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The primary purpose of this study was to describe the
correspondence between fifth grade students’ perceived and
desired | evel of parental involvenent in their education,
with identification of the specific school-rel ated
activities in which students want their parents involved. An
experi ment er-desi gned survey of ten questions was

adm nistered to 96 fifth grade students, 43 males and 55
femal es. The schools that participated in the study were
Sherman El enmentary and Manz El enentary in the Eau Claire
Area School District in the fall of 1999. Parental

i nvol venent was defined as the parent or parents
participation in on-going classroomand school activities,

and involvenent in learning activities at home (Watkins,



1997). This study showed that there was a nmjor
correspondence between the fifth graders’ perceived and
desired | evel of parental involvenent in their education.

Al so, a high correspondence was found between the activities
the participants do wth their parents and the activities
they would like to do with their parents. This study wl|
hel p parents, teachers, and counsel ors understand the ideas
and feelings of fifth grade students about integrating their
growi ng sense of personal responsibility with their parents’

gui dance and support.
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Parental |nvol vemrent 1
Chapter |

| nt roducti on

In ancient cultures, parents not only nurtured their
children, but educated themas well (G eenwood & Hi ckman,
1991). Since then, famly life and the responsibilities that
acconpany it have dramatically changed.

Today, nore wonen are working, nore children are in day
care than ever before, and many children conme hone after
school to an enpty house where they nust care for thensel ves
(Henderson, 1981). In spite of these changes, the famly
nmust continue to provide for the needs of their children.

Parents and | egal guardi ans raise children according to
a basic fundanental right to do what they believe is in
their child s best interest. The United States Suprene Court
has upheld the right to conceive and raise children, but the
| aws to protect our children have generally supported the
ideals in which parents and guardi ans believe. Studies of
parental involvenent in their children’ s education across
contexts have shown that parental involvenent has a strong,

positive inpact on
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children’'s school success. However, the children’'s own

perspectives about their needs and wants of their parents



have not been cl osely exam ned.

Most woul d agree that children begin to learn at birth
and that the | earning process continues throughout their
entire lives. Learning takes place in different contexts and
differs significantly for each child. Parents need to listen
to their children and becone involved only as nuch as it
benefits their child.

Karen Bogenschnei der (1997) found evidence that the
academ c¢ success of adol escents depends in part on parental
i nvol venent, or nore precisely, on students’ inpressions of
their parents’ involvenent. However, as children advance
t hrough the grade |l evels, increasing independence is
consi dered desirable by both teachers and parents.

Exam nation of children’s attitudes toward their parents

i nvol venent in their education will help determ ne the
degree of parental involvenent children need to reach their
greatest potentials in school.

St atement of the Problem

The purpose of this study was to describe the

correspondence between the child s perceived | evel and the
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child s desired | evel of parental involvenent in their
education as neasured by an experi nenter-designed survey.
Parental involvenent was defined as the parent or parents’

participation in on-going classroomand school activities,



and involvenent in learning activities at home (Wtkins,
1997).

1. What is the current | evel of involvenent fifth graders’
perceive of their parents’ involvenent in their education?
2. What is the desired | evel of involvenent fifth graders
have for their parents in their education?

3. What are the three npst common school -rel ated activities
fifth graders’ do with their parents?

4. \Wat are the three nost common school -rel ated activities
fifth graders’ would |ike to do with their parents?

Hypot heses and Rati onal e

It was hypot hesized that there will be a significant
positive correspondence between perceived and desired | evel
of parental involvenent in fifth graders’ education.

It was al so hypothesized that there will be significant
simlarities between what school -rel ated
activities fifth graders do with their parents and what
activities they would like to do wth their parents.
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Frombirth and on, children are constantly |earning new
things. The parent is the initial teacher in their child s
life until they enter school. Fromthat point on, children
may expect a |level of involvenent in their
daily lives to remain constant. \Wen the parents are
involved in the school, and take an active part in their

child s education, the child will receive a consistent



nmessage that school, and remaining a part of their daily
life, is inportant.

Chil dren today have nore going on daily than ever
before. There is a |level of expectancy fromchildren that
their parents are supposed to be involved in these
activities. Wien children see other children’ s parents
involved in their educational lives, then they expect it
fromtheir own. Most of the things children do with their
parents is often what they prefer to do with them If
parents and children work together in conmunicating each
other’s needs and desires, then there will be a greater
sense of bel ongi ngness and sense of security in thensel ves

and their educati on.
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Chapter 11

Revi ew of Literature

I n past years, researchers have investigated the
i nfluences of famlies on their children’ s |earning and
adj ustnent. Studies on parent-child rel ationships reflect
the increasing need to understand the processes wi thin which
the famly functions across contexts of honme and school. The
inportant roles parents play in building their child s life
skills have been clearly docunented, but studies
investigating children’s perceptions of their parents’
i nvol venent in their education are much nore limted in
nunber .

Chil dren grow up dependent on their parents for |ove

and support, but there cones a tinme when their needs for
i ndependence overtake dependenci es they have on their
parents. Bl oom (1964) tested for hone influences on
children’ s intellectual performance and concl uded that npst
of a child s basic intellectual devel opnent is established
before they begin school.

Par ent ©Mbdel i ng

Bef ore schooling starts and beyond, parents hold for
t hensel ves and for their children specific goals

Parental | nvol vement 6



and aspirations. This is a term Henderson (1981) refers to
as “achievenent press” (p.1l2). Parents wusually want for
their children what they want for thensel ves.

A study by Watkins (1997) showed that parental beliefs
affect the child s perceptions of their education and their
parents’ involvenent in it. Wen parents hold education in
hi gh regard and conmuni cate these beliefs to their children,
it influences how they view their own reasons for |earning
and t he purpose education has for them This shows how
powerful parent nodeling is to the child in ternms of howto
think and act.

Bennett (1986) showed that when children devel op
simlar attitudes to those of the parents, they have a
greater educational experience and fewer problens than
children who do not internalize these ideals.

A study by Rebecca Shahnoon Shanok (1992) invol ved
asking children who are the nost influential people in their
| ives when eval uating thenselves. The children reported that
parents and adults have a great inpact on their self-esteem
and aspirations. Children are sensitive to their parents’
view of them and when there is a greater
sense of intinmacy between parent and child, the high the
sel f-esteem and the greater the success in school.

Parental Invol venent 7

Self-esteemis a basic need for every human being, and
nost parents want their children to devel op healthy views of

t hensel ves so they can becone successful, happy, and well -



adjusted in their social and educational lives. Famly
characteristics, including the relationships that exist
withinit, influence children’ s | evel of self-esteem and
educati onal success.

Parents are their children's first and nost influenti al
teachers. Wen parents teach their children val ues and
responsibility, as well as the inportance of school, then
their children will nost likely devel op the
sane attitudes and beliefs as their parents.

Bevevino (1988) reports that eighty-seven percent of a
child s waking hours, frombirth to age 18, are under the
i nfluences of their parents and their hone environnment. The
hones that children live in are an inportant factor in the
adaption and connection of skills and attitudes |earned from
their parents to the experience they encounter at school.

St udi es have shown that parents have the greatest
i nfluence on their children, even nore so than teachers and
peers. A study conducted by Conmer and Haynes (1991) found
parent participation in a child s education to be essenti al

Parental Involvenent 8
for effective | earning. Al though teachers were found to show
an i npact, parents and children who work together and
communi cate their needs to one another build the strongest
relationships, resulting in higher educational achievenent.

