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The origins of self-esteemin elenentary school
are not well known. Teachers and parents frequently
attenpt to enhance children’s sel f-esteem by praising
intelligence, achievenent, and effort. This research
proj ect concerns a review of |literature on how best to
prai se, what specifically to praise, and how to
encourage students to persist efforts to nmaster
difficult new challenges. The results of some recent
research indicates that whether children are praised

for intelligence or effort can make inportant
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differences in future efforts. An ultimate purpose of
this research is to provide a set of guidelines that
school psychol ogists could use in providing teachers
and parents on how to enhance the self-esteem and

nmotivation of children with learning difficulties,
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Chapter One: Introduction

The focus of this paper is children' s self-
esteem More specifically, this paper will focus on
whet her or not a child s self-esteem should be
internally or externally oriented. Wen view ng
di fferent perspectives regarding self-esteemtwo ngjor
themes arise. One mpjor thene is the externa
orientation of self-esteem External orientation
refers to the belief that teachers should enhance a
child s self-esteemin the classroom The second
major thenme is the internal orientation of self-
esteem This aspect |ooks at a child earning self-
esteem t hrough the progress they make in the
cl assroom

To be nore specific, when tal kinng about the
external orientation of self-esteem | amreferring to
teachers and parents naking positive statenments about
achi evenent and effort with the hope that such
statenents becone incorporated as part of the
student’s own position on self-esteem This approach
al so stresses the creation of a | earning environnment

in which even those students with the | east academ c
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success can still find the environnent to be esteem
enhanci ng.

When tal king about the internal orientation of
self-esteem| amreferring to being nore cautious and
sel ective about exactly what is being praised in order
to encourage continued effort in the face of
frustration and to avoid situations in which students
choose to avoid new chal |l enges where failure m ght
contradict a positive self-imge.

Self-esteemis the pride a persons has in himor
herself (Nuttall, 1999). The way a child feels about
hi mherself affects the way he/she acts, which changes
on a daily basis. Mst of the time children with high
self-esteemw || be happy, talk to others w thout nuch
encour agenent, be full of energy, play by thensel ves
or with other children, control their behavior, be
cooperative and foll ow age-appropriate rules. They
wi |l also show ent husiasmfor new activities and nmake
new friends easier than children with | ow sel f-esteem

(Nuttall, 1999).
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Chapter Two: Literature Review
The review of literature will cover the two areas
of self-esteem which include enhancing children’s
self-esteem which is the internal nethod, or having
children earn self-esteem nodeling the externa
met hod. The literature shows many different points
that will be discussed bel ow

Enhancing a child s self-esteem

“Parent and educational tactics were two of the
nost inportant factors influencing the devel opnent of
self-esteemin children and adol escents,” is the
conclusion of Morris Rosenberg’ s book titled “Society
and the Adol escent Sel f-1nmage” (Ward, 1999). Stanley
Coopersmith wote a book in 1967 titled “The
Ant ecedents of Self-Esteem” and in that book,
Coopersnmith established a |ink between the |evel of
sel f-esteem and parenting style in children and
adol escents. There was said to be an inportant
connecti on between the | evel of self-esteemand the
ability of a person to | ead a productive and

successful life (Ward, 1999).
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By enhancing sel f-esteem parents, and teachers
prai se children’s successes, praise children who try
hard, give affection and |let children know that they
are | oved and wanted. People also seemto show an
interest inthe child s activities, problens, or
projects, and tell children what to do instead of what
not to do (Nuttall, 1999). Parents, and teachers can
do a great deal to increase self-esteem (Branden
1998).

Andrew Margerison states that many children in
today’s society bring low self-esteemwith theminto
t he cl assroom due to outside factors such as broken
homes, poverty, and racial or class prejudice. He
feels that “we nust educate the whole child” and “the
enotional side of learning is inportant too”
(Margerison, 1996). Margerison feels that a self-
est eem enhanci ng curricul um shoul d include a few of

the foll ow ng strategies:

1. “Teachers should praise all products by
students. In other words, teachers should
reward effort, regardless of the quality of
t he work.

