigtirRhetorical patterns and bidirectional
transfer in L1 and L2 essays of Turkish writersrétation to educational context.
Journal of Second Language Writirky(3), 183-207.

Wagner, K., & Magistrale, T. (1995)Writing across culture: An introduction to study
abroad and the writing proceshllew York: P. Lang.

Yakhontova, T. (2001). Textbooks, contexts, andnles.English for Specific Purposg20,

397-415.



APPENDIX A: Sample Item

Sample item is composed of the following parts:

1. Text for Reading

2. Lecture for Listening (Script)
3. Lecture Handouts or PPT

4, Discussion Questions

5. Guidelines for Essay Writing

6. Self-Check Questions

1. Text for reading

This Global Show Must Go On (reading)

Tyler Harris
Economic Views

June 5, 2008

The last 20 years have brought the world more fradee globalization and
more economic growth than in any previous suchopern history. Few

commentators had believed that such a rise in taadeliving standards was
possible so quickly.

China has become one of the largest economieseirwtirld over the past
decade, according to the World Bank. India has mmeca rapidly growing
economy, the middle class in Brazil and Mexico l@ufishing, and recent
successes of Ghana and Tanzania show that pakfsicd may be turning the
corner as well.

Despite these enormous advances, however, them lscklash against
globalization and a widespread belief that it reggmiimoderation. Ordinary
people often question the benefits of internatiorale, and now many
intellectuals are turning more skeptical, too. Wt facts on the ground show
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that the current climate of economic doom and gleamply isn't warranted.
The classic economic recipes of trade, investmadtgood incentives have
never been more successful in generating huge gamsman welfare.

For all the talk of a needed "timeout" from gldetion, world trade is
actually accelerating, and that is for the bettig changes often come
bunched together, so that when good things areemapg it is important to
maintain the trend.

But the volume of trade is nonetheless likely tegkesing, if only because the
world economy is expanding. Furthermore, the wirids never been better
poised to benefit from global exchange and frompfesperity of the rest of
the world.

Trade advocates focus on the benefits of goodsirgrifrom abroad, like
luxury shoes from Italy or computer chips from Taiw But new ideas are the
real prize.

Conservative and liberal economists agree thatideas are the fundamental
source of higher living standards. We urgently need biotechnologies, a
cure for AIDS and a cleaner energy infrastructtseyame just a few. Trade is
part of the path toward achieving those ends.

Trade with developing economies has eased hardstfupsdeveloped
countries. Researchers at the Graduate School @®h&ss at the University of
Chicago have found that cheap imports from devapptountries have
benefited developed countries disproportionately.

Despite all these gains, the prevailing intellecteadency these days is to
apologize for free trade. A common claim is thaid# liberalization should

proceed only if it is accompanied by new policiesdtrain displaced workers
or otherwise ameliorate the consequences of ecanaoatility.

Yes, the benefits of a good safety net are wedlldisthed, but globalization is
not the primary source of trouble for most workétealth care problems, bad
schools for children or, in recent times, bad bagkpractices have all
produced greater disruptions -- and these have hewlamentally domestic
failings.

What's really happening is that many people areulynduspicious about
economic relations with foreigners. These comp$agiem from basic human
nature -- namely, our tendency to divide peopl® itfih groups” and "out
groups” and to elevate one and to demonize ther.ofPeople fear that
foreigners will rise at their expense or "contsime aspects of the economy.

One approach is to appease these sentiments bingaskay from trade just
a bit, or by managing it, so as to limit the basklaGiving up momentum,
however, isn't necessarily the right way forwardwk are too apologetic
about globalization, we can feed core irrationadifiinstead of taming them.
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The risk is that we will frame trade as a fundaraksburce of suffering and
losses, which would make voters more nervous, a3t |

It is wrong to play down the costs of globalizatibat the reality is that we've
been playing down its benefits for a long time. Wéed to be more aware of
the cosmopolitan benefits of trade and the ofteldénm gains.

If we look at trends of the last 20 years, we hawvery reason to believe that
the modern era of free trade is just getting stiarte

2. Lecture for Listening (Script)

Globalization is the increasing interdependence, integration iatetaction
among people and corporations in disparate locataoound the world. It is
an umbrella term which refers to a complex of ecoiep trade, social,
technological, cultural and political interrelatsimps.

Overhead Transparency

. Economically, socially and ecologically positiv&s an engine of
commerce; one which brings an increased standalidiiog — prosperity —
to Third World countries and further wealth to EWMgorld countries.

. Economically, socially, and ecologically negatiidegative effects
include cultural assimilation via cultural impersah, the export of artificial
wants, and the destruction or inhibition of autienibcal and global
community, ecology and cultures.

Mixed facts of truth:

. Trade: Developing countries as a whole have increasenl #hare of
world trade. The strongest rise by far has bedheanexport of manufactured
goods. The share of primary commodities in worlghaeis that are often
produced by the poorest countries, has declinedweder, economic
arguments by fair trade theorists claim that umietet free trade benefits
those rich at the expense of the poor.

. Capital movements Private capital flows to developing countries
during much of the 1990s. Direct foreign investmbas become the most
important category. Both portfolio investment arahk credit rose but they
have been more volatile, falling sharply in the wai the financial crises of
the late 1990s.

. Movement of people Workers move from one country to another
partly to find better employment opportunities. e also the potential for
skills to be transferred back to the developingntnes and for wages in those
countries to riseSome "anti-globalization" activists object to tlaetfthat the
current globalization globalizes money and corpores, but not people and
unions. This can be seen in the strict immigratamtrols in nearly all
countries, and the lack of labour rights in manyrddes in the developing
world.



. Spread of knowledge (and technology)information exchange is an
integral, often overlooked, aspect of globalizatibtore generally, knowledge
about production methods, management techniquesortexmarkets and
economic policies is available at very low costd anrepresents a highly
valuable resource for the developing countries.

What is your opinion? Is globalization a threabpportunity?
3. Lecture-Handouts or PPT
Definition

Globalization is the increasing interdependenceggiration and interaction
among people and corporations in disparate locatayound the world. It is
an umbrella term which refers to a complex of ecoieo trade, social,
technological, cultural and political interrelatsinps.

Positive Effects:

brings an increased standard of living to develgptountries and further
wealth to developed countries.

Negative Effects:

cultural assimilation via cultural imperialism, tleport of artificial wants,
and the destruction or inhibition of authentic loead global community,
ecology and cultures.

Trade

- Pros: Developing countries as a whole haveegsed their share of world
trade.

- Cons: unrestricted free trade benefits the aicthe expense of the poor.
Capital movements

- Pros: Private capital flows to developing coiast

- Cons: financial crises caused by foreign capita
Movement of people

- Pros: Workers find better employment opportesijtwhich transfer skills
and rise wages in developing countries.
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- Cons: current globalization globalizes moneyl awrporations, but not
people and unions, due to strict immigration cdstiend the lack of labor
rights in many developing countries.

Spread of knowledge (and technology)

- Pros: Information and knowledge exchange b/webtging and developed
countries.

- Cons: no equal sources
Essay Question:

What is your opinion? Is globalization a threabpportunity?

4, Discussion Questions (Globalization)

1. What is your understanding of globalization? Caru ygive an
example?

2. How could globalization affect different countries?

3. What are the potential positive and negative effgbbalization can

bring to a country?

4, Did globalization have an impact on your life? &, please give us
your example.

5. From your own perspective, do you think Ukraine dfgad from the
globalization trend?
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5. Guidelines to essay writing

1. Start by choosing your point of view on the statpgestion. You

should stick to the chosen perspective throughmtmhole essay.

2. Look through the text for reading and underlinestharguments which
support your point of view and circle those thattcadict with it.

3. Look though the notes you took while listening te tlecture and

underline those arguments that support your pdimtesv and circle those that
contradict with it.

4, Look through the notes you took while group disaussor try to
remember which examples you and your group-mate® ¢ga support or
refute your point of view. Choose several examphed could be potentially
used in your essay to support your point of viewtarefute the opposing
argument.

5. Make up a summary-chart of your arguments and eosarguments
(opposing arguments) that you came up with on #séstof all three sources —
text for reading, lecture for listening and groupsdission). You should use 3
supporting arguments and 3 opposing argumentsuneggsay.

6. Choose one of the two structures of the argumemetaéissay —
Structure # 1 (Block Structure) or Structure # DifRby-Point Structure)
which you will comply with in your essay.

7. Decide on the purpose and audience of your essayn Bnd develop
your ideas using the language and the style apijatepior your set purpose
and audience.

8. Come up with the thesis statement for your essay.
9. Make a detailed outline of your essay in accordamitke the chosen
structure.

10.  Write a draft version of your essay in accordanith wour outline.

6. Self-Check Questions

1. Does your essay have an Introduction, a Main Bodgd a

Conclusion?

2. Do you have a good hook?

3. Have you provided sufficient background informatiam the topic of

your essay?

4, Have you stressed the importance of the topic?

5. Have you presented the topic as disputable?

6. Have you written a focused and specific thesiestant?

7. Do the Main Body Paragraphs of your essay contaieet arguments

to support your point of view on the topic?
8. Are your arguments supported by the illustratiormsnf the provided
sources? Do you correctly cite the sources?



9. Do the Main Body Paragraphs of your essay contdineet
counterarguments?

10. Have you used the hedging techniques (i.e. langudeeces of
problematizing of opposing arguments to make thawk less convincing)?
11. Have you succeeded in refuting the opposing argtsfieAre there
logical connections between your opposing argumemebuttals and
supporting points?

12. Have you effectively restated the thesis statenmeybur conclusion?
13. Have your provided a proper conclusion to the essalpoking at the
topic from a broader or future perspective?

14. Have you maintained cohesion on the level of thelelessay and
separate paragraphs?

15. Does the language and the style of your essay ononfo your set
purpose and the audience that you aimed your e¢3ay
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APPENDIX B: Pool of topics

A. Home. Family. Motherland
1. Both parents have equal rights to bring up theiddh case of divorce.
2. There should be a law which would allow fathersalce paternity leave on a
par with mothers.

B. Ukrainians. Upbringing of the nation

1. Can a nation exist without a national language?
2. Is it necessary to legalize the Russian languagleeasecond state language all
over Ukraine?
3. Do character features of the nation influence ik®ty of their country?
C. Past — Future
1. Do we need to bring up the younger generation ofalbkans on the ideals
which were actual for the Soviet times?
2. Is it necessary in Ukraine to ban some Soviet n®owigh “dubious” heroes?

(e.g. “Chapayev”, “Elusive avengers” and others)
D. The Problems of the Modern Age
1 Is it necessary to forbid smoking in all publicq#a in Ukraine?
2 Should women of Ukraine do politics on the patwiten?
3. Emigration — a search of the better life or a cragainst one’s Motherland?
4 Should Ukraine give its gas system to Russia adeit$ payment?
5 Is it possible for Ukraine to transfer to the aletive means of power supply,
such as a wind-power generators?
6. Should Ukraine close its nuclear power stations?
7. Should Ukraine close its mines?
8. Should mass protests of the Ukrainian youth whstpthe rights of sex-
minorities be subject to imprisonment?
9. People should prefer hybrid cars?
10.  Should same-sex marriages be legalized in Ukraine?
11.  Should people consume energy drinks for the sakealthy lifestyle?
12. Vegetarianism — a fashionable trend, a healtleydifle or a dangerous eating
habit? 13. Plastic surgery — a way to perfectioa orental disorder?
13. Do mass media impose stereotypes?
14. Is globalization a threat or a possibility for ttheveloping countries?
15. Global trade increases living standards all oveniirid
16. People became too dependent on technologies
17.  Drunk driving should be subject to imprisonment
18. To encourage healthy eating, higher taxes shoultnipesed on soft drinks
and junk food.
19.  The war on terror has contributed to the growing alafdauman rights.
20. People’s deputies receive too high salaries
21. Production and sales of cigarettes should be fddmdy law
E. Learning. School. Life

1. Exposure to the Internet at an early age is adeal
2. Study abroad: necessity or luxury?
Using cell-phones in college should be banned
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4, Higher education should be obligatory for eveso
5. Computers do more harm than good in education
6. Does the Internet need censorship?
7. Should students be taught to tests?
8. All students should learn foreign languages
9. Education in Ukraine should be free
10. Students in Ukraine should not be requirecke physical education courses.
11. Participating in team sports helps to developdgcharacter.
12. Ukrainian students have the right to choosetheses they want to study
13.  The primary mission of colleges and universisbould be preparing students for the
workforce.
14. Do mass media produce the lost generation?
F. Artist and Art
1. The lost art of letter-writing deserves to baved.
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APPENDIX C: Contrastive Rhetoric Analysis of American and Ukrainian
Argumentative Writing Principles

Comparative Chart

Similarities

American and Ukrainian

Digressions

Overlap of
some
topical
areas

E.g. Family, Education

Some topics é
universal; however, ther
still might be difference
in the approaches to tf
discussions of the topic
with  different  focal
points in American an
Ukrainian argumentativ

essays

General
essay
structures

Both Ukrainian a
require 3 main

argumentative essay: introduction, main bo

conclusion

nd American conventior
component parts of

1SSl

some difference
anill be present on th
dwyicro-level of  the
structure (paragrap.
level).

Thesis
statement

Should be presen
introductions

t in American and Ukrain

idrhe degree of th
concreteness  of th
position of the autho
expressed in the thes
statement can b
different with a more
firm position in an
American thesis, and
more open, prone t
changes, Ukrainian thes

\*2)

112 [72)

D U)

are

e

=

o
e
A
is
e

(@)

S

Conclusion

Both Ukrainian

state that there should be logical connec
with the thesis statement, reflection of f{

previously-mentio
solution to the pro

and American conveandi

ned main points, and so
blem.

pStill  conclusions  in
libkkrainian argumentativ
hessays tend to be shorf
naxd more open-ende

D

er

than in American ones.

Contrastive Chart

Differences| American Ukrainian Linguistic  and/ or
cultural explanation
Formulation| Univocal, clean Ambiguous, full  off American tradition of
of topics and explicit. No metaphorical language stating topics and
analysis is neededhidden comparisons,instructions clearly.
literary allusions
Additional analysis g
needed.
Focus of the Practical, Moral-ethical, Different mentalities and
topics argumentative, philosophical, values. American
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disputable impractical, notappreciation of
disputable practically applicable
topics vs.  Ukrainiar
focus on upbringing
human values.

Attitude Negative: neutral Positive: culturally- and Directive  from  the
towards topics are politically-biased topics Ukrainian  Ministry of
culturally- | preferred are common (e.g. criticsEducation to promote
and of Soviet Union regime, Ukrainian nationa
politically- Russian language, antitdentity by diminishing
biased global ideas) the influence from other
topics countries

Content Overdependence| Domestic politics, massDifferent social issues
areas on technologies, migration, decay of which worry people in

social-minority moral values Ukraine and the USA

rights, terrorism
global warming,
etc

Positioning | Presented n Delayed statement of theStraightforward
of the thesig introduction problem and author'spresentation of authors
statement position. Gradual viewpoint  might  be
development of thesisperceived as rushed,
statement  (Cmejrkova,yude, demanding and
1996; Duszak, 1994). | immodest in Ukraine.

Paragraph | Usually 5-| No strict rules as to theDigressions are

layout paragraph essgynumber of body perceived as good
(intro, 3 body| paragraphs.  Paragraphecause they add beauty
paragraphs, structure is less linearand  creativeness in
conclusion) and more tolerant qgfUkrainian argumentative

digressions (Cmejrkova,writing.
1996; Duszak, 1997,
Golebiowski, 1998).

Number of| Fixed, usually 3 Tentative, no certainAmericans value
supporting | supporting points number of supportingconcreteness and
points in| are required points is required specificity, whereas
body Ukrainians prefe
paragraphs generalizations and avo|d
following the rules.
Presence of Required either in Not required Different perceptions of
opposing the point-by-point rhetorical  skills. In
arguments | or in the block American writing, the
formats focus is on the logica

I
appeal. Use of opposing
arguments shows the
awareness of the writer
of the opposite point of
view and helps convince
the reader in the
inadequacy of those
arguments. In Ukrainian
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writing, the focus is OaT
the emotional appeal,
which makes the use of
opposite arguments
irrelevant.

9 | Presence ofRequired Not required, conclusioiConcluding sentences [n
concluding is supposed to be made|ibody paragraphs would
sentences in the last paragraph of theée perceived as
body essay. unnecessary repetitions
paragraphs in Ukrainian essays.

10 | Types off Closed (no further Open-ended In  Ukrainian culture,
concluding | elaboration IS people prefer not to take
paragraphs | implied) the responsibility of

expressing the ultimate
opinion. There should
always be some room for
changes and
development.

11 | The use of Always Might be encouraged, buDifferences in syntactic
transitional | encouraged angnot emphasized structures of sentences|in
phrases emphasized English and Ukrainian

stipulate the differen
degree of importance of
transitional phrases use

12 | Role of the Passive: simply Active: reader{ In Ukraine people valu
reader following the | responsible patternunderstatement. It leaves

writer’s ideas| (Hind, 1987). The readersome room for critic
which are| is expected to investthinking by the reader of
presented clearlyeffort into the writer's what the author wanted
and logically line of presentation. to say.

13 | Purpose of To persuade theTo present the In Ukraine, due to the
writing readers into theknowledge, rather than tdSoviet Union heritage,

author's way of address the readethere is a tendency to
thinking (Yakhontova 2001 and‘“tell” rather than to
2002). “sell”.

14 | The use of Preference to thePreference of metaphorsin Ukrainian linguistic
the means facts, rather thancomparisons, etc. to bareducation the emphasis|is
of language beauty of| facts put on the beauty of the
expressiven| constructions language. Students e
ess supposed to follow the

examples of great
Ukrainian writers and

poets who used elevated
style in their works.

15 | Plagiarism | Plagiarism i The issue of plagiarism isln Ukraine violation of
policy strictly forbidden | rarely discussed, notcopy rights IS

considered an acadenijiencountered in all areas

dishonesty, and not(movies, music

prosecuted literature). There are too
many pirate web-sites
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where essays available
for download for free.
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APPENDIX D: Questions to the participants of the sady

1. Can this test become a good alternative of thetiegidest in the
Ukrainian language and literature currently usedJkraine? Justify
your opinion.

2. Can the rigid structures of argumentative essagptad by us from
the conventions of American Academic writing begtaty used and
tested in Ukraine?

3. Do you agree that teaching and testing the skillargumentative
writing with the use of sources is more useful tloe Ukrainian test-
takers and more applicable in their future acadesnid professional
careers than the current writing test they takdkraine?

4, Is it a good idea to let test-takers use the sasurdering the

argumentative writing test?

5. Do you think it is a good idea to incorporate graligcussions into the
test?
6. Are the assessment rubrics offered in this spetio valid, fair and

convenient for use by raters? (See Section 6.4a#liGg rubrics)
7. Are the assessment rubrics offered in this spetibo more fair than
those currently used in writing tests in Ukraine?
What do you think about Alternative Unified Levet&@e Rubric to Assess
Structure, Content and LanguagfeArgumentative Essay that | adapted from
the Common European Framework of Reference for bagegs and offered in
this spec? Is it better than the separate ruboicagsessment of structure and

content and for assessment of language?



10.

11.

12.
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Does it make sense for Ukraine to gradually stomgushe point-grade
assessment scheme and start using the level assgssmmilar to the
alternative unified assessment rubric | offerethia spec?

What do you think of the pool of argumentative ggds@ics that | offer in this
spec? Are they disputable and interesting enoughhi® Ukrainian society
today?

Do you agree with the time distribution for the ttemctivities in this
specification. (See Section 6.8.4 Prompt Attribufiesst Procedure)?

