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ABSTRACT

Although there is emerging literature exploring gsychological mechanisms associated
with critical consciousness (e.g., Watts et al1)0we know very little about individuals’ actual
activism behaviors. In this study, | built on theory of planned behavior (TPB) and
sociopolitical development theory (SPD) to testa@lsl of critical consciousness among a
community sample of 179 Asian American and Whiteefican adults. Participants completed
an online survey about their social justice at&ésidoerceived behavioral control, social norms,
and social justice intention. They were also inVite sign two online petitions with social justice
themes. Path analyses indicated that criticaéecgfin of social inequality, subjective norms, and
perceived behavioral control were uniquely and tpady related to people’s intention to act for
social justice causes. Intention to act, in twas positively related to the observed social
justice behavior while controlling for past behavieindings suggested that the theory of
planned behavior’'s conceptualization was bettepsripd in the White American adult sample,
whereas the sociopolitical development theory'scepitualization was a better fit for the Asian

American sample. Limitations of the study and iicgdions for future research were discussed.
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CHAPTER 1: INTRODUCTION

The current polarized political climate and inceshbate crimes influence the physical
and mental health of many Americans (Duncan & Hdtrehler, 2014; Galea, Tracy, Hoggatt,
DiMaggio, & Karpati, 2011; Samson, 2015). For epdananti-Muslim assaults in 2016 reached
the highest level since 2001, the 9/11 era, acogrii the Pew Research Center and FBI (Kishi,
2016, November 21). Furthermore, a previous puigalth study found that perceived abuse
directed at Arab Americans after the 9/11 attackseviinked to higher levels of self-reported
psychological distress and lower levels of hap@r{@adela & Heisler, 2010). Scholars have
proposed that in a time of crisis and pain, develpgritical consciousness — or the personal
awareness of systemic inequality and desire todaken (Freire, 1970; Watts, Diemer, &
Voight, 2011) — can help heal and empower people @tperience oppression (Ginwright,
2011). This type of civic and social engagemeiaiss related to positive long-term mental and
behavioral health among racial minority youth (Ch@n, & Reynolds, 2014). Understanding
ways to foster critical consciousness and socstlga behaviors is important at this time for two
important reasons: (1) critical consciousness campte systematic level changes against
injustices and oppression (Freire, 1970; MartinéB#&ron, & Corne, 1994; Watts, Williams, &
Jagers, 2003) and (2) it fosters healing and hopearginalized populations (Ginwright, 2011;
Watts, Griffith, & Abdul-Adil, 1999).

The conceptualization of critical consciousnessitsa®ots in educational philosophy.
Critical consciousness, or “conscientizacao”, isran coined by Paolo Freire in 1970 through
his work in educating Brazilian farmers. He ddsed it as a process where oppressed and
marginalized individuals achieve critical underslizwg of systemic inequality shaping their

social conditions, and in turn acting to changérttiecumstances to liberate themselves from



oppression (Freire, 1970; Watts et al., 2011).hddigh this concept has been applied in many
fields within education, philosophy, and psycholgtipe current project focuses on critical
consciousness in the context of sociopolitical ttgument. Critical consciousness from this
framework consists of two main components: critredllection and critical action (Diemer,

Rapa, Park, & Perry, 2014, Prilleltensky, 2012Jiti€al reflection refers to a critical analysis of
sociopolitical and systematic inequality, such@sa, economic, and political conditions that
limit access to opportunity and perpetuate injes(@iemer & Li, 2011; Watts & Flanagan,
2007). Critical action refers to participationimlividual or collective action to change aspects
of society, such as institutional policies and pcas, which are perceived to be unjust (Watts et
al., 2011; Watts & Flanagan, 2007).

In addition, some scholars argued that criticabactould be conceptualized in two
subcomponents: (a) sociopolitical control, perceiself-efficacy to effect social and political
change, and (b) social action, participation inaaaction and protest behavior (Diemer & Li,
2011). Others further conceptualized that peraksadf-efficacy (sociopolitical control or
perceived behavioral control) could be a part dgfoal consciousness (Watts et al., 2011),
suggesting it moderates the relationship betweidinatrreflection and action (Watts &
Flanagan, 2007). Recently, scholars combined petbeived self-efficacy and internal
motivation to identify a third component of critic@nsciousness — critical motivation or youths’
perceived capacity and motivation to produce sadiahge (Diemer, McWhirter, Ozer, & Rapa,
2015). However, researchers also suggest thatatnhotivation may be an appropriate
indicator for younger people as opposed to adgiten the many age-based constraints young
people face in efforts to engage civic participatipiemer et al., 2015). Since this study uses an

adult sample, it extends previous research inngstie moderation effect of perceived self-



efficacy in the relationship between critical retien and action but it does not include critical
motivation as a third component of critical conssioess.

The concept of critical consciousness is also sbesi with social justice attitudes and
behaviors. In psychology, social justice valuesraquired for activities such as advocacy,
analyzing public policy, community organizing, goalitical activism (Torres-Harding, Siers, &
Olson, 2012). Moreover, these activities are eXxampf social justice work through challenging
the status quo and creating societal transformatmamges. Therefore, commitment to social
justice values and behaviors delineate one’s psosedeveloping critical consciousness.

The relationship between critical reflection antl@clacks empirical support and
warrants more research (Watts et al., 2011). Relsess noted critical action can presuppose
one’s critical analysis or influencing each othreribidirectional relationship (Freire, 1970;
Martin-Baroé et al., 1994; Watts et al., 2011). Thestion still remains: Is critical understanding
of systematic inequality a sufficient condition &wmcial action? In other words, do individuals
with high critical reflection likely engage in satjustice related behaviors? And, what
psychological mechanisms can influence the relatignbetween critical reflection and critical
action? This project extends previous researcexipjoring the relationship between critical
reflection and action by testing two models: sooldgal development theory (SPD) and theory
of planned behavior (TPB). SPD provides a helfifabretical framework for understanding
factors that potentially influence individuals’ tical consciousness and positive sociopolitical
engagement. TPB provides a theory that detaitssaible psychological path of how an
individual with understanding of systematic inedggyadecides to take action as critical
consciousness is composed of both the criticabsacialysis and the action taken to change

systematic injustices. Thus, TPB provides a themakframework for observing how



individuals’ beliefs are related to actual behasiof PB has been widely used in research on
mental and physical health-related behaviors. fdsesarch study extends the previous literature
and provides important information about possilathp to foster critical thinking, social
analysis, and political engagement.
CRITICAL CONSCIOUSNESS IN ASIAN AMERICANS AND WHITE AMERICANS
Research on critical consciousness has generallyséal on Black and Latinx
populations in the Untied States. There is a Hezfrstudies focusing specifically on Asian
American’s critical consciousness. The limiteceagsh in this area shows mixed findings in
understanding Asian American’s civic engagementaflake & Tang, 2016). The “model
minority” stereotype often leads many people tape Asian Americans as unengaged in civic
and social activism; however, civic engagement agrsian Americans, like all Americans,
varies based on developmental context, backgrondadlamographics (Wray-lake & Tang,
2016). For example, Kwon's (2008) ethnographidgtexamined the process of critical
consciousness among 100 Asian and Pacific Islaaxtasists in California. He found that their
process of critical consciousness began with aaliainalysis of their lived experiences with
inequalities, and then their collective action aetitical activism followed (Kwon, 2008).
Although critical consciousness was originally cepitialized for people who are
oppressed, this construct can also be appliedoigpgrwith privileges, such as White Americans
(Diemer et al., 2015). History provides examplesdividuals who reject their privilege and
become allies (Watts et al., 2003). In the US] aghts and social movements in 1980s or more
recent movements, such as Black Lives Matter orisige Equality, often involve support and
advocacy from members of the population with pegéds. Researches also support that the

awareness of white privilege and understandingstesnatic inequality can influence



individuals’ social action in their daily life, pi@ssional or clinical practices (Ancis &
Szymanski, 2001; Bott, 2013; Neville, SpaniermarD@&an, 2006). Lewis, Neville and
Spanierman (2012), for example, found that Whitelshts who acknowledged the structural
nature of racism and possessed greater awarengssole of race in shaping the experiences
of racial and ethnic minorities in the United Ssateere more likely to support policies to
promote greater access to college to students Hitstarically underrepresented backgrounds.
Specifically, white students who participated igraater number of campus diversity
experiences reported lower levels racial colorbiggb and more likely to support affirmative
action (Lewis et al., 2012). Although there iss&sh suggesting that White Americans can
develop critical consciousness and become allés)ihe of inquiry has remained minimal
(Diemer et al., 2015).

SOCIOPOLITICAL DEVELOPMENT (SPD)

In this paper, Watts and colleagues’ (1999, 2008ceptualization of SPD is used. SPD
was selected because it was developed based BrgiB¥0) concept of critical consciousness.
SPD is the process of how “individuals acquirekhewledge, analytical skills, emotional
faculties, and the capacity for action in politieald social systems necessary to interpret and
resist oppression” (Watts et al., 2003, p. 185atté/and Flanagan (2007) later extended this
operationalization by identifying potential modenatin the SPD process. They outlined four
components SPD: (1) Worldview and social analy&ssense of agency, (3) opportunity
structure, and (4) societal involvement behavioa(i#/et al., 2003). Worldview and social
analysis measure the individual’s critical refleatand awareness of social inequity while
societal involvement behavior captures both théviddal's commitment and critical action to

address social oppression and injustices. Serageoicy in the model is an overarching variable



referring to several theoretical constructs sucarapowerment, sociopolitical control and
efficacy (self, collective or political). In thfsamework, sense of agency and opportunity
structure are hypothesized to moderate the indalislicommitment and action. There is
emerging support for the model. For example, Waits Guessous (2006) found that critical
social analysis, sense of agency and cultural wied had direct effects on intention for
societal involvement, but they did not predict attoehaviors. Their finding also provided
support for the moderating role of agency in treoamtion between social analysis and societal
involvement behavior, such that at higher levelexgferience of agency, belief in an unjust
world was positively related to societal involvernbahavior. At lower levels of experience of
agency, the relationship was reversed; viewingmbed as unjust was negatively related to
behavior (Watts & Guessous, 2006).