Parents’ Active Involvenent in the Schools

The role of the parent can be seen in many different

ways. Children nmay see their parents as nurturers,



protectors, disciplinarians, friends, and educators.
Research has shown that children whose parents are actively
involved in their education do better in school. Parents
need to becone active in their child s education even before
they enter the school system Wen the child sees their
parent or parents taking education seriously and
exenplifying its inportance, then it will encourage and
notivate the child to take their education seriously.

Field, Lang, Yando, and Bendell (1995) conducted a
study to exam ne students’ perceived level of intimacy with
parents and significant others. Results showed that students
W th higher self-esteemfeel close to and get along with
their parents, and are better adjusted at school. The nore a
child can feel secure in himor herself, the nore conpetent

they may feel in their academ c skills.

Parental Involvenent 9

Parents can choose to becone directly involved in their
child s school life, or becone involved on a greater |evel
where their child is helped indirectly. Parents need to be
visibly involved so their child can see them hel pi ng out and
taking an active part in the school. Parental invol venent
al so hel ps students develop a respect for the school,
i ndi vidual rights, and property rights.

Parental involvenent in education includes attending
parent -t eacher conferences, open houses, classroom

activities, keeping in touch with the teachers, guest



speaking in classes, or volunteering for a field trip. These
activities concern parental involvenent within the school
wal I s, but parental involvenent goes beyond the class. It
al so takes place in the hone.

| nvol venent at hone can be helping their child with
honmewor k, checki ng their homework or take-hone fol ders,
reading to their child, or just becom ng involved in their
daily routines or social activities outside of school.

Parent-Child I nteraction

The role of parental involvenent has evol ved over the
years from parents hel ping the whol e school programto
parents hel ping their own child. The nore a parent becones
i nvolved, the nore likely the child will succeed both

Parental Involvenent 10
academ cally and socially. Research has shown that the
sooner a parent becones involved with the school the nore
likely the child will have a fulfilling educational
experi ence (Unger, 1991).

According to Unger(1991), author of "What Did You Learn

in School Today?”, parents are encouraged to becone nore

involved in their children’s education at an early age. The

aut hor suggests such things as watching what your children

eat, nonitoring what tine they get to bed, how nuch

tel evision they watch, checking their homework, and watching

who they socialize with and the activities they do together.
Parents need to encourage their child to work hard when

they are not doing their best at school, and to not blane



the school for their child s poor performance. Regardl ess of
the quality of the children’s schools and teachers,
children’s performance will ultimately reflect their
intellectual life at hone (Unger, 1991).

Parental involvenent seens to be nore prevalent in the
el enrentary years than in m ddle school or high school
El enentary school students’ parents attend nore open houses,
parent -t eacher conferences, and also pay nore attention to
their child s school work. However, as children

Parental Involvenent 11

progress into fifth grade and then into m ddl e school,
studi es have shown a decrease in parental involvenent.

Enmer gi ng | ndependence of Children

These are the years that children begin to energe from
depending on their parents. Famly support is stil
i nportant, but children begin to want and need nore freedom
in maki ng their own deci sions.

Chil dren begin to take what they have | earned from
their parents and i ndependently attenpt to make their own
deci sions, yet still have the support and gui dance from
their parents. This study seeks to determ ne the perceptions
chil dren have of the anmount of involvenent their parents
have in their education and the desired | evel that children
want their parents to be involved. It is expected that the
nost effective parental involvenent is when the parent
supports the child in nmaking their own decisions, but being

involved at the level that the child desires.



Communi cati on between parent and child becones key to
parents’ know edge of the child s boundaries regardi ng how
much i nvol venent the child desires fromthe parent. One of
the best ways for parents to find out what is happening in
their child s school lifeis to sinply listen and talk with
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their child daily. It also requires themto appreciate the
child s feelings and points of view

When t he experiences, attitudes, and beliefs accepted
by the parents and child are simlar, children are able to
bond with parents, allowi ng them further devel opnent of
social skills. As a child devel ops these skills, a sense of
enpower ment evol ves and then the child believes that they
can and may want to develop these skills on their own
(Foster-Harrison & Peel, 1995).

It is clear fromthe literature on parental invol venent
intheir child s education, that children experience greater
success in their educational experiences when the parents
are involved. One area that has not been researched in depth
is the children’s perceived and desired | evel of their
parents’ involvenent in their education.

St ei nberg, Lanborn, Dornbusch,and Darling (1992)
researched parental involvenent in 11-14 year olds. Results
showed that the nore active parents were in their child s
school performance, the nore they positively contributed to
the child s academ c success. The study’ s results are

consistent with those of other studies, but the authors



descri bed how ot her variables, such as the child's

perceptions of the parents’ involvenent, and sex of the
Parental Involvenent 13

parent, can inpact the results, especially for this age

gr oup.

Parental Sex-role D fferences

Traditionally, there are many differences between
not hers’ and fathers’ involvenent in the child rearing of
their children. Mdthers have been viewed as the nurturer,
and the father as the provider. Tines have evol ved and
expectations of parental roles are shifting.

One of the reasons society is changing its expectations
of parental roles is due to nore wonen entering the work
force. The wonen’s novenent has enpowered wonen to becone
nore i ndependent and self-providing by creating a career for
t hensel ves. Many wonen want to keep that independence they
have established for thenselves, but also have the ability
to create a famly. This increase of nothers in the work
force has placed nore responsibility and expectations of the
father to play a nore invol ved parental role.

A greater anount of interest in the present literature
is focusing on fathers and their involvenent as parents
because of the dramatic increase of nothers entering the
work force (US Bureau of the Census, 1995). The definition
of father involvenent in the literature is inconsistent and

Parental | nvol venent 14



| acks clarity (Marsiglio, 1995). This may be due to the
changi ng soci etal expectations placed on the views of

fat herhood. Yet, due to society’s reinforced view of the
nodern father, fatherhood in the 1990s has reached a | evel
that sees nothers and fathers as equal parental figures
(Pleck & Pl eck, 1997).

Soci ety today sees nothers and fathers as having the
sane responsi bilities; however, there appears to be a
dynam c rel ati onship between the invol venent of the nother
and father as parental figures. Pal kovitz (1984) found that
the perceptions the nother held of the father’s role as a
parent was the best predictor of father involvenent. This
suggests that fathers have a tendency to conformto the
parental values the nother holds of parental roles.

Anot her study, by MBride and Rane (1997), showed t hat
parents with nore favorable attitudes toward their parental
role were significantly nore involved in child rearing
activities than those wth I ess favorable attitudes. This
was found especially true for fathers.

The beliefs that wonen hold of the father and of
t hensel ves as parental figures seemto influence their
attitudes toward their own parental role, as well. These
concepts indicate the inportance of assessing the beliefs
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that both the nother and father have of thensel ves and each
other to maxim ze the quality of care given to their

chi |l dren.



Pal kovitz (1984) found that the views nen hold of their
role as fathers were significantly related to the | evels of
parent-child interaction in which they participated. The
amount of interest and dedication a man or wonman feel s about
their role as a parent is going to reflect how invol ved they
will be toward their child. Children have that intrinsic
ability to sense how their parent feels about being a
parent. This directly influences the relationship and bond
that is created between the parent and child in all aspects
of their daily lives.

Parental involvenent of both nothers and fathers wl|
continue to be a major factor in guiding our children down
the right paths. Parents often believe they know and
understand what their children need, so they may invol ve
t hensel ves when they are not wanted or needed by their
chil dren.