Are there any other aspects of this specificatsdnch you would like to

comment on?
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APPENDIX E: Annotated Ukrainian Language Version of Argumentatve
Writing Test Specification; Cnenungikaunist Tecty 3 HanucanHss ApryMeHTaTHBHOIO
TBopy Ykpaincbko10 MoBoOIO

Beryn

Cneumbi1<auiro4 Tecty 3 Hamucanas AprymentatuBHoro Ece Ykpaincekoro MoBoro
ab6o TecrtoBoro Ilpoektry (TII) Oyno amanmroBano 3 Ksamidikariitnoro Tecty 3
AHrmniicekoi MoBu (KTAM)5 JUTsT. MDKHApOJIHUX CTYACHTIB, IO HABYAIOTHCA B
VuiBepcureri mrary lmmiHoiic B VYpoOani-lllemneitn. TII Oymo cTtBopeHo K
anpTepHaTHBY icHyt04oro Tecty 3 BiacHoro BucnosmoBanus abo Tecty 1 (T1), mo
€ CKJIQJI0OBOI0 YaCTHHOIO ICIIUTY 3 YKpaiHCbKOI MOBM Ta JITE€paTypH, Ta LIOPIYHO
POBOJIUTHCS B pamkax 3oBHilIHboro Hesanexunoro OuintoBanns (3HO) B YkpaiHi.
VYkpaiHChKi a0iTypi€HTH CKJIANAl0Th Led TeCT, mo0 OTpUMAaTH MIKITBHHUHI arecTaT Ta
BeTynuTH 10 Bumux HaBuansamx 3akmanis (BH3) Vkpainu. Mera T1 monsrae B
TOMy, 100 OIIIHUTH 3AI0HICTh YKpaiHCBKHMX aOITYpIEHTIB THCAaTH BIIACHE

4 - . .
Crenudikariist — e mwiaH TecTy, Ha 6a3i sIKoro po3poossieThest 6arato eKBiBAICHTHUX TECTOBHX 3aB/IaHb.
Crienndikariii 3a3Buuaii CKIaal0ThCs 3 HACTYITHUX CEKIIH:

1. 3aranpHa XapaKTepUCTHKA

1.1 3araneHi il
1.2 ChenianpHi mim
2 . IacTpykuii 10 po3poOKH Ta MPOBEIACHHS TECTY

2.1TIpouenypa Tecty
2.2.CkJ1afioBi YaCTHHH TECTY

3 XapakrepucTuka BiAnoBiai

3.1 Crpykrypa Bianosiai
3.2 Cxema OLiHIOBaHHS

4 . 3pa30K TECTOBOTO 3aBIAaHHSI
5 . Jlomarok mo cnenudikamii

Crienuikaris € BaXXJIMBIM IHCTPYMEHTOM CTaHIAPTU3aIli]l Ta KOHTPOJIIO 0araThboX TECTOBUX CHCTEM. Takox Ie
3py4YHHH CcIIOCIO BeACHHS IiajloTy Ta 3HAXOPKEHHs KOHCEHCYCY MiXK PO3pOOHUKAMH TECTy Ta BunTessiMH. Crienudikaris
MICTHTh METOIOJIOT1YHI MPUHIIMITY HAITMCAHHS TECTOBUX 3aBJIaHb i CIIPHUSIE BCTAHOBJICHHIO €KBIBaJICHTHOCTI MiXK HUMH
HAaBiTh SKIIIO 3MICT 3aB1aHb jeio pisuuthes (desincon, 2012).

> Keamiixaniianii Tect 3 Aurmiiicskoi Mo (KTAM) Mae Ha MeTi IIepeBipHTH BMiHHS Mi>KHAPOJHIX CTYICHTIB

MECATH aKaJeMi4Hi TBOPHU Ta CIIIKYBaTHCs aHIIIHCHKOI0 MOBOIO. TecT CKiafaeThes 3 IBOX YaCTHH — IMMCHMOBOI Ta ycHOI. B
paMKaXx MHCHMOBOIO CEKLIiT epeBipsA€ThCS BMIHHS CTYIEHTIB (JOPMYIIIOBAaTH CBOT JyMKH B apr'yMEHTaTHBHOMY ece
aHITIHCHKOI0 MOBOIO. B pamkax ycHOT ceKllii, mepeBipsieThcsi BAMOBA CTYISHTIB, TOOTO BMiHHS MPABHJIEHO BUMOBIISITH 3BYKH
aHITIHCHKOI MOBH, POOUTH HArosoc, Ta inmr. TecT ckiianaroTh aDCOMIOTHO BCi IHO3EMHI CTYIACHTH, HE3aJIKHO BiJ piBHS
BOJIOJIHHS aHIVTIHCHKOIO0 MOBOIO, XTO BCTYIIMB 10 YHiBepcuTeTy Lintinoticy B Yp6Oani- Illemneitn. KTAM - e BHyTpiniHbO-
YHIBEPCHTETCHKHI €Tall JOAAaTKOBOI IIePEeBIPKH BOJIOAIHHS aHINIIHCEKOI0 MOBOIO CTYAEHTAMH Ta IXHBOI 3JaTHOCTI YCHIIITHO
HaBYATHCS B YHIBEpCHUTETI. B ieasni TecT ckiaagaeThes Ha IOYaTKy HAaBYAHHS CTYICHTIB. 3aBIaHHS TECTY — PO3NONIINTH
CTYICHTIB I10 BiJIIOBIIHUX CEKIIiSX 3 BiIOBITHAM PIBHEM ITiITOTOBKU YU TO 3 aKaJICMiYHOTO MTUCAHHS, YH TO 3 POHETUKH,
a00 3BUIBHUTH iX Bill HEOOXIAHOCTI HABYATHCS HA BIANOBIIHHUX KypcaX. AJie MpaKTHKa MOKa3ye, U0 3a pe3yIbTaTaMH TECTY
MeHII HiX 1% CTYIeHTIB 3BiUIBHSETHCS BiZl KypCy 3 akaJeMidHOTrO MHCAHHs, BCi iHII — 6epyTh Kypc 000B’ si3k0B0. MeTa
KypCiB 3 akaJJleMiYHOTO MCAHHS - JJOTIOMOI'TH MIDKHAPOIHUM CTYAEHTaM YCHILIIHO HaBYaTHCS B AaMEPUKAHCHKOMY
YHIBEPCHTET], Jie MOBOIO CIIJIKYBaHHS € aHIIIHChKa, a IPUHIMIOBUMH 3aBIAHHAMU 3 OyIb-IKUX JMCLUILIIH € IIMCBMOBI
po6OTH Ha KIITAJIT KPUTHIHOTO aHANI3Y JIITEPaTypH, JOCTITHANBKNX CTaTed Ta iHII.



BHCIIOBJICHHSI YKPAiHCHKOIO MOBOIO. 3TiHO 3 XapakTepucTukor Tecty 3 YkpaiHChKOT
Mosu 1 JlirepaTypu, CTBOpPEHHS BIIACHOTO BHCIIOBJICHHS <G’ sCOBYE, HACKUIBKH
YYaCHUK TECTyBaHHsS BMi€ C()OPMYBATH 1 TPAaMOTHO HAITMCATH 3B’ sI3HE TIOB1IOMIICHHS
y BUTJISAL TEKCTY, YU MOXE BiH MpoaHali3yBaTHU MOCTaBJIEHY MpoOiieMy, NaTH CBii
BapiaHT ii OayeHHs Ta pO3yMiHHA. TakoXX BAXJIMBUM € BMIHHS JIOTIYHO
CTPYKTYpPYBATH 1i€ MOBIIOMJICHHS, TOTPUMYIOUHCH MTPABHI KOMIIO3ULIIHHOI TOOYI0BH
TEKCTY 1 BIATBOPIOIOYH Bes ii piBHI». [IpoTe, HaI MOPIBHAIBHUN aHANI3 MiArOTOBYO1
mitepatypu 10 3HO 3 ykpaiHChKOi MOBH 1 JITEpaTypH, a came CTBOPEHHS BJIACHOTO
BHCIIOBJICHHS, Ta MarepiajiiB 3 HamucaHHs aprymeHTaTuBHUX ece B CIIIA moxkasas,
0 HaM € YoMy MOBUMTHCS B 3axigaux kojer (Jus. Jlomatok 3 «Tabmwumi
HOPIBHAJIBHOTO aHaJli3y aMEpUKAaHCBKUX Ta YKpPAiHCHKUX IPHUHIMIIB HalKCaHHS
apryMeHTaTUBHHX ece (amep.) Ta BIacHUX BHCIOBIOBaHb (Ykp.)). Tomy Oyimo
crBopeno ueit TII, sikuit Binpizuserbes Big T1 3a HACTYMHUMU KIIOUOBUMH O3HAKAMHU:

1) TII cTBOpeHO $SK OKpeMUH TecT, SKM He BKIIOYAa€ TECTOBI 3aBIaHHSI 3
YKpaiHChKOT MOBH 1 JliTeparypu (3aBIaHHs 3 BUOOPOM OJIHIE€T MPaBUIILHOI BiAIOBII
a00 3aBaHHS HA BCTAHOBJICHHS BIAMOBIIHOCTI), 11O 3apa3 € HEBI €EMHOI YaCTHHOIO
ICHYIOUOTO TECTYy 3 yKpaiHChKOi MOBH 1 jiTeparypu. Meta TII - OIiHUTH BHKITIOYHO
31IOHOCTI a0ITYpi€HTIB MHCATH apryMEHTAaTHUBHI €ce YKPaiHChKOI0 MOBOIO, TOMY Halll
TII ne mae miTeparypHoi ckianoBoi. [Ipuumny 11i€i sIKICHOT 3MIHM MO>KHA TIOSICHUTH
TUM, LI0 pe3yJbTaTH HAIIOro aHali3y MarepiaiiB 1 3pa3kiB 11 mokaszamu, mio
JTEpaTypHUH KOMIIOHEHT B HHUX HE3HAUYHUW, TOOTO Y4YHAM HE JO3BOJISETHCS
BUKOPHUCTOBYBATH OyIb-5IKi JIITEpATYpHI JOKEpena JJs HalMCaHHS ece, ajie OJHIEI0 3
BHUMOT € KOPOTKO HaBECTH TMPHUKIAJ 3 YKPaiHChKOI JITEpaTypH, 100 MiICHIUTH
BJIACHY aBTOPCHKY Mo3uilito. Lleil ManeHbKuil mpukian 3 yKpaiHChKOT JIiTepaTypH He
MOKa3y€e aHi BMIHHS CTYyJIEHTa MPOBOJHUTH TIMOOKOTO JIITEPAaTypHOrO aHalli3y, aHi
3MATHOCTI TMpamioBaTh 3 JoKepenamMu. ToMy MM BBaXa€MO, IO YCYHEHHS
JITEpaTypHOTO KOMIIOHEHTa 3 TECTy HE T030aBise Yy4YHIB MOXKJIUBOCTEH
MPOJAEMOHCTPYBAaTH ICTOTHI HAaBUYKH, SKi BOHHM MalOTh BMITH 3aCTOCOBYBAaTH B
CBOEMY aKaZieMidHOMY a00 MpoeCciiHOMY JKHTTI.

2) B TII 3mineno ¢opmar tBopy nopiBHsHO 3 T1. B T1 yyacHuku Tecty maiu
nucatu TBip-po3nayM. B TII mu mpomoHyeMo y4acHMKaM THCATH apryMEHTATHBHE
ece. llo-mepie, 3ampoBaJKEHHS apryMEHTATUBHOTO ece HaOIMKye YKpaiHChKY
CHUCTEMY OCBITH 10 CTaHIApTIiB MiXHApOoAHOI OocBiTH. Came Takoro THIY TBOPH
MUIIYTh B 3aXiAHUX MmKoiax Ta BH3. SIkmo Mu nmparueMo Matu CUCTEMY OCBITH, IO
BI/IMOBI/Ia€ 3axiHUM CTaHJIapTaM, SKIIO XOYEeMO NPUUMATH aKTHBHY y4YacTh B
rino0aini3anii Ta iHTerpauii OCBITHIX MPOLECiB, HAM MOTPIOHO BYMTH HAIIUX LIKOJISPIB
Ta CTYACHTIB, BAKOPHCTOBYIOUN MIXKHApOAH1 HanOaHHs. [1o-npyre, Mu BBaXxkaemo, 1o
BMIHHS ITUCATH apryMEHTATUBHE ece Mae OUIbIINI MOTeHiaa OyTH 3aCTOCOBaHUM Ha
MPaKTUIll B TIOJMAJBIIIOMY HaBUYaHHI aliTypieHTIB abo B iXHbOMY MpodeciiitHOMY
KHTTI, HDK TBIp-po3ayM abo BIacHE BUCIOBIIOBaHHA. Lle MosCHIOEThCS TUM (PaKTOM,
10 3aJyIs HAlMCAHHS apTyMEHTAaTHBHOTO €Ce YYaCHHKY MOTPiOHO MpoaHami3yBaTH
ICHYIOYH TIPOTUJICKHI TOYKH 30py Ha TUCKYCIMHE MHUTAHHS, 0OpAaTH BJIACHY TO3UIIIIO
Ta 3axUCTUTH ii. Taka cxema MHUCIECHHS MOJEIIOE CXEMU HANWCAaHHS KPUTUYHUX
aHaMI31B JiTepaTypH 3a (paxom, MPOBOKECHHS BIACHUX ITOCIHIDKEHb Ta 1HII., 3 YAM
abiTypieHTaM HEOAMIHHO [IOBEIETHhCS 3ITKHYTHCS Y TMOAAIBIIOMY aKaJAeMIiYHOMY
XKUTT1. B TOM yac ik BjacHe BUCIIOBIIOBAHHS MUILETHCA HA MOPAIbHO-ETUUHY TEMY 1
HE Ma€ TOTEHIIady TaKoro IIMPOKOrO 3acCTOCYyBaHHA B MailOyTHhomy. Mu He
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CTBEP/)KYEMO, IO BJIACHE BHUCJIOBIIOBAHHS TpeOa NPUIMHUTH BHUKIAIATH, aje,
MalyTh, HE BApTO pOOUTH CTAaBKYy caMe Ha I1ei BuI ucaHHs B TecTi popmary 3HO.

3) TII mae nBa mxepena omopHoi iH(OpMalii, 0 HANAETHCS CTyAEHTaM IS
HaMMCaHHs ece, — TeKCT JUIsl YUTaHHS 1 KOpoTkKa Jekuis. CTyIeHTH MaloTh HalucaTh
apryMeHTaTUBHI ece Ha 0a3i iH(oOpMmalii, OTpUMaHOi 3 TEKCTy, JeKIii, Ta
0OrOBOpEHHsI JUCKYCIHHUX IMHTaHb, TOB SI3aHUX 3 3alPOIOHOBAHOIO TEMOIO ece, 3
IHIIMMHA yYaCHUKAMHU TECTy B TpyIaxX, a TaK0XX KOPHUCTYIOUHCHh CBOIMH 3araJlbHUMH
3HaHHAMH i/ab0 gocsigom. [IpuurHa Takoi CTpyKTypHOI opranizamii TII o6ymoBieHa
MOTOYHUMH TEHJCHIISIMU B TJOOQJbHIM OCBITI POOUTH aKIEHTH Ha TMpoIeci
HaBYaHHs, a HE Ha MponaykTi. Taka CTPYKTypa TeCTy HaJa€ MOXJIMBICTh CTYJACHTaM
MPOWTH TIPUPOHUN TPOIEC HAMKUCAHHS €CCe — BiJl aHAi3y JDKepeNn Ta 0OrOBOpPEHHS
npo0GsieMy 10 CKJIaJaHHs TUIaHy Ta CTBOPEHHS YOPHOBOI'O BapiaHTY €ce 3 MOJalIbIINM
fioro penmaryBaHHsM Ta (GOpMyBaHHSM B ToTOBHH mpoaykT. Tomy nHam TII
npeJcTaBise co000 peasbHillle TECTOBE 3aB/IaHHs, B paMKaX SIKOTO CTYIEHTU MalOTh
MPOJIEMOHCTPYBATH HABUUYKH YUTAHHS, CIyXaHHs, OOTOBOPEHHS, BMIHHS aHATI3yBaTH
iH(popmarttito 1 epeKTUBHO 3aCTOCOBYBATH i1 JUIsl BUCIOBJIIOBAHHS BJIACHOI TYMKH Ta
rpaMoOTHO (HOpMyJIOBAaTH i B NMHCBMOBHM MPOAYKT, aHDK INTy4YyHE 3aBAAHHS, IO
npononye T1, B SKOMY Y4HI MHUIIYTh TBIP, OMUPAIOYUCH TUTHKK Ha BJIACHY TaM SITh 1
HE BUKOPHCTOBYIOYH HISIKUX JDKeped. MajaoWMOBIpHO, IO CTYJAEHTH CTHKHYTHCS 3
3aBaaHHsAM T1 B MaitOyTHbOMY >KHTTI.

4) [Mpouenypy TII 3mineHno, mopiBHsSHO 3 mporeayporo T1. Oxkpim
6e3mocepeIHbOro HAMCaHHs TBOPY, YUaCHUKAM MPOMOHYETHCSA MPOCTYXaTH JIEKIIIO,
MPOYUTATH TEKCT, O3HAMOMUTHUCS 3 PEKOMEHAIISIMU [IOJI0 HAIMICAHHS €CE, a 3T0JIOM
13 caMO-TIEpEBIPOYHUMH IMUTAHHSIMHU Ta OOTOBOPUTH TEMY TBOPY B IpyIax.

5) TII mae iHII KpUTepii OLIHIOBaHHS CTPYKTYPHU Ta 3MICTy arpyMEHTaTHBHOI'O
ece, anbk T1. CTpyKTypu apryMEHTaTHBHOTO €CE€ JEII0 CXO0XI Ha CTPYKTypH
BJIACHOTO BHUCJIOBJICHHS, alie¢ MalooTh icTOTHI BiamiHHOCTI ([duB. m. 3.1 Ctpykrypmn
AprymenTaruBaux Ece maHoi crienudikariii). Ha oCHOBI apryMeHTaTHBHHX CTPYKTYP
MH TIPOIOHYEMO HOBI KpHTepii oOIiHIOBaHHA 3MicTy. HoBI kpurtepii Oinbin
IEeTai30Badl, 1 BKJIIOYAIOTh HE TUIBKMA OI[IHIOBAHHS HAsABHOCTI Ta SIKOCTI TE3H,
apryMEHTIB, MPHUKJIAJIB, JOTIYHOCTI/IOCIIOBHOCTI, Ta BHMCHOBKIB, aji¢ ¥ IHIIKX
BarOMHUX CKJIaJIOBUX YAaCTUH apryMEHTAaTUBHOTO €ce, HANPUKJIaJ BMIHHS 3allIKaBUTH
9yuTaya y BCTYI, HAAATH 3arajibHi BIJOMOCTI 3 TeMH, MiAKPECIUTH BaroMiCTh TEMH,
MIPE3EHTYBATH TeMY SIK TUCKyciHy Ta iHm. ([uB m.3.2 Cxemu OrinroBanHs). SKicHi
3MIHH CTPYKTYpH 1 3MiCcTy OYyJO MO3MYEHO 3 MpaBHJ HAMMCAHHA apryMEHTaWBHOTO
ece, mo BukiamaThcsi B CIIA. Mu BBaxkaemMo, MO 13 3alMpPOIIOHOBAHUMH
CTPYKTYpPHUMH 3MiHaMM, YKpAiHCbKI arpyMEHTAaTHUBHI e€ce MpHuI0aloTh Oliblie
MTOCJTIIOBHOCTI Y BUKJIQJIaHHS TYMOK 1 IEPEKOHJIMBOTO TOHY, aHk Oymu B T1.

6) [lepenik Tem uig apryMeHTaTHBHHX ece B Hamomy TII Oymno 3MiHeHO,

nopiBHsAHO 3 T1, aie mesKi TeMaTH4HiI Kareropii 3anumancs Heaminaumu (1.

