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The purpose of this study was to review sel ect research
studies attenpting to eval uate and neasure perceptions of the
Drug Abuse Resistance Education (DARE) programor simlar
school - based prevention strategies. The study focused on
vari abl es which students, teachers and adm nistrators value in
their perceptions of the prograns.

As the review of literature suggested, the research has
been extensive, indicating that DARE produces sone rel evant
short-termreduction in attitudes about and use of drugs and

al cohol. However, long-termeffectiveness, into the critical



hi gh school years, appears negligible. In light of this
research, it is surprising that DARE continues receive positive
ratings by educators and to continue to garner political and
comunity support.

The results of the study indicate an overall positive
perception of the DARE programalong with identifying el enments
of the programthat contribute to positive perceptions. An
attenpt was nmade to point out various strengths and weaknesses
of the selected research. Finally, recommendations for the

direction of future research were nade.



Chapter |

| nt roducti on

Drug Abuse Resistance Education (DARE) is the nost w dely
used program of drug and al cohol prevention in Amrerica’ s
schools. It is normally introduced at the 5'" grade level. The
17-week program taught one hour per week, is presented by
uni formed police officers in the classroom

DARE was started in 1983 in Los Angel es by the conbi ned
effort of the Los Angel es Police Departnent and the Los Angel es
Unified School District. Since then, the program has quickly
garnered support of |ocal |aw enforcenent throughout the nation
and has al so gai ned trenendous political support. By 1994 DARE
cel ebrated the graduation of 40 mllion students. MNeal and
Hansen (1995) reported that in 1993 alone, six mllion students
were exposed to DARE, with an expenditure of $750 mllion in
public noney. Proclamation 7080 by President Cinton officially
proclainmed April 9, 1998 as National DARE Day. The procl amation
stated that al nost 75% of Anmerica s schools and in excess of 44
countries around the world were utilizing the DARE program The
President’s first goal of his 1998 National Drug Control
Strategy was the education of America s youth about the dangers
of substance use and abuse.

The DARE curriculum focuses nmainly on teaching students

about drugs and their dangers, types of peer pressure and how to



deal with peer pressure, inproving self-esteemand | earning
strategies to “Say no” to those who offer or encourage drug use.
In addition the program nakes students aware of the nedia

i nfluence on drug and al cohol use.

Wth all of this attention and national support, one would
expect a plethora of research supporting the effectiveness of
DARE. Unfortunately, the research has not been able to support
significant and consistent long-termeffects (Dukes & Stein
1997; Dukes & Ul man, 1996; Rosenbaum & Hanson 1998; Zagummy &
Thonmpson, 1997). Most of the research indicates sonme short-term
ef fectiveness (less than two years) follow ng participation at
the 5'" or 6'" grade level (Dukes & Ul man, 1995). However, |ong
termstudies indicate that the control groups and the
experinmental group (exposed to DARE) show no significant
di fferences (Dukes & U | man, 1996).

Donner meyer and Wirschnmidt (1997) found that 5'" and 6'M
grade teachers, who participate in having DARE adm ni stered in
their classroons, rate the programw th overall effectiveness.

Li snov, Harding, Safer and Kavanagh (1998) found that 6'" through
9'" graders rated DARE (as wel| as another program called Captain
Clean) as significantly nore effective than nedi a- based and
print ad strategies. On a rating scale of 5 (excellent) to 1
(poor) the DARE program was given an overall nean rating of

4.09, essentially a “good” rating. Interestingly, non-drinkers



and infrequent drinkers rated DARE as being significantly nore
effective than did frequent drinkers.