As children grow and desire nore i ndependence, open
communi cati on between the parents and children will create a

strong, nore effective connection between them

Parental Invol venent 16
enabling a continued sense of conpetence and success for

children in their |ives.
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Chapter 111
Met hodol ogy
The purpose of this study was to describe the | evel of

parental involvenent in school-related activities fifth
graders desire fromtheir parents, and if it corresponds
with the perceived level of current parental involvenent.
The fifth grade participants were enrolled in one of two
el ementary schools in the Eau Claire Area School District.
The participants, materials, procedure, design, and data
anal ysis are discussed in this chapter.

Human Subj ects Protection

To ensure the protection of the rights of the
participants, this researcher adhered to the ethica
standards of the American Psychol ogi cal Associ ation (APA,
1994). Participants were informed of the general purpose of
the study, rights to confidentiality, and the researcher’s
availability to answer questions before, during, or after
their participation. Nanmes of the participants were not
used, and the participants’ parents agreed to let their
child take part in the study. The results of the study were
made avail able to the school s involved. The participants had
the right to withdraw at any tine.

Parental Invol venent 18

Parti ci pants

The sanple for this study consisted of 98 mal e and

female fifth graders from Sherman El enentary and Manz



Elementary in the Eau Claire Area School District during the
fall semester of 1999. O the total, 43 (43.9% were nale
and 55 (56.1% were fenale. The nean age for the
participants was 10.29 years. No ot her denographic vari abl es
wer e gat hered, however, the majority of the participants
were White, wwth a small percentage of Hmong, African-
Anerican and Asian chil dren.
Material s

The instrunment used in this study was an experi nenter-
desi gned survey of ten questions. The questions were
devel oped based on suggestions from professionals in the
counseling field. Three of the questions addressed the
child s perceptions of the extent of one or both of their
parents’ involvenent in their education, and three other
questions addressed how nuch they would like their parent or
parents to be involved in different aspects of their
educati on. These six questions were answered based on a
Li kert scale; 1 — never involvenent, 2 — rarely
i nvol venent, 3 — sonetines involvenent, 4 — a |ot of
i nvol venent, and 5 — al nost al ways i nvol venent.

Parental Involvenent 19

Two additional questions were open-ended, asking what
school -rel ated activities the children do with their parent
or parents and then what activities they would like to do
that are school -rel ated. Anot her question concerned overal

parental involvenent desired by the students, and the | ast



question concerned who they thought of the nbst as they were
answering the questions on the survey.
Procedure

Principals fromboth el enentary schools approved the
study and granted perm ssion to use their schools as the
research site. The researcher distributed parental consent
forms (see Appendi x A, p.66) a week before the surveys were
given. On Novenber 9, 1999, and Novenber 11, 1999, the
survey (see Appendi x B, p.69) concerning perceived and
desired |l evels of parental involvenent was distributed to
fifth grade students at Sherman and Manz El enentary school s,
respectively, after consent forns were coll ected.

Dat a Anal ysi s

Anal ysi s was done by cross-tabul ating responses to
guestions to determne if there was a correspondence between
percei ved and desired | evels of parental involvenent in
their child s education. Frequency counts were al so
conducted on the open-ended questions to
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determ ne the three nost conmon responses to what the
participants do and would like to do with their parent that
i s school -rel at ed.

Li m tations

There were limtations to this research study. Most
inportantly was the imted size and age of the sanple. The
participants consisted of only fifth graders, |ocated at

only two el enentary schools. Another |[imtation was that the



el ementary schools were simlar in geographic region, which

does not normthe group to a vast popul ation.
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Resul ts

O the 98 fifth grade students that conpleted the
survey, 68 (69% thought of both their parents as they
answered the survey. Twenty-one(21% of the students thought
of just their nothers, 8(8% thought of just their fathers,
and 1(1% based their responses on another parental figure
intheir life.

Overall, the subjects strongly agreed that they want
their parent or parents involved in their educational |ives.
Thirty-three(33.7% students wanted their parents invol ved
"al nost always" in their education. Fortysix(46.9% students
wanted their parents involved "a lot", 17(17.3% expect them
to be involved "sonetines", and 2(2% of students responded
with wanting their parents "rarely"” involved. There were no
responses of "never" toward overall parental involvenent.

The data collected fromthe six Likert scale questions
on perceived and desired | evels of parental involvenent in
their fifth grade child's education, showed that parental
i nvol venent is an inportant aspect in the lives of their
chil dren.

The reader will recall that participants responded to

Si X questions based on a Likert scale from1l -
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5, with 1 neaning "never involvenent" and 5 meani ng "al nost
al ways i nvol venent".

Par ent -t eacher Conf er ence

The nmean response to perceived | evel of parents' invol venent
in parent-teacher conferences was 4.42, with a standard
deviation of 1.06. The nean response to desired | evel of
parents' involvenent was 4.54, with a standard devi ation of

. 78. Seventy-one(74% of the participants responded with the
sanme answer for both questions. Seventeen(18% would Iike
nore invol venrent fromtheir parents, and 9(9% desired |ess

i nvol venent in the future.

Table 1 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

par ent -t eacher conferences.
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Table 1

Conpari sons Bet ween Percei ved and Desired Levels of Parent

Teacher Conf erences

Desi red Responses

Never Rarely Sonet i nes A Lot Al nost  Tot al
Per cei ved Al ways
Responses
Never
Frequency 2 1 1 1 5
Percent of Tot al 2.1% 1. 0% 1. 0% 1.0% 5.2%
Rarely
Frequency 2 2
Percent of Tot al 2.1% 2.1%
Sonmet i mes
Frequency 4 2 6
Percent of Tot al 4. 2% 2.1% 6. 3%
A Lot
Frequency 3 7 18
Percent of Tot al 3.1% 7.3% 18. 8%
Al nost Al ways
Frequency 1 5 59 65
Percent of Tot al 1. 0% 5.2% 61.5% 67.7%
Tot al
Frequency 2 11 16 67 96

Percent of Total 2.1% 11. 5% 16. 7% 69.8% 100%
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Vol unt eeri ng at School

The nmean response to perceived | evel of the
participants' parents’ involvenent in volunteering in school
was 3.01, with a standard deviation of 1.00. The nean
response to desired |evel of parents in volunteering was
3.93, with a standard deviation of .97. Twenty-eight (30%
remai ned with the sane answer for both questions.
Fifty-eight (63% would |ike nore involvenent fromtheir
parents, and 6 (6% would desire | ess involvenent in the
future.

Tabl e 2 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

vol unt eering at school .



Tabl e 2
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Conpari sons Bet ween Percei ved and Desired Levels of

Vol unt eeri ng

Per cei ved
Response
Never
Frequency
Percent of total
Rarel y
Frequency
Percent of Tota
Sonet i mes
Frequency
Percent of Tota
A Lot
Frequency
Percent of Tota
Al nost Al ways
Frequency
Percent of Tota
Tot al
Frequency
Percent of Tota

Desired Responses

Never Rarely

1
1.1%
1
1.1%
1 1
1.1% 1.1%
2 2
2.2% 2.2%

Sonet i nes A Lot Al nost Tot al
Al ways
4 2 7
4. 3% 2.2% 7.6%
4 8 5 18
4. 3% 8. 7% 54% 19.6%
14 15 9 40

15. 2% 16.3% 9.8% 43.5%

4 6 11 21
4. 3% 6. 5% 12% 22.8%
6 6

6. 5% 6. 5%

26 31 31 92
28. 3% 33. 7% 33.7% 100%
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Attends After-school Activities

The nmean response to perceived | evel of parents'
i nvol venent in attending after-school activities was 3. 00,
with a standard deviation of 1.40. The nean response for
desired | evel of parental involvenent was 3.88, with a
standard deviation of 1.08. Thirty-nine(41% of the
participants stayed with the sane answer for both questions.
Fifty-two(55% would |ike nore involvenent, and 2(2% woul d
desire less involvenent in the future.