Him, Ponuna, batekiBmuHa; 2. Ykpainmi. BuxoBanus Harii; 3. [IpoGnemu
CyugacHocTi Ta iHmr.). Ham aHaimiz TeMm, 1o MpormoHyIThHCS 3apa3 B TeCTax 3
BJIACHOT'O BHCJIOBIIOBaHHS B YKpaiHi, MMOKa3aB, 10 BOHU HE MiAXOAATH AJIs
apryMEHTAaTUBHHUX TBOPiB, 00 BOHM B OCHOBHOMY HE JUCKYCIHHIi, JO TOTO X
BOHM (DOPMYIIOIOTBCS dYepe3 CTajl BUpPa3M YM IMTAaTH YKpaiHCbKHX abo
1HO3eMHMX MHUTIIIB, 4Y€pe3 IO BOHU HEYITKi, HEOJHO3HAYHI 1 BHMAararmTh
JOJJaTKOBOTO aHaTi3y BiJl CTYACHTIB. 3Ba)KalOuH, 10 OJHA 3 OCHOBHUX BUMOT
JI0 TECTOBOI'O 3aBIAaHHS - HOT0 YITKICTh Ta SICHICTH, MU BBa)Ka€MoO, 10 TEMU 3
BJIACHOTO BHCJIOBJECHHS NOTPiOHO 3MIHUTH. ToMy Mu mepedopMyITIOBAIN
JIEKUJIbKA ICHYIOUHMX TeM, 10 OynH OLIbII-MEHII JUCKYCIHHI, Ta Haxaau iMm

158



YITKIIIOrO 3By4aHHA. TakoX MM 3alpolOHYBaJW 1HINI TEMH, MIO
B1I0OpaKarOTh TJIOOAIBHI TEHACHINT 3 TOMIKai3alii apryMEHTaTUBHUX €ce B
CBITI, - IIe TeHJICHIII] MUCATH HA OUTBII MPAKTHUYHI TEMH, IO TYpOYIOTH JIFOACH
3 ycboro cBity ([IuB. J{omatok 2. bank Tem).

lNonmosHa aygutopis Hamoro TII ckiamaeTses 3 BUIMYCKHUKIB CEPEAHIX KT
VYkpaian. Takoxk Ham TeCT MoOke OyTH BHKOPHCTAHO s miarotroBkud no 3HO 3
YKpaiHCBKOT MOBHM Ta JITEepaTypu ciyxadiB miaroroBuux kypciB npu BH3 Vkpainn.
Kpim Toro, marepiim TeCTy MOXYTb OYTH BUKOPHUCTaHi Ui pO3pPOOKH HaBYAIbHHUX
MaTepianiB 3 akaJeMIYHOTO IMUCAHHS, - HOBOI MUCIUIUIIHM, IO Ma€ 3’ SBUTHCS B
yuboBux mnaHax BH3 Vkpainm B pamkax «BecTepHI3alii» BHUINOI OCBITH —
pedhopmyBaHHS, 10 Oymo 3ar04aTKOBAHO Bononchkum l'IpOI_[eCOMG.
Takox HaM XoueTbCs BIPUTH, [0 3 HAONMKEHHSIM YKPaiHCBKOi OCBITH 10
MDKHApOJHHMX CTaHIAPTIB, 10 YKpaAiHU MOTATHETHCS OUIBIIE 1HO3EMHHUX CTY/ACHTIB, 1
BHHHKHE TOTpeOa B I1HTEHCHBHOMY BHKJIAJaHHI YyKpaiHCBKOI MOBH B paMKax
MiArOTOBKY 1HO3€MHHUX CTY/AEHTIB 0 HaBYaHHs B ykpaincekux BH3 mo Bciit YkpaiHi.
B Takomy pasi Ham TII moxe OyTH BUKOPUCTAHO JUISl IEPEBIPKU BUXIJIHUX 3HAHb Ta
HAaBUYOK aKaJIeMIYHOTO TMHUCAHHS MDKHAPOIHHX CTYACHTIB HA MOMEHT 3aKiHYCHHS
MiArOTOBYMX KYPCiB 3 YKPaiHCHKOI MOBH.

TII tpuBae npubausno a8i roauuu. ([us. . 2.1TIpouenaypa Tecry). TII mosxke
MIPOBOJIUTUCS B JIEHb TECTy 3 YKpaiHChKOi MOBH Ta JIITEpaTypu, B pamMKax CEKIIii 3
HaIMCAaHHS apTyYMEHTAaTUBHOTO €ce, MICIs CEKIii 3 3aBIaHHSIMH 3 BUOOPOM OJHI€T
MPaBUIBHOI BIAMOBIAI Ta BCTAHOBJCHHSAM BiamoBimHocTi (oriumi mapu), 3 20-
XBUJIMHHOIO TIEPEPBOIO MK CEKIlISIMH, a00 B Oy/b-SKHI 1HIIWKA JI€Hb, BCTAHOBJICHUHN
3a37aJerijib.

1. 3aranbHa XapakTepuCTHKA
1.1 3araabHi miai

VY 11poMy TeCTi 3 HamMCaHHS apTyMEHTATHBHOTO €C€ 3 IHTeTPYBaHHIM BMIiHb 1
HaBUYOK, CTYICHTH TMHWOIYTh TBip 3 TPU3HAYEHOI TEMi, BHKOPHCTOBYIOUH
iHdopmariito, oTpuMaHy 3 ABOX JDKEpEN, - MIHI-JIEKIi Ta TEKCTy g YUTaHHS.
CrynaeHTH TIOBHMHHI NMPOJEMOHCTPYBATH 310HOCTI MUCATH akaaeMiuHi ece y ¢opmi
MOCTIIOBHOTO JIOT1YHO MOOYA0BAHOTO TEKCTY 3a 3asiBIICHOIO TEMOIO.

VY4Hi TOBUHHI BUOPATH MEBHY MO3ULIIO 1100 MOPYUIEHOT TeMi, IPEICTaBUTH
3 KIIOYOBI apryMeHTH Ha KOPHUCTb BIIACHOI MO3MUI[i HAa OCHOBI CBIZOUTB 13
3alpOIIOHOBAHUX JKepeN (TeKCTy 1 MiHi-JIeKIil) 1 CcBoiX 3arajibHHX 3HaHb Ta/abo
nocBigy. OCHOBHI HaBWUYKH, SIKI YY9HI MalOTh MPOJEMOHCTPYBaTH B paMKax I[bOTO
TECTOBOTO 3aBIAaHHS €. BHKOPHCTAaHHS MEPEKOHIMBUX CTpaTeriii, 3aCTOCYBaHHS Ta

6 BMiHHS BHCIIOBIIOBATH BIACHY TO3HIIIO 3 BUKOPHCTAHHSIM OTIOPHOT ITEPaTypH Ta HATAHHSM [OCHIAHb Ha
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BUKOPHCTaHI DKepesia € HeBil' EMHOIO YaCTHHOIO HaBYaHHs CTYJCHTIB Oisbinocti 3axigaux BH3iB, 110 BinBae Ha SKiCTh

TXHIX THCHbMOBHUX poOIT 3a haxom. ToMy BUHHKHEHHS Takoi auciuIutiny sk Akanemiune [Tucanns B BH3 VYkpainu e

iCTOTHMM KPOKOM Ha IUIXY [0 OCBITHIX pedopm, miodanizaiii OCBITH Ta 3MEHIIICHHS, a 3r0/IOM 1 JIIKBiAallii BEIHYEe3HIX

00’ eMiB IIIariaTy, o IMaHye 3apa3 B yKpaiHCHKii OCBITI Ha BCIiX PiBHSX.



CIPOCTOBYBaHHS KOHTPApryMEHTIB, BUKIQJaHHS JyMOK BJIACHUMH CJIOBaMH B
OTIOBIAHOMY CTHJIi, YHUKAIOUH TUIAriaTy 3 HaJaHOTO TEKCTY Ta JICKIIii.

1.2 ChneniajapHi miJai

CrerianbHi BMiHHSA /| HaBHYKH, IO MEPEBIPAIOTHCS B paMKaxX IbOTO TECTY
CKJIaJIAf0Th.

1) CTBOPEHHS AapryMEHTaTHMBHOTO €cC€ 3 3alpOlOHOBAaHOI TeMH 3
00OB’I3KOBUM BKJIIOYCHHSM HACTYMMHMMHU CKJIQJOBHX YacTUH. BCTyH, 3 maparpadu
OCHOBHOI YaCTHUHU 1 BUCHOBOK,

2) uiTka opraHi3ailis i MOC/iIOBHE BUKJIAJaHHS iJIcH K Ha PiBHI IIJIOTO ece,
TaK 1 Ha piBHI OKpeMHX maparpadis;

3) anami3z orpuMmaHoi iH(opmamii 3 3agaHOl TEMH 3 pI3HUX KaHaIliB -
aymiampHOTrO (JIEKIIii) Ta Bi3yalbHOrO (TEKCTY);

4) po3yMiHHS OCHOBHHX JYMOK JICKI[ii 1 TEKCTY Ta BMIHHS BiPi3HATH T'OJOBHI
i7ei BiI IpyTOpSIIHUX;

5) BMiHHS pOOUTH TPUMITKH, CIyXalO4d aKaJeMiyHy JIeKIiloo, 1
BUKOPUCTOBYBATH iX JIUIsl HAITMCAHHS apryMEHTaTHBHOIO €CE;

6) BMiHHS OOroBOpIOBATH OTpUMaHy iH(OPMAL0 B HEBEIMKHX TpyIax,
OOMIHIOIOYHCH BIIACHUMH JTYMKaMH 3 TEMHU,

7) ebexTHBHE BUKOPUCTAHHS iH(OpMAIIil, OTPUMAHOI ITi/1 YaCc 0OTOBOPEHHS, B
CBOEMY €ce;

8) BuKOpHCTaHHS 1 cHHTE3 iH(OpMAIi i3 3ampPOMOHOBAHHUX JUKEpEN, Ta 3
BJIACHUX 3HAHB/IOCBIAY 1 KorepeHTHA (JIOTiYHA 1 MOCIi0BHA) 11 Mpe3eHTallis;

9) BMIHHA BHKOPUCTOBYBAaTH JKepesia (JIEKIil0 1 TEKCT) Ha KOPHCTh CBOEI
MO3MIIii 3 TeMHU ece;

10) HarucaHHs ece BIACHUMU CIIOBaMHU, repupa3yroun HajgaHy iHdopmairiro,
a He KOIIIOIYH 11,

11) nuryBaHHS JOKEpEN B HalIeKXHOMY (opMari 3 HagaHHIM KOPEKTHHX
MOCHJIaHb.

2. Incrpyxkuii 1o Po3pooku Ta IlpoBenennst Tecty

2.1 TIIpouenypa Tecty
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8:00 - 8:15 Peecrpanis (15xB.)

8:15-8:25 TlosicHeHHs MPOLEeAYPH TECTY Ta NMPeACTABJIECHHS TEMH ece (5-10xs.)

Onun/ofHA 3 €K3aMEHATOPIB MOSCHIOE MPOLIEAYPY TECTY

8:25-8:40 CamocTiiiHe YHTaHHS TEKCTY YYAaCHHKAMHU (15x8.)
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MosxHa poOHUTH NIPUMITKH

8:40 — 8:50 Mini-nexuis (10xs.)

Onun/onHa 3 €K3aMEHATOPIB YMTA€ JICKINI0 HA TeMy, OB’ s3aHy 3
TeMoto TBopy. Ilim 9ac nekmii yJacHHKaM HaJa€ThCs TPE3CHTAIlisS
JEKIIHOrO MaTepiajly Ha eKpaHi (SKIO JTO3BOJISIOTH TEXHIUHI
MOYJIMBOCTI) a00 BUIAETHCA PO3JaBaIbHII MaTepial.

MosxHa poOHUTH NIPUMITKH

8:50 — 9:05 I'pynysanns yuuis (no 4-5q010BiKk y rpymi)’ (5x8.)
OO0roBopeHHsI ANCKYCiiiHOTO MUTAHHS (10xB.)

MoskHa pOOUTH IPUMITKH

9:05-9:10 KopoTke mosicCHeHHsI CXeMH OLiHIOBAHHSI (5xs.)

Ex3ameHaTop MmosicHIOE KpHUTepii OIiHIOBaHHS, 00 y4HI pO3yMiH, 110
BiJl HUX OYIKYEThCH, 1 IK BOHO OyJIe OI[iHIOBATHCS

9:10 - 9:25 Iepine nuCLMOBE 3aBIAHHS (15xB.)

Hamaethcst mepima yacTWHA pPEKOMEHIAIM IOJO HAMKCAHHS €ce.
CTyneHTH TMOYMHAIOTh CKJIAJaTh IUIAH €Cce Ta MUCAaTH YOPHOBUI
BapiaHT, 3TiTHO PEKOMEHIAITIH.

9:25-9:35 PenaryBanns (10xs.)

Hanaetbest gpyra vacTMHa  pekoMeHgauiii  (camo-mepeBipouHi
nuranns)®. CTyleHTH pefaryioTh 4OPHOBI BapiaHTH CBOIX ece, 3TiJHO
peKOMEeHaIliH, SKIIO BBAXKAIOTh 32 IOTpiOHE.

9:35-10:00 Hanucauus ece (25xB.)

10:00 — 10:10 3aBepmajibHe KOPEKTYBaHHS i peAaryBaHHs (10xs.)

VY4Hi MOBUHHI OyTH NPHUCYTHIMH BIPOJOBX BCHOIO Yacy TeCTy 1 BHKOHATH BCl
3aBAaHHsA. BoOHM MaloTh HamMcaTh YOPHOBUM BapiaHT €ce Ha YEPHETII, Ha OCHOBI JIEKIIii,
TEKCTY JUIsS YMTaHHs, TPYIOBOr0 OOTOBOPEHHS, Ta BIACHHUX 3HaHb i/a00 mocBimy. [ToTiM BoHM
MaloTh BiJpeaaryBaTH YOPHOBI €ce Ha IMiJCTaBi 3ampOIOHOBAHUX PEKOMEHaaliid (camo-

7 Exsamenarop(i) MOBHHHI IPOCIiKYBaTH, 06 Ui 3 ofHi€l mKomi/KIacy He IOTPAIIIIH B Ti caMi TPyIIH, 100

Y4HI He MaJIH IONIEePEeIHEOTO JOCBiy pOOOTH OHE 3 OJHUM, 1 100 TaKMM YMHOM YMOBHU OOTOBOPEHHS AUCKYCIHHUX IINTaHb
OyJIM OHAKOBI JUTS BCIX.

8 Ieii eran B TII Gys10 3MieHo, nopiBHsHO 3 KTAM. B OpHriHANBHOMY TECT], Ha LbOMY €Tall y4acHUKH

0OMIHIOIOTbCSI YOPHOBUMH BapiaHTaMH CBOiX €ce Ta HepeBipsIoTh OJJHE OAHOT0. BOHM MaloTh HamucaT abo BUCIOBHTH OZIHE
OJJHOMY CBOi KOMEHTapi, CTOCOBHO CTPYKTYpH a0 3MiCTy TBOPIB o/iHe ofHOro. Mu BBakaeMo, 1o Ha tecti popmary 3HO
TaKa [PaKTHKA He MOXeE MaTu Micle. AJie K0 apryMEHTaTHBHE €Ce CKIIAJA€ThCs B PaMKax IiJJTOTOBKH JI0 TECTY, TO Lei
€Tal Mae IPaBo Ha iCHYBaHHS 1 MOXe OyTH Iy)ke KOPUCHUM JAJIS yIHIB
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MEPEBIPOYHHUX MHTaHb). PearyBaHHs YOPHOBOIO BapiaHTy e€ce HE € 00OB’ SI3KOBHM, SIKIIO
Y4eHb HE BBaXKae€ 11e 3a moTpiOHe. J[anmi yuHi oTpuMaroTh OJIaHKH JJIsl HAMMCAHHS YUCTOBOTO
ece. Y4HI MarOTh MOBEPHYTH BCl MaTepiayiv, HaJaH1 IiJl 4ac TECTY, BKIFOYAIOYM TEKCT IS
YUTAHHS, YEPHETKH 3 BIACHUMHU TPUMITKAMH Ta YOPHOBHMH ece. Jluime 4ucToBi ece,
HanKcaHl Ha crelianbHUX OJaHKax, OyayTh MepeBiPSTUCS Ta OLIIHIOBATUCS.

2.2 Texer aas Yutanusa

1) Tekct Mae OyTH po3paxOBaHM Ha 3arajbHy Ta aKaJeMiuyHy ayAWTOpii Ta HE Mae
MICTUTH BUCOKOTEXHIUHUX JTAHUX, [0 TOTPEOYIOThH CHEIiaIbHUX 3HAHb.

2) 3micT TEKCTy Mae€ BIANOBIATH 3arajbHUM Ta KYJIbTYpHHM HOpPMam i HE Mae
MiCTUTH 1HOpMaIlii, IO NpPeACTaBis€ Oyab-sAKi KyJIbTYpHI a00 iHINI COIiayIbHi
MEHIIIMHU B HETATUBHOMY CBITJII.

3) OGcsr TEKCTY /IS YNTaHHS MOKe BapitoBaTucs Bix 70010 1000cnis®.

4) TexkcT TOBMHEH OCBITJIIOBATH Ty caMy TeMy, M0 MPOINOHYETbCA IS
MPOCIYXOBYBAaHHS B paMKax MiHi-JIEKIIii.

5) Tekct MOBMHEH MiCTHTH iH(OpMaIilo, sKa BIIHOCUTHCS 10 MaTepiany JeKIlii, ae
SKICHO BiAIpI3HS€ThCS Bif Hel (Hampukian, 3arajbHa iH(opMarlis B TEKCTI MPOTH
cneuniyHoi iHpopManii B JEKIii; OJHA TOYKa 30py B TEKCTI Ta iHIIA TOYKA 30py B
JeKIil; TEOPEeTUYHUI MaTepial B TEKCTI MPOTH MPAKTUYHOTO MaTepiany B JEKIii,
CIPOIIEHUN TOTJISIT B TEKCTI MPOTH YCKIJIATHEHOTO B JIEKIli, MeHmIe iHdopmarlii B
TeKCTI Ta OinbIie iHpopMarii B JIeKii, 1 T.I1.).

6) Marepian s TEKCTy MOXe OYTH BHOpaHHM 3-TIOMIXK TEKCTIB IIKIIBHUX
migpyunukiB 3a 10-11 kmacw, >KypHaJIbHHX CTaTeld HETEXHIYHOTO XapakTepy,
MPECTHKHUX KypHaTiB abo razer. JloBinkoBa iHpopMaIis Mpo Kepesa TEKCTIB He
MOBUHHA 3'BISATUCS B TECTI B IUIIX OE3MEKHU TECTy, aje MOBHHHA 3HAYUTHCS B
apxiBax TECTiB.

7) Texct Moxe OyTH HamMCaHWiA, epeNUCaHnii, a00 peJaroBaHuil cremiaticTaMu 3
YKpalHChKOT MOBH Ha MiJICTaBl ayTeHTUYHUX MarepiaiiB (IuB. BUILE) A TOTO, 100
MIJICUJIUTH  3B'I30K TEKCTa 3 JICKII€l0 a0 TMiJKOperyBaTH piBeHb 3arajbHOi
aKaJIeMiuHO1 YMTAOEITbHOCTI TEKCTY.

2.3  Koportka Jlekuis
1) PiBenp iHpopmamii B JeKIii Mae OyTH 3arajibHO-aKaJIeMIYHUM, aje HE HaJATO

TEXHIYHUM.
2) 3MicT Ma€ BiAMOBIIATH 3arajJbHOJIOACEKUM IIHHOCTSAM Ta HE MMOKa3yBaTH Oyab-sKi
HalllOHAJIBHI, KYJIBTYpHI 200 1HIIII MEHIIMHA B HETATUBHOMY CBITJII.
3) O6car nmekiii Moxe BapitoBatucst Bim 7 mo 10 XBI/IJ‘II/IHlo, 3a yYMOBH
BUKJIAJJaHHS 3 HOPMAJIBHOIO MIBUKICTIO.

9 B KTAM, o6esr tekery Gy 500 — 70Qmis. My 1e1o 36i1b1mimm oGesr TeKCTy, TOMy 1O Halll TECT
CKJIQJIA€ThCSl HOCISIMH MOBH, @ HE 1HO3eMIISIMH

10 Yac mexuii me Gymno 3mineno, mopismsmo 3 KTAM.



4) TlpesenTamist Jjekiii Mae OyTH HaJgaHa CTyAEHTaM, 00 IOJCTIIMTH
BHKJIQ/JIaueBl Tpe3eHTarito iHdopMmallii, a CTyIeHTOBI - ii CHPUHHATTS Ta
00poOKy.

5) Jlekuist moBMHHA MICTHTH iH(QOpPMAIIIO BiTHOCHO 3araJlbHUX IepeBar i
HEJOJIKIB 3allpOIIOHOBAHOI TEMHU €ce, 1 AKICHO OTIOBHIOBATH iH(pOpMAIlito,
NOJIaHy B TEKCTI JJIsl YUTaHHS (CTOCOBHO KOpemsiii iHpopMalii Mik TEKCTOM
Ta JICKII€I0, TUB. 11.2.2 TaHO1 crienuikatii).