The purpose of this study is to review sel ect research
studies attenpting to eval uate and neasure perceptions of the
DARE program The study will focus on variabl es which students
and educators value in devel oping their perceptions of the
program Extensive research has indicated that DARE produces
sonme rel evant short-termreduction in attitudes about and use of
drugs and al cohol. However, long-termeffectiveness, into the
critical high school years, appears negligible. 1In |ight of
this research, it is surprising that DARE continues to be
percei ved positively by educators and students. Through review
and anal ysis of existing research, this study wll attenpt to
identify variables that | ead to these positive perceptions and

provi de recomrendati ons for future research



Chapter 11

Revi ew of Literature

Eval uati ons of DARE have been somewhat nm xed. Early
research, which was |limted to | ooking at short-termeffects,
seened to indicate a definite trend that the program was
reaching sonme if its goals. Further research, however, | ooking
at lasting effects into the critical junior high and high school
years, have found little support for significant reductions in
substance use. In light of this information, it would be
expected that educator and student perceptions of the program
woul d be |l ess than positive. However, that does not appear to
be the case.

DeJong (1987) surveyed 7'" grade students in Los Angel es,
about one year after the experinmental group woul d have received
the DARE curriculum Participating schools were selected to
produce equal nunbers of DARE participating schools and non- DARE
participating schools. The self-report questionnaire asked
students to indicate their personal opinion or response to
vari ous statenents and questions regardi ng sel f-esteem
drug/ al cohol refusal strategies, use of alcohol, cigarettes and
drugs, agreenent with D. A R E curriculum and prediction of
future al cohol, tobacco and drug use. They found that boys who
participated in the DARE program showed nuch | ess substance use,

but girls showed little difference. There was no difference



bet ween groups in prediction of future substance use, indicating
t hat perhaps neither group saw t hensel ves as substance users in
the future. Although acknow edging that this was a short-term
study, Dedong felt that DARE had a good chance of having | ong-
termeffects.

Fai ne and Bohl anader (1989) studi ed DARE effects on both
suburban and inner-city students with m xed results. Suburban
students who recei ved DARE reported positive effects on
vari abl es believed to be factors in alcohol and drug use such as
sel f-esteem resistance to peer pressure and attitudes about
drug use. They also had better attitudes towards poli ce.

I nner-city students, however, did not report these positive
effects. Mre inportant, neither group showed any positive
effect of DARE in a one-year follow up.

Ri ngwal t, Ennett, and Holt (1991) found positive effects in
sone of the conponents of the DARE curriculum but could not
report a decrease in self-reported drug use by DARE exposed
students. Cayton, Cattrello, Day and Wal den (1991) reported
t hat DARE students had increased anti-drug attitudes, but there
were no differences in actual drug use when conpared to non- DARE
participants. Furthernore, in a follow up study, C ayton,
Cattrell o and Wal den (1991) found no differences between DARE
and non- DARE students with the surprising exception that DARE

students reported higher incidence of nmarijuana use.



10

Har non (1993) followed on the heals of Ringwalt et. al.
(1991), Faine and Bohl ander (1988) and Clayton et. al. (1991),
concl udi ng that they had done the only nethodol ogi cally sound
research. Harnon used a self-report questionnaire, nmeasuring
both pre and post-test variables approximtely 20 weeks apart.
Qovious to ne is the fact that this is a very short-term study.
The results were at least mldly supportive of DARE
particularly on student attitudes agai nst drug use.

Wsong, Aniskiewi cz and Wight (1994) had simlar
surprising results as Cayton et. al. (1991), they found DARE
students actually used a significantly greater anmount of
hal | uci nogens.

The results of this early research indicate that DARE had
SOome success increasing self-esteem resistance to peer pressure
and perhaps overall social skills. But, the research could not
find support for any significant effects of decreased al cohol
and drug use.

In their 1995 study, Dukes and U | man used a nore
sophi sticated design (Sol onon Four G oup Design) to assess the
effects of maturation and pre-testing. DARE reportedly
counteracted the natural effects of maturation on attitudes.
Overall, the study found that the positive effects of DARE
remai ned stable only through the end of the academ c school

year.
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Dukes and U | man (1996) followed up their previous study
three years later. Maturation appeared to have been a
significant factor. Students reported recalling nany conponents
of the DARE curricul um but apparently perceived that they had
“grown up” since DARE and that the tenants no | onger applied to
them Along with maturation, the researches reported a “wearing
of f” effect of the DARE program possibly due to its short
duration (17 weeks).