Tabl e 3 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

attendi ng after-school activities.
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Conpari sons Bet ween Perceived and Desired Levels of After

School Activities
Desired Responses
Never Rarely Sonetinmes A Lot Al nost  Tot al
Per cei ved Al ways
Responses Never
Frequency 2 2 6 5 2 17
Percent of Tot al 2. 1% 2. 1% 6. 4% 5.3% 2.1% 18. 1%
Rarel y
Frequency 1 4 11 4 2 22
Percent of Tot al 1.1% 4. 3% 11. 7% 4. 3% 2.1% 23.4%
Sonet i mes
Frequency 7 7 3 17
Percent of Tot al 7. 4% 7. 4% 3.2% 18. 1%
A Lot
Frequency 1 9 10 20
Percent of Tot al 1.1% 9. 6% 10. 6% 21.3%
Al nost Al ways
Frequency 1 17 18
Percent of Tot al 1. 1% 18.1% 19.1%
Tot al
Frequency 3 6 25 26 34 94
Percent of Tot al 3.2% 6. 4% 26. 6% 27. 7% 36. 2% 100%
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Li kes and Val ues Your School

The nmean response to perceived | evel of parents’
i nvol venent in liking and valuing their school was 4.42,
with a standard deviation of .83. The nmean response for
desired | evel of parents' involvenent was 4.45, with a
standard devi ation of .82. Seventy-six (80% of the
participants responded with the sane answer for both
questions. Twelve (13% would like nore involvenent, and 7
(7% would desire less involvenent fromtheir parents in the
future.

Tabl e 4 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

valuing and liking their school
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Tabl e 4

Conpari sons Bet ween Percei ved and Desired Levels of Liking

and Val ui ng Their School

Desi red Responses

Never Rarely Sonetines A Lot Al nost Tot al
Per cei ved Al ways
Responses
Never
Frequency
Percent of Tota
Rarely
Frequency 1 2 3
Percent of Tot al 1.1% 2.1% 3.2%
Somet i mes
Frequency 6 5 1 12
Percent of Tot al 6. 3% 5.3% 1.1% 12.6%
A Lot
Frequency 1 3 14 4 22
Percent of Tot al 1.1% 3.2% 14. 7% 4.2% 23.2%
Al nost Al ways
Frequency 1 2 55 58
Percent of Tot al 1.1% 2.1% 57.9% 61.1%
Tot al
Frequency 3 11 21 60 95
Percent of Tot al 3.2% 11. 6% 22.1% 63.2% 100%
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Expect ati ons of G ades

The nmean response to perceived | evel of parents'
i nvol venent in setting expectations for grades was 4. 63,
with a standard deviation of .62. The nmean response for
desired | evel of parents' involvenent was 4.5, with a
standard deviation of .77. Sixty-nine (72% of the
participants responded with the sane answer for both
questions. Eight (8% would Iike nore involvenent fromtheir
parents, and 19 (20% would desire |less involvenent in the
future.

Tabl e 5 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

setting expectations for grades.
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Conmpari sons Between Perceived and Desired Levels of G ade

Expect ati ons

Per cei ved
Responses
Never
Frequency
Percent of Tota
Rarely
Frequency
Percent of Tota
Sonmet i mes
Frequency
Percent of Tota
A Lot
Frequency
Percent of Tota
Al nost Al ways
Frequency
Percent of Tota
Tot al
Frequency
Percent of Tota

Desi red Responses

Rarely

2. 1%

1. 0%

3. 1%

Sonmet i nes

3. 1%

3. 1%

1. 0%

7.3%

A Lot

1. 0%

12
12. 5%

12
12. 5%

25
26. 0%

Al nbst Tot al
Al ways

1 7
1. 0% 7.3%

6 22
6.3% 22.9%

54 67
56.3% 69. 8%

61 96
63.5% 100%
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Expect ati ons of Behavi or

The nmean response to perceived | evel of parents’
i nvol venent in setting expectations for behavior at school
was 4.66, with a standard deviation of .68. The nean
response for desired | evel of parental involvenent was 4. 48,
with a standard deviation of .90. Seventy-five (79% of the
participants responded with the sane answer for both
questions. Four (4% would |like nore involvenent fromtheir
parents, and 14(15% would like |less involvenent in the
future.

Tabl e 6 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

expectations set for behavior.
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Conpari sons Bet ween Percei ved and Desired Levels of

Behavi or

Expect ati ons

Desi red Responses

Per cei ved
Responses
Never

Frequency
Percent of Tota
Rarely
Frequency
Percent of Tota
Somet i mes
Frequency
Percent of Tota
A Lot
Frequency
Percent of Tota
Al nost Al ways
Frequency
Percent of Tota
Tot al
Frequency
Percent of Tota

Never

1.1%

1.1%

2
2.2%

Rarely

1.1%

1.1%

2
2.2%

Sonet i nes

1.1%

3. 2%

1.1%

3. 2%

8. 6%

Al nost
Al ways

A Lot

1.1%

12 2
12.9% 2.2%

6 60
6.5% 64.5%

19 62
20.4% 66. 7%

Tot al

2.2%

5. 4%

16
17. 2%

70
75. 3%

93
100%
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Expectations with Social Activities

The nmean response to perceived | evel of the
partici pants' parents’ involvenent in setting expectations
in social activities was 3.95, with a standard devi ati on of
1.01. The nean response to desired | evel of parental
i nvol venent was 4.06, with a standard deviation of 1.00.
Si xty-four(68% of the participants responded with the sanme
answer for both questions. N neteen(20% would |ike nore
i nvol venent fromtheir parents, and 11(18% woul d desire
| ess involvenent in the future with setting expectations
Wi th social activities.

Table 7 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

setting expectations with social activities.
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Table 7

Conpari sons Bet ween Perceived and Desired Levels of Soci al

Activity Expectations

Desi red Responses

Never Rarely Sonetinmes A Lot Al nost Tot al
Per cei ved Al ways
Responses
Never
Frequency 2 1 3
Percent of Tot al 2.1% 1.1% 3.2%
Rarely
Frequency 1 3 4
Percent of Tot al 1.1% 3.2% 4. 3%
Somet i mes
Frequency 3 11 4 2 20
Percent of Tot al 3.2% 11. 7% 4. 3% 2.1% 21. 3%
A Lot
Frequency 1 1 24 9 35
Percent of Tot al 1.1% 1.1% 25. 5% 9.6% 37.2%
Al nost Al ways
Frequency 2 4 26 32
Percent of Tot al 2.1% 4. 3% 27. 7% 34. 0%
Tot al
Frequency 2 5 17 32 38 94

Percent of Total 2.1% 5.3% 18. 1% 34. 0% 40. 4% 100%
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Honmewor k

The nmean response to perceived | evel of parents'
i nvol venent in checking homework was 4.13, with a standard
deviation of 1.00. The nean response to desired | evel of
parental involvenent was 4.32, with a standard devi ation of
.94. Sixty-four(67% of the participants responded with the
sane answer for both questions. Twenty(21% would |ike nore
i nvol venent in the future, and 11(16% would desire |ess
i nvol venent from parents w th homework.