3. XapakTepucTuka Bianmoniai

OmiHIOBaHHS SIKOCTI BIAMOBiJII BUKOHYETHCS KBai()iKOBAHMM BHKIIAJadueM
YKpaiHChKOT MOBM Ha IIJCTaBl 3ampONOHOBAHMX B MJaHIA cremudikamii cxem
OIliHIOBaHHS. MM TIPOMOHYEMO JBa BUAM CXeM OIlliHIOBaHHs. [lepima cxema OIliHIOE
€ce 3 TOYKH 30py HOro CTPYKTYpH Ta 3MiCTy11. Jlpyra - 3 TOYKH 30py MOBJICHHEBOTO
opopmienns. Ilepmia cxema MiIpPO3AUIETBCS HA JBa MA-TUNHA 3aJIEKHO Bif
CTPYKTYypH ece, BHOpaHOoi yuHeM. CTPyKTypH apryMEHTATHBHOTO €CE€ Ta CXEMH
OILIIHIOBAHHSA IIOJAHO HIKYE,

Ha mnowatrky mnporenypu ouiHiOBaHHS (axiBli 3 TEpEBIpKH BiANOBiaeH
YYaCHHKIB TECTy NMOBHMHHI O3HAWOMMTHUCS 3 MaTepialaMu JIeKLii Ta TEKCTy s
YUTaHHA, 10 Oy HagaHi yyacHUKaM. [1oTiM BOHM MarOTh MPOYUTATH TBOPU YUHIB i
OI[IHUTH 1X, BUKOPUCTOBYIOYM 3alpOIIOHOBAHI CXEMH OIliHIOBaHHsA. DaxiBmi 3
MEePEBIPKM MAIOTh 3aBEPIIUTH OIIHIOBAaHHS BIAMOBIAEH Yy JCHH TeCTy, II00
sKHalckopime (0akaHO Yy HACTYyMHUH poOOYHI JCHB) TOBIJOMUTH YUYHSIM
pe3yJIbTaTH.
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HacrtynHi 3aranbHi KpuTepii OLlIHIOBaHHS MalOTh BUKOPUCTOBYBATHUCS Ul TIEPEBIPKH

YUHIBCBKHUX €ce!
1) Ece moBuHHe MaTH 4iTKy oOprasizamito (BCTyI, OCHOBHY YacTHHY,

BHCHOBOK);
2) Kosken maparpad moBHHEH MaTH 4iTKy OpraHi3alliio;
3) Inei B ece moBuHHI OyTH OB’ s13aH1 M1k CO00I0;
4) Inei maroTh OyTH MiaTpUMaHi MPUKIaIaMH/BIIOMOCTSIMH 3 JICKIII Ta

TEKCTY Ul YNTaHHS,

5) Ece matoTp OyTH HammcaHi BIAaCHUMH cjoBamMH Y4HiB. He MoxHa
KomitoBaTH iHGopMamlilo 3 Jekuii abo TEeKCTy i YUTaHHA. BHKOpHCTOBYIOUH
iHpopMalio 3 JIeKIii Ta TEKCTY Ui YUTAHHS, YUHI TOBUHHI KOPEKTHO MTOCHUJIATUCS Ha
JpKepena;

6) Ece mae OyTu Hamucane rpaMOTHOIO YKPaiHCHKOIO MOBOIO.

3.1 CTpyKTypHM arpyMeHTATHBHUX ece

1 Kputepii owiHiOBaHHs 3MiCTy apryMEHTaTHBHOTO ece Oys10 3MiHeHo, mopiBHsHO 3 Kpurepismu T1. 3minu

HPOAMKTOBAHI CTPYKTYPHUMHU II€PETBOPEHHAMH, 110 Oy/IM 3a03M4eHi 3 aMEPHKAHCHKUX IIPaBUJI HAITUCAHHS

arpyMeHTaTHBHUX ece. Uepes Te 110 B AMEpHIli 3aCTOCOBYIOTh 2 OCTATHBO Pi3HI CTPYKTYPH HAIMCAHHS, MU IIPOIIOHYEMO 2

CcXeMi OLIHIOBaHHS
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baokoBa

Ctpykrypa 1

IMTocainoBHa

Crpykrypa 2%

V. Beryn

- [TpoBoKarist iHTEpeCy UnTada 10 ece
- 3aranbpHi BiIOMOCTI PO TEMY TBOPY
- BaromicTts Temun

- [Ipe3enTartist TeMu K TUCKYCiHHOT

- Te3a, m10 CKIAAAETHCS 3 2-0X YACTHH:
3) ABTOpCBHKA MO3MLIsS

4) Pesrome  KIMOYOBHX
HiATPUMKY aBTOPCHKOT MO3MLii

apryMeHTiB  Ha

V. Beryn

- [TpoBokarist iHTEpeCy UnTada 10 ece

- 3aranbpHi BiIOMOCTI PO TEMY TBOPY

- BaromicTts Temu

- [Ipe3enTartist TeMu K TUCKYCiHHOT

- Te3a, o0 cknagaeThest 3 3-b0X YaCTHH:

4) ABTOpCBHKA MO3MLIsS
5) Pe3iome KOHTpapryMeHTiB
6) Pesrome KJIIOYOBUX  apryMEHTIB Ha

HiATPUMKY aBTOPCHKOT MO3MLi{

V. OcHOBHA YacTHHA VI. OcHOBHA YacTHHA
§1 §1
6. Pe3tome TphOX KOHTPApryMeHTIB 5. Kontpaprymenr
7. CrpocTyBaHHS IEPIIOTO KOHTPAPTyMEHTY 6. CropocryBaHHs KOHTPApryMEHTY 3
8. CrpocTyBaHHS IPYroro KOHTPAPTYMEHTY apryMeHTOM aBTOpa
9. CrpocTyBaHHSI TPETHOTO KOHTPAPTYMEHTY 7. OOrpyHTYBaHHST ~ ABTOPCHKOTO  apryMEHTy
10. 3aKiIr0YHe peYeHHs (MiziMyM 2 npuKIaan/IOsSCHEHHS)
8. 3aKI0YHe PeUCHHS
§2 82
1. KonTpaprymeHT
5. Pe3ioMe OCHOBHUX apryMEHTIB aBTOpa 2. CnpoctyBaHHs KOHTpapryMeHTY 3
9 apryMeHTOM aBTopa
6. Mepruii apryMeHT aBTOpa 3
3. OOrpyHTYBaHHST ~ ABTOPCHKOTO  apryMEHTy
0OIpyHTYBaHHSIM ..
7 . (miHiMyM 2 npukiaan/nosCHEHHS)
. Jlpyruii apryMeHT aBTopa 3 00IpyHTYBaHHSIM
8 Toeriii 4. 3aKiIr0uHe peYeHHs
. pEeTiii apryMeHT aBTopa 3 OOTPYHTYBAaHHSIM §3
9. 3aKI0YHe PeUCHHS
1. Kontpaprymenr
2. CnpocryBaHHs KOHTPapryMeHTY 3
apryMeHTOM aBTopa
3. OOIpyHTYBaHHS aBTOPCBKOTO  apryMEHTY
(MiziMyM 2 npuKiaan/nosSCHEHHS)
4. 3aKiIr0YHe peUCHHS
V. BucHoBok VII. BucHoBok
- IToBropenuss 060X uactuH Te3d (IHIIUMH | - IMoBTopenHs 000X YacTUH Te3d (IHIIMMH
CJIOBAMH): CJIOBAMH):
4) ABTOpCBHKA MO3HILIA 1) ABTOpCBHKA MO3HILIA
5) PestoMe aBTOPCHKUX apryMEHTIB 2) Pe3toMe aBTOPCHKUX apryMEHTIB
- 3B'130k 3 MaiOyTtHiM /| y3arajbHEHHS | - 3B'130k 3 MalOyTHIM [  y3araibHEHHS
npoOsiemu npoOsiemu
3.2 Cxemu OUiHIOBaHHS

3.2.1 Kpurepii ouiHIOBaHHS CTPYKTYPH i 3MicTy

12 Crpyxrypa 2 € Ginbiu nomysspeoio B AMepuri, Hix Crpykrypa 1. Crynentd ii posyMiloTh Kpalie Ta 0GHpaoTh

yacriure. Bunteni Ha Kypcax 3 AkagemiuHoro [IncanHs Takox 3a0X04yIOTh CTYAEHTIB oOuparu came CTpyKTypy 2,
MO>XKJINBO, 4epe3 Te, [0 BOHA MIPEe/ICTaBlIcHa JeTanbHinte Hix CTpykTypa 1B OUIBIIOCTI MiAPYIHUKIB.
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CtpykTypa 1 3MICT apryMEHTaTHBHOTO €C€ OIIHIOEThCS 3a HACTYITHHUMH

KPUTEPISIMH, B 3aJISKHOCTI BiJI CTPYKTYpH, 00paHOi y4aCHUKOM:

Cxema 1 (bsiiokoBa CTpykrypa i 3micr)

Beryn

Kiix-cTte

baais

Po3mnoain 6axais

- ITpoBokauist iHTEpecy yuTaya 10 ece

2 — yyYaCHUK BIIPaBHO 3alliKaBUB
guTaya

1 — ydyacHHMK HE 3alliKaBHB YWTadya
BIIPaBHO

0 — yJacHHMK HE HANHKCaB HIYOTO, IO
0 MOTJIO 3aI[iKaBUTH YMTada

- 3aranbHi BiIOMOCTI PO TEMY TBOPY

2 — YyYaCHWK HaBiB  3arajibHI
BiJIOMOCTI MPO TeMy, IO 3PO3YyMijo
Ta MOCTiJOBHO OMUCYIOTh CHTYAITII0

1 — y4JacHMK HaBiB BiJIOMOCTi TIpO
TeMy, ane BOHU OIMCaHi
HEIOCIIIOBHO YU HEJIOTIYHO

0 — yyacHMK He HaBiB HISKHX
3arajJbHUX BIIOMOCTEH PO TeMy

- Baromicts TeMu

2 — y4aCHHUK BIIPABHO ITiJKPECIIUB Ta
apryMEeHTYBaB BaXKJIMBICTb TEMH

1 — yJacHHK TMiJIKpEC/IUB, ajieé He
apryMEHTYBaB BaKJIMBICTh TEMU

0 — ywacHuK He miiKpeciauB 1 He
apryMEHTYBaB Ba)XKJIMBICTh TEMHU

- [Ipe3enTartist TeMu K TACKYCiHHOT

2 — y4YacHUK IpPE3EHTYBaB TEMY SK
JUCKYCIHHY Ta HaBiB  ICHYIOYH
HPOTHICKHI TOYKH 30py

1 — y4acHHK MNpE3eHTYBaB TeMY SK
JHCKYCiiHY, ajle He MpeICTaBUB
ICHYIOYH TOYKH 30py

0 —ydJacHHUK He IPE3EHTYBAB TEMY SIK
JMCKYCIHHY

- Te3a

ABTOpCHKA MO3HUIIIS

PesromMe KIIFOUOBMX apryMEHTIB Ha MiJTPUMKY aBTOPCHKOL
O3UIT

4 — yuyacHuK (OpPMYINIIOE  Te3y
BIPABHO, BHUCIIOBIIOE  aBTOPCHKY
NO3UII0 Ta pPE3IOMYye  KIIOYOBI
apryMeHTH, sIKi HABOJUTh B OCHOBHIHN
YJacTHHI ece
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2 — yuacHuK He (OopMyIIrOe Te3n
BIIPaBHO a00 OJWH i3 TOJOBHHX
aCTEKTIB TE3H, aBTOPCHKA TTO3HIIIS YU
pe3stoMe  KIIOYOBHX  apTyMEHTIB,
BiJICYTHI.

0 —yvacHuk He GopMyIrOe Te3n abo
(dopmyiioe Te3y, sika HE BiINOBigAE
3aMpoIOHOBaHIH TeMi

VYceboro 3a Beryn

12

OcHoOBHA YacTHHA

Kiia-cte

Bajis

Po3noain 6axais

§1

Pe3stome TphOX KOHTPApryMEHTIB

2 — Y4YacHHK BIIPaBHO (OPMYITIOE
pestome 3 KOHTpaprymeHriB. Bei 3
KOHTPapryMEHTH JIOTi4HI Ta YiTKO
chopMyIbOBaHi.

1 — ydYacHUK HEBIPABHO PE3IOMYE
KOHTpapryMeHTu. Jleski apryMeHTH
HEJIOT1YHI abo HE YITKO
chopmynboBaHi

0 — yuacuuk He Qopmymtoe pesrome
KOHTpapryMenrisB  abo Bci 3
KOHTPapTyMEHTH HEJIOTi4Hi 1 HesSCHI

CripocTyBaHHS TIEPIIOT0 KOHTPAPTYMEHTY

2 — YYacHHK BIAJIO CIIPOCTOBYE
MePIINI KOHTPAPTyMEHT

1 — yyacHMK HeBIAlO [HEIOTIYHO
CIPOCTOBYE IEPIINil KOHTPAPTYMEHT

0 —yJacHUK HE CIPOCTOBYE INEPIINI
KOHTPapryMeHT

CripocTyBaHHS IpYyTroro KOHTPApPTyMEHTY

2 — YYacHUK BJAJO CIPOCTOBYE
JPYTUH KOHTPAapryMEHT

1 — yyacHMK HeBIAlO [HEJIOTIYHO
CIPOCTOBYE NPYTHil KOHTPAPI'yMEHT

0 — y4acHHK HE CIPOCTOBYE APYTHiA
KOHTPapryMEHT

CripocTyBaHHS TPETHOTO KOHTPAPTYMEHTY

2 — YYacHUK BJAJO CIPOCTOBYE
TPETiii KOHTPAPTyMEHT

1 — yyacHHK HeBHANO /HEJIOTIYHO
CIIPOCTOBYE TPETiil KOHTPAPIYMEHT

0 — yyacCHHK HE CHPOCTOBYE TPETiii
KOHTPapTyMEHT

4 — y4acHWK BIpPaBHO (OPMYITIOE
3aKJIIOYHE PEUeHHs, sSKe BimoOpaxae
3MICT MEPIIOr0 peucHHs maparpady
(pe3tomMe TPhOX KOHTPApPryMEHTIB) Ta
pe3tomye CIIPOCTYBaHHS
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3axtouHe peueHHs 3 OOIPYHTYBaHHSAM CIIPOCTYBaHb

KOHTPapryMEHTiB

2 — y4acHHK HEBIPaBHO (HOPMYIIOE
3aKITFOYHE PEUCHHS

0 — yuacamk He (OpPMYIIOE
3aKIIFOYHE PCUCHHS

82

Pe3tome OCHOBHUX apryMeHTIB aBTOpa

2 — YyacHUK BHpaBHO (HOPMYIIOE
pestome 3 aprymenriB. Bci 3
apryMeHTH  JIOTiYHI  Ta  YiTKO
c(hopMyIbOBaHi.

1 — ygacHHWK HeBIpaBHO (hopMyIIoe
pestome apTyMEHTIB. Hesxi
apryMeHTH HeJoriuHi abo He YiTKO
chopMyIboBaHi

0 — ydacuuk He (opmytoe pesrome
aprymeHTiB abo Bci 3 aprymeHrtu
HEJIOTIYHI 1 HesICHI

[Nepmmmii aprymeHT aBTOpa 3 00TpyHTYBaHHIM

4 — ydacHuUK (OPMYJIIOE BIIPaBHUN
(uiTkuit 1 JOTiYHHMH) apryMeHTt 3
OOTPYHTYBaHHIM

2 — yuacHuk abo He QopmyIoe
apryMeHTy  BIpPaBHO,  (apryMeHT
chopMyITbOBaHHM, ajJe BiH HE YiTKHHA
a00 He Joriynuii), a00 He HABOIWUTH
OOIPYHTYBaHHS apryMEHTY

0 - yJacHHK HEC HABOOWTH aHi
BIIPaBHOT'O ApryMeHTy, aHi
OOIpyHTYBaHHS

Jpyruii apryMeHT aBTopa 3 00IpyHTYBaHHSIM

4 — ydacHuMK (OPMYJIIOE BIIPaBHUN
(uiTkuit 1 JOTiYHHMH) apryMeHt 3
OOTPYHTYBaHHIM

2 — yuacHuk abo He dopmyoe
apryMeHTy  BIpaBHO,  (aprymeHT
chopMyITbOBaHHM, aje BiH HE YiTKHH
a00 He Joriynuii), a00 He HABOIWUTH
OOIPYHTYBaHHS apryMEHTY

0 — yJacHHK HEC HABOOWTH aHi
BIIPaBHOT'O apryMeHTy, aHi
OOIpyHTYBaHHS

Tperiii aprymeHT aBropa 3 00IpyHTYBaHHAM

4 — ydacHUK (OPMYJIIOE BIIPaBHHUN
(uiTkuit 1 JOTiYHHMH) apryMeHt 3
OOTPYHTYBaHHIM

2 — yuacHuk abo He dopmyoe
apryMeHTy  BIpaBHO,  (aprymeHT
chopMyITbOBaHHM, aje BiH HE YiTKHH
a00 He Joriynuii), a00 He HABOIWUTH
OOIPYHTYBaHHS apryMEHTY
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0 — yyacHHK He HaBOAWTH aHi
BIIPABHOTO apryMeHTy, aHi
OOTpyHTYBaHHSA

3aKiIouHe PEUYCHHA

0-2

2 — y4acHUK BHpPaBHO (opMyItoe
3aKJIIOYHE PEUYCHHs, sKe BimoOpakae
3MICT MEPLIOr0 peveHHs maparpady
(pe3toMe TpbOX apryMEHTIB)

1 — ygacHHWK HeBIpaBHO (hopMyIroe
3aKJIFOYHE PEYCHHS

0 - yuacuuk He dopmyioe
3aKITFOYHE PEUCHHS

VYceworo 3a OcHoBHy YacTuny 28

Kia-cTn
BucHoBok
0aJjiB

Po3noaina 6ajiB

[ToBTOpEHHS aBTOPCHKOT MO3ULIIT Ta pe3loMe apryMEHTIB

2 — VYYaCHHK pE3IOMYE  CBOIO
ABTOPCBKY TIIO3UIII0 Ta apryMEHTH,
HE MTOBTOPIOIOYH CJIOBO B CJIIOBO TE3Y

2 — y4aCHHK HEBJIAJIO PE3IOMYE CBOIO
aBTOPCHKY IO3UIIiI0, a00 apTyMeHTH,
abo BXXKMBac Ti caMmi CJIOBa, IO BXKE
OyJ0 BXKUTO B Te3i

0 — yyacHHK He pe3MYE CBOIO
ABTOPCHKY IIO3HUIII0 Ta apTYMEHTH

3B'130K 3 MaitbyTHIM / y3aranbHEHHs MPOOIEMH

4 —y4acHHK BIIPaBHO OIUCYE 3B'SI30K
npobiemMu TBOPY 3 MalOyTHIM abo
MIPOIIOHY€E MOTJIS Ha Ipodiemy
TBOPY B 3arajJbHOMY KOHTEKCTI

2 - yYaCHHK HE JIOTIYHO Ta HE
TTOCTIiTOBHO oTHCy€ 3B'SI30K
mpobremMu TBOpY 3 MaiOyTHIM abo
MMPOIOHY€E HEJIOTIYHWA TIOTJISA  Ha
npobieMy TBOpY B  3arajibHOMY
KOHTEKCTI

0 —yuacHuk He Gopmyiroe 3B'SI30K 3
MaiiOyTHIM / y3araiabHEHHs
npobiemMu

VYcroro 3a BucHoBok

8

Yeboro 3a ece (Berynm — 12,0cHoBHa yactina — 28,BucHoBOK — 8)

48
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[Ilo6 xonBepryBatn Oanm 3 48 y 12-0anpHy CUCTEMY, TIOMHOXXTE PE3yJIbTAT

y4qacHUKa Ha 12 Ta po3ainiTh Ha 3araJIbHUN MaKCUMyM 48",

Beryn

KpuTepii oniHIOBaHHA CTPYKTYPH i 3MicTy

Cxema 2 (Iocainosua Ctpykrypa i 3micr)™

Kia-cTn

baais

Po3noaina 0ajiB

[TpoBokarist iHTEpeCy UnTada J10 ece

2 — Yy4YaCHUK BIIPaBHO 3alliKaBUB
yHuTaya

1 — yyacHWK He 3allikaBHB YHTa4a
BIIPaBHO

0O — yJacHHMK HE HANHKCaB HIYOTO, IO
0 MOIJIO 3alLliKaBUTH YHATAYa

3araibHi BiZIOMOCTI PO TEMY TBOPY

2 — y4YacHUMK HaBIB  3arajibHi
BIJJOMOCTI TIPO TEMYy, IO 3PO3YMIJIO
Ta MOCIiIOBHO OMUCYIOTh CHTYAITII0

1 — yuyacHuk HaBiB BimoMocTi Hpo
TeMy, aje BOHH HE OIHCaHi
HETOCIIIIOBHO YU HEJOTTIHO

0 — yYacHHMK HC HaBiB HISKHX
3arajJbHUX BIJIOMOCTEH PO TeMy

Baromicts TeMu

2 — y4aCHHUK BIIPABHO ITiJKPECIIUB Ta
apryMEHTYBaB Ba)KJIMBICTb TEMHU

1 — yyacHUK miAKpeciuB, ane He
apryMEHTYBaB Ba)XKJIMBICTh TEMHU

0 — yJacHHK HE MiAKpECIUB 1 He
apryMEHTYBaB BaXKJIMBICTh TEMU

[Mpe3enrariist TeMu sIK JUCKYCIHHOT

2 — y4acHUK MpE3EHTYBaB TEMY SK
MUCKYCiiHY Ta HaBiB ICHYIOYH
MIPOTHIICKHI TOYKH 30PY

1 - nmpeseHTYBaB TeMy  SIK
JTUCKYCIHY, aje He MpPEICTaBUB
ICHYIOYH TOYKHU 30py

0 —yuacHUK He MPE3CHTYBAB TEMY SIK
TUCKYCIHHY

13 Mu npononyemo 48-6anbHy cucTeMy 06UHCIeHHs GalliB, 3aMicTh 12-6anbHoi, o 3apa3 BxuBactbes B T1, 1106

MaTH JICTaJbHIIy CXeMy OLIHIOBaHHs, aHiXK cxema T1, i Ipy bOMY YHUKHYTH OOYHCIICHb Y AECSATKOBUX APOOaXx.