2. Teachers shoul d encourage students to val ue
any contributions to the discussion that
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their classmates nake because “there are no
bad i deas.”

3. Students should be all owed choi ces about what
to study and how to display the know edge
t hey have acquired because such choices all ow
themto tailor the tasks to their strengths
and, nost inportant, to avoid failure. 1In
fact, all classroomactivities should be
engi neered to ensure success for al
st udent s.

4. Students. Who are | east successful
academ cally are nost at risk for |ow self-
esteem and thus nost in need of praise, which
is the primary tool for boosting self-esteent
(Margerison, 1996).

Mar geri son appears to be saying that self-esteemis
nmore inportant than achi evenent.

Self-esteemis one of the key factors in
determining a child s behavior. Traumatic and
exciting events can contribute towards the attitudes
and affect the child s views of himor herself.
Children are nore vul nerabl e to experiences than
adults. Collier (1995) describes the affects of
chi |l dhood trauma: ‘rejection, humliation, being
terrorized, verbal assaults, isolation, and being
ignored.” Collier states that these are things that
happen to children and things that curves a child’ s

self-esteem These are also things that will *danage
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a child s potential to contribute fully in this world”
(Col l'ier, 1995).

Mar geri son states that since curricul um subjects
are not left to chance, self-esteemin the classroom
shoul d not be either. *“The whol e classroom experience
shoul d be designed to encourage a positive self-inage
wi thin each child” (Margerison, 1996). Many of the
sel f-esteem enhancing activities require nore than
common sense and are a part of the normal teaching
repertoire of many teachers.

The first step in integrating self-esteemin the
classroom according to Margerison, is to create a
positive classroom environnment and at nosphere. This
will make all of the children feel included in the
group. It is inportant that this classroomis
stimulating and exciting to work in to make each child
feel that he/she is contributing and is valued. To
make this happen in your brightly colored and
decorated classroomthe teacher should be displaying
exanples of work fromall of the students.

Since being isolated, rejected or ignored does

not help to develop a feeling of belonging it is
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i nportant that the teacher nakes all of the children
feel as though they are equal to their peers even
t hough each child has different abilities. An exanple
t hat Margerison gives for each child to feel inportant
is an end of the day activity. At the end of each day
one child is asked to say one thing that they enjoyed
during that day, or one thing that the child feels
they did particularly well during that day. The
teacher then nakes a statenent about the child' s
comment. One rule to this is that the coments that
each child gives are not open for discussion.

Anot her way for a teacher to enhance a child' s
self-esteemis for the teacher to talk to each child
every day about themas individuals. An inportant
note about the activities suggested above is that the
teacher should be in control of the activity.

One-to-one strategies are another way to help
children see thenselves in a nore positive way. The
person enhancing a child s self-esteem should be an
adult, not necessarily a teacher, but sonmeone who the
child sees as significant in their lives. Wen this

adult cones into the classroomor school especially
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for that child the focus child will feel inportant and
needed. This will help the focus children see
thensel ves in a nore positive manner. This will also
increase the child s ability to set nore realistic
| earni ng goal s, and nore feasible expectations for
t hensel ves (Margerison, 1996).

Anot her set of self-esteem enhancenent strategies
involves the child in a group situation with his/her
peers. This will help the child increase his/her
social skill. In this non-threatening situation the
child who has feelings of inadequacy will devel op the
confidence to contribute their ideas to the group.

The conposition of each group needs to be considered
for the enhancenent of self-esteemto work. |[If a
group is created where the focus child is with a few
dom nant and confident peers the focus child s self-
esteem may be danaged. It is inportant that the other
children are able to listen and encourage the focus
child s participation (Margerison, 1996).