Tabl e 8 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

honmewor k.
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Conpari sons Bet ween Perceived and Desired Levels with

Honmewor k
Desired Responses
Never Rarely Sonmetinmes A Lot Al nost Tot al
Per cei ved Al ways
Responses
Never
Frequency
Percent of Tota
Rarely
Frequency 1 1 2 2 6
Percent of Tot al 1.1% 1.1% 2.1% 2.1% 6. 3%
Sonet i mes
Frequency 1 1 13 3 6 24
Percent of Tot al 1.1% 1.1% 13. 7% 3.2% 6.3% 25.3%
A Lot
Frequency 3 8 6 17
Percent of Tot al 3.2% 8.4% 6.3% 17.9%
Al nost Al ways
Frequency 2 4 42 48
Percent of Tot al 2.1% 4. 2% 44. 2% 50.5%
Tot al
Frequency 1 2 19 17 56 95
Percent of Tot al 1.1% 2.1% 20. 0% 17.9% 58.9% 100%
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Eati ng Habits

The nmean response to perceived | evel of parents’
i nvol venent in watching what the participants eat was 3.57,
with a standard deviation score of 1.26. The nean response
for desired | evel of parents' involvenent was 3.27, with a
standard devi ation of 1.40. Forty-eight(52% responded with
the sane answer for both questions. Twelve(13% would I|ike
nore invol vement fromtheir parents, and 32(35% would |ike
| ess invol venrent with their parents being involved wth what
t hey eat.

Tabl e 9 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

their child s eating habits.
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Conpari sons Bet ween Percei ved and Desired Levels of Eating

Habi t s

Per cei ved
Responses
Never
Frequency
Percent of Tot al
Rarely
Frequency
Percent of Total
Sonet i mes
Frequency
Percent of Total
A Lot
Frequency
Percent of Total
Al nost Al ways
Frequency
Percent of Total
Tot al
Frequency
Percent of Total

Desi red Responses

Never

7.6%

3. 3%

2.2%

1.1%

1.1%

14
15. 2%

Rarely

4. 3%

8. 7%

2.2%

1.1%

15
16. 3%

Sonetines A Lot

1.1%

10

10. 9%

4. 3%

3. 3%

18
19. 6%

Al nost
Al ways

3. 3%

3 1
3.3% 1.1%

12 4
13.0% 4.3%

7 15
7.6% 16. 3%

22 23
23.9% 25.0%

Tot al

8. 7%

10
10. 9%

24
26. 1%

23
25. 0%

27
29. 3%

92
100%
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Time You Get To Bed

The nmean response to perceived | evel of parental
i nvol venent in watching what tine their child gets to bed
was 4.16, with a standard deviation score of .99. The nean
response for desired | evel of parental involvenent was 3. 12,
with a standard deviation of 1.29. Thirty-two(34% of the
participants responded to both questions with the sane
answer. Four(4% would |ike nore involvenent, and 58(62%
woul d desire | ess invol venent than what their parents
currently are invol ved.

Tabl e 10 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

nonitoring bed tines.
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Moni tori ng Bed Tines

Per cei ved
Responses
Never
Frequency
Percent of Tota
Rarely
Frequency
Percent of Tota
Sonet i mes
Frequency
Percent of Tota
A Lot
Frequency
Percent of Tota
Al nost Al ways
Frequency
Percent of Tota
Tot al
Frequency
Percent of Tota

Desi red Responses

Never Rarely
1

1.1%
1 3
1.1% 3.2%
4 6
4.3% 6.4%
3 6
3.2% 6.4%
4 3
4.3% 3.2%
13 18
13.8% 19.1%

Sonmet i nes

1.1%

5. 3%

7.4%

11
11. 7%

24
25.5%

A Lot Al nost  Tot al
Al ways
1
1.1%
1 6
1.1% 6.4%
15
16. 0%
9 2 27
9. 6% 2.1% 28. 7%
13 14 45
13.8% 14.9% 47. 9%
23 16 94
24.5% 17.0% 100%
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Choi ce of d othing

The nmean response to perceived | evel of parental
i nvol venent in choosing clothing was 2.94, with a standard
deviation of 1.28. The nean response for desired | evel of
parental involvenent was 2.50, with a standard devi ation of
1.32. Fifty(54% responded with the sanme answer for both
questions. Nine(10%9 would like nore involvenent fromtheir
parents, and 33(36% would desire |ess involvenent in
choosi ng their clothing.

Tabl e 11 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

choosi ng cl ot hi ng.
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Table 11

Conpari sons Bet ween Percei ved and Desired Levels of

Choosi ng d ot hi ng

Desired Responses
Never Rarely Sonmetinmes A Lot Alnost Total
Per cei ved Al ways
Responses
Never
Frequency 11 1 12
Percent of Total 12.0% 1.1% 13. 0%
Rarely
Frequency 7 18 2 1 28
Percent of Total 7.6% 19.6% 2.2% 1.1% 30.4%
Somet i mes
Frequency 4 8 8 1 1 22
Percent of Total 4.3% 8.7% 8. 7% 1.1% 1.1% 23.9%
A Lot
Frequency 2 2 2 6 3 15
Percent of Total 2.2% 2.2% 2.2% 6.5% 3.3% 16.3%
Al nost Al ways
Frequency 1 6 1 7 15
Percent of Tot al 1.1% 6. 5% 1.1% 7.6% 16.3%
Tot al
Frequency 24 30 18 8 12 92
Percent of Total 26.1% 32.6% 19.6% 8.7% 13.0% 100%
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Tel evi sion _and Vi deo Ganes

The nmean response to perceived | evel of the parents’
i nvol venent in watching how nmuch tel evision and vi deo ganes
their children play was 3.53, with a standard devi ati on of
1.29. The nean response for desired | evel of parental
i nvol venent was 3.06, with a standard deviation of 1.26.
Forty-nine(52% of the participants responded to both
questions with the sanme answer. Thirteen(14% would |ike
nore invol venent, and 32(34% would |ike | ess invol venent
fromtheir parents when nonitoring how nuch television is
wat ched and vi deo ganes pl ayed.

Tabl e 12 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

nonitoring tel evision and vi deo ganes.
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Tel evi sion _and Vi deo Ganes

Per cei ved
Responses
Never
Frequency
Percent of Tota
Rarely
Frequency
Percent of Tota
Sonmet i mes
Frequency
Percent of Tota
A Lot
Frequency
Percent of Tota
Al nost Al ways
Frequency
Percent of Tota
Tot al
Frequency
Percent of Tota

Desi red Responses

Never

9. 6%

2. 1%

1.1%

12
12. 8%

Rarely Sonetinmes A Lot

6. 4%

3. 2%

6. 4%

4. 3%

19
20. 2%

4
4. 3%

13

13. 8%

5. 3%

8. 5%

30
31. 9%

1
1.1%

4. 3%

9. 6%

3. 2%

17
18. 1%

Al nost Tot al

Al ways

3. 2%

1.1%

12
12. 8%

16
17. 0%

9. 6%

11
11. 7%

23
24. 5%

23
24.5%

28
29. 8%

94
100%
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Choi ce of Friends

The nmean response to perceived | evel of parental
involvenent in their child' s choice of friends was 2. 41,
with a standard deviation of 1.34. The nean response for
desired | evel of parental involvenent was 2.35, with a
standard deviation of 1.44. Sixty(64% responded with the
sanme answer to both questions. Fourteen(15% would |ike nore
i nvol venent fromtheir parents, and 20(21% would |ike |ess
i nvol venent when choosing their friends.

Tabl e 13 shows the total frequencies and percentages of
percei ved and desired | evels of parental involvenent in

choosing their friends.