14 Crpyxrypa 2 BUKOPHCTOBYETHCS YacTiIIe, TOMY i cxeMa 2 BiIIOBIIHO BHKOPHCTOBYETHCA yacTimre Hix Cxema 1.
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- Te3a

ABTOpPCHKa TTO3HITISt

PestoMe KOHTpapTryMeHTiB

PestoMe KITIOYOBHX apryMEHTIB Ha MiATPUMKY aBTOPCHKOL
MO3MIT

6 — y4acHHK BIpaBHO (OPMYIIOE
Te3y. BHCJOBIIOE YIiTKy Ta JIOTIYHY
aBTOPChKY  MO3HUIII0,  HABOJHUTH
pestome KOHTPapTyMEHTIB, Ta
pe3IoMye€ CBOi aBTOPCHKI apryMEHTH

4 — yuyacHuk He (OPMYIIIOE TE3n
BIIPABHO. Onun 3 TPbOX
KOMIIOHCHTIB TE3M BIJACYTHIH 4u
HEeB/IaJd0 cHOPMyITHOBAHUIN: yUYACHHUK
a00 HE BHCJIOBIIIOE YIiTKY Ta JIOTiYHY
aBTOPCHKY  TO3UIliI0, abo HE
pe3loMy€e€ YW HEBIAJO PE3IOMYE
KOHTPapryMeHTH, abo He pe3roMye
YW HEBJAIO PE3IOMYE aBTOPCHKI
apTyMEHTH.

2 — y4acHUK He (QOpPMYJIIOE Te3u
BIpaBHO. /IBa i3 TPhOX KOMIIOHEHTIB
Te3u BiZICYTHI qu HEBJAI0
chopMyiboBaHi: y4dacHUK abo He
BUCJIOBJIIOE ~ YiTKy Ta  JIOT14HY
aBTOPCHKY  TMO3UIliI0, abo HE
pesloMye 4YHM HEBJIANO PE3IOMYE
KOHTPapryMeHTH, abo He pe3oMye
YW HEBJAIO PE3IOMYE aBTOPCHKI
apryMEHTH.

0 — ywyacHUK He QOPMYJIOE Te3u
BIpaBHO. TpH i3 TPhOX KOMIIOHEHTIB
Te3u BiZICYTHI 4 HEBJAJI0
chopMyibpoBaHi: y4dacHUK abo He
BUCJIOBJIIOE ~ YiTKy Ta  JIOTI4HY
aBTOPCHKY  TMO3UIliI0, abo HE
pesloMye YHM HEBJANO PE3IOMYE
KOHTPAapryMeHTH, abo He pe3oMye
9l HEBJAIO PE3IOMYE aBTOPCHKI
aprymMeHTH, abo Te3a He BiImoBimae
3aMpOTIOHOBAHIHN TeMi

VYeworo 3a Betyn

14

OcHOBHA YacTHHA

Kiix-cte

oaJiB

Po3noaina 6ajiB

&1

Kontpapryment

2 — YyacHUK BHpaBHO (HOpPMYIIOE
KOHTPapTyMEHT. O6uaBi
XapaKTEePUCTUKU BJIAJIOTO
KOHTPAapryMEeHTy  TPUCYTHi:  BiH
qITKAHA 1 JIOTIYHUH, Ta
NPE/ICTABICHUIH 13 3aCTOCYBaHHSIM
JIHTBICTUUHUX TEXHIK ITOCTa0ICHHS
KOHTPapryMeHTY.

1 — ydacHHMK HEBIpaBHO (OPMYIIIOE
KOHTPapryMEHT. OpnHa i3
XapaKTEePUCTHK BIIAJIOTO
KOHTPapryMeHTY BIJICYTHS:BiH a0o
HE YITKHI, a00 He JoriyHmii, abo He
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NPEACTABICHAN 13 3aCTOCYBaHHIM
JIIHTBICTHYHUX TEXHIK I10CJIa0JICHHS
KOHTPapryMeHTY.

0 — yuacamk He (GOpMYIIOE
KOHTpapryMeHTy, abo 00uBi
XapaKTEePUCTHKU BIIAJIOTO

KOHTPapryMEHTY BiJICYTHI.

CHpOCTyBaHHﬂ KOHTPAapryMEHTY 3 HABCACHHAM aBTOPCHLKOI'O

apryMeHTy

2 — YYacHUK BJAJ0O CIPOCTOBYE
KOHTPapryMeHT i HaBOJUTD
aBTOPCHKHIA apTyMeHT. Mix

KOHTPapryMEHTOM Ta aBTOPCHKUM
apryMEHTOM € 3BSI30K JIOTIYHOL
OTIO3HUIII1

1 — yyacHHK HeBHANO /HEIOTIYHO
CIIPOCTOBYE  KOHTPapryMeHT abo
HaBOJUTH aBTOPCHKUH apryMeHT, 110
He 3B'S3aHUH 3 KOHTPapryMEHTOM
3B’ I3KOM JIOT14HO] OIIO3MILIT

0 — yY4acHHK HE CIPOCTOBYE
KOHTPApryMEHT 1 HE HaBOIWUTH
ABTOPCHKOTO apryMEHTY

OOIpyHTYBaHHS aBTOPCHKOTO
MPUKJIAIH/ TIOSACHEHHS)

aprymenty (MmiHiMmym 2

2 — yYaCHHWK BHajJ0 OOIPYHTOBYE
ABTOPCHKHI apryMEHT, HABOJSUYH 2
YiTKI Ta JIOT1YHI
OPUKIAANU/TOSACHEHHS 200 3 TEKCTY
U1 4uTaHHsA, abo 3 jekuii, abo 3
BJTACHHX 3HAHB/JOCBiTY

1 — yyacHUK HEBAAJI0O OOTPYHTOBYE
aBTOpChKM  aprymenT. OpmuH i3
NPHUKIAAIB/IOICHEHs a00 3 TEKCTY
I 9uTaHHs, abo 3 nekmii, abo 3
BJIACHUX 3HAHB/IOCBIAy He SCHUIA
a00 HeJTOPEUHUH.

0 — ywacHUK He OOIPYHTOBYE
aBTOpChKM apryment. JKomeH i3
OPUKNIAAIB/IOSCHEHs  HESICHUM 1
HEJAOpEUHUH.

3aKiTroYHe peUCHHS

0-2
0-2
0-2

2 — yY4acHUK BIPaBHO (OPMYIIOE
3aKITIOYHE PEUeHHs, sSKe BimoOpaxae
3MICT ~ aBTOPCBKOI'O  apryMeHTy,
HaBeZIcHOMY B maparpadi.

1 — ydacHHMK HEBIpPaBHO (OPMYIIIOE
3aKJFOYHE  PCYCHHS, BOHO  HE
BijoOpakae aboO TIIBKH YacTKOBO
BiJOOpakae  3MIiCT  aBTOPCHKOTO
apryMeHTy.

0 — yuacamk He (GOpPMYIIIOE
3aKITFOYHE PEUCHHS
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OuinroBanHs 82 1 83 OcHoBHOi YacTHHU iI€HTHYHE OLiHIOBaHHIO 81 1 MOXKe NPUHECTH yYaCHUKY MAaKCHMyM 8

OastiB 3a KOXKHUH maparpad

Ycboro 3a OcHoBHy Yactuny - 24

Kia-cTn
BucHoBok
0aJjiB

Po3noaina 6ajiB

1. [ToBTOpeHHs  aBTOPCHKOI  mO3uMLii,  pe3tome
KOHTPapryMEHTIB Ta aBTOPCHKHUX apI'yMEHTIB

6 — VYYaCHHK pE3IOMYE CBOIO
ABTOPCBKY TIO3HIIII0,
KOHTPAPryMEHTH Ta  aBTOPCHKi
apryMeHTH, HE MIOBTOPIOIOYH CJIOBO B
CIIOBO TE3y

4 —yyacHUK HEBJAIIO PE3IOMY€E OJIUH
i3 TPHOX KOMIIOHEHTIB TE3U: CBOIO
ABTOPCHKY MMO3HUIIIO,
KOHTpapryMeHTH abo  aBTOPCHKi
apryMeHTH, B SKOMY BXHBA€ Ti cami
CJIOBA, IO BXKE OYJIO BIKUTO B TE3i

2 —y4YaCHHK HEBJAJIO PE3IOMYE JIBa i3
TPbOX KOMIIOHCHTIB TE3H, B SKHX
BXKHBA€ Ti caMi CIIOBa, IO Bike OyIo
BXKHTO B Te31

0 — yyacHWK He pe3roMmye abo
HEBHAJIO pE3IOMYyE TpH i3 TPHOX
KOMIIOHEHTIB TE€3H, B SIKMX B)KMBA€ Ti
caMmi cJoBa, IO BXke OyJ0 BXHTO B
Te3l

2. 3B'130K 3 MaitbyTHIM / y3aranbHEHHs MPOOIEMH

4 —y4acHHK BIIPaBHO OIUCYE 3B'SI30K
npobieMu TBOPY 3 MalOyTHIM abo
MIPOIIOHY€E MOIJIS Ha Ipodiemy
TBOPY B 3arajJbHOMY KOHTEKCTI

2 - ydYacHMK HE JIOTiYHO Ta He
TTOCTIiTOBHO omHCye 3B'SI30K
mpobnemMu TBOpY 3 MaiOyTHIM abo
NIPOIIOHY€E HEJIOTIYHMI Torisax Ha
npodieMy TBOPY B  3arajJbHOMY
KOHTEKCTI

0 —yuacHuk He Gopmyiroe 3B'SI30K 3
MaiiOyTHIM / y3araiabHEHHs
npobiemMu

VYcroro 3a BucaoBok

10
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VYeporo 3a Ece (Berym - 14,0cnoBha Yactuna - 24, BucHosok - 10) 48

[I1o6 xouBepTyBatu 6amu 3 48y 12-0anbHy CUCTEMY, IOMHOXTE Pe3yIbTaT yYaCHUKA
Ha 12Ta po3aiiTh Ha 3aralbHUN MakcUMyM 48.

3.2.2KpuTepii OLiHIOBAHHS MOBJICHHEBOr0 0OPMIEHHST

Cxema 3

Kpurepii ouinoBanns opgorpadii, nyHkryamii, JeKCUKH, TPAMATUKHU i
CTHJIICTUKH

MogsnenHeBe 0(GOpMIIEHHS — BiINOBiIb poOOTH OopdorpadiyHuM, MyHKTYaIiHHUM,
JIEKCUYHUM, TPAaMaTUYHUM 1 CTUJIICTUYHUM HOPMaM yKpaiHCHKO1 MOBH.

MogneHHeBe 0OPMIICHHS apTyMEHTATHBHOTO €CE OIIHIOETHCS 3a ABOMA KPUTEPIsIMH,
SIK TIOKa3aHO B TaOJIUIlI HUXKYE.

KpuTtepii KiJbKicTh NOMUJIOK baan
Opdorpadis Ta myHKTyaIlis 0 — 1 @erpy6a) 6
1-2 5
3-4 4
5-7 3
8-12 2
13-15 1
161 6inbime 0
Jlekcuxka, rpamaTHkKa Ta |0 6
CTHITICTHKA 1-2 5
3-4 4
5-6 3
7-8 2
9-10 1
111 6inbie 0
Ycboro 12
OcobauBocTi OUIHIOBAHHS MOBJICHHEBOT'O o(opMIiIeHHA

apryMeHTaTHBHOIO ece

[lin wac omixtoBanHsA opdorpadiuHoi W MyHKTyamiitHOI HOPMATHUBHOCTI
pob6oTH 2 0THAKOBI HE TPy01 MOMUIKK Tpeba paxysartu sik 1 rpy0y.

Jlo He TpyOuX 3apaxoBYIOTh TaKi MOMMIIKH:

1) y BUHATKAX 3 yCIX MIpaBui,
2) y HaIMCaHHI BEJIMKOT JIITEPH B CKIIAIHUX BIACHHUX HAa3Bax;

15 Yepes Te, mo po3pobHuKH L€l crienndikalii He € paxiBLIMH 3 YKPAiHCHKOT MOBH, HisKMX 3MiH 10 KPUTEpIiB

ouiHoBaHHs MoBieHHEBOro opopmienns B TII, nopisusHo mo T1, e Gyno 3anponoHoBaHo. Bei kputepii Ta 0coOIHBOCTI
MOBJICHHEBOTO 0(OpMIICHHS 3aro3uyeHi 3 MarepianiB T1 (Kpurepii OliHIOBaHHS BIaCHOTO BUCJIOBIICHHS)



3)

y BUINAJKaX HAIMCaHHA Pa3oM 1 OKpeMO NpedikCiB y MPHUCITIBHUKAX,

YTBOPEHHX BiJ IMCHHUKIB 3 IPUHMEHHUKAMU,

4)
IHIINUH;
5)

y BHIAJKaX, KOJM 3aMIiCTh OJHOTO PO3JIJIOBOTO 3HAaKa IMOCTABJICHO

y BUTIAJIKaX HEpO3pi3HEeHHs He/Hi (He XTO iHMMH / HIXTO THIIWIA. .. ).

Herpy0Oy opdorpadiuny ta He rpy0y nmyHKTyauiiny noMmumiky HE cymyroTs i
HE 3apaxoBYIOTh SIK OJIHY Ipy0y.
CucremMaTuyHe MOPYIICHHS HOPM MHJIO3BYYHOCTI (Tpu 1 Oliblle BHIIAJKIB

MOPYIICHHS Ha OJHE 3 MpaBWJI. y-B, i-#-Ta, CS-Ch, 3-3i-i3) paxyiOTh SAK OIHY
CTHJTIICTHYHY TIOMUJIKY.

3.2.3 AabTepHaTuBHAa YHidikoBaHa cxemMa OUIHIOBaHHSI CTPYKTYpPH,
3MICTY Ta MOBJIEHHEBOTO 0()OPMIIEHHS API'YMEHTATHBHOTO ece ’

Ouinka B

XapakTepucruka piBHs

OyKBEHOMY

dopmari  /

PiBenn

I' / PiBens 1 *(O0’eM TBOPY HEAOCTATHIH JJIS TOTO, 100 OyTH OI[IHEHUM
* Opraui3arttis ie¥ BiJICyTHS; JIOT14HI 3B’ I3KM BiJICYyTHI; TBip Harajaye MACaHHS B CTHJII
«IIOTIK CBI1JJOMOCTI»
* 3micT TBOpY He BiAnoBinae inpopmarii 3 Haxanux prepen, ABO 3Mmict koM He
Binmogigae Temi TBopy; ABO OinbITa yacTHHA TBOPY CKOTiiOBaHA 3 HATAHUX JKEPe
* I'py6i rpamaTuuHi/nekcuuHi/cTHIICTHYHI, a Takox opdorpadivni/myHKTyaLifHI
MIOMUJIKH, HaBiTh Y MIPOCTHUX PEYEHHSX 3 MPUMITHBHIUMHU KOHCTPYKIISIMU

B /Piserp 2 | * OG'em TBOpy MOXe OyTHM HEIOCTATHIM [UIsi OL{HIOBaHHS; TBIp HE BiAMOBizae

3aMpOINOHOBAHIN TeMi

» ®opmanbHa crpykrypa tBopy (Berym, OcHoBHa Yactuna i BUCHOBOK) MoXe OyTH
NPUCYTHS, aje Hee(eKTUBHA

* TBip HE Mae Te3u, a00 Mae Tyke cladKy Te3y
* JlyMKH TBOpPY He 3B’ si3aHi MiXk c00010

* JlyMKH HE TOCTaTHBO PO3TOPHYTI; MPHUKIAIN HE JIOTIIHI

16 Jany ctpykrypy orninioBaHHs Oyio ananToBaHo 3 KTAM, siky B cBOIO uepry Oyino cTBOpeHO Ha 6a3i

3aranpHoeBponeiicbkux Pekomeraniii 3 Mosroi OcBiTu: BuBYeHHSI, BUKIanaHHs Ta ominioBanus (anrn..CEFR). dle
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KepiBHHI JOKYMEHT, 1110 BUKOPUCTOBYEThCS JUISL ONUCY JOCSATHEHb THX, XTO BUBYA€ iHO3eMHI MOBH y €Bpori. Y jcTonai
2011poxy cBoero Pesomomniero Pana €Bporneiicbkoro corw3y peKoMeHIyBajla BUKOPUCTaHHs PexomMeHaarii s Basiganil
PiBHIB 3HaHb iHO3eMHOI MOBU. CX0XKi KPUTEPIi OL[IHIOBAHHS MOBHHUX TECTiB HE TIJIbKH ISl TUX, XTO BUBYAE MOBY SIK

iHO3EMHY, ajie i Ul THX, XTO € HOCIEM MOBH, iCHYIOTh Y BCbOMY CBITi. MOXJIMBO BapToO i HaM B)KE [OYATH BiJXOJHUTH Bij

0aJbHOT CHCTEMHU 1 IEPEXOIUTH JI0 PIBHEBOT CUCTEMH OLIIHIOBAHHS ?



* [ToMumky Ha piBHI aparpadis; 3B’ S3KHU MiX peUCHHIMH raparpadiB HEIOTIdHI

* Y4yacHHK MPEICTaBUB PE3lOMe, a HE BIACHUN aHali3 iH(OpMAIT 3 3alPOIOHOBAHUX
JOKEepeT IS THATPUMKHN CBO€1 aBTOPCHKOT MO3UIIIT

* Bpak HaBuuok cuHTe3y iHpopMmalii 3 JpKepel Ta 3 BIACHOIO IOCBixy/3HAHB
YYaCHHKA

» HenpaBuibHe TpakTyBaHHs iH(opMaii 3 Jukepen

* Hempanmi cmnpoOu BUKIACTH iHQOpPMAII0 3 JDKEpeNl BIACHUMH CIIOBAMH IS
MIATPUMKH CBOET TYMKHU

* bararo mnariary i3 mKepen
. barato rpaMaTHYHUX/JIEKCHIHAX/CTUITICTHIHNUX, a TAKOK
opdorpadgiyHuX/MyHKTYAIIMHAX ~ IIOMHJIOK, SKi  [EPENIKOMKAIOTh  PO3YMIHHIO

OCHOBHOI JIyMKH Y4acHHKa; 0arato pycusMmiB

* Bubip nexcuku npuMIiTHBHU; OJJHOMAHITHI CTPYKTYPH peUeHb; pPEYEHHS IPOCTI

b / PiBens 3 *00’eM TOCTaTHIN JJIs1 TOBHOTO BUPAXKCHHS TYMKHU
* TBip BimmoBigae 3anmporoHOBaHii TeMi
* Bci cTpyKTypHI KOMIIOHEHTH TBOPY IPUCYTHI, X04a JA€sKi KOMIOHEHTH HEIOCKOHAII
* HasiBHiCTh TE3H; CIIPOOM apryMEHTYBATH BIACHY AYMKY
* [IpocmimKyoThes 3B’ SI3KM MK TyMKaMH Ha PiBHI TBOPY Ta Ha piBHI maparpadis
* JlyMKH PO3rOpHYTI; JOTi4HI 3B’ SI3KH MIPUCYTHI
* CipoOu BUKOPHCTOBYBATH JDKEpena s MiATPUMKH aBTOPCHKOT MMO3HIIiT; HAIBHICTh
cuHTE3Y ij1eit 3 mKepen i/abo BIaCHOrO 10CBiAy/3HAHB
* TBip neMOHCTpye BMiHHS y4acHHKa €(pEeKTHBHO OOpOOISATH i BUKOPHUCTOBYBATH B
CBOI po0oTI iH(OpMAlio, OTpHUMaHy 3 pi3HMX KaHaaiB (YCHHH — JeKmis Ta
MMUCHMOBHI — TEKCT JJIsl YATAHHS)
e O3Haku TIUIATiaTy JDKepeNl MaibKe BIJICYTHI; YYacHHK JEMOHCTPYE BMIiHHS
pe3toMyBatu abo mepedpazoByBaTH JKEpENa;, MOXYTh OYTH IMOOIMHOKI HEBEIUKI
BUIIAJIKH TIPSMOTO KOIIFOBAHHS; JIESAKI LTIOCTpAIlil 3 JPKEpea He MaloTh MOCHIaHb a00
MTOCHJIAHHS HEKOPEKTHI
o Jlesiki HE3HAYHI rPaMaTHUYHI/IEKCHYHI IOMIJIKH; JEKIIbKA PYCH3MIB
* CTpYKTYpH pedeHb PO3TOPHYTI Ta Pi3HOMaHITHI

A [PiBenb 4 *€ Beryn, OcHoBHa Yactuna i BucHoBOK
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* UiTka Ta BpaBHO CHOpMYIILOBAHA TE€3a, PO3TAIIOBAaHA HA CBOEMY MICITi

* ['apHE PO3KPUTTS aBTOPCHKOI MO3MLII, JIOTIYHI 3B’SI3KH; BIPAaBHE BHUKOPUCTAHHS

nepexigHux ¢pas

* JIyMKH IJIAaBHO TIEPETIKAIOTh OJ[HA B iHINY SK HA PiBHI BCHOTO TBOPY, TaK i Ha piBHI

naparpadis

* ["apHuii cuHTE3 171€H 3 3aNPONOHOBAHUX JKEpel

e TapHe pestome abo mnepedpasyBanHs iHpopMamii 3 HATAHUX JDKEPEN, IO

JIEMOHCTPYE 11 pO3yMiHHS Ta CIYIIHE BUKOPUCTaHHS
* € KOPEKTHI ITOCUJIaHHS Ha JDKepesa B TBOPi

e JlekcuuHi/rpaMaTHYHI/CTHIICTHYHI ~ [TOMUIIKH
/nyHKTyariini moMuiku — 1-2,Herpy06i

* VYYacHHK JEMOHCTpYE IUMPOKHH aKaJIeMi4HUH
KOHCTPYKIIIH peueHb

BiJICYTHI; opdorpadiuni

BOKaOyJIsip, PI3HOMAHITTS

4.