A child s level of self-esteemis a controlling
factor of their behavior, their ability to |earn, and

their ability to work with other people. Low self-
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esteemmay contribute to other learning difficulties.
It is also inmportant to note that the enhancenent of
self-esteemin a classroom should not be confused with
behavi or nodification. The aimof self-esteem
enhancenent is to inprove behavior or performance
through altering the self-inmage. Behavior
nmodi fication is related to specific behaviors by
relating specific behaviors to good things and ot her
behavi ors to unconfortabl e consequences. It is also
important to renmenber that the strategies used to
enhance an individual’s self-esteemw || benefit the
rest of the classroom “Everyone benefits when an
i ndi vidual child feels good” (Margerison, 1996). “W
hel p people to grow by hol ding rational expectations
up to them not by expecting nothing of thent
(Branden, 1998). |If a teacher avoids ridicule and
other belittling remarks, treats students with
respect, deals with everyone fairly, and is confident
in every student’s potential, the teacher is pronoting
sel f-esteem and t he process of |earning (Branden,

1998) .
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Ear ni ng Sel f - Est eem

Chil dren are often comrended for good grades and
hi gh test scores, but research indicates “that
conplinmenting children for their intelligence and
academ c performance may | ead themto believe that
good test scores and high grades are nore inportant
than | earning or mastering sonmething new (Mieller,
Dwneck, 1999). This will |eave children unprepared for
coping with setbacks. “Every tine teachers give
feedback to students, they convey nessages that affect
students’ opinion of thenselves, their notivation, and
their achi evenent” (Dweck, 1999).

Dweck feels that “giving student’s easy tasks and
prai sing their successes tells students that you think
they are dunb” (Dweck, 1999). Teachers and parents
feel that they should praise their children’ s self-
esteemin order for the child to feel smart. In
effect, with Dweck’s 30 years of research, she has
found that children who have been praised were
obsessed with their intelligence, and proving it to
others. These children were always worri ed about how

smart they | ooked and feared failure. These children
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also feel that if they have to work harder to succeed
showed t hat they were dunb.

More adaptive students were focused on the
process of learning. These children were not worried
about their intelligence, but nore concerned with the
effort and strategies they needed to conplete a task.
The fear is that praising children on all of their
hard work will hook them on prai se.

Cl audi a Muel l er and Carol Dweck conducted six
studies on 300 fifth-grade students to exam ne the
effects of praising children for being intelligent.
During this study sone students were praised on their
intelligence, sone were praised on their effort, and
others were praised for their performance. Each
student started with a task that was chal | engi ng but
easy enough for all of the students to do quite well.
After they finished the task one-third of the students
were praised for their intelligence and were told
“Ww, you got x nunber correct. That's a really good
score. You nust be smart at this.” One-third were
prai sed for their effort and were told ‘you nust have

worked really hard.” The final third were praised for
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their performance, with no conment on why they were
successful. The students were then given a choice of
two different tasks to work on next. One set was
described as “new, inportant and difficult.” The
second set was described as “sonmething they were sure
to do well on.” The majority of the students who had
been praised for their intelligence stayed wwth a task
that would allow themto keep on |ooking smart. The
majority of the students who had been praised on their
effort noved onto a nore challenging task, and the
students who were praised for their performance either
stayed with the task they were currently working on or
went onto a nore chall engi ng task (Dweck, 1999).

After failure, children who had been told they were
intelligent displayed | ess notivation, worse
performance, and | ess enjoynent than the other group
(Radford, 1998). The children who had been told they
were intelligent and then failed at a task believed
that intelligence was a fixed trait, where the other
children believed that the ability could be inproved
by working hard (Radford, 1998). “The findings

suggested that praising children for their
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intelligence makes them | ook smart and they are |ess
likely to take a risk in fear of naking a m stake”
(Dweck, 1999). They also found that when praising
children for their effort and hard work led to
achi evenment, and the children wanted to conti nue
engaging in nore difficult activities. The children
who were praised for their effort were not concerned
with how smart they | ooked (Dweck, 1999). \When
students see their perfornmance as a neasure of their
intelligence they feel stigmatized when they perform
poorly.

The findings after 30 years of studying was that
students who received praise for being intelligent
t hought of intelligence as sonmething you were born
with. The students who had been praised for their
effort thought of intelligence in terns of their
notivation, know edge, and skills over which they had
control (Dweck, 1999). “The kinds of praise (and
criticism students receive fromtheir teachers and
parents tell them how to think about what they do-and

what they are” (Dweck, 1999).
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Dweck states that just the facts should be taught
because no matter how objective parents and teachers
try to be, the feedback that is given to a student
conveys a nessage. This nessage has powerful effects
on children, including performance. The feedback
tells the children how we think they should think of
t hensel ves, and what we think of them It is
inportant for children to becone their own
i ndi vidual s, not what we create themto be.