THEORY OF PLANNED BEHAVIOR (TPB)

The theory of planned behavior (TPB) is designeeaain how individuals’ beliefs can
lead to actual behaviors (Ajzen, 1991). TPB stHiasone’s behavior is best predicted by one’s
intention to act while intention is determined hyee other variables: one’s attitudes towards the
behavior, subjective (injunctive) norms around lble@avior, and one’s perceived behavioral
control of the behavior (Ajzen, 1991). Intentierhield to be the motivational component that
spurs an individual to engage in or exert effortryoa particular behavior (McEachan, Conner,
Taylor, & Lawton, 2011). Attitudes toward the beiwa refers to the individuals’ (positive or
negative) evaluation based on their understanditigedbehavior in question (Ajzen, 1991).
Subjective (injunctive) norms are the perceivedaqaressure to perform or not to perform the
behavior based on the norms surrounding the indalid life (Ajzen, 1991). Perceived

behavioral control (PBC) represents the individuaBpacity and efficacy based on the



perceived ease or difficulty of performing the babg and it is assumed to reflect past
experience as well as anticipated impediments astholes (Ajzen, 1991). PBC is also based
on Bandura’s (1977) self-efficacy (Ajzen, 1991)the area of social justice, perceived
behavioral control captures one’s perceived capacitl efficacy to produce social change
(Torres-Harding et al., 2012). Thus, it can bewad as the sense of agency in the area of social
justice. Perceived behavioral control also is tizeal to directly predict behavior in TPB model.

TPB has been successfully applied to a range dfhedated behaviors with diverse
populations and has been showed to have mediuange &ffect sizes in more than nine meta-
analyses (see Ajzen, 2011). For example, McEaehah (2011) conducted the most recent
meta-analysis with 237 studies and found the irdanbehavior correlation to have a moderate
effect size, .43 and the perceived control-behasoorelation has a lower effect size, .31 in
prospective studies on health related behaviordy as physical activity, dieting, safer sex and
abstinence from drugs. McEachan et al. (2011)falgod that the correlations of attitudes,
subjective norms and perceptions of control witkertions ranged from .40 to .57.
PRESENT STUDY

The purpose of the study was to test a model ttaliconsciousness based on the
integration of two theories: SPD and TPB. SPDest#tat individuals’ critical reflection (CR)
would have a direct relation to their observed algcistice behavior (OSJB) while perceived

behavioral control (PBC) would moderate this relaship (see Figure 1).
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Adapting TPB, three variables are of particulaeiasts: critical reflection, subjective norms,

and perceived behavioral control, and their assioaiavith individuals’ intention and observed

social justice behavior (see Figure 2).
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The integrated model of critical consciousnesstest this study is outlined in Figure 3; the

model incorporates both SPD and TPB frameworks.
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Figure 3. The Integrated Model of Critical Consciousness

Consistent with the literature on SPD and TPB deatve as the foundation for the integrated

model of critical consciousness, | hypothesizeddiewing:

1. Individuals with higher levels of critical refleotn of social justice, perceived
behavioral control (PBC — perceived self-efficagysocial activism), and
favorable subjective norms (SN) would be relatesttonger intentions to act
toward social justice causes (l1A).

2. Based on the logic of TPB, PBC AND IA would havpasitive association with
observed social justice behaviors (OSJB) while mdlimg for past behavior
(PB). That means individuals with a greater lefgberceived behavioral control
(PBC) and a stronger intention to act for sociplstice (IA) would more likely

to engage observed social justice behaviors wbitgrolling for past behaviors.
In addition, on the basis of the theory of SPDypdthesized that:

3. Critical reflection of inequality (CR) would be ptigely related to observed

social justice behaviors (OSJB).



4. Perceived behavioral control (PBC) would moderagerelationship between
individuals’ critical reflection of inequality (CR3nd observed social justice

behaviors (OSJB).

Finally, | was interested in exploring how the gri#ed model differs across Asian American

and White American samples.
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CHAPTER 2: LITERATURE REVIEW

In this section, | first discuss the history ande@lepment of critical consciousness and
present its influences in the area of sociopolitigevelopment. | also discuss its antecedents and
consequences as well as explore critical conscemssamong Asian Americans and White
Americans sample, which is the focus of this curstady. Next, | provide a review of two
major theoretical frameworks related to criticahsoiousness: sociopolitical development theory
(SPD) (Watts et al., 2003) and theory of planndublber (TPB) (Ajzen, 1991). Subsequently, |
offer a critical review of the empirical researahtbese two theories and outline the research
direction needed to further the understanding eftocess of critical consciousness across
different race, particularly for Asian Americangdawhite Americans.
CONCEPTUALIZATION OF CRITICAL CONSCIOUSNESS

The Brazilian philosopher, educator and activiabIB Freire (1970), originally coined
the term “conscientizacao” or critical consciouseBased on his work to increase literacy
among Brazil's poor and disadvantaged, Freire destrcritical consciousness as a process
where people who experience oppression achieveatnitnderstanding of structural and
systemic inequality shaping their social conditioitss through this understanding people act to
change their circumstances in an aim to liberagengelves from oppression (Freire, 1970; Watts
et al., 2011). The process of critical consciousres been viewed as an educational tool and
one “antidote” to overcoming systematic and strradtinequality (Watts et al., 1999).
Subsequently, Freire’s philosophy and liberatioychslogy (Martin-Baré et al., 1994) have
became a foundation for understanding how oppresgedlations acquire their awareness of
inequity and create change through social justit@m and political involvement (Diemer & Li,

2011; Ginwright & James, 2002; Watts et al., 1999).
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The conceptualization of critical consciousnesspecific writings of Watts and his
colleagues (Watts et al., 2011; Watts et al., 199@) Prilleltensky (2012) ground the current
study because of its focus in sociopolitical depaient and social justice behaviors. Based on
Freire’s (1970) work, scholars have conceptual@#ctal consciousness as consisting of two
main components: critical reflection and criticatian (Diemer et al., 2014; Prilleltensky, 2012).
Critical reflection refers to a critical analysissmciopolitical and systematic inequality, such as
social, economic, and political conditions thatitiaccess to opportunity and perpetuate injustice
(Diemer & Li, 2011; Watts & Flanagan, 2007). Gr#i action refers to participation in
individual or collective action to change aspedtsariety, such as institutional policies and
practices, which are perceived to be unjust (W&tted., 2011; Watts & Flanagan, 2007).
Moreover, critical action is transformative in naw@and not merely ameliorative (Prilleltensky,
2012). Some scholars argued that critical actmrsists of two subcomponents: (a)
sociopolitical control or perceived self-efficacyeffect social and political change, and (b)
social action or participation in social action grdtest behavior (Diemer & Li, 2011). Others
further conceptualized that perceived self-efficésnciopolitical control or perceived behavioral
control) moderates the relationship between ctitiefeection and action (Watts & Flanagan,
2007). Recently, scholars combined both percepedfdefficacy and internal motivation to
define the third component in critical consciousnas “critical motivation”, or individuals’
perceived capacity and motivation to produce saiahge (Diemer et al., 2015). However,
researchers also warned that this construct miglat tmore developmentally appropriate
indicator for young people in their process of deping critical consciousness, given the many

age-based constraints young people face to adtualparticipation or social activism (Diemer
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et al., 2015). Since this study used an adult ganhgdid not include critical motivation as a
third component for the conceptualization of caticonsciousness.

The relationship between critical reflection aniical action remains obscure and
warrants more research. Critical action can prness@ one’s critical analysis of social
conditions or reciprocate each other (Freire, 19¥éxtin-Baré et al., 1994; Watts et al., 2011).
Some scholars even suggest that this process & eoorplex and more like a transactional
relationship with social context and life experiescreating cumulative and dynamic effects
(Carmen et al., 2015). As a result, many resesasdineve studied and hypothesized multiple
factors, such as self-efficacy, in their modeld thay influence the process of critical
consciousness (Carmen et al., 2015; Ginwright & @anota, 2002; Watts et al., 2003).

The concept of critical consciousness has beenestihd applied in various fields in
psychology and education, albeit under differemb@s In the area of positive youth
development, Watts et al. (1999) proposed the potitccal development theory (SPD),
consisting of five stages describing individualavigation from understanding systematic
inequity to performing social justice actions. ¥gand his colleagues (2003) modified the
model to better capture SPD as a more fluid procégatts and Flanagan (2007) provided an
empirical framework to guide researchers on hovutther study sociopolitical development,
especially among adolescents. They described loahg’ process of sociopolitical
development in five stages could be studied thrabgbke constructs: worldview and social
analysis, sense of agency, opportunity structure,sacietal involvement. SPD model is
described in more details below as it serves abtiee theoretical foundations for this research

project.
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Critical consciousness is also consistent withadqustice attitudes and behaviors.
Social justice has been defined in many ways irfighé of psychology (see: Constantine, Hage,
Kindaichi, & Bryant, 2007; Fouad, Gerstein, & Topky 2006; Prilleltensky, 2001; Toporek &
Williams, 2006). In general, it “is a value or ie¢] encompassing the idea that people should
have equitable access to resources and protedtlmmaman rights” as well as encompassing “the
idea that structural and social inequalities shda@aninimized, and that society should work
toward empowerment with people from disadvantagedisempowered groups” (Torres-
Harding et al., 2012, p. 78). In other words, abgistice focuses on the topic of power and how
it plays a role in systematic social inequity. pgychology, social justice values are required for
activities such as advocacy, analyzing public golcommunity organizing, and political
activism (Torres-Harding et al., 2012). Moreoubgese activities are examples of social justice
work through challenging the status-quo systemehéirces injustices and creating societal
transformative changes. Therefore, the definiibsocial justice delineates the process of
developing one’s critical consciousness.
CORRELATES OF CRITICAL CONSCIOUSNESS

Critical consciousness and engagement in sodi@isa can promote positive long-
term effects on mental health (Ginwright, 2011; Aiexman, Ramirez-Valles, & Maton, 1999),
overall well-being (Chan et al., 2014, PrilleltepsR012), academic adjustment (Cammarota,
2004, 2007; O’Connor, 1997; Sanders, 1997; Yod302F and career outcomes (Diemer, 2009;
Diemer & Blustein, 2006; Diemer et al., 2010). EEaample, Chan, Ou, and Reynolds (2014)
tracked the level of social and civic engagemer@gf adolescents and young adults over 6-8

years. Their findings suggested that civic engaagernm adolescence is related to greater life
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satisfaction, civic participation, and educatioatidinment, and also lower rates of arrest in
adulthood.