Parent al | nvol venent 47
Tabl e 13

Conmpari sons Between Perceived and Desired Levels of Choice

O Friends
Desired Responses
Never Rarely Sonmetimes A Lot Al nost  Tot al
Per cei ved Al ways
Responses
Never
Frequency 24 1 1 2 28
Percent of Tot al 25. 5% 1.1% . 1% 2.1% 29. 8%
Rarely
Frequency 11 15 5 31
Percent of Tot al 11. 7% 16. 0% 5.3% 33. 0%
Sonmet i mes
Frequency 2 2 7 2 2 15
Percent of Tot al 2.1% 2.1% 7.4% 2.1% 2.1% 16.0%
A Lot
Frequency 1 2 4 1 8
Percent of Tot al 1.1% 2.1% 4.3% 1.1% 8.5%
Al nost Al ways
Frequency 1 1 10 12
Percent of Tot al 1.1% 1.1% 10.6% 12.8%
Tot al
Frequency 38 20 14 9 13 94

Percent of Total 40. 4% 21. 3% 14. 9% 9.6% 13.8% 100%
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Open- ended Questi ons

The responses to the open-ended questions of what
activities the fifth grade students do with their parent or
parents, and what they would like to do with them varied in
answers, but there were three activities that were
identified the nost.

Most Frequent Response

The nost frequent response given by the participants to
what school -related activity they do with their parent or
parents was honmework, with 52(53% participants responding
in this way. The nost popul ar response given for what
activity they would like to do with their parents was al so
homewor k, with 30(36% participants responding in this way.

Second Mpst Frequent Response

The next nost frequent response for what the
participants do with their parents is school activities.
School activities included plays, school parties, violin
| essons, school club neetings, famly fun night, and
nmeet i ngs through their CHAMPS(Chanps Have And Mbdel Positive
Peer Skills) progranms. Twenty-nine(28% responded with this

answer .
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The second nost frequent response for what the
participants would like to do with their parents was al so
school activities, with 26(26% responding in this way.

Third Mbst Frequent Response

Thirteen(13% participants responded w th parent-
teacher conferences as the third nost frequent activity they
do with their parents. The third nost frequent responses for
what they would like to do with their parents was attendi ng
and watching their sporting events, such as practice and

ganes. Seventeen(17% responded with this activity.
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Di scussi on

The present study exam ned whet her there was a
correspondence between perceived and desired | evel s of
parental involvenent in fifth graders’ education. The
results of this study showed a high correspondence between
perceived and desired | evels of involvenent in different
aspects of the participants’ education. A small majority of
the participants showed they desire | ess involvenent from
their parents in the personal and social aspects of their
educational |ives.

Six of the 13 questions, regardi ng academ cs, reveal ed
that the participants desire the sane | evel of involvenent
to continue in the various aspects of their education. Six
questions about personal and social aspects of their lives
showed that although the participants perceive a high | eve
of parental involvenent, they desired | ess involvenent in
the future. The last Likert scal e question, about bed tines,
reveal ed that overall involvenent was not present or desired
in the future.

Aspects that Desire Mre |nvol venent

The question pertaining to parent-teacher conferences,

after-school activities, |iking and valuing their school,
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and homework, were rated very high in terns of liking their

parents’ present |evel of involvenent.



A possible reason for desiring a high anmount of
i nvol venent in these areas of their education is that the
i nvol venent is active and visible for the students. Just as
parents have been involved in their child s devel opnent
before entering school, they should remain active once their
child starts attendi ng school every day.

Dye(1989) found that parents who were actively invol ved
in school prograns were effective in enhancing their
children’s academc lives. Dye also found that parental
i nvol venent was nore active at the elenentary |evel. Parents
of elenentary school students attend nore open houses,
school prograns, parent-teacher conferences, and PTA
meetings. The author also reports that when there is nore
communi cati on between the parents and their child s
cl assroom teacher, they are nore likely to review their
child s homework and question them about school activities
at this age |evel.

Desire Less | nvol venent

The responses regarding eating habits, choice of

cl ot hing, choice of friends, how nmuch tel evision and vi deo
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ganes wat ched, and expectations set for grades and behavi or
show t hat al though a slight majority of the participants
perceive a high level of involvenent fromtheir parents,

nost would |ike |ess parental involvenent in the future.



A possi ble reason for this finding is a growi ng need of
i ndependence in their personal lives. At this age, children
are beginning to discover who they are, where they fit in,
and what their interests are. There is a need to explore
t hese individual aspects about thenselves with | ess
i nfluence and direction fromtheir parents.

Many parents have an instinctual need to want to
protect their children fromharmthat may come their child s
way. Realistically, parents cannot protect their children
from everyt hing, but when parents instill confidence and
strong values in their children, then they have influenced
their children to make the right decisions in tough
si tuations.

Research does not support the idea of |ess parental
i nvol venent in their children’s education or personal and
social lives. Although children may desire | ess invol venent
inthe latter two areas, they need their parents’ support in
teaching them how to nake positive and i ndependent choi ces
that will benefit themin their personal |ives.
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A study by Vernberg, Beery, Ewell, and Absender (1993)
found that the nore parents were involved in the formation
of their children’s friendships, the greater the
conpani onship and intinmacy the children had with their new
friends. Active parent engagenent in the child s social
worl d al so seened particularly hel pful in formng positive

and safe rel ationshi ps.



One study, by Keith (1992), supports the idea that the
results of parental nonitoring have little effect on
children’s school performance. The author researched the
effects of television on children’s production at hone.
Interestingly, the extent of parental nonitoring of
children’ s tel evision intake showed no effect on their
children’s honmework scores and grades. Yet, the author found
that parental aspirations towards their children s overal
educational lives had a positive effect on overal
achi evenment in school, both academ cally and behaviorally.

Al t hough |l ess involvenent is desired in the future,
parental involvenent remains an inportant aspect in the
soci al and personal lives of children. If the parent is
i nvol ved and aware, the child usually will behave and make
good choices. Keith (1992) also found that the students’
perceptions of parental involvenent were nore inportant
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than the parents’ reports of participation. This shows how
much children are aware of and val ue the anount of
i nvol venent their parents have in their lives, especially in
their personal |ives.

Overall No Involvenent Iltem

The participants perceived a | ow | evel of invol venent
fromtheir parents in nonitoring the tine they get to bed,
and desire the level of involvenent to remain at a | ow

| evel .



Many reasons may exist for this aspect of children’s
lives to have little involvenent fromparents. One reason
may be because children are getting to bed later than their
parents. Another possibility is that children desire |ess
sleep than they realize their bodies actually need.

Car skadon(1990) conducted a study on adol escents’ sl eep
and wake patterns. Wile |aboratory test have shown that
adol escents do not have a reduced need for sleep, many
adol escents decrease their sleep as a result of dimnishing
parental involvenent at bedtine, with setting late curfews,
and school schedul es. Such things as daytinme sl eepiness and
inability to concentrate during class are sone results of
little parental involvenent in nonitoring their child s
bedti ne.
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Al t hough children may have a need to start setting
their own schedules, start making their own decisions, and
managi ng their own tine usage, parents hold a strong sense
of bal ance and direction in the lives of their children, at
school and in their social worlds.

Mbst Popul ar Activity

Homewor k was the nost popul ar response given to the
open- ended questions of what school-related activity they
nostly do and would like to do with one or both of their
parents.

At this age |level, students are beginning to receive

nore homework to take hone and conplete. There are often



questions related to their homework; therefore, having a
support system at hone can provide security for doing
homewor k correctly. There also may cone a feeling of success
for finishing it on their owm, wth noderate help froma
parent .
A study by Balli (1998) showed that a significant nunber of
sixth graders believe they do better in school when their
parents help themw th honework. A child s success in school
can be due to their conpetitiveness or |earning
capabilities, even if their parents are not involved. |If the
child is struggling with their homework and in overal
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academ cs, parental support and willingness to help with
school work can be the key to getting the child back on
track.