Children who are praised for their intelligence
m ght get the idea that high test scores are nore
inportant than learning itself. Intelligence praised
children are nore likely to give up on a chall enging
task due to a feeling of inadequacy. Self-esteemis
so fragile that it can be el evated and decreased in
one afternoon (Radford, 1998).

Students who put effort into their work feel as
t hough they are dunb. The students who feel that they
are dunb state that school achievenent is inportant to
them but one of their goals in school is to exert as
little effort as possible (Dwmeck, 1999). There are

al so students who feel the opposite, and they feel as
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t hough poor performance is due to a |lack of effort,
which calls for nore studying. These students see
effort as worthwhile and inportant. Effort is also
sonet hi ng necessary for students to realize their
potential (Dweck, 1999).

Dweck states that children should not be
encouraged by telling themthat they are gifted.
Children will tend to work harder to keep the | abel
than actually learning the facts. Gving praise can
make students nore passive and dependent on sonet hi ng
that they feel they cannot control. This wll set
theminto a systemin “which setbacks signify
i nconpetence and their effort will be recognized as a
weakness rather than a key to success” (Dweck, 1999).

Dwneck is not saying that we should not praise
students, but that we should praise themin different
ways than we have been. It is inportant to rave about
their concentration, their efforts, the effectiveness
of their study strategies, the interesting ways they
came up with strategies to solve problens, and the
ways they have followed through to conplete the task.

It is also inportant to ask them questions that show
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intelligence and appreciation of their work and what
they put intoit. By doing this it shows children
that we are appreciative of their work. This is a
much nore constructive tactic and does not carry
negati ve side effects (Dweck, 1999).

When a student inpresses a teacher by working on a

| ess challenging project, and gets it done quickly we
shoul d not praise themfor their ability. W should
not be giving students the “inpression that we place a
hi gh val ue on their doing perfect work on tasks that
are easy for thent (Dweck, 1999). Dweck feels that a
better approach woul d be apol ogi zing to the student
for wasting their time with sonething that was too
sinple, and nove themto a nore chall engi ng task.

When a student masters a nore chall enging task we
shoul d be showi ng our admration for their effort.
When children are taught the value of strategizing,
concentrating, and working hard when dealing with
academ c chal | enges they are encouraging thenselves to

sustain their performance, notivation, and self-esteem
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(Muel l er, Dweck, 1999). “Children should be praised
for how they do their work rather than for he final
product of their ability” (Muieller, Dweck, 1999).

Aronson and Fried conducted a study to mnority
students at a university. They taught the students to
view their intelligence as a potentiality that could
be devel oped through hard work. In this study the
students who were taught the relationship between
intelligence and effort earned significantly higher
grades than those who were not taught the difference.
This study is simlar to Dweck’s praise studies in
that “students ideas about their intelligence can be
i nfluenced by the nessages they receive and when i deas
change, changes in perfornmance can follow (Dweck
1999) .

By going back to the approach of enforcing
ri gorous standards, which sonme students are going to
meet and other will not, is not going to elimnate any
pitfalls. This may actually convey the idea that
intelligence is a gift that only certain students
posses. This will not teach students to val ue

| earni ng and focus on the process of achievenment or
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how to deal with obstacles. These students may fear
failure nore than ever because to themit is taking
away a nmeasure of their intelligence (Dweck, 1999).