3pa3ok TecroBoro 3aBranus

Jus. JlogaTok 1

5.

Bbank Tem

Jus. JlogaTok 2

6.

JonoBHenHs 10 Cnenugikamii

Tect mpoBomuTHCS B CTaHAApTHIM KiacHIH KiMHATI po3paxoBaHOi Ha

MakcuManbHy KibKicTh 40 yonoBik. B kokHiM KiMHATI MaioTh OyTH NMPHCYTHI K

MiHIMYM 3 €K3aMEHATOPH, YHE 3aBIaHHS TOJIATAE B TOMY, 100 CIIIIKYBaTH 3a XOJIOM
TECTy, PO3JaBaTH MaTepial yJacHHKaM TECTY, IMOSICHIOBATH MPOIEAYPY TECTy i

aonoMaratTd y4dJaCHHKaM B TEXHIYHUX INUTaHHAX, OIO0 MaroThb BiI[HOH_IeHHH J0

MPOIETYPH TECTY.
7. Kimnara OqilcyBaHHﬂl7
7.1 Peectpartis no tecty
7.2  Ksamidikarii ek3ameHaTOpIB

7.3 OO0O0B’ s13ku eK3aMeHaTopiB (10-, ImiJ1 Yac-, Ta MiCiIsl TECTY)

17 . ..
Konu crienmndixartist Tecty po3pobiisieTbess KOMaHAO00 (axiBLiB, 10 TOrO MOMEHTY, SIK TECT I0CATAE CTaHy
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TOTOBHOCTI JI0 BXXMBAHHS, ICHy€ Takuii MyHKT crenudikamii sk «KiMuaTa ouikyBaHHs». B el myHKT ¢axiBIii BHOCSTH BCi
XapaKTepUCTUKH TECTY, 10 LIe MOTPeOyOTh yBaru / JONOBHEHb / KOpeKLiii / crieniabHUX 3HaHb PO3POOHHUKIB Y

MaiOyTHROMY. MU BHPIIIMIIN BHECTH AEKUIbKA MYHKTIB B II0 ceKilo crienudikarii. Ile myHkTH, sIKi MH HE MOXKEMO
cOpMyITIOBaTH CaMOCTIHHO Ha JJaHOMY eTarli uepe3 He3HaHHS TEXHIYHUX 0COOIMBOCTEH MpoLeypH TecTy Ha YKpaiHi
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7.4  JlocTymHICTh pe3yJbTaTiB TECTy (Ie 1 KOJM y4aCHUKU MOXKYTh
mo0avYnTH CBOI pE3yIbTaTH).



Honartok 1

3pasok Tecty
Marepianu TecTy CKIaJal0ThCs 3 HACTYITHUX qacTHH

1) TexceT IS YNTAHHSA

2) Jlekuist Asl IPOCIYXOBYBaHHSI (CKPUIIT)

3) Jlexis (po3maBanbHUI MaTepian ab0 MaTepiai IS MPe3eHTallii)
4) [TuraHHst 17151 0OrOBOPEHHS

5) Pexomenmarii 111010 HarMcaHHs ece

6) Camo-TiepeBipoyHi MUTaHHS

1. TekeT a5 yuTaHHA

I'no6anizanis mae TpuBaTH
Tatinep Xappic
Exonomix B'103

BiJ 5.06.2008

3a ocranHi 20 pokiB BiOyBcs HaA3BUYAWHUI PO3BUTOK TOPTiBII, rio0amizarii
Ta €KOHOMIYHOTO 3pOCTY, SIKUX J0ci He 6a4yuB CBIT. CKENTHKH HE BipWIH, L0 TakKe
CTpIMKE 3pOCTaHHS TOPTIBJII Ta XKUTTEBUX CTAHIAPTIB MOXJIMBI 32 TaKUWA KOPOTKHM
BIJIPI30K Yacy.

3a ganumu CBiToBOro baHKy, TibKM 3a OCTaHHE AECATUPIYYS EKOHOMIKA
Kutato crama omHi€ro 3 TmepemoBHX EKOHOMIK CBITYy. I[HAIS MOXe MOXBAJIUTHCS
IIBUIKO 3POCTAIOYOI0 KOHOMIKOIO, 3pOCTAa€E MPOIIAPOK CEPEIHLOTO Kiiacy B bpaswmii
Ta Mekcuii, a HemoaaBHi ycmixu ['anu ta Tan3aHii mokasanu, mo Kpainn Adpuku
TEX MOXYTh MaTH MOKa3HUKHU 3POCTY.

[Ipote, He3BaXKatOUM HA BEJIMUC3HI NIEPEBArH, € JIIO/IH, K1 0a4aTh 1 HEAOTIKHU B
robami3zamii Ta BBakaloTh, IO ii MOTpiOHO perymoBat. [IpocTi moau 3aBxkau
CYMHIBAJIUCS B TIepeBarax Mi>KHapOIHOI TOPTiBJIi, a 3apa3 HaBITh IHTEIEKTyaJIH CTAINA
Ha ixHii 6ik. OxHak, mpocTi PakTH 3aCBiAUYIOTh, IO TECUMICTHYHUM MIPOTHO3aM HE
cyauiocss crpaBauTucs. KiacmuHi penentd eKOHOMIYHOTO YCIiXy -- pPO3BUTOK
TOPTiBIIi, 3aJIy4YCHHsI IHBECTHLIIN, CTUMYITIOBAaHHS MMOKa3HUKIB POCTY -- IIe HIKOJIU HE
MPUHOCKJIM TaKUX BEIMUYE3HUX Hal0aHb B JIIOJCHKOMY T0OPOOYTI.

He puBnsunch Ha BCi pO3MOBM TNpO Te, IO 3apa3 MOTPiOHMI
«raiimMayT» BiJ rio0anizalii, Mi>KHapOJAHA TOPTIBIS MPOJOBKYE 3pOCTaTH, Ta

18 Martepianu y 3pa3ky Tecty Oynu B3sti 3 KTAM Ta nepeknazeHi 3 aHDIificbKol Ha yKpaiHCbKy MOBY. PiBeHb
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marepianiB KTAM nepenbavae 3HaHHS MOBH Ha AyXe BUCOKOMY piBHi. ToMy Mu BBa)kaemo, 1110 3aIIpOIIOHOBaHI MaTepiain
MOXYTb CIyryBaTH rapHuM 3pa3koM TII, 0co6a1BO B pamKax po3moiny i sikocTi iHdopmarii, ogaHo1 B TEKCTI Ta B JICKIIII.

Xo4a MU IOITYCKa€EMO, 110 PiBEHb BAJKKOCTI TEKCTY Ta JICKLIT Uil HOCIiB MOBH Moxe OyTu miaBuinenuit B TII.

19 ITeit Teker Mac fewwo MeHwmii 06’ €M, Hix Gyi10 3astBIeHO B mixcexuii 2.2. wiei cnenudikauii. Pisauns, 138ciis,

00yMOBJICHA THM, IIIO TEKCT B3sATO 3 MarepianiB KTAM, ge 06’ em Tekery ans ynranss ckiagae 500-700cumiB.



BiIOyBalOThCS HE3amepeyHi 3MIHM Ha Kpamie. Benwki 3MiHM 3aBXIu
MPUXOJATH Pa3oM, TOMY, KOJM BIIOYBAIOTHCS TO3UTHUBHI pedli, BaKIUBO
MIITPUMYBATH ITI0 TEHIEHIIIIO.

O06’eM TOPriBII MPOJAOBKYBATUME POCTH, SKIIO CBITOBA €KOHOMIKA 1
Hajgam Oyne 3poctaTu. biumbm Toro, 3apa3 SK HIKOJIH CBITOBUW OOMIH Ta
MPOIBITaHHA 6araTboX KpaiH MOKYTb OYTH KOPHCHUMHU JUJIsl BCbOTO CBITY.

MikHapoIHa TOPTIBIIA MPOIArye KOPUCTh BiJ TOBApiB, IO HAAXOAATH
3-3aKOPJIOHY, TaKMX SK eJiTHe B3yTTsA 3 Iramii abo KoMIT IOTepHI Yinu 3
TaiiBani. Anie HaBiThH OLTBIIE HIHYIOTHCS HOBITHI 1]1€i.

KoncepBaropun Tta mibepanud TOTOMKYIOTHCS, IO 3T POCTY
KUTTEBUX CTAaHAAPTIB NMOTPiOHI Hacammepesn HOBI iei. Ham koHde moTpiOHI
HOBI OioTexnoorii, Jaiku Bix CHI/ly Ta TeXHOJOrI] OUNIIEHHSI €HePreTHYHUX
KOMIUIEKCIB. MiKHapoHa TOpriBIs —  BaromMa CKJIajJoBa Ha IUIAXY
JOCATHEHHS X IIUICH.

MixHapoaHa TOpPriBiIs 3 KpaiHaMH 3 MEpPexXiJHOI EKOHOMIKOIO
JONIOMOTJIa  PO3BHUHYTHM KpaiHaM TMEpeXUTH Kpuzy. JlOCHiTHUKH 3
Yukarcekoro YHiBepcuteTy Exonomiku Ta IlianmpueMHUIITBA BUSBWIH, IO
IMIOPT 4imiB 3 KpaiH 3 MEpexiHOI0 EKOHOMIKOI CTaB  3alopyKoOro
HeaOusKOro 3poCTy Ul PO3BUHYTHX KpPaiH.

He puBnsuucek Ha BCi 1 HamOaHHS, B CBITI 1 JIOCI MaHye TEHICHIIISA
HE/IOOLIHIOBAaTH BUIbHY TOpriBiro. HalmommpeHima Toyka 30py MOJSrae B
TOMY, IO BiJbHA TOPTIBJII Ma€ TPUBATH TIIBKH 32 YMOBHM HaJaHHS KypCiB
nepekBamidikaiii 3BUIbHEHUM TIpaIrliBHUKaM a0 mependadeHHs Oyb-sIKOTO
1HIIIOTO 3ac00y MOI0TAHHS HACJIIKIB €KOHOMIYHOT HECTaOUTLHOCTI B KpaiHax
3 MEePeXiTHOI EKOHOMIKOIO.

JliticHo, mepeBard  3ampoOBa/KEHHS  3aXOAiB  O€3MeKH  BaXKO
3amepeyunTH, aje Juisi OUTHIIOCTI POOITHHKIB Tio0amizallisi He € MEPBUHHUM
okepenom  Herapazzgi. Cepen 1HIIMX NpoOeM: HEJOCKOHAIA CHCTeMa
OXOPOHH 37I0pPOB's, TOTaHa OCBITa, HEMIPO30pi OAHKIBCHKI MPAKTHKH. - AJe BCi
i mpo0seMu BiIOYyBarOThCA HA MICLIEBOMY PiBHI 1 HE MalOTh HIYOTO CIIJIBHOTO
3 irobani3aricro.

HacnpaBni, mpoGiema B TOoMy, mo Oarato mrofeil Oe3migcTaBHO
MiJ03PUIO BIAHOCATHCS O MIbKHAPOJHUX €KOHOMIYHUX BigHOcHH. Lli mimo3pu
MOSICHIOIOTBCSL  JIFOJICBKOIO TIPUPOJOI0 TMOAUIATH JIIOJEH Ha <«CBOiX» Ta
«qy)KMX», TMIJIHOCUTH OJHUX Ta 3BUHYBauyBaTH Yy BCIX CMEPTHUX TIpixax
iHmux. Jlrogu GosThCA, MO 1HO3EMIl 30araTsaThCs 3a iXHIM paxyHOK abo
KOHTPOJIIOBaTUMYTbh IXHIO €KOHOMIKY.

[1[06 3apaguTH UM 3aHETIOKOEHHSM, MOXKHA JCMI0 3MEHIIMTH TEMITH
MDKHapOJHOTO 0OMiHY ab0 moyaTu Woro peryiatoBaHHs. [IpoTe, TakuM 4uHOM
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MOKHa MMPOMUHYTH HArojy,sJKol0 Kpalie CKOPUCTAaTHCs. 3aHaATa MiT03piIIiCTh
o0 riobanizallii HeBUIpaBIaHa Ta HepamioHalbHA. JIOTPUMYIOYHCH TaKoOi
TOYKH 30py, MU PH3HKYEMO THM, IIO Y JIOJEH (OPMYeThCS HETpaBUIIbHE
CIPUHHATTS MIDKHAPOJHOI TOPTiBIiI SK HEraTUBHOTO SIBHINA Ta JDKEpesa
30UTKIB, 10 COPUATUME 1Ie OLIBIIOMY 3aHENOKOEHHIO Y JIJaBaX BUOOPIIIB.

He BapTo mpumeHIyBaTd KOPUCTH Bif Tio0amizalii, aje Mo CyTi, MU B¥Ke
JomyckaemMocss wiei moMuikd. Ham moTpiOHO Kpaie npuciyxaTHcs 10 MOTped
MDKHApPOJHOTO PO3BUTKY, LIHYBAaTH BCECBITHI MepeBard MiXHAPOIHOI TOPTiBIi Ta
6a4ynTH ii 4aCTO MPUXOBAHI MPUHAH.

SIK10 MM TOOUBUMOCS Ha TSHJICHIIIT OCTaHHIX BAJISTH POKIB, MM MAaEMO BCi
MiJICTaBH BIPUTH, 10 €pa BIILHOI TOPTIBII TUTLKH MTOYNHAETHCS.

2. Jlekuist 1151 MPOCJIYXOBYBAHHS

I'mobGamizaliisi — 1e MpoIEC 3pOCTAIOYOI0 B3aEMO3AJICKHOCTI, IHTErpalli Ta
MOCUJICHHSI MDDKHAPOJIHHUX BIHOCHH MIX JIIOJIBMH Ta KOPIOpAIisIMUA 3 Pi3HUX KpaiH
cBiTy. lle 30ipHMII TepMiH Ha MO3HAYCHHS KOMIUIEKCY €KOHOMIYHUX, TOPTiBEIbHUX,
COLIIQIbHUX, TEXHOJIOTTYHUX, KYJAbTYPHHUX 1 MOMITHYHUX B3a€MOBITHOCHH.

. Exonomiuni, coyianvni ma exono2iyni nepeesazu. I'moOamizaiiss — 11
JNIBUT'YH TOPTIBJI, IO CIPHUIE 3POCTY JKUTTEBUX CTAHAAPTIB 1 PO3BUTKY KpaiH 3
IEePEXITHOK EKOHOMIKOIO T4 IMPOLBITAHHIO EKOHOMIYHO PO3BUHYTHUX KpAaiH.

. Exonomiuni, coyianvni ma exonociuni nedoniku. Cepen HETaTUBHUX
aBHII TioOamizamii. KyJbTYpHI acUMUIAINI IUIIXOM KYJILTYPHOIO iMIEpialli3My,
EKCIIOPT IITYYHUX HOTPeO, pyHHYBAaHHA a00 HNPUAVIIEHHS ayTEHTHYHUX JIOKAJbHUX
YHY II100aJbHUX CYCIUILCTB, IXHBOI €KOJIOTIT Ta KYJIBTYPH.

3mimani paktu:

. TopriBas: Kpainu 3 nepexiiHOI0 €KOHOMIKOIO B LIUJIOMY 301TbIIMIN
CBOIO JIOJIIO B CBITOBiHM TopriBmi. HaliGinbIe 3pociia gacTka eKCIopTy MPOMHUCIOBUX
toBapiB. [IpoTe, 3MeHmUIacs m0Jis BUPOOHUIITBA OCHOBHHMX BHJIIB CHPOBHHHU B
CBITOBOMY €KCIIOpPTi, IO YacTO BUPOOJIAEThCS HaMOigHimmMMH KpaiHamu. Tomy
OOOPHUKH CTIPaBENIMBOT TOPTIBJII CTBEP/IKYIOTH, 110 HeOOMeXeHa BUIbHA TOPTIiBISL
30arauye Oaratux 3a paxyHOK OiIHUX.

. Pyx kamitany: B 1990x pokax npuBaTHHI KammiTaia Mo4aB HAIXOIUTH
710 KpaiH 3 MepexiJHOI0 €KOHOMIKOI0. ['0JJOBHUM JKeperoM HaIXOKEHHS KariTary
cTanmu TmpsMi iHo3eMHI iHBectuiii. [loprdenbHi iHBeCTHINT Ta GaHKIBCHKI KPEAWTH
BHUPOCIH, aje MOKAa3HWKH POCTY OYIW HECTaOUIbHI MiJ BILTUBOM (DiHAHCOBOI KpHU3H
kinmg 1990x.

. Pyx gropeii: Jlronu mepei3fsTh 3 OAHIET KpaiHU OO0 iHIIOI B MOIIYKY
KpaluX MOXJIMBOCTEH TMpaleBlalmTyBaHHsA. TakoX € TMOTEHIall MTOBEPHEHHS
(daxiBIiB 10 KpaiH 3 MEPEeXiTHOI0 €KOHOMIKOI Ta POCTY 3apOOITHHX IIJIaT B TaKUX
kpainax. Jleski «aHTU-TI0OANI3alliiHI» aKTHBICTH CTBEPIKYIOTh, IO ICHYIOYa
robami3amisi 00 €mHye Tpoln Ta Kopropalii, a He moaed abo coiaku. Lle
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00YMOBITIOETBCSI KOPCTKUM IMMITpaLiiHUM KOHTPOJIEM Maifke y BCiX KpaiHax CBITY,

a TaKOX BIJICYTHICTIO TPYJOBHUX MpaB B 0araTb0X KpaiHax 3 MepexiTHOK €KOHOMIKOIO.

. HommpeHnns 3HaHb (Ta TexHoJorii): Tndopmaliiauii 0OMiH

— HEBIA' €MHA YacTHHA 1o0aimisarii, SKy 9acTo IrHOPYIOTh. B3arami  3aBOasgku

rnobamizaiii IOIIMPIOKTECS 3HAHHA NP0 METOAM BHPOOHMIITBA, METOOU

VIPABIIHHSA, €KCIOPTHI PHUHKKA Ta E€KOHOMIYHI ITOJMITHKH, IO HPEACTABIISIE
HEIOPOTHH Ta Ay)Ke NIHHMEI pecypc A KpaiH 3 NePEXiTHO €KOHOMIKOIO.

SIxa Bama qymka? Uu € rimoGanizaiis 3arpo300 abo MOXKIIMBICTIO A7 KpaiH 3
MePEeXiTHOK EKOHOMIKOIO?

3. Jlekuis (po3dnaBanbHuii MaTepia mix yac Jekuii a6o maTepia A
11pe3eHTaui'1')20

I'mo6anizanis
Busnauenns

I'mobGamizaliisi — 1e MpoIeC 3pOCTAIOYOI0 B3aEMO3AJICKHOCTI, IHTErpalli Ta
MOCUJICHHSI MDDKHAPOJTHUX BIHOCHH MIX JIIOJIbMH Ta KOPIOpAIisIMU 3 Pi3HUX KpaiH
cBiTy. lle 30ipHMII TepMiH Ha MMO3HAYCHHS] KOMIUIEKCY €KOHOMIYHUX, TOPTiBEIbHUX,
COLIIAIbHUX, TEXHOJIOTTYHUX, KYJIbTYPHHUX 1 MOMITHYHUX B3a€MOBITHOCHH.