Second Mbst Popul ar Activity

School -rel ated activities was the next nost popul ar
response to what school-related activities the participants
do and would like to do wth their parents. Parents that are
involved in activities through school, other than those
related directly to school work, comrunicate their interests
and support in the school as a whole.

Parents shoul d know what goes on in their child s
school, which nakes parent participation and volunteering so
val uabl e. Volunteering in school activities with their child
shows an active interest in what their child likes and is

proud of. Active involvenent can contribute to children’s



sense of who they are and increase their overall sense of
pride in their school

Third Mbst Popul ar Activity

Par ent -t eacher conferences was the third nost popul ar
activity the participants said they do with their parents.
Par ent -t eacher conferences are the main way for teachers to
communi cate with the students’ parents about their status in
the school. This is also another visible and active way
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for the child to see their parents’ interests and concerns
about their education.

When parents do not attend these conferences, it relays
a nmessage to their child that their grades and overal
performance in school are not an inportant part of their
life. Children need to know that their parents perceive
school as being inportant enough for themto becone
i nvol ved.

The participants responded with having their parents
attend their sporting events and practices as the third nost
popul ar activity they would like to do with their parents.
Researchers have expl ored parental involvenent in the sports
clubs of their children and the children’s degree of
satisfaction wwth the way in which the parents are invol ved.

A study by Deknop, Buisman, DeHaan, Van |ersel,

Horvers, and Vloet (1998) found the majority of children
were not pleased with the amount of parental involvenent in

the sporting club. This suggests that parental support and



involvenent in their child s sporting activities can
i ncrease not only the enjoynent of the sport for the child,
but the enjoynment of spending quality tinme with their
parents.
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The results of this study showed that fifth graders
hold a strong desire for their parents’ involvenent in their
education. When parents and their children work together, it
creates a relationship for the child to achieve success in
their academc |ives.

The results fromthis study al so showed that although
the participants perceived a high I evel of involvenent in
their social and personal lives, they would desire |ess
i nvol venent in the future.

For some children, an over-dependent relationship with
their parents may be detrinental to their devel opnent of
individuality and i ndependence. |If their parent or parents
are overly involved in their child s personal life, the
child may not develop the ability to experience things by
t hensel ves. Being able to create one’s own destiny by nmaking
choi ces based on instilled parental val ues, produces a proud
and strong-wlled child. In this sanple, the magjority of the
participants reported high consistency between the actual
| evel of parental involvenent and their desired | evel of

i nvol venent fromtheir parents on this inportant issue.
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Summary, Concl usions, and Recommendati ons
The primary purpose of this study was to determ ne
whet her there was a hi gh correspondence between perceived
and desired levels of parental involvenent in their
children’ s education. The participants were 98 fifth graders
from Sherman and Manz El enentary Schools in the Eau Claire
Area School District in the fall termof 1999. Each
participant conpleted a 10-item survey, in which the nean
scores, frequencies, and percentages were cal cul at ed,
scored, and conpared to each other.
Overall, the mean scores showed a high correspondence
bet ween perceived and desired | evels of parental
i nvol venent. This shows that the participants would |ike
their parents’ involvenent in their education to remain the
sane as it currently is. They would |like |ess invol venent
fromtheir parents in the future in certain areas in the
participants’ social world.

Concl usi ons

In conclusion, the results of this study show that
parental involvenent is an essential ingredient for an
opti mal educational experience. It also showed that at this

age level, the children are beginning to desire |ess
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i nvolvenent in their personal lives, and desire nore

i ndependence i n nmaki ng personal choices.



Even though this sanple was small, the results can be
beneficial for parents and children to comuni cate each
others’ needs and to understand each others’ perspectives.
Represented in this study was just a small section of the
entire school -age popul ati on; many others may hol d vi ews
that are simlar or different fromthose found in this
st udy.

Recommendat i ons

Al t hough the needs and desires of children are
i nportant, conparing the parents’ views to their child s on
parental involvenent would be beneficial to understanding
both sides and views of the relationship. Another
recommendation for future research is to focus on the
di fferences between nmal es and females, and also their |evels
of self-esteemin relation to their views of parental
i nvol venent in their education. A third recommendation is
further explorations of conparisons between the students’
educational lives and their personal and social lives.
Finally, a longitudinal study could focus on whether their

perceptions and desires of parental
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i nvol venent change over tinme from m ddl e school through high
school .
Parents are their children’'s nost inportant teachers
and children’s ideas about education begin with them

Parents bear the responsibility to participate actively in



their children’s education. Parents and children need to
mai ntain a supportive and positive partnership that hel ps
i nfl uence each other to create a successful and fulfilling

|ife for one anot her.



Parental | nvol venent 62
Ref er ences

APA, (1994). Publication Manual of Anerican

Psychol ogi cal Associ ation(4'" ed.). Washi ngton, DC. author.

Balli, S.J. (1998). Wen nom and dad hel p: Student

reflections on parent involvenment with homework. Journal of

Research and Devel opnent in Education, 31, 142-146.

Bennett, WJ. (1986). \Wat works: Research about

teaching and | earni ng. Washington, DC. U S. Departnent of

Educat i on.
Bevevino, MM (1988). The 87 percent factor. The Delta

Kappa Ganma Bulletin, 54, 9-16.

Bloom B.S. (1964). Stability and change in human

characteristics. New York: WIey.

Bogenschnei der, K. (1997). Parental involvenent in
adol escent schooling: A proximal process with

transcontextual validity. Journal of Marriage and the

Famly, 59, 718-733.

Carskadon, M A (1990) Patterns of sleep and sl eepi ness

in adol escents. Pediatrician, 17, 5-12.

Comer, J.P., & Haynes, N M (1991). Parent invol venent

in schools: An ecol ogical approach. The El enentary School

Journal , 91, 271-277.

Parental Invol venent 63
Cowan, C P., & Cowan, P.A. (1987). Men’s invol venent in

parent hood: Identifying the antecedents and under st andi ng



the barriers. In P.W Berman & F. A. Pederson (Eds.) Men’s

transitions to parenthood: Longitudi nal studies of early

famly experience (pp.145-174). Hillsdale, NJ: Erl baum
Dye, J.S. (1989). Parental involvenent in curricul um
matters: Parents, teachers, and children working together.

Educati onal Research, 31, 20-35.

Field, T., Lang, C., Yando, R, & Bendell, D. (1995).

Adol escents’ intimacy with parents and friends. Adol escence,

30(117), 133-140.
Foster-Harrison, E.S., & Peel, H A (1995). Parents in

the mddle: Initiatives for success. Schools in the Mddle,

5, 45-47.
G eenwod, GE., & Hckm, C W (1991). Research
practice in parental involvenent: Inplications for teacher

education. The El enentary School Journal, 91, 45-56.

Henderson, R W (1981). Parent-child interaction:

Theory, research, and prospects. New York: Academ c Press.

Keith, T.Z. (1992). Effects of parental involvenent on
ei ght h grade achi evenent: LISREL anal ysis of NELS-1988

Parental | nvol venent 64

data. Journal of Broadcasting and El ectronic Media, 37, 147-

158.

Marsiglio, W (1995). Fatherhood: Contenporary theory,

research, and social policy. Thousand Gaks, CA: Sage.

McBride, B.A, & Rane, T.R (1997). Role identity, role

i nvestnents, and paternal involvenent: Inplications for



parenting prograns for nmen. Early Chil dhood Research

Quarterly, 12, 173-197.