Furthermore, promoting critical consciousnessse atlated to transformative change in
professional practice such as social workers wagrkiith LGB clients through LGB promising
practices (Bott, 2013), or successful social meatlon effort in public health areas such as the
prevention of intimate partner violence and HIVeiction in South Africa (Hatcher et al., 2010).
For example, Bott (2013) studied 220 social workkrsugh a cross-sectional survey and found
that those who have greater critical consciousalsssengage in more LGB promising practices
and social justice activities in their personal anofessional lives.

CRITICAL CONSCIOUSNESS AMONG ASIAN AMERICANS

There are only a few studies focusing specificallyAsian American’s critical
consciousness. This may be because research shgeds fimdings in understanding Asian
American’s civic engagement (Wray-lake & Tang, 2018sian American’s “model minority”
stereotype often leads many people to view thisifadion as civically unengaged; however in
reality, the civic engagement of Asian Americansdmplex and dependent on developmental
context, background and demographics (Wray-lakeafgl 2016). For example, Wray-lake and
Tang (2016) explored the civic engagement expee®if 3,556 Asian American undergraduate
students. They found ethnic, cultural and religibackground, family immigration history, and
discrimination faced in the US, each contributeditic engagement student activities. Wray-
lake and Tang also provided empirical support ierinfluence of social norms in Asian
Americans participation in civic engagement adegt Kwon's (2008) ethnographic study
examined the process of critical consciousness gri6@ Asian and Pacific Islander young

activists in California. He found that youth fidstveloped a critical analysis of their lived
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experiences with inequalities, and then their coiNe action and political activism followed
(Kwon, 2008). In his study, young individuals’tazal action also involved oppositional
consciousness, challenging the status-quo throiffgimeht forms of resistance (Kwon, 2008).
Collectively, these studies yield some empiricgdsart for the importance of subjective norms
on the civic behaviors of diverse Asian Americans.
CRITICAL CONSCIOUSNESS AMONG WHITE AMERICANS

Although the literature on critical consciousneas focused on the experiences of
marginalized populations, researchers have extetideconcept to groups with privileges (e.g.,
white skin, male sex, elite social class). Historgvides examples of individuals who minimize
their privilege and become allies to those whoogeressed (Diemer et al., 2015; Watts et al.,
2003). Moreover, White Americans also can havetiplalintersectional identities that subject
them to varying degrees of oppression (e.g., sexughtation, class, gender) (Watts et al.,
2003). There are some empirical findings sugggdtihite Americans can become allies when
they begin to obtain an understanding and awaresfegstematic inequality. For example,
Lewis et al. (2012) found that White students wbkn@wledged the structural nature of racism
and possessed greater awareness of the role ahrabaping the experiences of racial and
ethnic minorities in the United States were mdkelli to support policies to promote greater
access to college to students from historicallyeurepresented backgrounds. Specifically,
White students who patrticipated in a greater nurobeampus diversity experiences reported
lower levels racial colorblindness and were mdtelli to support affirmative action.
Additionally, Bott's (2013) study with a samplemgjority White, heterosexual social workers
showed that those who have greater critical consciess also engage in more LGB promising

practices and social justice activity in their peral and professional lives.
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SOCIOPOLITICAL DEVELOPMENT (SPD)

For the purpose of the this study, SPD followsdbeceptualization of Watts et al.
(1999). They proposed a five stage model of sadtmal development. Their model expanded
on the empowerment literature and social activismommunity psychology, as well as
liberation and developmental psychology. SPD ésptfocess of how “individuals acquire the
knowledge, analytical skills, emotional facultiasd the capacity for action in political and
social systems necessary to interpret and resgeegpion” (Watts et al., 2003, p. 185).
Importantly, critical consciousness is considerguleaiequisite for the further development in
SPD (Watts et al., 2003). Over the years, Wattshas colleagues modified the their theory
based on empirical findings and suggestions. Bv2Watts and Flanagan introduced empirical
guidelines for how researchers can study indivislyaiocess of sociopolitical development by
examining at different psychological variables timaty moderate the association between
awareness of inequality and social action.

Watts et al.’s (1999) original SPD model consisiéthe following 5 stages: (1)

Acritical, (2) Adaptive, (3) Precritical, (4) Crtial, and (5) Liberation. In these stages, the
individual moves from having the lack of awarenefssystemic social inequity (a belief in a
“just world”) to gaining more awareness of socrgustice, and then through the feelings of
empowerment, discontent, indignation, and empdthymotivate the individual to gain a sense
of agency and proceed to act for changes (Watk,&2003). According to SPD, at the first
stage, Acritical, individuals do not have the usti@nding of societal structural inequality, thus
they see that the existing order merely reflect$ déferences in the capabilities of group
members (for example, black people do not work lemaligh to achiever higher academic

outcomes). In the second stage, the individualg lmegin to acknowledge the systematic social
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asymmetry but also believe this system cannot begdd, and as a result, they learn to adapt
even when having maladaptive coping mechanismsenifidividuals understand the system of
inequality and begin to question their processdaipgation in an unjust society, they move to the
third stage of SPD development, Precritical. A tburth stage, Critical, individuals gain a
desire to learn more about structural injusticepression, and liberation, and for some, they
may decide that taking action is needed. Findlbpa fifth stage, Liberation, people stop their
adaptive process and also act upon their criticalysis and commit to social justice behaviors.
Watts and colleagues advanced the initial SPD miad@lo important ways. First,
Watts, Williams, and Jager (2003) refined the madeh more fluid and transactional process
while taking into consideration of historical, autal and ecological factors. They wrote: “One
way to view SPD is as a cumulative effect of maapsactions over time that increase
sociopolitical understanding (insight and ideologgil the capacity for effective action
(liberation behavior)” (Watts et al., 2003, p. 192he revised model incorporates the ways in
which individuals can move back and forth betwdenfive stages, depending on their
understanding of different systems of inequalitg(eacism, sexism, classism, and etc.). Next,
Watts and Flanagan (2007) outlined a frameworlefopirical research in youth activism and
identified potential moderators in the five-staged®l of SPD. They indicated in order to study
how individual moves through different stages oDSResearchers could study four main
variables: (1) Worldview and social analysis, @yse of agency, (3) opportunity structure, and
(4) societal involvement behavior (SIB) (Watts ket 2003). Worldview and social analysis
measures the individual’s critical reflection awdaaeness of social inequity while societal
involvement behavior (SIB) captures both the indlil’'s commitment and critical action to

address social oppression and injustices. Serageoicy in the model is an overarching variable
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referring to several theoretical constructs sucarapowerment, sociopolitical control and
efficacy (self, collective or political).

In the SPD model, sense of agency is hypothes@etbterate individuals’ commitment
and action. This construct is based on the cormfege|f-efficacy from Bandura’s (1977) social
cognitive learning theory and the notion of socigmal control by Zimmerman and Zahinser
(1991). Watts, Diemer, and Voight (2011) lateimedl sense of agency to encompass political
efficacy—the perceived capacity to effect social palitical change by individual and/or
collective activism. Opportunity structure is amatvariable that influences SPD process by
taking into account the resources available to slzqa permit action based on one’s critical
analysis. For example, young people from low-inepdisadvantaged backgrounds may have a
harder time finding resources, opportunities argpstt for their social and political activism.
Both sense of agency and opportunity structureéhare theorized as potential moderators for
specified process.

Although Watts and colleagues’ (2003) framework degeloped to explain critical
consciousness among youth, empirical findings fteir qualitative research with 16-35 year
old African American activists indicates the mosetelevant for adults as well. These findings
suggest that the process of SPD is more accumelatoliective and transgenerational across
different age and group of adolescents (Carmeh,&C45). In this process, social identities
and contexts can intersect and complicate how paamderstand, contest, reimagine, and

transform oppressive circumstances (Carmen e2@l5).
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Figure 4. Adapted from Watts and Flanagan (2007) SPD potential mod¢

Empirical findings for SPD

A number of scholars have used the SPD framewoidniBr & Li, 2011; Diemer et al.,
2014; Hope & Jagers, 2014; Kirshner & Ginwright120Thomas et al., 2014). For example,
Watts and Guessous (2006) explored the relatioristipeen social analysis and societal
involvement behavior. They surveyed 131 youtmlvin Atlanta and used hierarchical linear
regressions to examine the main effects of SPD mddeeir findings showed that social
analysis, sense of agency and cultural worldview/lagger size effects on commitment to
societal involvement but failed to predict behasioil hey also found that the experience of
agency moderated the relationship between socadysis and SIB, such that higher experience
of agency was related to stronger association legt\wgecial analysis and SIB. Similarly, Hope
and Jager (2014) found that critical analysis @igaolitical systems and government
institutions were positively associated with cieltggagement among Black youth. They also
showed that political efficacy was positively reldto civic engagement. In sum, these studies
provided empirical support for critical social aysb and political efficacy and their associations

to social activism and engagement.
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On the other hand, although scholars theorizedapyadrtunity structure potentially
serves as a moderator in SPD model (Ginwright & @anota, 2002; Ginwright & James, 2002;
Watts & Flanagan, 2007), currently there is ligthapirical support for this assumption.
Consequently, the current study aims to apply SPdahto explore the process of critical
consciousness in the area of sociopolitical devekt and social justice.