Dukes and Stein (1997) followed one nore time with a six-
year follow up study. Based on the previous research, they did
not expect to find any differences between groups. However,
they found a difference, an apparent “sleeper effect” of the
DARE program Researches suspected that the reduction of drug
use in the DARE group may have been attributed to a reduction in
the use of those drugs classified as “hard drugs” such as
anphet am nes/ bar bi turates, cocaine, LSD and inhalants. This
ef fect may have been suppressed in the three-year follow up
study. In addition, this effect was only observed in mal es.

I n anot her six-year follow up study, Rosenbaum and Hanson
(1998) attenpted to research the effects of DARE by sone ot her
means than a quasi-experinental design. Their study was
conducted as a random zed field experinent with a pretest and
multiple posttests. The results of the study did not contradict

the previous research. Findings indicated that |evels of drug
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use were not effected by exposure to DARE. Although the study
found short-termpositive results, once again there were no
sust ai nabl e positive effects of DARE into the critical high
school years.

Researchers have begun to study just what effect DARE is
having on students. Since the research does not seemto
indicate it is directly reducing al cohol and drug use, sone have
shifted the focus to see just what effect it may be having on
ot her vari abl es.

Hansen and McNeal (1997) studied nediating factors of
subst ance abuse prevention to determ ne what effect DARE had on
those nediators. Findings indicate that the primary effect of
DARE (as neasured by the nediating factors) was to change a
student’s conmm tnent not to use al cohol or drugs. However, even
that finding was of marginal significance. Al so of weak
significance was the finding that DARE seened to reduce tobacco
use. The researchers suggested that the DARE curricul um needs
significant enhancenent to address ot her nediating factors that
really can have a positive effect on reduci ng al cohol and drug
use.

Zagumrmy and Thonpson (1997) did a | ongitudinal study of
rural students over five years. The five-year survey results
bet ween DARE and non- DARE students did not differ. The only

significant difference was found between the sanple taken in
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1991 and that taken in 1996, suggesting that the difference was
caused by the passage of tine.

A eeson (1998) reviewed five | arge-scal e studies consisting
of either statewi de or nationw de participants. The results
suggested that DARE' s ability to inpact students drug use
behavior is limted to the short-term Suggesting that |ong-
termeffectiveness, into the critical mddle and hi gh school
years, is very questionable. Although deeson found that there
was sone indication that DARE positively effected self-esteem
resi stance to peer pressure and attitudes toward | aw
enforcenent, her final conclusion was that any effects foll ow ng
DARE are not |ong |asting.

Researchers have al so begun to study perception by students
and educat ors about prevention prograns and specifically the
DARE program  Sturzinski and Gonmez (1996) studied not only the
ef fecti veness of DARE, but al so | ooked at perceptions of the
program by school officials, students and parents. Overall,
they found very positive perceptions of the program School
of ficial perceptions appeared to be based on the DARE officer’s
dependability and rapport with students and staff as well as the
apparent appropriateness of the curriculum However, the sane
study al so found few differences in drug usage of 9'" graders who

had conpl eted the programin the 5'" grade and a conparabl e non-
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DARE group. The authors concluded that the DARE program did not
achieve its primary goal of reducing future drug use.

Lisnov et. al. (1998) |ooked at two prevention prograns and
studi ed students perceptions of them Prograns such as DARE
were rated as being nore effective than any other single neans
of prevention (nmedia, etc.). In response to the DARE program
partici pants who cl assified thensel ves as either nondrinkers or
infrequent drinkers rated it nore effective than frequent
dri nkers.