Dwneck’ s research suggests a different approach
than trying to convince students that they re snart.
| nstead teachers should take the foll ow ng steps:
1. get students to focus on their potential to
| earn
2. teach themto value chall enge and | earning
over | ooking smart
3. teach students to concentrate on effort and
| earni ng processes in the face of obstacl es.
(Dweck, 1999).
These steps can be done while instilling rigorous
standards. Wth this approach tasks are chall engi ng
and effort is highly valued, required, and rewarded.
During this approach students will receive eval uations
of their current |evel of performance and skill, but
it must be clear to the students that the eval uations
are not an assessnment of their intelligence or innate
ability (Dweck, 1999). Wth this framework giving
easy work is not given in order to arrange constant
success. That would be like telling students who are

perform ng poorly that they are doing well in order to

make them feel smart. Wth this approach we al so do
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not want to give students work that is to chall enging
for them in essence setting themup for failure
(Dweck, 1999).

G ving students work that is too challenging for
them may make them stay up until all hours of the
eveni ng working hard in fear of displeasing their
parents and teachers. Pushing students is not teaching
them the value of learning and wll not orient them
towards devel oping their potential. By giving students
a pile of honework we are not teaching them about the
i nportance of effort. Student should be “taught to
seek chal l engi ng tasks and to engage in an active
| earni ng process” (Dweck, 1999).

To make this approach successful educators nust
do their part. They nust help students acquire the
skills they need for |earning and be avail abl e as
resources of learning. Educators can keep praising
effort, but the students will soon be tired of hearing
the sane lines. The students need to know how to apply
their effort appropriately. “It is necessary that we

as educators understand and teach students how to
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engage in processes that foster learning, things |ike
task anal ysis and study skills” (Dweck, 1999).

When students are focused on their potential to
| earn and educators give themthe nessage that effort
is the key to learning the student have their
responsi bility and control over their achi evenent and
self-esteem Students need to know that learning is
not sonmething that is given to them and that they
cannot feel good about thensel ves because their
teacher tells themthey are smart. “Both |earning and
self-esteemare things that students achieve as they
tackl e new chall enges and work to master new nmaterial”
(Dweck, 1999). Students who val ue | earning have no
probl em making a commtnment to their val ued goal s.
These students are not afraid to work hard, they know
t hat setbacks may be involved, and they are able to
bounce back formfailure. “These are |essons that
cannot help but serve themwell inlife as well as in
school ” (Dweck, 1999).

The article “Youre OK., I'mterrific: *Self-
Esteemi Backfires” in Newsweek nmagazi ne shows evi dence

that inflating self-esteem by having teachers and
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parents tell children how wonderful they are, can be
dangerous. Research al so shows that by doing this it
can trigger hostility and aggression, and stir up
underling violence. “If kids develop unrealistic
opi ni ons about thensel ves and those views are rejected
by others the kids are potentially dangerous” (Bengle
and Rogers, 1998).

It is not arguable that children thrive from
respect, and being cared for by others. Educators are
eager to encourage people who are lacking in their
studies, but a nyth has devel oped that raising a
child s self-esteemis a neasure of inproving their
| evel s of achievenent and sol ving many of the nations
probl ens (Stevenson, 1996). There is no doubt that
hi gh self-esteemis a precondition for |earning, but
t he sane enphasi s has been so heavy that sone call it
the sel f-esteem novenent, which is the practice of
suppl yi ng positive feedback regardl ess of the quality
of performance (Stevenson, 1996).

Research has found that children with an inflated
sel f-est eem have powerful effects on aggression as

does being male, drinking, and watching viol ence on
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television. It is unjustified self-esteemthat needs
constant reassurance (Begley and Rogers, 1998). The
Presi dent of the Anerican Psychol ogi cal Association
states that “schools often contribute to the problem
by view ng self-esteem as a cause of success, rather
than the result of achievenent” (Mieller, Dweck,

1999). Janmes G lligan, a |eading violence researcher
from Harvard Medi cal School, says that schools and
parents may be building up the wong kind of self-
esteem he feels it is the kind likely to deflate.
Teaching children to be sensitive to feelings is
great, but providing themw th phrases such as “you’'re
a great buddy,” or “lI’ma good student” are not
t eachi ng anyt hing according to the article “The Myth
of Feeling Good About Oneself” (Stevenson, 1996).
Positive sel f-esteem and neani ngful self-
eval uation are usually the results, not the proceeding
events of acconplishments. It is stated that praise
is one source of feedback and that self-esteem cones

from awar eness that the requirenments have been

mast er ed.
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According to Dr. Ghate a child who nakes bad

deci sions, who does not put forth effort, and shuts
dowmn will not acquire self-esteem This in turn wll
make the child feel helpless and experience self-doubt
(Ghate, 1999). Psychol ogi sts have believed that |ow
sel f -est eem can cause aggressi on and ot her
pat hol ogi es, but high self-esteem people can act

vi ol ent (Begley an Rogers, 1998).
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Chapter Three: Research Proposal and Critical Analysis

