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Abstract: During the 2017/2018 school year, in the Master’s Degree Program developed at the
Campus of Ceuta, in the area of Educational Processes and Contexts, we applied the B-learning
method, associated with other methods, such as cooperative, collaborative, interactive and by
inquiry, through the Prado platform. The experience has been developed with a total of 72 students,
who made a portfolio, assessing, among other aspects, the development of the subject.
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1. Introduction

The B-learning or blended learning refers to a mixed learning, combined training, hybrid
learning or blended learning, which offers face-to-face and distance learning trying to get the best
part of all of them [1]. This type of teaching requires the use of the Information and Communication
Technologies (ICT), and therefore, it is necessary a process of training focused on them [2]. Apart
from that, it allows students and teachers to access from anywhere and at any time using a virtual
platform.

During the face-to-face classes, the personal links are favoured as well as the activities which
require the presence of the student in class [3]. In this methodology, the best of each teaching form is
chosen.

The role of the different figures of the teaching and learning process changes. The teacher, apart
from transmitting different kinds of knowledge, he/she uses different types of communication, has
different ways of observing the learning and assesses the acquisition of knowledge as a result of the
learning processes [4], reinforcing the learning with role play strategies, practices... [5].

This implies a change in the education methodology applied. It goes from a rote-learning model
to an active methodology, where the learner is the main character, learning by doing. The student
must know what to do with the contents they worked on, apply them to real situations which are
close to them, as well as know how to do and how to be [6].
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All this provokes some interesting challenges for the theories of teaching and learning, since it
is looked from a teacher-centred approach to a student-centred approach [7].

In order to carry out all this, it is necessary to use the Information and Communication
Technologies, which will offer the possibility of making the time-space training period more flexible
at the same time as it facilitates the access to different contents which can be diverse [8], offering
greater support for the student and the teacher from the e-learning platforms [9] which, among other
resources, will be those that allow to implement the B-learning.

With all this, apart from offering new motivating training possibilities, we adapt to the new
times where students, using various networks, can carry out cultural, social and education debates
that enlarge and expand their learning possibilities [10].

2. Experience Development

The training process is carried out in the Master’s Degree in Teaching Compulsory Secondary
and Upper Secondary School, Vocational Training and Foreign Language Teaching in the campus of
Ceuta, specifically in the subject “Processes and Education Contexts” during the year 2017/2018 with
a total number of 73 students. The development of the classes is focused on B-learning.

In this case, the subject was clearly divided into two perspectives, a virtual one and a face-to-
face one which provoke some changes, both in the methodological strategies and in the assessment,
specifically in the mark criteria.

The virtual plane was divided, in turn, into three sections: a theoretical one, where the theoretical
contents that will be worked on a daily basis are presented, so that the students can read it before
attending class, obtaining a general idea of the aspects to deal with; a practical one, where the student,
be it using a forum, wiki, chat or sending homework, reflects the aspects to be worked on during
face-to-face development, as well as favouring the cooperative and collaborative work; and the last
one to know more, where links to educational laws or research articles related to the subject under
discussion are presented.

To follow and guide the process, a WhatsApp group was created so as to resolve any question
of the students that may arise during the development of the activities.

The face-to-face level was used to apply several teaching methods, be it cooperative,
collaborative, interactive or learning through inquiry, with all the contents that will be applied in
class. The most important thing in this aspect is that the students are the center of the teaching-
learning process, while the teacher is only a guide trying to lead the students in the development of
the activities.

Taking a practical example, in order to draw up the curricular proposal, based on the content
worked during the classes, the student must read the theory at home and the face-to-face period is
destined to the development of a curricular proposal in groups, by means of a wiki created in the
platform. During that period, the teacher can approach each group so as to solve the questions that
could arise at that moment. Once the class is finished, the groups complete the activity in the virtual
period. These same students are who, under the supervision of the teacher, help the mates to finish
the task using the forum of the platform and the WhatsApp group.

3. Research Method

The research is a descriptive one, applying an analysis from a quantitative approach. The data
collection was carried out using a portfolio where the students should have assessed the subject and
should have established some improvement proposals when the academic period is finished. So as
to carry out the descriptive analysis, some key ideas from the opinions given by the students were
obtained. All these opinions were compared among them and the common elements were used.

4. Results

The 93% of the students valued in a positive way the pedagogical development of the subject,
the dynamism of the classes, the attention given during the sessions, the acquired learning, the
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approach to the reality of the presented contents, although they indicate the work load of the subject
has been high. 7% of the students did not value positively the subject due to they were not
accustomed to this way of developing the class, so they prefer the expository method. Some of the
most important assessments are the following:

“My experience with this subject was very positive. It is true that it has kept me in suspense during
all time, but I think I learnt a lot, although there are some aspects I need to improve, for example, my
ability to speak in public” [Student 13].

“The subject was very interesting, dynamic and educational. I have learnt a lot about education
which was very good for me because I did not come from studies directly related to teaching, so I
needed to learn a basis about education. In addition to this, considering my professional future, I
learnt how to develop a didactic program and some notions about teaching units. I also liked to work in
class with different methodologies which will be used in our future teaching practice” [Student 23].

“The attraction to the subject increased gradually. At first I did not see clearly what was presented,
there was much content and new dynamics for me. I thought I would not learn anything. But as time
goes by, I began to understand better all the actions and names used in class. In addition to this, I
could discover a practical aspect, since it has given me future ideas if I have to face a class alone. Finally,
I'recognise I did not get bored and that it was the subject in which I learnt the most” [Student 32].