Donner meyer and Wirschm dt (1997) exami ned the attitudes of
teachers and principals about the DARE program Both the
overal |l effectiveness and individual aspects of the program were
evaluated. A principal and a 5'" or 6'" grade teacher from each
partici pating school were surveyed (all schools participated in
the DARE progranm). The majority of respondents (96% of surveys
were returned) in the study rated the six conponents of DARE on
whi ch they were surveyed as excellent. 34% gave DARE an overal
rating of “excellent”. These ratings, however, should not be
surprising when it is noted that the respondents al so indicated
that they did not perceive substance use as even being a
noder at e probl em anong their students.

Fl annery and Torquati (1993), in their study of different
prevention prograns, found that teachers assessnents were based

primarily on whether or not they thought the program content was



age appropriate, it’s ease of
effect on students. Cearly,

criteria.

i npl enentati on and the perceived

the DARE programfits those three

15
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Chapter 111

Met hodol ogy

To best evaluate why DARE is perceived positively even
t hough the majority of studies indicate little to no long-term
effectiveness, attenpts were nade to | ocate studies regarding
perceptions of DARE or other prevention prograns by educators or
students. Research in this area is limted. The evaluations
that were selected for this study attenpt to nmeasure perceptions
of DARE (and two ot her prevention prograns) by educators and
students as well as attenpting to determ ne vari abl es that
ef fect perception. These evaluations were selected due to their
limted scope of exam ning perceptions and vari abl es that
i nfl uence perceptions of school based prevention strategies.

Per ception Studies Sel ected

1. Educators’ Perceptions of the DARE Program Joseph F
Donner neyer and Todd N. Wirschm dt (1997) exam ned educators
perceptions of DARE in a mdwestern state. The study sought to
obtain ratings of DARE and to eval uate what program conponents
educators perceived as inportant when making there rating.

2. Adol escents’ Perceptions of Substance Abuse Prevention
Strategies: Lisnov, Harding, Safer and Kavanagh (1998)exam ned
junior and senior high school students’ perceptions of two
school - based prevention prograns. These prograns were DARE and

Captain Cl ean, a nusical/theatrical based presentation.
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Addi tionally, student perceptions of other prevention approaches
were obtained. These included: TV Ads, testinonials by fanous
peopl e, billboards, and print ads displayed on public
transportation.

3. An El enentary School Based Substance Abuse Prevention
Program Teacher and Admi nistrator Perspectives: Flannery and
Torquati (1993) exam ned the perceptions of elenmentary teachers
and principals regarding Project Pride, a prevention program
whi ch provides information about drugs and their effects on the
body, self-esteemw thout drugs, friendship strategies and
deci si on meki ng skills.

Resear ch Procedures

The researcher will review each sel ected study based on the
individual criteria each of the researchers established for
their study. Significant findings related to perceptions and
factors influencing perceptions of the prevention prograns wl |
be docunented. A sunmary of the findings will be discussed.
Finally, reconmendations will be nade for further study of the
factors that influence perceptions of DARE and ot her school

based prevention prograns.



Chapter 1V
Fi ndi ngs

1. Educators’ Perceptions of the DARE Program
Joseph F. Donnernmeyer and Todd N. Wirschm dt (1997) conducted a
study to exam ne the attitudes of teachers and principals about
DARE. The study exam ned overall effectiveness as well as
specific attributes of the programas rated by teachers and
principals. This study is the first of a three-phase eval uation
of DARE to al so include students and parents in the future.

The study was conducted in a md-western state and used a
random sanpl e of 150 el enmentary and juni or high schools. The
questionnaire, which was devel oped by the authors, was reviewed
by: three DARE officers, the State Departnent of Education, and
the agency in the state that trains DARE officers. The
guestionnaire was then revi ewed by educators who had experience
with the DARE program

The principal and one 5'" or 6'" grade teacher from each
school was selected by the authors to participate in the study.
It was necessary that the selected teacher’s class had recently
been through the DARE program |In order to inprove response
rates, researchers enployed the assistance of the DARE officers
to deliver the questionnaires to the pre-selected teachers and
principals. The questionnaires were then mailed directly back

to the researchers. This nethod produced a 96% response rate.