SOCIAL JUSTICE AND THEORY OF PLANNED BEHAVIOR (TPB)

Social justice is a concept that encompasses therstanding of systematic inequality
and action to address or minimize structural sanjaktices. Social justice behaviors create
positive societal changes by challenging the stqissystem that enforces injustices. Thus,
working in social justice delineates the procesdenfeloping one’s critical consciousness.
Learning how an individual moves from social justi@lues/attitudes to action can be
understood through Ajzen (1991)’s theory of planheHavior (TPB) (Torres-Harding et al.,
2012).

The theory of planned behavior (TPB) is a moddl éxplains the link between attitudes
and behaviors. TPB is useful to guide the resefarchnderstanding critical consciousness
because critical consciousness is conceptualizédtasunderstanding inequality and taking
action to change systematic injustices. TPB praaléheoretical framework for observing how
individuals’ beliefs are related to actual behasioFigure 2 shows the relationships among the

hypothesized variables in TPB.
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Figure 5. Adapted from theory of planned behavior by Ajzen (1991)
TPB explains that one’s behavior is best predibyedne’s intention to act while intention is
determined by three other variables: one’s attsudevards the behavior, subjective (injunctive)
norms around the behavior, and one’s perceivedviaiah control of the behavior (Ajzen,
1991). Intention is held to be the motivationainpmnent that spurs an individual to engage in
or exert effort to try a particular behavior (Mchaa et al., 2011). Attitudes toward the
behavior refers to the individuals’ (positive oigaéive) evaluation based on their understanding
of the behavior in question (Ajzen, 1991). Subyex{injunctive) norms are the perceived social
pressure to perform or not to perform the behavased on the norms surrounding the
individual’s life (Ajzen, 1991). Perceived behawdbcontrol represents the individual’'s capacity
and efficacy based on the perceived ease or difficd performing the behavior, and it is
assumed to reflect past experience as well asigatiécl impediments and obstacles (Ajzen,

1991). Specified construct is also based on Baisl(t977) self-efficacy. In the area of social
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justice, perceived behavioral control captures ®petrceived capacity and efficacy to produce
social change. Thus, it can be viewed as the s&Eregency in the area of social justice.
Perceived behavioral control also is theorizeditectly predict behavior in TPB model.

TPB has several critical assumptions. First, the@hemphasizes the behavior’s
intention can only predict actual behavior whenliebavior is under volitional control (i.e. the
person has free will to perform or not perform biehavior) (Ajzen, 1991). Ajzen (1991)
specifically indicated that this condition couldib8uenced by social and environmental factors
such as opportunity structure and resources avaitalihe individual. This assumption is
similar to Watts and Flanagan’s (2007) argumenbfiportunity structure as a potential
moderator. Therefore, it is important to keep #ag assumption in mind when applying TPB to
the context of sociopolitical and social justicéi@t.

The second major TPB assumption is based on theepoof the correspondence
(compatibility) between attitudinal and behaviagatities (Ajzen & Fishbein, 1977). It explains
that all measures of behavior and TPB explanatariables should have the same context, time,
population and action (actual behavior), in oraegain the strongest relationships (effect size)
between model components (Ajzen, 1991). For exanmesting students’ attendance in a
psychology class, researcher needs to captureutierds’ attitude of this particularly
psychology class with specific context (same prsfeand same classroom for example) and
time frame (the time of the class).

Empirical findings for TPB

TPB has been successfully applied to a range dfhedated behaviors with diverse

populations and evaluated in more than nine mesdyys@es (see Ajzen, 2011). Attitudes,

subjective norms and perceived behavioral coneakgally produced mean multiple
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correlations with intentions that ranged from .6966 (Ajzen, 2011). Sheeran’s (2002) review
reported a mean correlation of .53 between intardind behavior. Armitage and Conner (2001)
conducted a meta-analysis with 161 articles coathit85 independent empirical tests of the
TPB, and they found the mean correlation to beébgtveen perceived behavioral control and
intention.

McEachan et al. (2011) conducted the most recetd-arealysis with 237 studies; they
found the intention—behavior correlation to be .#&wever, for the perceived control-behavior
correlation (.31) was lower in the prospective gsagredicting health related behaviors, such as
physical activity, dieting, safer sex and abstimefiom drugs. McEachan et al. (2011) also
found that the correlations of attitudes, subjexttorms and perceptions of control with
intentions ranged from .40 to .57, producing a ipldtcorrelation of .67. Additionally,
McEachan et al. (2001) shed light on identifyinggmtial moderators that affect TPB model for
prospective studies (study that assesses the loels\gome time after administering the TPB
survey). They found behavior type and methodoklgiesign, such as age of sample, length of
follow-up and type of behavioral measure, moder#tedoehavior prediction in TPB model
(McEachan et al., 2011). In particularly, behasiassessed in the shorter term (generally less
than 5 weeks), and those assessed with self-refoorgpared with objective measures) were
also better predicted (McEachan et al., 2011)h&lgh TPB has been successfully applied to a
variety of health related behaviors, it has notbesed in the area of sociopolitical development
and social justice action (Torres-Harding et @12). Therefore, my study aims to apply TPB
to explore the process of critical consciousnegkerarea of sociopolitical development and

social justice among white and Asian American adult

24



RATIONALE AND PURPOSE

Although researchers have applied SPD in their eptualization of critical
consciousness and sociopolitical development,glaionship between critical reflection and
action and potential moderators (sense of agenltygabefficacy and opportunity structure)
remains uncertain and warrants more research (\Wha#tis, 2011). For example, Hope and Jager
(2014) found that critical analysis of sociopokticystems and government institutions was
positively associated with civic engagement amdagkyouth, and political efficacy had a
direct positive correlation to civic engagemenbwséver, they did not test political efficacy as a
moderator for the relationship between criticaliglbanalysis and civic engagement (critical
action). Their study used cross-sectional dath nit control for past behavior in civic
engagement. Watts and Guessous (2006) testedPtern®del with sense of agency as a
moderator. Their research findings showed thabkaoalysis, sense of agency and cultural
worldview had larger effect on commitment to sagi@tvolvement but did not predict behaviors
(Watts & Guessous, 2006).

Watts and Flanagan (2003) suggested SPD couldelstudied for populations with
privileges (e.g., White skin, male sex, elite sbclass), and because this group also can have
different social identities that subject them toyuag degrees of oppression. Additionally,
Diemer and colleagues (2015) argued that peoplieo‘@xperience relative privilege in some
areas of their lives, may also critically reflegiom inequality, develop the agency to produce
change, and participate in critical action to ceemtmore just world” (p. 811). This line of
inquiry has remained minimal in the body of litena (Diemer et al., 2015), and hence it is

examined in this current study to fill the literegigap.
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In addition, TPB has been extensively supportgar@aicting human social behavior ,
but there is little empirical study using TPB tadenstand social justice action (Torres-Harding
et al., 2012). However, researchers indicateTR& can serve as a particularly relevant
framework to explain how critical reflection mayesxually predict critical action in the context
of social justice-related behaviors (Torres-Harde@l., 2012). Therefore, the purpose of the
current study was to the integrated model of @itamnsciousness among Asian American and

White American adults.
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CHAPTER 3: RESEARCH METHOD
PARTICIPANTS

Participants came from Wave 6 of the lllinois Ldndinal Diversity Project. ILDP
examines students’ diversity attitudes during fgeatrs of college and 12 years after entering
college. A group of 183 (115 White American andf&8an American/Biracial) participants,
who completed at least 90% of the survey, werectadefor this project and the response rate for
each group was 19% and 20% respectively. Fousaasee removed for duplicate ID number
and identical demographic information.

Among the final sample of 179 participants (113 WkHimerican and 67 Asian
American), approximately 54% were women=96), and 46% were men € 83). The mean
age of participants was 30.06 yeeB®E 0.42). Participants completed at least a faary
college degree.

MEASURES

Demographic information. Participants provided demographic informatiorareighg
their age, gender, racial and ethnic identity.

Social Justice Scale (SJS)The Social Justice Scale (SJS) (Torres-Hardirad. €2012)
consists of four subscales: Social Justice Attiuerceived Behavioral Control, Subjective
Norms, and Behavioral Intentions. SJS was choseause the scale was designed specifically
to capture social justice attitudes and intentromfthe theory of planned behavior (TPB). TPB
is also one of the theoretical frameworks usedform the integrated model tested in this study,
thus SJS is a good fit as it follows the framewankl the assumptions of TPB. All observed
constructs that are measured by SJS directly maptbe models being tested. SJS was used to
measure the four main constructs: (1) criticalertfbn of social inequity, (2) subjective norms

about social justice issues, (3) perceived behalv@mntrol of social justice action, and (4)
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intention to act for social justice causes. Pgndiots answered on a 1-7 point scale, with 1
(strongly disagregto 7 trongly agreg SJS is Social Justice Attitudes (SJA) subsicatell
items. SJA measures one’s critical analysis ofasarequity (e.g. “I believe that it is important
to make sure that all individuals and groups hagkamce to speak and be heard, especially
those from traditionally ignored or marginalizeagps”). For the purposes of our study, the
SJS scale assesses critical reflection as desanlibd sociopolitical development model of
critical consciousness.

Perceived Behavioral Control (PBC) subscale hasrbs and measures individuals’
perceived capacity and efficacy in creating soci@nge through their actions (e.g. “if | choose
to do so, | am capable of influencing others tanpote fairness and equality”). It is important to
notice that PBC subscale particularly focused ensticial justice related goals rather than
simply general self-efficacy (Torres-Harding et 2012).

Subjective Norms (SN) subscale has 4 items asgpasiather people in the respondents’
social context supported or discouraged engagemeatcial justice related activities (Torres-
Harding et al., 2012) (e.g. “other people aroundameengaged in activities that address
injustices”). Lastly, Behavioral Intentions (Blpmsists of 4 items (e.g. “in the future, | will do
my best to ensure that all individuals and grompsy community have a chance to speak and
be heard”).