Pal kovitz, R (1984). Parental attitudes and fathers’

interactions with their 5-nonth old i nfants. Devel opnent al

Psychol ogy, 20, 1054-1060.

Pleck, EEH , & Pleck, J.H (1997). Fatherhood
ideals in the United States: Historical dinensions. In ME.

Lanb (Ed.), The role of the father in child devel opnent (pp.

33-48). New York, NY: John Wley & sons, Inc.
Shahnmoon Shanok, R (1992). Saving self-esteem
Parents, 67, 236.

Steinberg, L., Lanborn, S.D., Dornbusch, SSM, &
Darling, N (1992). Inpact of parenting practices on
adol escent achievenent: Authoritative parenting, school
i nvol venent, and encouragenent to succeed. Child

Devel opnent, 63, 1266-1281.

Parent al | nvol venent 65

Unger, H G (1991). What did you learn in school today?

New Yor k, NY: Facts On File.

U S. Bureau of the Census. (1995). Statistical
abstract of the United States, 115" ed. Washi ngton, DC:
Governnment Printing Ofice.

Vernberg, EEM, Beery, S.H, Ewell, K K., Absender,
D.A (1993). Parents’ use of friendship facilitation
strategies and the formation of friendships in early

adol escence. Journal of Famly Psychol ogy, 7, 356-369.




Watkins, T.J. (1997). Teacher conmmunications, child
achi evenment, and parent traits in parent involvenent nodels.

The Journal of Educational Research, 91, 3-13.

Parental Invol venent 66
APPENDI X A: Parental Consent Letter

Dear Parent or Guardi an:

My nane is Angela Cerni. | ama practicum student in
t he Gui dance and Counseling Master’s program at the
University of Wsconsin-Stout, working with Ri ch Boardman
t he school counsel or at Sherman El enentary. Your fifth grade
child has an opportunity to take part in a study | am
conducting for ny thesis about parental involvenent in their
education. Questions will concern the perceptions your child
has of their parent(s) involvenent, and the | evel of
i nvol venent they would like fromtheir parent(s) in

different areas of their education. This information wl|



hel p counsel ors, teachers. And parents to understand
children’ s ideas about integrating their growi ng sense of
personal responsibility with their parents’ gui dance and
support. Your child s participation is strictly voluntary
and any information collected fromyour child is anonynous
and cannot be traced back to your child in any way. Your
child also has the right to discontinue participation at any
time during the survey w thout question.

A 10-item survey wll be handed out after a brief
expl anation to the class about the study’s purpose and
di scussi ng any questions they m ght have about it. | wll
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be available to further discuss this topic with you or your
child if either of you have questions they m ght have about
it. I will be available to further discuss this topic with
you or your child if either of you have gquestions about the
study. You can reach ne at Sherman El enentary School at 839-
2847, or ny advisor, Helen Swanson at (715) 232-2784. The
principal has read the survey and has fully approved this
proj ect.

Pl ease check yes at the bottomof this letter if you
will allow your child to participate in this study, or check
no if you do not want themto participate. Once you have
checked yes or no, please sign at the bottomof this letter
and return it to school wth your child and hand in to their
t eacher by:

Fri day, Novenber 5, 1999



Thank you very much for your tinme and cooperation!
Si ncerely,

Angel a Cerni (Resear cher)

Hel en Swanson(Departnent of Psychol ogy, UW Stout)

Jacki e Bel ka and Sue Fitzsinons(Principal)

YES Il will allowny child to participate in the study
NO Il will not allow ny child to participate in the
st udy
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Child s Nane

Si gnature Dat e
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APPENDI X B:
Fifth Grade Survey

The follow ng survey will ask you questions about
parental involvenent in your education. Students who did not
return a signed formfromtheir parents saying that they
were allowed to conplete the survey, will sit quietly at
their desk and read or do school work until the survey is
over.

Pl ease rate each of the 10 questions based on either
the i nvol venent of your nother, your father, both of your
parents, or an other parental figure that is involved in
your school life. The last question on the survey asks who
you t hought of nobst while you were answering the questions.

There are two questions paired together that list the
sane itens, but ask to different things. The first question
asks how much you think your parent(s) or other is involved
in your education, while the second question asks how nuch
you woul d li ke theminvol ved. Please read the questions
carefully as you conpl ete the survey.

You will rate your answer on a 1 — 5 scale, where 1
means there is no involvenent, 2 — there is rarely
i nvol venent, 3 — sonetines, 4 — a lot, and 5 — which neans
al nost al ways i nvol venent.
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Bef ore you begi n, please check bel ow whet her you are

mal e or female, and themwite in how old you are.



When you have conpl eted the survey, please turn it over
and sit quietly at your seat until all the surveys have been
col l ected. Thank you very nuch for your tinme and

cooperati on.

Femal e

Mal e

Age

1-Never 2—Rarely 3-Sonetinmes 4-A Lot 5-Alnost Al ways

1. How nmuch are one or both of your parent(s) involved in:
Par ent -t eacher Conferences? Never 1 2 3 4 5 Al ways
Vol unt eeri ng? Never 1 2 3 4 5 Al ways
(field trips, school parties)
Attends after school activities? Never 1 2 3 4 5 A ways
(sports, plays)

Li kes and val ues your school? Never 1 2 3 4 5 Al ways
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2. How nmuch would you |like one or both of your parent(s)
i nvol ved in:
Par ent -t eacher conferences? Never 1 2 3 4 5 Al ways
Vol unt eeri ng? Never 1 2 3 4 5 Al ways

(field trips, school parties)



Attends after school activities? Never 1 2 3 4 5 Al ways
(sports, plays)

Li kes and val ues your school ? Never 1 2 3 4 5 Always

3. To what extent do one or both of your parent(s) set
expectations for you wth:
G ades? Never 1 2 3 4 5 Always
Behavi or in school ? Never 1 2 3 4 5 Al ways
Soci al activities through school? Never 1 2 3 4 5 Always
(clubs, sports)
4. To what extent would you |like one or both of your parent(s) to
set expectations for you wth:
G ades? Never 1 2 3 4 5 Always
Behavi or in school ? Never 1 2 3 4 5 Al ways
Soci al activities through school? Never 1 2 3 4 5 Always
5. How nuch do one or both of your parent(s) get involved wth:
Your honewor k? Never 1 2 3 4 5 Always
Your eating habits? Never 1 2 3 4 5 Al ways
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The tine you get to bed? Never 1 2 3 4 5 Al ways
Your choi ce of cl othing? Never 1 2 3 4 5 Al ways
Amount of TV/video ganes watched? Never 1 2 3 4 5 Al ways

Your choice of friends? Never 1 2 3 4 5 Al ways

6. How nmuch woul d you like one or both of your parent(s) involved
W th:

Your honewor k? Never 1 2 3 4 5 Al ways



Your eating habits? Never 1 2 3 4 5 Al ways
The tinme you get to bed? Never 1 2 3 4 5 Always
Your choice of clothing? Never 1 2 3 4 5 Always
Amount of TV/video ganes watched? Never 1 2 3 4 5 Al ways

Your choice of friends? Never 1 2 3 4 5 Always

. What school -related things do you do together with one or both

of your parent(s)?

. What school -related things would you |like to do with one or

both of your parent(s)?
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9. Overall, how nmuch would you |i ke one or both of your parent(s)
to be involved with your school |ife?
1 2 3 4 5
Never Rarely Sonet i nes A Lot Al nost Al ways

10. As you answered the earlier 9 questions, were you thinking

nostly of: Circle One

Your not her? Your father?

Bot h parents? O her ?
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