18
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| npact of DARE and quality of DARE were the two dependent
vari abl es neasured. Analysis of the data consisted of bl ocked
mul tiple regression. Data was placed in five bl ocks of
vari ables. The first bl ock contained the six program features
of DARE (graduation, question box, officer/teacher interaction,
AV materials, student workbook, role-playing and overal
curriculumcontent). Each was rated as “excellent”, “fail”, or
“poor”. The second bl ock contai ned perceptions of student
problens relating to substance use (attention in class, defacing
school property, fighting, disruptive behavior and poor grades).
These were rated as “no problent, “mnimal”, “noderate”, and
“major”. The third block was perceptions of the anmpbunt students
fromtheir school use al cohol, tobacco, or other illegal drugs.
In the analysis, these were rated as “no use”, “little use”, or
“sone use or nore”. The fourth bl ock contained respondent
personal characteristics (position, age, gender, and nunber of
years as an educator). The fifth block contained information
about their school (number of years DARE has been sponsored,
el ementary or junior high, rural or urban).

The results indicated that the majority of respondents did
not perceive substance use as even a noderate problemin their
schools. Tobacco was perceived as the nost commonly used drug
(46% felt there was at | east sone use). 23% and 38% said they

di d not know how rmuch marijuana and ot her drugs were used
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respectively. Again, the magjority did not perceive any problens
in school related to substance use. Regarding perception of the
DARE program an overwhelmng majority rated all six conponents
as “excellent”. On a five point scale regarding overall inpact
of DARE, only 4% rated a score of “1” and 17%rated a score of
“2". 23%felt DARE had a large inpact and rated with a score of
“57, 23%also rated with a score of “4”. The overall program
quality of DARE, again on a five point scale, was rated with 35%
scoring “5” or excellent, 31%scoring “4”. A total of 12%rated
the overall quality as “1” or “2".

Program el enents were found to be the nost significant and
influential factors on educator’s ratings of DARE. 28% of the
vari ati on was explained by the program el enents. The higher
respondents rated the program el enments, the higher their
perception of overall programquality was rated. Anobng the
ot her bl ocks, relating poor grades to substance abuse and
perception of tobacco use were variabl es that decreased
educat ors perceptions of the inpact of DARE. When tobacco was
perceived as a greater problem the overall rating of DARE

qual ity decreased.
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2. Adol escents’ Perceptions of Substance Abuse Prevention
Strategi es

Li sa Lisnov, Carol G bb Harding, L. Arthur Safer and Jack
Kavanagh (1998) exam ned the perceptions of junior and senior
hi gh students regarding prevention strategies. The study was
done in Chicago, focusing on two school based prevention
prograns there: DARE and Captain Cean. Captain Cean is a
theatrical /nusi cal based production which is followed by
interactive discussion and rol e-playing exercises (Safer &
Harding, 1993). 1In addition to the school -based prograns,
per ceptions of other prevention nmethods were al so obtai ned.
These included: TV ads, testinonials by fanous peopl e,

bi | | boards, and ads displayed on public transit.

The sanpl e was taken from Chi cago public school students in
grades six through nine. Students were primarily African
Anerican and Hi spanic/Latino, fromlowinconme famlies, and
identified by school adm nistrators as "high risk” for substance
abuse. Al 719 students in the study had received the DARE and
Captain Cl ean prograns.

Usi ng a survey instrunment, students were asked to assign a
letter grade (A through F) which was later translated to a
Li kert-type scale rating (1-5) for statistical analysis.
Students rated the strategi es based on their perceptions of the

foll ow ng objectives: 1. How well does this strategy prevent
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teens fromusing drugs and al cohol? 2. How well does it help
them resist peer pressure to use drugs? 3. How well does the
strategy encourage students to seek help if they have a drug
problenf? 4. How well does the strategy provide information on
where to get help for a drug problenf? These four objectives
wer e consi dered proximal because they directly address the issue
of al cohol and drug use. Two distal objectives were al so
measured: 1. How well does this strategy hel p students discuss
their feelings surroundi ng personal situations and issues they
are facing? 2. How well does the strategy relate to students’
et hni c/raci al backgrounds?