Ilepesacu:

Cripusie pocTy JKUTTEBUX CTaHIAPTIB B KpaiHaX 3 MepPEeXiTHOI0 €KOHOMIKOIO Ta
MPOIBITAHHIO €KOHOMIYHO PO3BUHYTHX KpaiH.

Heooniku:

[IpuHOCUTE KYIBTYpHI aCHUMUIAIIT NUISXOM KYJbBTYPHOTO iMIIEpianizmy,
eKCTIOPT MITYYHUX NOTpeO, pyiHYBaHHS a00 MPUAYIICHHS ayTeHTHYHHX JIOKATbHUX
YH TJI00ATbHUX CYCITUIBCTB, IXHBOI €KOJIOT] Ta KYJbTYPH.

Topeiens

- Jloxazu 3a: Kpainu 3 mepexiiHOI0 €KOHOMIKOIO B IIIJIOMY 301TbIIHIINA
CBOIO JIOJIIO B CBITOBiH TOPTiBIIL.

- Joxkasu mporu: HeoOmexeHa BibHA TOpPTiBISA 30aradye Oaratux 3a
paxyHOK OiTHUX.

Pyx kanimany

- Jlokasu 3a: [IpuBaTHUI KamiTan HAIXOOUTHh 0 KpaiH 3 MEPeXiTHOIo
€KOHOMIKOIO

- Jokasu mporu: DiHAHCOBI KPU3H, CHPUYMHEHI HAIXOIKEHHSIMU
1HO3eMHOT'0 KariTainy
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20 Skim0 € TexHiYHA MOXJIMBICT, Ll Marepiai Moxe OyTu npeactasieHuii y Burisii [Ipesenranii Power Point.

Jlnst mporo noTpiOHMIT KOMIT FoTep BUKJIa[a4a, POEKTOp Ta eKpaH, Ha SIKMI BUBOAUTHCS MIPE3EHTALlis.



Pyx nrooeti

- Jlokazu 3a: JIroau 3HaXOMATh Kpalli MOKIMBOCTI MpalleBIaIITyBaHHS,
10 CHpHsiE€ TPYAOBOMY OOMIHY Ta POCTY 3apOoOiTHUX IIIaT B KpaiHaxX 3 MepexiTHOI0
€KOHOMIKO¥O.

- JIoka3u mpoTH: icCHyro4Ya riiobarizailis 00’ €IHye TPOII Ta KOpHopariii,
a He JoJed abo CIHIKK 4Yepe3 >KOPCTKUN IMMIrpamifHuii KOHTpOJb, a TaKOX
BIJICYTHICTh TPYJIOBHX TIPaB B 0aratbox KpaiHax 3 MEePeXiTHOI €KOHOMIKOIO.

Howupenns snane (ma mexnonoziti)

- Jlokasu 3a: OOMiH iH(dopMaIi€elo Ta 3HAHHAMH MK EKOHOMIYHO
PO3BHHYTHMH KpaiHaMH Ta KpaiHaMH 3 MEPEX1THOK €KOHOMIKOIO.
- Jlokas3y mpoTH: BiACYTHICTb PIBHUX MOXKJIMBOCTEH

Tema Teopy:

SIka Bamia qymka? Uu € rimoGanizaiis 3arpo300 abo MOXKIIMBICTIO 7S KpaiH 3
MePEeXiTHOK EKOHOMIKOIO?

4, IutanHs 11 06roBOPEHHA (1“.)10621.J1i3auiﬂ)21

1) SIke Baie po3yMiHHs riiobanizaiii? Yu MoxkeTe BU HABECTH MPHUKIA]?

2) SAxum unHOM TII00aITi3allis MOXE BIUTMHYTH HA Pi3HI KpaiHu?

3) SIki MOTEeHIIHI MO3UTHBHI Ta HETaTWBHI HACIIJKU MOXE MPUHECTH
rio0amizamiga?

4) Uwu BrummHYyNA rio0amizailis Ha Bamie XUTTA? SIkmo Tak, Oynab Jtacka,

HaBEITh CBIM NIPHUKJIAI.

5) 3 BaIlIOIO TOYKH 30pY, YU MPUHECa riao0anizaris KOpUCTh YKpaiHi?

S. PexoMenaauii o0 HANMCAHHSA ece
1) [TouniTh 3 BHOOPY CBOET TOUKHM 30py Ha IMOCTABJICHE MUTaHHS, K01 BH OyJeTe
JOTPUMYBATUCh HA IPOTSI31 BCHOTO €ce.
2) [lepernsaapTe TEKCT Ta MIAKPECTITh TI apryMEHTH, SIKI MIATBEPKYIOTh BaIly

MO3MIIi0, Ta 0OBEIITH Ti, SIKi I CIIPOCTOBYIOTD.
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21 . . . . .
MoxyTb OyTH HamucaHi Ha A0 a00 Ha po3AaBaAIbHOMY MaTtepia. SIKIIo 103BOIs€ TEXHIYHA MOXKIIUBICTD,

MOXYTh OYTH BUBEJICHI Ha CKpaH, SK OJIMH i3 CIal/iB Mpe3eHTaIlil.



3) [lepernsHbpTe CBii KOHCIEKT JIEKII{ Ta MiIKPECHITh Ti apryMeHTH, SIKi
MiITBEP/UKYIOTH BaIlly MO3HITI0, Ta 00BEIIThH Ti, K1 ii CIPOCTOBYIOT.
4) [lepernsubTe CBOi HOTATKH, SIKI BH 3pOOMJIM TiJ 4ac OOTOBOPEHHS

JTUCKYCIMHMX MUTaHb B Tpynax, abo mpurajganTe, ki MPUKIAId BU Ta 1HII yYaCHUKH
HAaBOJWJIM Ha MIATPUMKY YM CHPOCTYBaHHA CBO€i aymMku. OOepiTh JeKijbKa
MIPUKIIAJIB, SKI BU MOXETE 3aCTOCYBaTH B CBOEMY €CE JJIs MIATPUMKH CBOEI MO3HITIT
a0o0 JUIst KOHTPAPTryMEHTY.

5) CkJIaaiTh miJICYyMKOBY TaOJIMIIO apTYMEHTIB 3a 1 mpoTH (i3 3ay4eHHsIM
yCiX TpbOX JDKEpen — TEKCTy, JeKIii Ta oOroBOpeHHsS), M0 BH Oyxaere
BHKOPHUCTOBYBAaTH B CBOeEMY ece. Bchoro y Bac mae 06yt 6 aprymeHTtiB — 33a 1 3
MIPOTH.

6) OO6epiTh OJHY 13 JBOX CTPYKTYP apryMEHTaTHBHOTO ece — BiokoBy
(Crpykrypa 1) uu [TocnigoBny (Ctpykrypa 2).
7) Bupimite ska 1miie Bamoro TBOPY Ta XTO Balla ayauTopis.

®opmynoldTe CBOI JAYMKH, KOPHUCTYIOUMCh THMHM MOBHHMMHU 3aco0amu, SIKi
BIJIMOB1TAFOTH I1iJ11 BAIIIOTO TBOPY Ta MOTpedaM BaIioi ayauTopii.

8) CdopmyiroiiTe Te3y CBOTO ece.

9) Cknanite JeTaabHUM IUIaH €Ce 3T1IHO 3 00PaHOI0 CTPYKTYPOIO.

10) HanwmriTh YOPHOBUH BapiaHT BaIIOTO €Ce, 3T1THO 3 IIAHOM.

6. CaMo-nepeBipoyHi NUTaAHHSA

1. Ywu € B Bammmomy ece BCTYI, OCHOBHA YaCTHHA Ta BUCHOBOK?

2. Yu Branocs BaM 3aI[iKaBUTH YUTA4Ya y BCTYIIi?

3. Yu HaBenw BU 3arajibHi BiIOMOCTI PO TEMY TBOPY?

4. Yu nmigKpecIuian BU BAaroMiCTh TEMH ?

5. Yu npe3eHTyBalId BH TEMY SIK TUCKYCIHHY?

6. Yu chopmymioBanu BU YiTKy T€3y?

7.Yu € B OCHOBHIM YacCTHHI ece 3 apryMEHTH Ha IMiATPUMKY Balioi mo3uilii?
8.Uu migkpiruieHi Baili apryMeHTH MPUKIIAJAaMH 3 HaJaHUX JKepen?

9. Uu mocuiaerecs BM Ha JpKepena, JOTPUMYIOUUCh KOPEKTHOro (opmary
MOCHJIaHb, KOJIM HABOJIUTE MPUKIIAIH?

10.Ywu € B OCHOBHI YacTHHI ece 3 KOHTPAPTYMEHTH ?

11. Yu 3acrocyBasii BM MOBHI TEXHIKHM NpoOiemaTusanii KOHTPapryMEHTIB
(cBimome mocmabiieHHs IXHBOT IEPEKOHINBOCTI)?

12. Yu Bnamocst BaM BIaO0 CHOPOCTYBaTH KOHTpapryMeHTH? Uu € JoriuHuii
3B'SI30K MK KOHTPApryMEHTOM, BAlllIM CIIPOCTYBaHHSM Ta apryMEHTOM Ha
KOPHCTh BAIIOl MO3UIIIi?

13.Ywu Baano nepedopMyTiOBalid BH BAllly T€3Y Y BUCHOBKY?

14. Yu 3poOunyu BU HANEKHHA BUCHOBOK TBOPY, PO3KPHUBAIOUM MHUTAHHS B
3araJbHOMY Yd MalOyTHROMY KOHTEKCTI?

15.Yu BUKOPUCTOBYBAJIM BU JIEKCHYHI 3aCO0M 3B’ 13Ky JTYMOK Ha PiBHI BCHOTO
ece Ta Ha piBHI naparpadin?

16. Yu BiAMOBiZarOTH MOBHI 3aCO0M, IIO BH BXKHJIM Yy BallOMY TBOPi, BaIlIiif
U1 Ta ayTUTOPIi?
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Honartok 2
Bank Tem

A. Jlim. Poquna. barbkiBImHa

1. O6unBa 6aTbkK MarOTh PiBHI IpaBa Ha BUXOBAHHS JUTUHU Y BUIIAIKY PO3JTyUCHHS

2. Mae OyTH 3aKOH, 110 3000B’ A3y€ YOJIOBIKIB OpaTH JEKPETHY BIAMYCTKY 1O JOTIISTY
3a IUTUHOIO HAPIBHI 3 KIHKAMH.

b. Ykpainui. BuxoBanusi Haumii

1. Yu moxe Hapo icHyBaTH 06€3 MOBHU ?

2. Yu noTpiOHO B YKpaiHi MOBCIOJHO BBOJUTH POCIHCHKY MOBY SIK JIpYTY JIE€p>KaBHY?

3. Un MaroTh BIUIMB PUCHU XapaKTepy HAPOy Ha HOTO ICTOPUYHY JOJIO?

B. Munyae —Maii0yTHe

1. Yu notpiOHO B YKpaiHi BUXOBYBATH MOJIOE MOKOJIHHS HA PAAsHCHKUX 1/1eaax?

2. Yu oTpiOHO B YKpaiHi 3a00pOHUTH PAITHCHKI (DUTBMH 3 «CyMHIBHUME» T€POSMH ?
(«HamaeB», «HeBmoBHMI MECHUKI, Ta 1HIII.)

I'. IIpo6aemu CyuyacHocTi

1. Yu moTpiOHO 3a00pOHSATH MATIHHA B YCIX TPOMAJICHKUX MICIAX B YKpaiHi?

2.Yu noBUHHI XIHKU B YKpaiHi 3aiMaTHUCSI MOJITHKOIO HAPiBHI 3 YOJOBIKAMHU ?

3. Emirpartis — momryk Kpamioi J01i 4u 37109UH npoTH baTbKiBIMHN?

4. Yy notpibHO YKpaiHi BilaBaTH CBOIO ra3oBy cucremy Pocii 3a 6opru?

5. Yu MoxxMBO YKpaiHi 3apa3 nepeiTy Ha alnbTepHATHUBHI 3acO0M €HEpronocTayaHHs,
Ha KIITAJIT BITPSIHUX €HEPro-reHepaTopin?

6. Yu nmoTpibHO B YKpaiHi 3aKpUBaTH aTOMHI €HEPTrOCTAHIII1?

7. Yu noTpibHO B YKpaiHi 3aKpUBaTH IIaXTH?

8. Un MarTh MacoBl MPOTECTH MOJIOAI HA 3aXHUCT IMPaB CEKC-MEHIIUH KapaTHUCS
1030aBJICHHAM BOJ1?

9. JIronu MarOTh HAJABaTH MEePEBAry TiIOPUIHUM aBTOMOOLISIM?

10.T 'omocekcyanbHi NUTIO0M B YKpaiHi MaloTh OyTH JieraiizoBaHi?

11.Ywu BapTOo BXKUBATU €HEPreTUYHI HAIOI UM 1HII €HEPreTUKH, 00 BECTH aKTUBHUN
CHOCi0 XKUTTA?

12. BererapiancTBO — MOJIHAa TCHJCHIIS, 3J0POBHH CIOCIO JKATTS YH IIKIIJIMBA
icTiBHA 3BUYKA?

13.TlnactuuHa Xipyprist — MUISIX 10 TOCKOHAJIOCTI YU TICUXIYHHUMN po3iiaz?

14.Ywu naw’ s13y10Th 3ac00M MacoBOi iH(pOpMaIlii CTEpEOTHUITH ?

15. Yu e rmoGamizamis 3arpo3or0 ab0 MOXKIWBICTIO Ui KpaiH 3 MepexXiTHOI0
€KOHOMIKO0?

16. MixHapoaHa TOPTIBIIS MiIBUIIYE SKICTh XKUTTS B CBITi

17.JIronu crany 3aHAATO 3aJIEKATH Bl TEXHOJIOTII

18. BoniaHs aBTOMOOLTIO B HETBEPE30MY CTaHI ITOBUHHO KapaTHUCS YB' S3HEHHSIM

19. [Ilo6 3a0XOTUTH NIOJAEH iCTH 3M0POBY 1Ky, MOTPIOHO 3OUIBIIUTH MOJATKH Ha
MPOAYKTH IMIBUAKOTO XapuyBaHHS Ta COJIOJKI Ta30BaHi HAIO1

20. bopoTs0a 3 TepopuU3MOM TpH3BEJIa 0 3JOBKUBAHHS MTPaBaMHU JIIOJUHU B YChOMY
CBITI
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21.HaposHi nenyTratv OTPUMYIOTh 3aHA/ITO BEIUKY 3apOOITHY TUIATHIO
22.BuUpoOHHUIITBO Ta MPOJAXK CUTAPET Ma€ OyTH 3a00pOHEH]

r. HaBuanns. [lkona. Xurra

1. loctyn 1o InTepHeTy B paHHBOMY Billi - [TOTaHa i7es1

2. Ocsira 3a kop7oHOM. HeoOXiHICTh 4M po3Kim?

3. KopucryBanust MoOiIbHUMH TeNeOHAMH B LIKOJII Ma€e OyTH 3a00pOHEHO

4. Bumia ocBita Mae OyTu 000B’ I3KOBOIO TSI BCIX

5. Komn’ roTepu mpuHOCATH OijIbINE KON, HIK KOPHUCTI B OCBITI

6. Yu motpiOHa nieH3ypa B [HTepHeTi?

7. Yu noTpiOHO BUBYATH TUIBKH T€, IO 3aMMUTYETHCS y TECTI?

8. Bci cTyneHTH MaloTh BUBYATH 1HO3EMHI MOBH

9. Ocsirta B YkpaiHi HoBUHHA OyTH OE3KOIITOBHOIO

10. 3anAaTTa 3 (Hi3MYHOTO BUXOBAHHS MalOTh OyTH HEOOOB' SI3KOBUMH B YKPaiHCHKHX
IIKOJIaX Ta YHIBEpCUTETaxX

11. YyacTe B KOMaHJIHHUX BHUJIaX CIOPTY crpusie GopMyBaHHIO XapaKTepy

12. Vuni YkpaiHm TOBMHHI MaTH TpaBO OOWpaTH Ti KypCH, SKi BOHH OakarOTh
BHBYATH

13. OcHoBHa MicCisi BHUIIMX OCBITHIX YCTaHOB — MIATOTYBaTH CTYJEHTa JO
poecifHOTO KUTTS

14.Yu BUXOBYIOTH 3acO0M MacoBoi iH(oOpMaIlii BTpaueHe MOKOJIIHHS?

1. Mutens 1 Mucrtentso
1. 3ary0neHe MECTEITBO MUCAHHS 3BUYAHUX JIMCTIB Ma€ OYTH IMOBEPHEHO.
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Tabnuirl mMOpiBHSUIBHOTO aHaJi3y aMEPUKAHChKUX Ta YKPAiHCHKUX MPUHIIMITIB
HaIKMCaHHSI apryMEHTATHBHUX ece (aMep.) Ta BIIaCHUX BHUCJIOBJIIOBAHb (YKp.)

# Cxozxocri TpuHUMIH HAIKCAHHS Binxusienns

1 Jesxi Hanp., 1) [im. Pomuna. BarbkiBinuHa; 2)| Hesiki Temu yHiBepcasbHi, ajne
TEeMaTHYHI [Ipobnemu CyyacHocTi; B KOXHOMY cycminbeti (i B
KaTeropii amep., 1 B YKp.) € KOJO

3)Hapuanns. IIkomna. XKurrs. IUTaHb, IO XBUJIOE IHOACH
OubIIIE.

2 3aranbpHi Beryn, OcnoBHa YactuHa, BuUCHOBOK Po3bixkHOCTI B CTPYKTYpi
CTPYKTYpH MIPUCYTHI Ha piBHI aparpadin
TBOPIB

3 Te3a Mae OyTH PUCYTHS Y BCTYIII Cryminb KOHKPETHOCTI

aBTOPCHKOT MO3MUIIT,
BHpaXEHOI B Te31, MOXe OyTH
Pi3HUM, 3 OUIBIIO0 YiTKICTIO B
amep. TBOpi, Ta OiNBLIOIO
THYYKICTIO,  3/aTHICTIO [0
OinpmIOl  KOHKpeTH3amii y
BHCHOBKY, B YKp. TBOpax
4 BucHoBOK Jloriyamii 3B'I30K 3 TE3010, pe3loMe 3raJaHuX BUIIEe | BUCHOBKM B yKp. TBOpax
apTyMEHTIB, TIPOTIO3WINiSl BHUPIMICHHS TIIOCTABJICHOI | MAlOTh  TEHJACHIIIO  OyTH
mpo0JIeMu TBOPY KOPOTIINMH Ta OB
BIIKpUTUMH, HIXK B amep.
(Amep. unTaui BBAXKAIOTH TaKi
BHCHOBKH HEe3aKiHYCHUMH,
TOMY IO BiJl YWTaya dYacTo
OYIKYETHCS JJOMUCIUTH T€, 110
XOTiB CKa3aTH aBTOP)

# BigminHocTi AMepHuKaHChKi Yxkpaincbki Baacui | Jlinreicruysi, KYJAbTYPHi

apryMeHTATHBHI ece | BHCJIOBJIIOBAHHA a00 OCBITHi MosICHEHHA

1 ®dopmymoBan | Temu  HenBo3HauHi, | HeomHOo3HAYHI, 3 | AMEepHUKaHCHKi OCBITHI
HS TEM SICHI, YiTKO- | MeTaQOpPUYHOI0 MOBOIO, 3 | TPAIUWIlil BUMAaralTh YiTKO

chopmyboOBaHi. MIPUXOBAaHHUMU dbopMmyiroBaTH  3aBHaHHSA 1
JKomen pmonmaTkoBHW# | MOPIBHAHHSAMU, JlaBaTH KOHKPETHI 1HCTPYKIIii.
aHaJi3 He MOTPIOHMH | JIITepaTypHUMHU amo3ismu. | B Ykpaini, ocobinBo 110
[MotpiOHuUit JIOIATKOBUN | CTOCYETHCSI MOBH, Takoi
aHaji3 YiTKOCTI (opMyITIOBaHHS

3aBJIaHB/TEM HEMAE.

2 Xapaxkrepuctu | [IpakTuusi, MopanbHO-eTHYHI, Pi3ni MEHTATI TETH Ta
Ka TeM apryMeHTaTHBHI, ¢dinocodchki,  HEMpaKTU4HI, | IIHHOCTI. AMepuKaHChKa

JUCKYCiiHI JMUCKYCiHHI repeBara MpaKTUIHUM TeMaM,
MOPIBHSIHO 3 YKPaiHCHKUM
YKIOHOM y BHUXOBaHHS
JIFOICBKUX IIHHOCTEMN.