In general, higher scores in any SJS subscalesaitedihat individuals have better
understanding of social justice issues, higher cigpand efficacy in social justice related
activities, more support and positive encouragenretiteir inmediate environment toward

social justice related activities, and strongeemtibn to act for social justice causes.
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SJS was tested using two sets of samples consdadftumgdergraduate and graduate
students with high percentage of female and predantiy European Americans. The reliability
estimates and factor structure of the scale watedan the first sample (Torres-Harding et al.,
2012). SJS was then revised and tested usingptiferoatory factor analysis on both samples.
The results showed a very good fit of the data,inddpendent samplésests, one-way
ANOVA and Bonferroni post-hoc tests also showedlifil@rences across various demographic
categories (Torres-Harding et al., 2012). Thers aree exception; individuals who identified as
having a disability, reported higher levels of mttens to engage in social justice activities than
individuals who did not have a disability (Torrestiding et al., 2012).

There is emerging psychometric support for the &d6ng young adult and adult
populations. For example, SJA subscale had Crérdbatpha ranging from .87 (Branson, 2015)
to .95 (Torres-Harding et al., 2012). PBC had Gemtn’s alpha ranging from .66 (Kozlowski,
Ferrari, & Odahl, 2014) to 0.84 (Torres-Hardingakt 2012). SN had Cronbach’s alpha ranging
from .81 (Kozlowski et al., 2014) to .82 (Torres+Hiag et al., 2012). Bl had Cronbach’s alpha
of .88 (Kozlowski et al., 2014; Torres-Harding &f 2012). For the current study, the
Cronbach’s alphas were .93 for Social Justice #d#as, .86 for Perceived Behavioral Control,
.87 for Subjective Norms, and .92 for Intention stdie.

Past behavior.A one-item question was created for this studgawatrol for the effect of
past behavior: “In the past year, have you sigmedrdine petition about a social justice related
topic? (for example, Black Lives Matter movemern&RT rights, sexual assault on college
campus, and etc.)”. Respondents had five chote¢ieg whether they signed zero, one, two,

three, four or more petitions.
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Observed social justice behaviorObserved social justice behavior (OSJB) was
measured by participants’ decision to sign onevordnline petitions at the end of the online
survey. Directions were provided to explain tlnase two petitions were chosen from
Change.org with established causes and they didewassarily reflect the researchers' opinions.
The first petition called for criminal justice refo to shrink the incarceration industry in
America and lower incarceration rate particulady young people of color (Jones, 2016). The
second petition gathered support to fight for enbrgminimum wage (The Fairness Project,
2016). Each petition was coded with O or 1 for thkeethe participant chose to sign or not.
Thus, the final measure had two levels (0, 1) twespond to what participant decided to sign.
PROCEDURE

lllinois Longitudinal Diversity Project (ILDP) follw-up study was conducted 12 years
after the participants entered college as first gaadents. Institutional Review Board approved
for the project to recently resume data collectidihe updated email addresses were obtained for
1363 racially diverse ILDP alumni from the univéysonline database. Several steps were taken
to protect respondent’s identity. The answers werdidential and participants’ name were not
listed on the survey. Each participant was ideadtif personal code number, which was
assigned to each survey. All respondents’ respgonsee sent directly to a password-protected
database, separate from their name and email aj@®essible only to the primary researchers.
The master list with the names, contact informatend corresponding code numbers was kept
in a secure location, separate from the data thecpants provided.

The data collection began on August 26, 2016.pAtential participants were emailed a
recruitment letter and a code number for identifaza For participants who chose to

participate, they completed one online survey wh#hconsent form that would take
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approximately 15 minutes to finish in their leistirae. At the end of the survey, participants
were also asked whether they would like to sign @ange.Org petitions. Again, participants
could choose to sign or not sign the petitionsr &oemni who did not respond to the first email
invitation, two other follow-up emails were sen@agiproximately one-week intervals. In the
study, first follow-up email was sent on Septenhe2016 and the second follow-up was sent on
September 18, 2016. Participants who completedjarity of the items on the survey had the
opportunity to enter into a drawing for four Visidt gard prizes: One $500 and three $100
prizes. To increase more Asian American partidigathe third follow-up email was sent on
November 7, 2016 to this group specifically wittddidnal reward option to receive $5
Starbucks e-gift card or equivalent. The totapoese rate was 21% with 274 alumni

participated in ILDP Wave 6.
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CHAPTER 4: DATA ANALYSIS
DATA SCREENING

Data were cleaned and screened for univariate nibyrbg examining the histograms,
skewness, and kurtosis statistics. All variablemt#rest met the criteria for univariate normality
with normally distributed histograms, skewness a8l kurtosis < +10 (Weston & Gore,
2006). Boxplot and computedscores also were used to identify outliers. @rgliwith extreme
scores were found in three cases on the Sociatdutitudes subscale, and one case on the
Behavioral Intentions subscale. For the Socididei#\ttitudes subscale, two cases were in the
Asian American sample and one was in the White Agaarsample. For the Behavioral
Intentions subscale, the one outlier was foundthéWhite American sample. Outliers were
expected to due the conceptualization of variathlasbased on individual's attitudes, social
norms and intentions, especially right before 2pfekidential election. When detected, outliers’
raw scores were assigned to the next most extreare 81 the distribution (Tabachnick &

Fidell, 2007) for each racial group. Additionalbgven cases were identified as multivariate
outliers p <.001) (Tabachnick & Fidell, 2007). Thus, a rabestimator was used in subsequent
analyses to account for non-normality.

Missing data were identified and degree of missasgnvas explored. Missing data were
less than 4% for the Asian American sample andthess 3% for the White American sample.
These data were found to be missing completelsgradom (MCAR). The missing data were
handled by pairwise present analysis through estinmabust weighted least squares or
WLSMV (B. Muthén, du Toit, & Spisic, 1997). Becauhe data were relatively few and they
were missing completely at random, pairwise preaaatysis is efficient and can produce
similar results to full-information maximum likellod (FIML) (Asparouhov & Muthén, 2010;

B. Muthén, Kaplan, & Hollis, 1987).
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ANALYTIC STRATEGY

Path analysis was conducted usingli¥ version 7.4 (L. Muthén & Muthén, 1998-2015)
using a robust weighted least squares (WLSMV) sottee integrated model of critical
consciousness and the four research hypothesésdédethe model (see Figure 3). WLSMV
estimator was chosen because it allows inclusidrotif continuous and categorical variables in
the model. The SJS subscales and past behavisunmeaased in this study were considered
continuous while observed social justice behavias wonsidered categorical in the analyses.
Observed social justice behavior (OSJB) was coddd®or 1 for whether the participant
decided to sign a petition. Weighted least squesémator with standard errors and chi-square
statistics were used because they are robust tmoinality (B. Muthén et al., 1997).

The integrated model of critical consciousnesal®led as model a in Figure 3.
Consistent with best practices in structural equathodeling, | also tested conceptually derived
alternative models. Specifically, four more altgime nested models including a standalone
TPB (model d) and SPD (model e) were also testdcdcampared based on fit indexes and chi-
square difference test, which allowed to decidethdrea given model fits significantly better or
worse than a competing model (Bryant & Satorra,220Table 4 shows the list of nested
models with their fit indexes and chi-square defece test, which compared the fit of alternative
model to the unconstrained model (model a).

Four fit indexes: RMSEA, CFI, TLI, and WRMR wereepented and followed the cutoff
criteria based the standard SEM recommendatioasdess the fit of the model of critical
consciousness (Hu & Bentler, 1998, 1999; Yu & Muth#002). The recommended cutoff
values are: RMSEA values of .06 or below, CFl ahdv&lues of .95 or above, and WRMR

values of 1 or less (Hu & Bentler, 1999; Yu & Muth002). RMSEA 90% confidence interval
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values were also presented. However, since mylsamfess than 250, RMSEA can be a
problematic index because it tends to over-rejeet tpopulation models at small sample size
and thus is less preferable when sample size i @& Bentler, 1999).

To examine the exploratory research question reggmbtential racial/ethnic group
differences, the multi-group function inglus was used to compare the model of critical
consciousness for Asian American and White Amergamples. Multi-group analysis used the
power of the combined sample sidé< 179) to estimate the model’'s parameters for eacial
group (Asparouhov & Muthén, 2012). Furthermoralsb used the WLSMV's robust standard
errors to create a 95% confidence intervals (Q@sjHe indirect relations; if Cl does not contain
0, then it is judged to be significanta& .05 (Mallinckrodt, Abraham, Wei, & Russell, 2006).
Goodness of fit was also examined.

PRELIMINARY ANALYSES

In preliminary analyses, zero-order correlatioresaliptive statistics, and Cronbach’s
alphas for the study variables are in Table 1.r&meere small to medium positive associations
between each of the study’s variables and obsesweidl justice behaviors (OSJB); correlations
ranged from .20 (perceived behavioral control) &&l(critical reflection). The descriptive
statistics are also presented for each racial gfees Tables 2 and 3). Roughly 4186(74) of
participants indicated that they would sign atties® of the social justice petitions: criminal
justice reform§ = 67) and/or higher minimum wage & 60); roughly 28%r(= 50) indicated
they would sign both petitions. Also, there weoeracial/ethnic differences between Asian

American and White American samples on their comnaiit to sign the petitions.
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TESTING THE INTEGRATED MODEL OF CRITICAL CONSCIOUSN ESS

Findings from the unconstrained and four altexgathodels are shown in Table 4. Fit
indices indicate that alternative models b, c, dpdovide equally good fit and more
parsimonious. Model b and ¢, however, have skgbiter fit indexes with root mean square
error of approximation (RMSEA) = 0, conditional ifidex (CFI) = 1, Tucker-Lewis Index (TLI)
=1, and weighted root mean square residual (WRMRBJL. Model b was selected because it
provided information to test both TPB and SPD (itout interaction term). Also, for the
reasons of parsimonity, model b was an alternangplausible model that bettered account for
the relationships among the data. Conceptuallylehb did not estimate the moderation effect
of PBC. This decision was made because Watts Emédgan (2007) and Zimmerman and
Zahniser (1991) originally conceptualized politiefficacy or sociopolitical control as a
construct that applied to youth and adolescentsadwlts. Thus, perceived behavioral control
(PBC) might be a more developmentally appropriaticiator for adolescents in their process of
developing critical consciousness (Diemer et @&15). Watts and Flanagan (2007) also stated
the PBC might act as moderator in the processitidarconsciousness for marginalized youth
but did not mention whether it would apply for adaubpulation. As a result, | expected the

moderation effect of PBC might not exist as well.
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Table 1.Descriptive Statistics and Cronbach’s Alphas farigbles of Interest Total SampN £ 179)