“This subject meant a change for me on a broad scale, and 1 feel it in this way because in order to
conclude generalizing among the most remarkable aspects I lived during this time, I have to say that
it has been the subject in which I learnt the most. Among all the things I learnt, apart from acquiring
them, I would like to highlight the great variety of terms related to the educational field that were
completely unknown to me till then, and now I am able not only to understand them but also to apply
them. For example, I did not know what a flipped classroom consisted of and it has been one of the
most important things for me because it is easy to learn what they taught you before” [Student 34].

It was a good experience, different from what we had learnt so far. It was an enriching experience in
all aspects, each point of the subject was interesting because it was connected to each activity we
carried out alone or in groups and with this kind of activities we learnt; since we really learn by
doing. [Student 47]

“I consider that it was the only subject that taught me so far without having a pile of papers on the
table to study by heart even though we worked hard by doing a great amount of activities. It was the
only one which approached me to the profession showing that the theoretical contents can be learnt
in a practical way using some samples of daily methodologies” [Student 56].

5. Conclusions

Once the transcripts of the interviews made to the students of the Master’s Degree in Teaching
Compulsory Secondary and Upper Secondary School, Vocational Training and Foreign Language
Teaching in the campus of Ceuta, it is concluded that the experience using this innovative practice
and a method of blended teaching was a very positive experience.

The fact of applying the B-learning method in the subject “Processes and Educational Contexts”
has generated a great expectation, attracting the attention of the student by its dynamism,
participation and work in different environments during the development of the subject.

The classes have acquired a differentiating nuance with respect to the classes that follow a more
traditional model, focused on the pure transmission of information by the teacher. In our case, with
the use of the B-learning method, a high level of training was achieved in each of the sessions
developed. All this is reflected in the large amount of information they managed to acquire in a short
time, without memorizing piles of papers, thanks to the application of classes with a high practical
component, since the theoretical contents were located in the virtual platform, allocating the face-to-
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face time to the generation of group dynamics, fostering the interactions between teacher-student
and student-student while solving the questions arisen as a result of a more autonomous work carried
out by the students, obtaining high levels of motivation and participation on the grounds that they
felt the main important and necessary agents in the learning process.

Furthermore, the students approached to the practical reality of the contents presented in the
subject producing a theoretical-practical connection at all times. Regarding their motivation, it has
been appreciated it flourished in a gradual way from lowest to highest as the teaching and learning
process was developing and they were experiencing new dynamics and new ways of learning.

In short, this method of teaching was very original for students in general since to date, they had
not developed a teaching and learning process of such innovative features because they always
followed a traditional teaching based on the direct instruction and the simple transmission of
knowledge.

To conclude, the students recognise that these new methods require a lot of effort and
continuous work but, on the contrary, they acquire more solid knowledge about the subject. The
assessments offered in the portfolios were positive proposing that in the future, the theory instead of
being written should be presented orally using the teachers’ recordings which will foster the mobile
learning at any time and everywhere.

References

1.  Garrido, RM.B. B-Learning Como Solucién al Problema de Recursos Académicos Escasos en Educacion
Superior. Tesis Grado Magister, Universidad de Chile, Santiago, Chile, 2009.

2. Puentes, A,; Cruz, I. Innovacién educativa: Implementacién de la fisica introductoria en la modalidad
semipresencial. Pixel-Bit. Rev. Med. Educ. 2012, 40, 125-136. doi:10.12795/pixelbit.

3.  Duran, E,; Costaguta, R.; Gola, M. El modelo B-learning implementado en la asignatura de simulacion.
RIED Rev. Iberoam. Educ. Distancia 2011, 14, 149-166. d0i:10.5944/ried.2.14.793.

4.  Lopez, C.; Matesanz, M. Las Plataformas de Aprendizaje. Del mito a la Realidad; Editorial Biblioteca Nueva:
Madrid, Spain, 2009.

5. Hinojo, F.; Aznar, I; Caceres, M.P. Percepciones del alumnado sobre el blended learning en la universidad.
Comunicar 2009, 27, 165-174. d0i:10.3916/c33-2009-03-008.

6. Pérez, A. Ensefianza semipresencial en los estudios de secundaria y bachillerato para personas adultas. In
Experiencias Educativas en las Aulas del Siglo XXI; Hernandez, J., Pennesi, M., Sobrino, D., Vazquez, A., Eds.;
Editorial Ariel: Barcelona, Spain, 2011; pp. 232-235.

7. Lépez, M.V,; Pérez, M.C,; Rodriguez, L.; Argente, E. The Influence of the Use of Technology on Student
Outcomes in a Blended Learning Context. Educ. Technol. Res. Dev. 2013, 61, 625-638. doi:10.1007/s11423-
013-9303-8.

8. Cabero, J. Aplicacion de las Nuevas Tecnologias al Ambito Socioeduactivo; IC Editorial: Malaga, Spain, 2015.

9.  Monago, R. Aula virtual Moodle en los ciclos formativos en informatica del IES Augustobriga. CAPARRA
Rev. Innov. Exp. Educ. 2007, 6, 34-39. Available online: https://revistacaparra.educarex.es/ (accessed on 3
May 2018).

10. Cacheiro, M.L,; Garcia, F.; Moreno, A.J. Las TIC en los programas de Formacién Profesional Bésica en
Ceuta. Apert. Rev. Innov. Educ. 2015, 7, 166-185. Available online: http://www.udgvirtual.udg.mx/
apertura/index.php/apertura/issue/view/87/showToc (accessed on 4 May 2018).

@ © 2018 by the authors. Licensee MDP], Basel, Switzerland. This article is an open access
@ article distributed under the terms and conditions of the Creative Commons Attribution

(CC BY) license (http://creativecommons.org/licenses/by/4.0/).