Dunn’s mul ti pl e conpari son procedure was used to conpare
results. Both school -based prograns were rated as significantly
nore effective than any of the nedia nmethods (billboards and ads
on public transit were rated the | owest). Conparison of the two
school - based prograns reveal ed no significant differences in
ef fectiveness at addressing the four proximal objectives (DARE s
mean rating was 4.09 and Captain Clean was 4.05). Captain
Cl ean, however, was rated significantly higher than DARE on the
two distal objectives.

Students were grouped based on their reported frequency of
al cohol consunption: non-drinkers, infrequent drinkers, and
frequent drinkers. Frequent drinkers rated DARE significantly

| ess effective than non-drinkers and i nfrequent drinkers.
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3. An Elenmentary School Substance Abuse Prevention Program
Teacher and Adm ni strator Perspectives

Daniel J. Flannery and Julie Torquati (1993) studied the
perceptions of teachers and principals in a school district that
used a prevention programcalled Project Pride. The program had
been used in the school’s kindergarten through sixth grade

cl assroons for the previous eight years. The program was taught
by classroomteachers after a one-day training workshop.

The purpose of the author’s research was to: 1. Exam ne
the | evel of teacher and adm nistrator satisfaction with Project
Pride. 2. Examine the level of inplenentation of Project Pride.
3. ldentify factors related to satisfaction and program
i npl enent ati on.

The study was conducted in a medi um si zed sout hwestern city
with a diverse student population. A total of 101 teachers and
el even principals fromeight elenentary schools were surveyed.
31% of teachers and 100% of principals responded to the survey.

Al participants were asked to rate their genera
satisfaction as well as factors which related to satisfaction
and i nplementation. These factors were: 1. Anmount of training.
2. Appropriateness of materials for grade level. 3. Perceived
ease of inplenentation. 4. Parent participation. 1In addition,
teachers were asked to rate admi nistration support for the

program Principals were asked to rate their perception of
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teacher satisfaction, their own |evel of support, and the |evel
of inplenentation in their school.

The results showed that 72% of teachers reported general
satisfaction with the content of the program 10%reported
di ssatisfaction. Most teachers (73% reported that the
materials were clear and easy to follow, but 92%reported
difficulty inplenmenting activities in the classroom at |east
sonetinmes. 15% of teachers reported they never use the program
activities in their classroom About 70% of teachers either
agreed or strongly agreed that Project Pride was val uabl e and
beneficial to their students.

Correl ati onal anal yses found that the degree of
satisfaction wwth content of the programwas related to how
val uabl e teachers viewed the program The degree of benefit was
positively related to age appropri ateness, frequency of use, and
difficulty in inplementing into the classroom curricul um
Sunmary

Thi s eval uati on of research exam ning perceptions of the
DARE program and simlar prevention prograns illustrates various
strengt hs and weaknesses. Donnerneyer and Wirschmdt’s (1997)
research produced an excellent response rate from educators.
However, the respondents may have been biased since the surveys
were given to them by the DARE officer, increasing the chance

that respondents would feel inclined to rate the program nore



favorably to please the DARE officer. The blocked multiple
regression analysis allowed the researchers to attenpt to not
only determ ne what educators perceived about the inpact and
gquality of the program they also were able to attenpt to
measure the factors which influenced their opinions.

Lisnov et. al. (1998) neasured student perceptions of DARE
and Captain Cl ean based on four proximl and two distal
objectives. Most inportantly, they found that students
percei ved both prograns as nore effective than TV ads,
testinmonials, billboards, etc. Respondent’s overall rating of
both DARE and Captain Clean was in the “good” range.

Addi tionally, by categorizing respondents based on their
reported al cohol consunption, they were able to conpare ratings
gi ven by students based on their |evel of consunption.