Variable 1 2 3 4 5 6 M SD a

1. Critical Reflection (CR) 1 6.35 .75 .93
2. Subjective Norms (SN) 45 1 5.05 1.14 .87
3. Perceived Behavioral Control (PBC) 31 417 1 558 .96 .86
4. Intention to Act (IA) .59 61" 53 1 5.2 1.34 .92
5. Past Social Justice Behaviors (PB) 30 .28" 09 .35 1 6 1.04

6. Observed Social Justice Behaviors 38" 24" 200 337 37 1 .77 .89

(OSJB)

Note: *=p < .05and *x=p < .01. Possible range for CR, SN, PC, IA are 1 to 7. PBB@BJB are ordinal categorical variables

Table 2. Descriptive Statistics and Cronbach’s Alphas farigbles of Interest in White Sample< 112)

Variable 1 2 3 4 5 6 M SD a

1. Critical Reflection (CR) 1 6.34 .74 .92
2. Subjective Norms (SN) 44 1 5 1.13 .86
3. Perceived Behavioral Control (PBC) 27 397 1 563 .89 .83
4. Intention to Act (IA) .66 66" .45 1 515 1.36 .90
5. Past Social Justice Behaviors (PB) 34 3717 14 4T 1 0.67 1.15

6. Observed Social Justice Behaviors .38" 29" 19 AT 4T 1 .75 .89

(OSJB)

Note: *=p < .05and *x=p < .01. Possible range for CR, SN, PC, IA are 1 to 7. PBB@B8JB are ordinal categorical variables

Table 3. Descriptive Statistics and Cronbach’s Alphas farigbles of Interest in Asian American Sample 67)

Variable 1 2 3 4 5 6 M SD a

1. Critical Reflection (CR) 1 6.36 .76 94
2. Subjective Norms (SN) 47 1 515 1.17 .89
3. Perceived Behavioral Control (PBC) 736 .46° 1 548 1.06 .89
4. Intention to Act (IA) 46 53" 69" 1 5.3 1.3 .95
5. Past Social Justice Behaviors (PB) .24 25 -.01 .23 1 0.48 0.82

6. Observed Social Justice Behaviors .38" .16 22 19 -.02 1 81 91

(0SJB)

Note: *=p < .05and *x=p < .01. Possible range for CR, SN, PC, IA are 1 to 7. PBB@BJB are ordinal categorical variables
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Table 4.Model Comparison

90% CI Nested Model
2
Model x*df) RMSEA 07 o CFl TLI WRMR 2df)
Model a = TPB+SPD 5.87 (5) .03 00 .11 .99 97 31
Model b (dropping
interaction term) 5.96 (6) .00 .00 .09 1 1 31 (OB .85
Model ¢ = dropping
interaction term and PBC 6.52 (7) .00 .00 .08 1 1 31 45 (2) .79
Model d = TPB 9.5 (7) .04 .00 .10 .98 .95 41 @8 14
Model e = SPD 114.72 (10) .24 20 .28 .31 -44 1.97 101.03 (2) .00
Critical Reflection (CR Past Behaviors (PB)
? \ |
25* (.12 .20* (.10)

A5 (.07) .22** (.06) \ I
¢ \ Observed Behavior

31 Subjective Norms (SN 45 ((05) —» Intention to Act (IA)| 17 (.10) > (0OSJB)

(.06) : / /

A41%* (.05) 27 (.05) 10 (.11)

v
| Perceived Behavioral
Control (PBC)

Figure 6. Model b of Critical Consciousness
Note: * =p <.05; ** = p <.01 ; SE are in the parentheses. Dashed lines signify non-significant paths. Values reflect
standardized parameter estime
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INTERGRATED MODEL'S RESULTS
Test of direct and indirect relations: hypothesis 12, and 3

The integrated model’'s estimates of direct andt@atl relations are presented in Figure 4.
The chosen model b accounted for 57% of the vagiamitention to act (IA), and 29% of the
variance in observed social justice behavior (OSHB)pothesis 1 was largely supported
because the direct relations among study variatdgs significant; that is, critical reflection,
subjective norms, and perceived behavioral comtayke positively related to intention to act for
social justice causes. Hypothesis 2 was not stggban that intention to act for social justice
causes (lA) did not have significant associatiotheobserved social justice behaviors (OSJB)
while controlling for past behavior (PB). Alsogtlirect relation of perceived behavioral control
(PBC) and the observed social justice behaviors]B)#/as non-significantf(= .10).
Hypothesis 3 was supported as critical reflect©R) was positively related to OSJB.
Test of moderation: hypothesis 4

Based on the logic of SPD, individuals’ perceibethavioral control (PBC) would
moderate the relationship between critical reftac({CR) and the observed social justice
behaviors (OSJB) (Hypothesis 4). Before condudtimg analysis, CR and PBC were centered
to reduce multicollinearity. An interaction ternagsvcomputed by multiplying centered CR and
centered PBC and was included in the unconstramekl (model a). The interaction term
(coded as CRxPBC) did not have an estimated caaffito be statistically significanB(= .01)
and thus was constrained to be 0 in the chosenlIrbddethe sake of parsimonity. Therefore, |

concluded that based on the analysis, hypothesassot supported by the data.
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EXPLORATORY ANALYSIS: RACIAL/ETHNIC DIFFERENCES IN  MODEL FIT

The estimated parameters for both White AmericathAsian American samples are
presented in Figure 5 (Asian American sample tedisn the parentheses). Findings among the
White American sample were partially consistentwite TPB aspect of the model, in that there
were indirect relations in CR-IA, SN-IA, PBC-IA, @dA-OSJIB. On the other hand, findings
among the Asian American sample indicated suppor$PD aspect of the model, in that there
was a direct relationship between critical refl@ct{CR) and observed social justice behaviors
(OSJB). Interms of the intention to act for sbgatice causes (IA), CRB(= .41) and SNE =
.46) had larger effect size than PBE~.13) in the White sample. | used the WLSMV’bust
standard errors to create 95% confidence inte{zik for the indirect effects for the White
sample. Indirect relationships are presented blél'a. The findings supported that intention to
act (IA) mediated the indirect relation betweetticai reflection (CR), subjective norms (SN)
and perceived behavior control (PBC) and the outcwariable, the observed social justice
behaviors (OSJB).

Table 5. Unique Indirect Relations in Model b for Whiterjale

Standardized  Unstandardized 95% CI of unstandardized

indirect relation  indirect relation indirect relation
Predictor Mediator Outcome B B SE Lower bound  Upper bound
CR IA 0OSJB 14 A1 .06 132 163
SN 1A 0OSJB A1 A2 .06 102 123
PBC A 0SJB .03 .03 .02 .033 .044

Note: *=p < .05
For Asian American sample, SB € .29) and PBCR = .54) had larger effect size on IA
than CR B =.09). IA did not have mediation effect for AsiAmerican sample and past

behaviors (PB) was not found to be associatedambiserved social justice behaviors. On the
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other hand, IA and PB were both positively relate®SJIB in White samplé(= .26 and .38
respectively). The 95% confidence intervals (Clsyevalso created for the indirect effects in the
Asian sample in Table 6. This finding confirmedttthe mediation effect of IA did not hold in
the Asian American sample.

Table 6. Unique Indirect Relations in Model b for Asianngae

Standardized  Unstandardized 95% CI of unstandardized

indirect relation  indirect relation indirect relation
Predictor Mediator Outcome B B SE Lower bound  Upper bound
CR IA 0OSJB -.00 -.00 .01 -.009 .003
SN 1A 0OSJB -.00 -.00 .05 -.017 .007
PBC 1A 0SJB -.01 -.01 10 -.035 .013

Note: *=p < .05
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Figure 7. Multi-group model b of Critical Consciousness

Note: * =p <.05; ** = p <.01 ; Estimates for Asian population in parentheses. Values reflect
standardized parameter estimates.

41




CHAPTER 5: DISCUSSION

Systematic inequality and injustices are problemas interweave into society’s unfair
policies at an institutional level, clinical prasgis/treatments, and interpersonal relationships.
Without addressing larger social justice issues)pyn@mmunities in the United States may
continue to experience marginalization and violemd®ch in turn, influences mental and
behavioral health (Duncan & Hatzenbuehler, 2014e&at al., 2011; Padela & Heisler, 2010;
Samson, 2015). Freire (1970, 1974) proposed wafaster the development of critical
consciousness, or the personal awareness of sgstamuality and desire to take individual or
collective action against social injustices. Caticonsciousness has become widely studied
topic, especially its linkages to positive longateoutcomes such as overall well-being (Chan et
al., 2014; Prilleltensky, 2012), academic adjusthi€@ammarota, 2004, 2007; O’Connor, 1997;
Sanders, 1997; Yosso, 2002), and career develogipemer, 2009; Diemer & Blustein, 2006;
Diemer et al., 2010). However, the process of [Eepecision to take action based on their
understanding of social problems remains uncleat{®\ét al., 2011). The current study was
designed to begin to address the gaps in thetliterdy exploring psychological factors that
influence the process of critical consciousnestebiing an integrated model of critical
consciousness among Asian American and White Amerclults. The integrated model was
grounded in sociopolitical development (SPD) arebtly of planned behavior (TPB)
frameworks. This study extends the previous liteeand provides important information
about possible paths to foster critical thinkinggial analysis, and political engagement.