3 Bignomenns Herarusne: nepesara | [lo3utuBHe: KynbTypHO - uu | JlupektuBa 3 VYKpaiHCBKOTO
JI0 TOJITUYHO | HAJA€THCS MONITHYHO | MOJITHYHO-ynepekeHi Temu | MiH-Ba OcBiTH BHXOBYBaTH
Yl KYJBTYPHO | - Ta KYJIBTYpHO - | PO3MOBCIOIIKCHI (kputHKa | yKpaiHCBKY HAI[IOHAJILHY
yIEPEIKCHUX | HEeUTpasbHUM TeMaMm | PajgsHcbkoro Coro3y, | CBIIOMICTB MOJIOIIIOTO
TeM pOCilicbkoi ~ MOBH,  aHTH- | HOKOJIHHS 3a pPaxyHOK

riao0asicTHYHi inei) 3aHIDKEHHS BIUIMBY 3 1HIIHMX
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Kpaid
AKTyanbHi Hammipaa MoBHa TONTHKA JeprKaBH, | Pi3HICTh cOIlialbHUX MHUTaHb,
MUTAaHHSA, IO | 3aJISKHICTh JIIOJCTBA | MacoBa Mirparmis rpoMaasa B | mo  TypOyrore CIOA i
PO3MIISIAIOTEC | BiA TEXHOJIOTiH, | iHm KpaiHu cBiry, 3aHenan | YkpaiHy
s B TEMax | mpaBa  COIIaJbHHUX | MOPaJbHUX IHHOCTEH,
TBODIB MEHIIWH, Tepopu3M, | HopHOOWIH
rio0anbHe
MOTEIUTIHHS,  3aXUCT
HABKOJIUIITHBOTO
CepeIOBUINA Ta 1HIII.
PosramyBann | Y BCTYTI (1x | 3aTpuMane posramryBaHHS | B yKp. MeHTamiTeTi d9iTKe
ST TE3U TIPABHIIO nepmmii | Te3u (dacto apyruit maparpad | GopMyITFOBaHHS MO3UIIiT
naparpag TBOpY) TBOPY) 3 IOCTYIIOBHM | aBTOpa 3 CaMoro I0YaTKy
PO3KpUTTAM Ta  YITKIIIUM | TBOpPY MOXXe OyTH CHpUIHSATE
(hopMyBaHHIM BXKE y | SIK HEemoTpiOHe, MpPUCKOpEeHe, 1
BucHoBKy (Cmejrkova, 1996| camoBmeBHEeHE
Duszak, 1994)
Kinpkicts 3Buvaitno 5Bcrym, 3 | BigcyTHicTe 4iTKMX mpaBuia | BigxuieHHS Bil OCHOBHOI
naparpagis naparpay OCHOBHOi | CTOCOBHO KIJIBKOCTI | TEMH B YKpaiHCBKOMY ece
YaCTHWHU Ta BUCHOBOK | maparpadis OCHOBHOI | CHpPHUIIMAIOTHCS TIO3UTHUBHO, 00
YaCTUHH. CTPYKTYpa | BOHH JOJAIOTh Kpacu Ta
naparpa¢iB MEHII JIiHifHa Ta | KpeaTUBHOCTI BJIACHOMY
OLIIBIIT TOJIEpaHTHA IO | BHCJIOBJICHHIO.
BIIXO/DKEHb BIX  OCHOBHOI
ninii TBOpy (Cmejrkova, 1996
Duszak, 1997, Golebiowsk
1998)
KinbkicTsh Crana: 3BUYAHO | [Hydka: TmeBHAa  KUIbKICTh | AMEpHUKaHII iHYIOTh
UTFOCTpalliii Ha | BUMararoThCst 3 | imocTpariii He BUMAraeTbes KOHKpPETUKY Ta crenudiky, B
HATPUMKY imocTpauii TOW 4Yac sIK yKpaiHLi HaJlaloTh
aBTOPCHKOTO (mpuktam, nepeBary y3arajibHCHHSM,
apryMeHTy MOSICHCHHS, IIMTaTH, YHHUKAIOTh KOHKPCTHKH Ta HE
Ta 1HIIL.) JOOJIATH JIOTPUMYBATHUCS
YITKUX TPaBUI
[IpucyrHicTh Bumaraetecst 1 B | He Bumaraetbest Pi3ni CIIPHAHATTS
KOHTpapryMeH | OJIOKOBIH, i B PUTOPUIHUX TEXHIK. B
TiB MOCTYTOBIH aMepUKaHCHKOMY TBOPIi
CTPYKTypax HanOTbIIe IHYETHCS
JIOTIYHICTh MIePEKOHAHb.
Bukopucranus
KOHTPapryMCHTIB oKasye
00i3HaHICTB aBTOpa 3
ICHYIOUUMH  MPOTUICKHUMU
TOYKaMHU 30py Ha MOCTaBJCHE
MUTAHHS i JoroMarae
MepeKOHATH yuTaya B
HECTIPOMOKHOCTI X
KOHTPapryMeHTiB, 3a YMOBHU
MPaBWIBHOT  1XHBOI  TMoaadi
(tpo6
neMaTu3arii/mocinabnenns) . B
YKPaiHCBKOMY TBODI
HaiOLIbIIe LIHYETHCS
eMolliiHa CHIa TEePEKOHAHb,
TOMY BUKOPUCTAHHS
KOHTPapryMCHTIB HE €
HEOOX1THHIM.
[IpucyrHicTh Bumaraetscs He Bumaraerbcs: 3aranpHuii | B YkpaiHCbKkOMY TBOPIi
3aKTFOYHUX BHCHOBOK Mae OyTH | 3aKJIOYHI pEeUCHHS B
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pedeHb B 3poOIeHII JIUTIIe B | maparpadax OCHOBHOT
naparpadax OCTaHHBOMY Taparpadi YaCTHHH TBOPY MOXYTh OyTH
OCHOBHOT CIIpUHHATI Ak  HeOaxaHi
YaCTHHU MOBTOPEHHS

TBOPY

10 | Tumm 3akpuri: HisKuX | Binkpuruii: Bijg untaya yacro | B ykpaiHCbKkOMYy MeHTamiTeTi

BHCHOBKIB JIOMUCIICHB HE | OYIKYEThCS JOMUCIUTH, IO | JIOOW HE 3BUKIM OpaTh Ha
nepeadavaeThCes. XOTIB cKazaTu aBTop. | cebe BiJINIOBIANIbHICTH
ABTop nayxe uiTko | BucHOBKH YacToO | BHPAXaTH OCTAaTOYHY AYMKY.
MOSICHIOE ~ BCE, MO | 3aKIHYYIOTbCS LUTaTaMu 0Oe3 | 3aBxkau TOBHHHUI
XOTIB CKa3aTH iXHBOTO MOSICHEHHS aBTOPOM 3aMIIATHCS — TPOCTIp s
3MiHM ~ OymMKnm ~ abo 11
MO/IAJIBLIOT0 PO3BUTKY

11 | BukopucranH | 3aBxnu Moxe 3a0xouyBaTHcs, ane He | UiTKicTh JIOTIYHICTH Ta
s TEepexXigHUX | 3a0X0UYEThCS Ta | BUMara€rbCs JHIAHICTh BUKJIAJAHHS TYMOK
¢pas BUMAraeTbCs (amep.) mpoTM  THYYKOCTI

CTPYKTYpPH Ta BIIXWIEHb BiX
OCHOBHOT JTiHIT (YKp.)
12 | Ponb ynraua [MacuBHa: cnigkyBaTH | AKTHBHA: npukyiagatu | B VYkpaini LIHYETHCS
3a MOCITIZIOBHUM | 3yCHJUIL  JUIi  TOrO, 100 | HEJOCKa3aHiCTh. Bona
PO3BUTKOM YITKHX Ta | IEKOIyBaTH aBTOPCHKI JYMKH | 3aJIHIIA€ MPOCTIip JUTSE
JIOTIYHUX aBTOPCHKUX | Ta Ji¢ TOTPIOHO JOMHUCIWTH, | YUTAIBKUX MipKyBaHb.
JIYMOK 110 XOTIB CKa3aTH aBTOP
13 | Iigs TBOPY ITepexonarn uumtadiB | [Ipe3eHTyBaTH BiacHe | B VYkpaiHi, 3aBISIKH
B NpaBUIILHOCTI | OaueHHs, a He IepeKOHaTH | PaisHCbKOMY MUHYJIOMY, €
aBTOpchkoi  mo3mmii | uyuraua (Yakhontova 2001 and renpenmnis to “tell” rather than
1010 npobiemu | 2002). to “sell” — «poskazaTu», a He
TBOPY «IposaTH», TOOTO
MIPE3CHTYBATU BJIACHE
O0aucHHs, a HE TICPCKOHATH
KOTOCh B YOMYCb.

14 | BukopuctanH | IlepeBara Hanmaerscst | IlepeBara Hamaerscst MoBi | B Vkpaini Ha 3aHATTAX 3
st 3aco0iB | MOBi (¢akTiB, a He | MeTadop, MOPIBHAHB, CMITETIB | YKpaiHCPKOI  MOBH  yYHIB
MOBHO{ Kpaci MOBHHX | 3aMIiCTh «CyX0i» MOBHU (aKTiB | 3a0XOUYyIOTH KOPHCTYBaTHCS
BHpPa3HOCTI KOHCTPYKIIN 3aco0aMy MOBHOT BHPAa3HOCTI

B TBOpax, mo0 3poOUTH MOBY
rapHoI0, SIK B TBOpaxX BiJOMHX
YKpaiHCbKUX  MHUChbMEHHHKIB
Ta TMOETIB

15 | INomituka [Tnariat cypoBe | Iluranus ocBiTHbOrO Iuiariaty | B VYkpaini MOPYLICHHS
CTOCOBHO 3a00POHSETHCS. pinko  0OroBOpIOETbCS 3 | aBTOPCHKUX npaB
iariaty TexHiku 3amo0iraHHs | y4HSIMH, TEXHIKH 3armo0iraHHs | 3yCTpi4aeTbesi MalkKe y BCIX

iariaTy JOCKOHAJO | IUIariaTy (poboTa 3 | ramyssx (kiHo, MY3HII,
BHUBYAIOTHCS. JDKepeamMH, KOpEKTHI | miteparypi, ocBiti Ta inmr.) B
Hacmigku JyXKe | TIOCHJIaHHs) HE BUBYAIOTHCS 1 | [HTEpHETI IOBHO MipaTCHKHX
CYBOpi:  3HWXEHHS | HE BBa)KAETBbCS CEPHO3HUM | CalTIB, 3  SKUX  MOXKHA
OWIHKA 3 POOOTH, B | HOPYIICHHSAM  aKaJEeMi9HOTO | OE3KOIITOBHO CKadaTh
AKiii Oymo BuUSBIEHO | Komekcy. Bumrenmi  wacto | HeoOximmy iHpopmMmaliiro 0e3

[UIariat; BUKIIOUYCHHS
3 Kypcy abo B3arami
i3

HIKOJTH/yHIBEPCUTETY

3aKpUBAIOTh OYi Ha IUIariat

Oy/b-sSKUX HACIIKIB.
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Jonarok 4

IIuTaHHA 10 YYACHUKIB JOCTiIKEHHSA:

1) Sk BM BBaxaeTe, YU MOXKE IE€d TECT CTaTH TapHOK aJIbTEPHATUBOIO
ICHYIOUOTO TECTY 3 yKpaiHChKOi MOBH 1 jiteparypu B pamkax 3HO? AprymeHTyiite CBOIO
IYMKY.

2) Uu BBakaeTre BH, IO JKOPCTKI CTPYKTYpH apryMEHTAaTUBHHX €ce, L0 MU
aZanTyBald 3 AaMEPUKAHCBKMX TECTIB, MOXYThb HPWXKHUTUCS B YKpaiHl. BUKJIAJaTHCH,
3acTocoByBaTHcs Ta TectyBaTrcs? (us. m. 3.1CTpyKTypH apryMeHTaTHBHUX €CE)

3) Uu 3romHi BM 3 THM, IO HAaNHWCAHHS AapryMEHTAaTUBHOTO €ce 13
BUKOPHUCTAHHSM J{Kepen B TecTi, 3armo3udeHe Hamu 3 CIIIA, e O6ibln KOpUCHUM 3aBIaHHSAM
JUIsl YKpaiHChKUX aOITypi€HTIB, SKE€ BOHHM MAalOTh OUIBINIE IIAHCIB 3aCTOCYBAaTH B CBOEMY
MOJAIBIIOMY aKaJEeMIYHOMY Ta MpodeciiHOMY KHTTi, HK iCHyIOY€ 3aBIaHHS 3 BJIACHOTO
BUCJIOBJICHHS 7

4) Uwu BBaXkaeTe BH, IO II€ TapHA iiesl JO3BOJSATH ydaCHUKAM TeCcTy B YKpaiHi
KOPHUCTYBATHUCS JHKEpeIaMu 1] 9ac TeCTY 3 apryMEHTaTUBHOTO ece?

5) Uwu BBaxkaeTe BH, IO 1€ TapHAa i7iesl BKIIOYUTH TPYNOBE OOTOBOPEHHS MUTaHb
YYaCHUKAMH TECTY, SIK OJMH 3 000B’ I3KOBUX €TaIliB TeCTy?

6) Uu BBaxkaeTe BH, IO CXEMH OI[IHIOBAHHS, 3alpolOHOBaHI B JIaHIN
cnenudikaiii, € BaliJHUMH, CIPABEIJIMBUMHU Ta 3pyYHUMU JJIsi BUKOPUCTAHHS (axXiBIsIMU 3
nepeBipku? ([us. . 3.2CxeMu OIiHIOBaHHS)

7) Uu BBaxkaeTe BH, IO 3alPONOHOBAHI HAMHM CXEMH OLIHIOBAHHS CTPYKTYpPH,
3MICTy Ta MOBJIEHHEBOTO OGMOPMIICHHS TBOpPY € OUIBII CHpaBeUIMBUMH, HIXK Ti, IO
BXKHMBAIOTHCA 3apa3 B TECT1 3 YKpaiHChKOT MOBH 1 JliTepaTypu B pamkax 3HO?

8) Slka Bama TOYKa 30pY CTOCOBHO aJbTEPHATUBHOI YHI(IKOBAHOI CXeMHU
OLIIHIOBaHHS CTPYKTYPH, 3MICTy Ta MOBJICHHEBOTO O(OPMIICHHS apryMEHTaTUBHOTO €ce, SKY
MU 3aM03U4miIM 3 3araibHoeBporneiicbkinx Pekomennaniit 3 MosHoi Ocitu? Uu BoHa Kparia
3a pO3IITIBHI JIETalbHI CXEMH OIIHIOBAaHHS CTPYKTYPH Ta 3MICTY Ta CXEMH OI[IHIOBaHHS
MOBJICHHEBOTO O0(OPMIIEHHS, III0 MU ITPOMIOHYEMO B Lii crienudikarii?

9) Sk BM BBaXKaeTe, UM € CEHC B YKpaiHi MOYaTH BIIXOUTHU BiJ OaTbHOT CUCTEMU
OLIIHIOBAHHS 1 MEPEXOIUTH /10 PIBHEBOI CUCTEMH OIIHIOBaHHS, Ha KIUTAJIT JIbTEPHATHUBHOI
yHi1()IKOBaHOT CXEMH OIIHIOBAHHS, 3aITPOIIOHOBAHOT HAMU B ITiH crienudikamii?

10) sIka Bamia JgyMKa CTOCOBHO OaHKy TEeM apryMEHTaTHBHHX €ce, 10 MU
MPOTMIOHYEMO B Hamiiid crenudikamii? Hackilbku BOHM JHUCKYCIMHI Ta IiKaBl st
YKpaiHCBKOTO CYCIUJILCTBA CHOTOJTHI?
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11) Ywm 3romHi BU 3 pPO3MOAUIOM 4Yacy MK 3aBJaHHSAMH TECTy, SKHH MU
npornonyemo B Hamii criertudikarii (J{us. m.2.1IIponeaypa tecty)?

12)  Ywu e Oyap-sIKi iHIII aCIEKTH JaHOI crienu@ikallii, 3 IpUBOAY SKUX BU O XOTLIN
3QJIAIIATH CBOT KOMEHTapi?
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APPENDIX F: Suggested Topics for Argumentative EssaPool

1. (2012 — 1 session) Read the excerpt below.

Kindness should always win over the evil — we knbwince our
childhood. However, we also know that any vict@yconnected with some
violence. How can kindness win in our unkind world?

Present your opinion on this problem.

2. (2012 — 2 session) Read the excerpt below.

A human changes his/her planet every second tryangstablish
himself/herself on it. We strive to subdue the matind we don’t even have
time to think about the worthwhileness of possgssin

Does a human need to look for the answers to tlestouns about the
worthwhileness of subduing the nature and possg#sin

Present your opinion on this problem.

3. (2012 — trial) Read the excerpt below.
We all strive to be successful; however, life dussalways facilitate our
self-realization.
Who becomes successful in life?
Present your opinion on this problem.

4. 2011 — (1 session) Support or contradict the opinio
«Any problem is an opportunity to become better».

5. 2011 — (trial) Support or contradict the opinion:
“Building castles in the sky is easier than livimgthem”

6. (2010 — 1 session) Support or contradict the opinio
“Defeat is a lesson. No victory can teach one saddsson...”.

7. (2010 — 2 session) Support or contradict the opinio
“We are not a number of standard “I”, but we arenamber of different
universes”.

8. (2009 — 1 session) Support or contradict the opimgpressed by
G.S.Skovoroda: “Wealth nourishes only one’s batipat can your your soul
happy is a common labor”.

9. (2008 — 1 session) Support or contradict the opini
“We go into the future looking back at our past”.

10. (2008 — 2 session) Support or contradict the opini
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“Big talent requires a hard work”.

11. (2008 - trial) Support or contradict the opinion:
“Changing convictions is a sign of weakness”.

12. (2007 — the main session) Compose and write aayesswvhat is
dedication

13.(2006 — the main session) Read the meaning of wbed
responsibility
Responsibility is an obligation given to somebodyaken by somebody
to be responsible for a certain part of work, prpjesomebody’s actions,
behavior, words.
Express your opinion on what it meatasbe responsible for one’s own
actionsand what it mean® be responsible for others
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APPENDIX G: Current Ukrainian Argumentative Essay Assessment Rubrics

Content and structure assessment rubric

Criterion

Points

Distribution of points

Thesis statement

0-2

2 - the thesis shows the
test-taker’s position on the topic;
1 — the thesis is not well-
formed, but there are sentences/K
words that show the test-taker’s

position on the topic;

0 — there is no thesis, or it

shows that the test-taker has no
position on the topic, or the thesig

does not correspond to the topic.

Arguments

2 - the test-taker has twp

appropriate and convincing

arguments which connect thesig

statement with examples;

1 — the test-taker has at

least one appropriate argument,

2 arguments repeat each other,
one of the arguments is not

connected with the thesis;
0 — the test-taker has ng
arguments or neither of them is

appropriate.

Example from the
literature or art

2 — the arguments are
reinforced with at least one well-
developed clear example. The
problem and character described
the literature are explained. The
titte and the author of the literary
work are stated. The example
logically fits into the

or

pr

in

argumentation.
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1 - the reasoning of giving
an example is not clear, or the
example is not clearly described
through the literary character, of
there are factual mistakes in the

example;
0 — there is no example, or
it is inappropriate

Example from history or
personal experience

2- the test-taker has at
least one appropriate example frgm
history, social-political life or

his/her own experience. The
example logically fits into the
argumentation.
1-the reasoning of giving
an example is not clear, or the
example is not clearly described, pr
there are factual mistakes in the
example;
0 - there is no example, or
it is inappropriate

Logic, coherence

0-2

2 - the essay is focused,
well-developed, coherent, and
logical. The thesis is being
consistently proved. There is a
logical order of presenting ideas
The language is stylistically and
topically appropriate. Ideas are
developed coherently. Appropriat
linkers are used.
1-the test-taker digresses
from the topic. There are some
distortions of logic and coherence;;
0 — no logic or coherence|

[¢)

Conclusion

2 — the test-taker makes|a
conclusion of his argumentation
The conclusion corresponds to the
topic, meets thesis statement,
arguments and examples provided;
1-the conclusion only
partly meet thesis, or it is not
connected with arguments and
examples;
0-no conclusion, it does
not meet thesis, or is not connected
with arguments and examples.

2

Language assessment rubric

Criteria

The number of mistakes

Points

Spelling and punctuation

0 — 1 (minor)

6
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8-12 2
13-15 1
16 and/or more 0
Vocabulary, grammar 0 6
and stylistics 1-2 5
3-4 4
5-6 3
7-8 2
9-10 1

11 and/or more