Fl annery and Torquati (1993), while not specifically
researching DARE, attenpted to research educators perceptions of
a school - based prevention program and focused on the factors
educators found inportant in such a program This research is
gquestionabl e due to the poor response rate of teachers who
recei ved surveys. Although overall ratings were positive, the
poor response rate nmakes one question the perceptions of those

who did not respond.

25
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Chapter V

| npl i cati ons and Recomendati ons

The question of why DARE remai ns so popul ar has yet to be
answered. The research presented here gives sone insight into
that issue, although this research has limtations. First,
there is very little research in this area and the three studies
presented in this research represent nost of what has been done.
Further research into the characteristics educators and students
perceive as valuable elenents in a prevention strategy should be
conpleted. It appears that educators support DARE because its
program el enents are perceived as age appropriate and focus on
pertinent proximal objectives. However, we need to determne if
t hose program el enents are the sanme ones that are effective at
preventing al cohol and drug use. Educators also rate the DARE
officers highly for their participation as representatives from
| aw enforcenent and for their positive interaction with
children. Future research could address differences anoung | aw
enforcenment officers (such as gender, age, etc.) to see if
perceptions differ based on those traits. The research also
seened to indicate that teachers felt that a progran s ease of
i npl enentation was an inportant factor in how they perceived a
prevention program Having a | aw enforcenent officer bring and
deliver the curriculumcan, in nmy opinion, be considered easy

i npl enentation fromthe teacher’s point of view Ease of
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inpl ementation is a good thing and certainly should be val ued by
educators. But, ease of inplenentation should not preclude

ef fectiveness. Future study should include curriculum and
delivery changes to make DARE nore effective |ong-term
Dusenbury and Falco (1997) point out that reinforcenent and
followup are critical to prevention program success and that we
shoul d not be surprised when the positive programeffects

di sappear after the programends. Although it may be easy to

i npl enent this programin 17 weeks, research should | ook at the
possibility of inproving long-term effectiveness by increasing
foll owup and reinforcenent in the years following the initial
core curriculumis introduced. Although a junior and senior
hi gh DARE curricul um does exist, G eeson (1998) reported that it
is rarely used.

Donner meyer and Wirschm dt (1997) suggest that prevention
strategies are rated higher when educators believe that the
school environnent is relatively trouble free. Based on that
assunption, it would seem | ogical that educators perceptions of
DARE woul d be positive considering that nost elenentary school
m ght be considered trouble free. Future research m ght address
per ceptions of DARE by educators in elenmentary school s that
woul d not be considered trouble free. W have al ready

docunented that students who are frequent users of al cohol or
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drugs rate DARE | ess effective than non-users (Lisnov, Harding,
Saf er & Kavanagh, 1998).

News of the research on DARE s effectiveness is surfacing
and begi nning to have an inpact on those who choose whet her or
not to enbrace the program Cities |ike Spokane and Gakl and
dropped the programin 1996, while New York junped on the DARE
bandwagon with the enticenent of free materials from DARE
headquarters (G|l espie, 1997).

Perhaps DARE is not as effective as nost perceive it to be.
Clearly, it has elenents that are perceived highly enough to
have allowed it to garner wi de support. The problemfor future
consideration is whether the programcan be nodified or enhanced
to bring its level of long-termeffectiveness closer to its
overall ratings by educators and the public. | would reconmend
that further research be directed at students who are at | east
two years post DARE participation. Future research m ght assess
student’s perceptions of what is effective and ineffective about
the program The research may take a simlar structure to that
of Donnernmeyer and Wirschm dt (1997), considering how they
measured el enents of DARE and how they inpacted student
perceptions. W have sone idea why educators percei ve DARE
positively. However, the population this programintends to

reach i s pre-adol escent and adol escent students. Information



shoul d be obtai ned from students to determ ne what factors

i nfluence their use and resistance to drugs and al cohol .
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