Findings provided general support for the integtatedel with the linkages consistent
with the theory of planned behavior; there wasigbsupport for sociopolitical development

theory aspects of the model. Based on the conakgdtion of TPB, | found that the intention to

42



act for social justice causes (IA) mediated therewd relations between three predictors: critical
reflection (CR), subjective norms (SN), and peredibehavioral control (PBC), and the
outcome variable, the observed social justice beha¢OSJB). Particularly in the area of
adult’s social justice behaviors, subjective no(®N) had the largest effe@ & .45) on

people’s intention to act. This underscores theartance of having social groups that advocate
for social justice can potentially increase induads’ intention to support and act for social
justice causes. The empirical support for TPBia study is consistent with previous meta-
analyses indicating a link between attitude, subjeaorms, perceived behavioral control and
health related behaviors (e.g., Ajzen, 2011; McBactt al., 2011; Sheeran, 2002;). However,
the effect sizes found in this study for attitudéention 8 = .22) and perceived behavioral
control- intention § = .27) on social justice behavior are much smalenpared to those
reported in the previous meta-analyses (e.g., Mc&iaet al., 2011; Sheeran, 2002). This might
be the case due to the measure of observed sosiilg behavior (OSJB), which was limited to
signing two online petitions. However, the relatbip between intention and the observed social
justice behavior (OSJB) was non-significafit .17). This was consistent with Watts and
Guessous’ (2006) study, which showed social arglgsinse of agency, and cultural worldview
had larger effects on commitment to societal ingolent but did not predict behaviors.

In the multi-group explanatory analysis, the hyests grounded in the TPB framework
were supported primarily in the White American sémBpecifically, the links between critical
reflection-intention, subjective norms-intentioergeived behavioral control-intention were
significant. Additionally, the intention-behaviff = .26) association was significant compared
to the same estimated parameter in the combineghA&merican and White American sample

while controlling for past behavior (PBf € .38). Moreover, critical reflection’s relatiovith
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the observed social justice behavior was statitican-significant among White Americans in
this study. In the Asian American sample, subyectiorms-intention and perceived behavioral
control-intention were significant, while criticedflection-intention was non-significant.
Intention-behavior and past behavior-behavior dldmot have a statistically significant result
among the Asian American adult sample.

Another contribution of this study is that findingovide support for the direct positive
relation between critical reflection (CR) and theserved social justice behavior (OSJB) as
hypothesized in SPD. However, this result didhadd in the multi-group analysis when model
b was estimated separately for Asian Americansvahde Americans in the sample. CR was
the most important predictor of OSJB among the Wgimericans in the sample. Specifically,
CR was positively associated with OSJB among Aéiarericans but not White Americans.
Thus it seems that the conceptualization of clitcasciousness from SPD seemed to fit better
with for Asian Americans in this study.

It is not surprising the conceptualization of @l consciousness based on the TPB was a
better fit for White Americans in this study. TP8a well-established model that can be
generalized for a variety of behaviors, particyl@aimong White American samples. Findings
from this study provide empirical support for TRBunderstanding social justice behaviors,
particularly for the White American sample, as hyyesized by Torres-Harding et al. (2012).
The results indicated the importance of developilhgactivism among White Americans, and
particularly for this group, subjective norms (mdual’s social network that support social
justice causes) and critical social analysis ofesysitic inequality can be important factors to

foster the intention and action in social justice.
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On the other hand, SPD was conceptualized bas#tea@xperiences of marginalized
populations (Watts et al., 2003), thus it stande#&son that SPD provided a better fit of the data
for the Asian American sample. For Asian Americanthis study, the critical understanding of
systematic inequality alone can act as a poweatfttbf in promoting action against social
injustices. Furthermore, subjective norms andgeed behavior control (individuals’ perceived
capacity and efficacy in creating social changeubh their actions) also can foster intention to
act for social justice causes in the Asian Amerisample.

Counter to our hypotheses, the findings did nopsupthe moderation effect of
perceived behavioral control (PBC) on the relatmp®f CR and OSJB. Thus, it seemed that
higher level of PBC was not related to strongeoeission between CR and OSJB and vice versa
in this sample. This outcome is inconsistent Witatts and Guessous’ (2006) findings. One
reason for the equivocal findings may be the défépopulations sampled — Watts and
Geussous’ sample was composed of urban primariiig#@f American youth and not adults
(Asian American and White American). Previouslyyey researchers stated that perceived
efficacy and control might be a more developmeynttipropriate indicator for youth in their
process of developing critical consciousness, gtlilermany age-based constraints young people
face to actual civic participation or social acivi (Diemer et al., 2015). Additionally, Watts
and Flanagan (2007) originally conceptualized malitefficacy as a moderator in the process of
critical consciousness among marginalized youthdimihot mention whether it would apply for
adult population. Consequently, my finding suggéise moderation effect of PBC may not be
present among adults.

Another unexpected finding was the non-signifiaafationship between perceived

behavioral control (PBC) and the observed socgtiga behaviors (OSJB) in the study. This
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result was similar to some of Diemer and Li's (2Pfidding in that sociopolitical control (the
perceived efficacy to effect social and politicahoge) did not predict social action in their
sample of marginalized youth. The current stughjicated of what Watts and Guessous (2006)
found in their study, which showed sense of agevay positively related to commitment to
societal involvement but did not predict behaviolrs.other words, in this adult sample,
individuals with higher perceived behavioral cohtay capacity and efficacy of performing the
behavior, are more likely to have more intentioisupport and act for social justice causes.
LIMITATIONS AND FUTURE DIRECTIONS

Although the findings begin to address gaps inliteeature, the limitations of the study
should be considered when interpreting the resiiise to the small sample size and lack of
diversity within the sample, it is important to ogoize the issues of generalizability of this
study. The current study is limited two only tvazial/ethnic groups: Asian American and
White American, and there is not enough diversiityinw the Asian American sample to explore
potential ethnic group differences (e.g., ChinesgeAcan compared to Korean American).
Thus, the findings should not be generalized té\slhn American subgroups. It is also
important to replicate these findings with moreailse sample in term of race or ethnicity, social
class, and education. In addition, self-reportellayior may not be accurate because there is no
objective measure of whether individuals did sigm online petition. Future studies should take
into consideration including multiple measureshaf bbserved behavior. Another consideration
of this study is the use of cross-sectional datagothe integrated model of critical
consciousness. Additionally the survey items ini&alustice Scale are not counter balanced,

thus we do not know if there is an order effeatituire research should test the mediation model
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with longitudinal data in order to provide more engal understanding of the process of critical
CONSCIOUSNESS.
IMPLICATIONS

Due to its positive and long-term benefits in depaig one’s critical consciousness, it is
important for educators, counselors and policy mak®a understand psychosocial factors that
influence the process of critical consciousnesspeEially under current polarized and hostile
political and social climate, fostering criticalrsziousness and social justice behaviors can
promote systematic level changes against injustéinesoppression (Freire, 1970; Martin-Baro et
al., 1994; Watts et al., 2003) while nurture heglamd hope in marginalized and oppressed
populations (Ginwright, 2011; Watts et al., 199%p bolster social and ally activism among
White American adult, educators and counselorscoaate a supportive, safe and open
environment to facilitate daily difficult conversi@about different systems of inequality (e.qg.,
race, class, gender, and etc.) to increase indilgdaritical reflection, which in turn
strengthening their intention to act and fostenmgye social justice activities. Itis also
important to build a social, communal, or pers@mere of influence that promote social justice
and continue difficult but hopeful dialogues sotttieese messages can become positive social
norms to increase individuals’ activism. Moreow&rbjective norms can be a powerful
influence through close relationship such as frdag and mentorship to motivate one’s
behavior as well as bolster self-efficacy in cnegocial and transformative changes through.
For Asian Americans, it may be important for edocsiand counselors to include social justice
agenda in clinical approach and teaching agendabynually educating and providing
information about the history and current statudifferent systems of inequality, which increase

people’s critical social analysis and in turn praentheir social justice activities.
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APPENDIX A: MEASURES AND ADDITIONAL ANALYSES

MEASURES

Social Justice Scale (SJS) was chosen out of ém@nt developed scales to measure
critical consciousness. Three other measurestafatrconsciousness, the Measure of
Adolescent Critical Consciousness (MACC) (McWhided McWhirter, 2016 ), the Critical
Consciousness Inventory (CCI) (Thomas et al., 20a4d the Critical Consciousness Scale
(CCS) (Diemer et al., 2014) were not chosen bectigsewere not appropriate for White and
Asian American young adult populations being stddiethis project. For example, MACC was
developed and validated with samples of Latinotestents. CCl was developed and validated
with a diverse sample of students from a predontipaMhite postsecondary institution and a
Historically Black College/University, but it didbhhave a measure for sense of agency or
critical action. CCS was developed and validatétd predominantly poor and working class
African American youth attending urban high schodl: the other hands, Torres-Harding et al.
(2012) Social Justice Scale (SJS) was developedaitthted with a diverse sample of
undergraduate and graduate students, which incleaging adults and young adults.
Therefore, SJS provides a better fit for this study
ADDITIONAL ANALYSES
Additional analyses were done to see if there dferdnces between two petitions with different
social justice themes. These results were obtdordobth Asian American and White American
samples. Figure 6 showed the findings for thegirated model b of critical consciousness using
the petition with criminal justice reform theme i§és, 2016) for both racial groups. Figure 7
displayed the results for both racial groups usiggpetition with higher minimum wage theme

(The Fairness Project, 2016).
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Figure 8. Multi-group model b of Critical Consciousness using Justice Petition
Note: * =p <.05; ** = p <.01 ; Estimates for Asian population in parentheses. Values reflect
standardized parameter estimates.

57



Critical Reflection

(CR) _
ﬁ

425 (45%%)

v
27** Subjective Norms (SN)|
(.36**)
*
39** (.45**)
v

Perceived Behavioral
Control (PBC)

40%* (.10)

AT ((20%%)

S

33 (.52%)

Past Behaviors (PB)

33** (-.16)

!

\

.

Intention to Act (IA) - 06 -.07) »

Observed Behavior
(OSJB)

/'

12% (.54%%)

10 (-.00)

S i

Figure 9. Multi-group model b of Critical Consciousness using Minimum WagéoRetit
Note: * =p <.05; ** = p <.01 ; Estimates for Asian population in parentheses. Values reflect
standardized parameter estimates.

58




APPENDIX B: IRB LETTER

UNIVERSITY OF ILLINOIS
AT URBANA-CHAMPAIGN

Office of the Vice Chancellor for Research _|I

Office for the Protection of Research Subjects

528 East Green Street 186
Suite 203

Champaign, I 61820

May 31,2016

Helen Neville

Department of Educational Psychology
226 Education Bldg

1310 South Sixth Street

Champaign, I 61820

RE: UIUC Campus Diversity Project: Follow-up Survey
IRB Protocol Number: 16906

Dear Dr. Neville:

Thus letter authorizes the use of human subjects in your project entitled UIUC Campus Diversity Project:
Follow-up Survey. The University of Illinois at Urbana-Champaign Institutional Review Board (IRB)
approved, by expedited review, the protocol as described in your IRB application. The expiration date for
this protocol, IRB number 16906, is 05/25/2017. The risk designation applied to your project is no more
than minimal risk.

Note: Drs. Spanierman and Poteat should not be involved in the research study until an agreement
has been reached between their respective IRBs and the UIUC IRB. If Boston College and/or
Arizona State University do not want any oversight or agreement, an individual investigator
agreement (IAA) can be completed between UIUC and each investigator.

Copies of the attached date-stamped consent form(s) must be used in obtaining informed consent. If there
1s a need to revise or alter the consent form(s), please submit the revised form(s) for IRB review,
approval, and date-stamping prior to use.

Under applicable regulations, no changes to procedures involving human subjects may be made without
prior IRB review and approval. The regulations also require that you promptly notify the IRB of any
problems involving human subjects, including unanticipated side effects, adverse reactions, and any
injuries or complications that arise during the project.

If you have any questions about the IRB process, or if you need assistance at any time, please feel free to
contact me at the OPRS office, or visit our Web site at http://oprs research illinois.edu.

Sincerely,

Dustin Yocum, MA, CIP
Human Subjects Research Specialist, Office for the Protection of Research Subjects

Attachment(s): Online informed consent document; and Waiver of Documentation of Informed Consent

U of Illinois at Urbana-Champaign * IORG0000014 « FWA #00008584
telephone (217) 333-2670 « fax (217) 333-0405 « email IRB@illinois.edu
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UNIVERSITY OF ILLINOIS
AT URBANA-CHAMPAIGN

Department of Educational Psychology

College of Education
226 Education Building
1310 South Sixth Street
Champaign, 1L 61820

CONSENT FORM

[ consent to participate in a study entitled, “UIUC Campus Diveristy Project: Follow-up Survey” directed
by Dr. Helen Neville of the Department of Educational Psychology at the University of Illinois at Urbana-
Champaign, Dr. Lisa Spanierman of Counseling and Counseling Psychology at Arizona State University,
and Dr. Paul Poteat at Boston College. A small number of trained researchers may assist Drs. Neville,
Spanierman, and Poteat on the project. | understand that the purpose of this study is to examine UIUC
alumni’s attitudes about diversity. This is a follow-up to the survey | completed during my first year at
UIUC. I understand that participation consists of completing a brief (10 minutes) online survey and an
email request to support one social issue, but the latter will be sent under separate cover.

[ understand that my participation in this project is completely voluntary. A potential benefit of my
participation is that I may learn more about my diversity attitudes. There will be no negative
consequences if | decide not to participate. | have the right to discontinue my participation at any time
without penalty. Should I decide not to participate, this will have no effect on my current or future
relations with the University of Illinois. Moreover, participation is not expected to cause any harm
outside of what is normally encountered in daily life. In the rare event that I become upset or deeply
offended by an item, I may choose to skip the item.

Will my study-related information be kept confidential?

Yes, but not always. In general, we will not tell anyone any information about you. When this research is
discussed or published, no one will know that you were in the study. However, laws and university rules
might require us to disclose information about you. For example, if required by laws or University
Policy, study information may be seen or copied by the following people or groups:
e The university committee and office that reviews and approves research studies, the Institutional
Review Board (IRB) and Office for Protection of Research Subjects;
e University and state auditors, and Departments of the university responsible for oversight of
research;

Several safeguards will be taken to protect my identity. My name will not be listed on the survey. Rather,
I will identify a personal code number, which will be assigned to my survey. My responses will be sent
directly to a password-protected database, separate from my name and email address, accessible only to
the primary researchers. The master list with the names, contact information, and corresponding code
numbers will be kept in a secure location, separate from the data that I contribute.

I understand that results from this study may be published in a professional journal or government grant
application, but I will not be identified as an individual. Instead, results will be reported as group
averages.

I understand that as a token of appreciation for my participation, | will be given an opportunity to enter
my name into a drawing to win one of three Visa card awards: one $200 award and two $100 awards.

telephone 217-333-2245 o 10l free 888-843-3779 o fax 217-244-7620)
email edpsy @ uiuc.edu o wrd hitp//www.ed.uiuc.edw EDPSY
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Spanierman 2

My chances of winning are greater than or equal to 1 in 400. The Visa card awards will be selected
shortly after the survey administration and the winners will be notified by email.

If I have any questions or concerns about participation in this research, [ may contact Dr. Helen Neville

(217-244-6291; hneville@uiuc.edu) or Dr. Lisa Spanierman (480-727-2605; Lisa.Spanierman@asu.edu).

If you have any questions about your rights as a participant in this study or any concerns or complaints,
please contact the University of Illinois Institutional Review Board at 217-333-2670 or via email

irb@illinois.edu

Please click the proper bottom
Please print a copy of this consent form for your records, if you so desire.

I have read and understand the above consent form, I certify that | am 18 years old or older and, by
clicking the submit button to enter the survey, I indicate my willingness voluntarily take part in the
study.

Summit

Last Page after Completing the Web Survey

Thank you very much for participating in this study. Please enter the following information to register for
the drawing to a receive a Visa gift card award: one $200 Visa gift card or one of two $100 Visa gift
cards.

Name:

Phone number and/or e-mail address:

Univessity of Illinois at Urbana-Champaign
Approved:__S ~2l-1b
Expires:____ S ~L8 -\
IRB#: N A0,
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. . - Champaign, IL 61520
Umvers1ty of Illinois : 217 385.2670 fax: 217-333-0405

E-mail: irhi® ilimuisedu Web: wwvivh illinaise o

Institutional Review Board Office
| i 528 Fast Green Street, Suite 203, MC-419
at Urbana-Champaign

WAIVER OF DOCUMENTATION OF INFORMED CONSENT (45CFR46.117(C))

ALL APPLICATIONS MUST BE TYPEWRITTEN, SIGNED, AND SUBMITTED AS SINGLE-STDED HARD COPY. PLEASE, NO STAPLES!

Responsible Project Investigator (RPI):

Last Name:  Neville IFirsl Name: Helen ]Depl. or Unit: ESPY

Phone: 217-898-1022 l Fax: [ E-mail: hneville@illinois.edu

Project Title:

l UIUC Campus Diversity Project: Follow-up Survey ]

To request a waiver of documentation (signature) of informed consent, please provide a response to EITHER
of the following questions. Please be specific in explaining why either statement is true for this research.

(1) That the only record linking the subjcct and the research would be the consent document and the principal risk
would be potential harm resulting from a breach of confidentiality. Each subject will be asked whether the subject
wants documentation linking the subjcct with the research, and the subject’s wishes will govern. *Note: A waiver of
documentation of informed consent is not permissible under this category if the research is subject to FDA
regulation.

(2) The rescarch presents no more than minimal risk of harm to subjects and involves no procedures for which written
consent is normally required outside of the research context **

‘This online survey research project presents minimal risk or harm Lo the participants. Participants have an
opportunity to skip questions that may offend them. And, the online nature of the rescarch prohibits us from
obtaining a hard copy of a signed consent form.

-

** In cases in which the documentation requirement is waived, the IRB may require the investigator to provide
subjects with a written statement regarding the research.

RPI Signature: Vi 5 - Date: _§Act 35‘7/ Lo l <

o

IRB Member Approval: Date:

Mdmuw
Institutions] Review Board

Approvets L=\
RB#___\vq0, 062010 rev
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UNIVERSITY OF ILLINOIS
AT URBANA-CHAMPAIGN

Office of the Vice Chancellor for Rese A
Oltice for the Protection of Rescarch Subje ;[ i
KROS5 West Penmvivama Ave x
Lirbana, 11, 61801 =

May 31,2017

Helen Neville
Educational Psychology
226 Education Bldg
1310 South Sixth Street
Champaign, IL 61820

RE:  UIUC Campus Diversity Project: Follow-up Survey
IRB Protocol Number: 16906

Dear Dr. Neville:

You have indicated that your continuing project entitled UIUC Campus Diversity Project: Follow-up
Survey, Institutional Review Board (IRB) protocol number 16906, is undergoing data analysis only and
that you are no longer gathering data from human subjects. The University of Illinois at Urbana-
Champaign IRB has approved, by expedited continuing review, continuation of your project for data
analysis only; the approval expires on 05/30/2020.

Note: Previous IRB approval for this protocol expired on 05/25/2017. All research activities should
have ceased between 05/26/2017 and 05/30/2017. Data collected during this period may not be used.

Because this approval is only for data analysis, you are nof authorized to involve human subjects in any
aspect of the protocol and we have not returned any consent forms related to the project. IRB approval
must be obtained to reinitiate enrollment of human subjects in this protocol.

You were granted a three-year approval. If there are any changes to the protocol that result in your study
becoming ineligible for the extended approval period, the RPI is responsible for immediately notifying
the IRB via an amendment. The protocol will be issued a modified expiration date accordingly.

If you have any questions about the IRB process, or if you need assistance at any time, please feel free to
contact me at the OPRS office, or visit our website at https://www.oprs.rescarch.illinois.cdu.

Sincerely,
Ron Banks, MS, CIP

Human Subjects Research Coordinator, Office for the Protection of Research Subjects

U of lllinois at Urbana-Champaign * IORG0000014 « FWA #00008584

Telephone (2171 333-2670 « emanl IRB .« timors. cdu
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