Pur pose, Significance, and Rational e of the Proposed

St udy

The purpose of this proposed research study is to
descri be teacher’s perceptions of self-esteemin the
cl assroom as neasured by a questionnaire froma
randomy sel ected sanple of elenentary teachers in
W sconsi n.

The study is significant to research because
there is currently a | ack of research on the topic
area. Studies should nore closely exam ne praise for
effort and its effects on notivation. It is inportant
to determ ne whether praise is beneficial to children.
Once that is determ ned the nost effective way to
raise a child s self-esteemcan be determ ned.

In particular, this study is inportant because of
the i mpact sel f-esteem has on children, teachers, and
parents in society. It will provide beneficial
information towards directing teachers in the right
direction when it cones to self-esteemin the

classroom Society today puts subdued anpbunts of
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pressure on individuals to succeed. After failure has
occurred in an individual’s life society disregards
past success and focuses on the present. Wth this in
mnd it is necessary to determ ne whether or not self-
est eem shoul d be enhanced by the individual or by the
t eacher.

Subj ect s

Subj ects for this research will be obtained on a
vol unteer basis. The subjects will be randomy
selected, for all school districts in Wsconsin, and
will include elenentary school teachers that teach
ki ndergarten through fifth grade.

| nst rument

A questionnaire, devel oped by the researcher,
Wil be mailed to the randomly sel ected group of
el enentary school teachers in Wsconsin. They will be
asked a series of denographic information such as,
age, race, gender, what city they teach in, is the
city rural or urban, what grade they teach, how many
students they have in their class, and how many years
t hey have been teaching. | intend to get a sixty six

percent return rate froma variety of rural and urban,
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mal e and fenal e teachers, teachers that are new to the
field and those who have been in the field for a
nunber of years. On the questionnaire teachers will be
given two scenarios that include information about a
child, such as age, gender, grade, and the present
| evel of the child s performance. One scenario wl|
be focusing on an enotionally disturbed child who has
not turned honmework in for the past few days, and has
been in trouble in the classroomall year long. The
child will have turned his homework in and will have
recei ved an 100% on the assignnent. Follow ng the
scenario there will be a list of statenents that the
teacher will choose from One statenment will praise
intelligence, one will praise effort and one wll
prai se achi evenent.

The second scenario will focus on a gifted and
tal ented student who al ways receives A's on her
homewor k, but this tinme has failed the next two
assignnments. The follow ng assignnent she conpl eted
she will have received an A on. Following this
scenario the statenents will also be praising

intelligence, effort and achievenent. By doing this |
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will be | ooking for a consistency between the two
scenari os.

The last task for the teacher will be for themto
provide me with a success story about a tinme when they
were working with a child who had self-esteemissues
that they felt they helped. | will ask themto
i ncl ude exanpl es of what approaches they used that
t hey thought helped the child's self-esteem | wll
al so ask them what they saw change. By having the
teachers answer the two scenarios and wite an exanpl e
that they have experienced | amhoping that | wll get
an idea if that teacher is using a nore internal or
external nodel of self-esteem

Pr ocedur es

A questionnaire packet wll be mailed fromthe
Uni versity of Wsconsin-Stout to the randomy sel ected
group of elenentary school teachers. Each packet wll
include a cover letter, the questionnaire, and a
postage paid return envel ope. A second nailing wll
occur three weeks after the first mailing has occurred

to increase the return rate.
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Research Questi on

Based upon the precedi ng discussion, the
foll ow ng research questions have been proposed:

1. To determ ne teachers perceptions of self-
est eem

2. To determ ne whether teachers are nore likely
to attenpt to enhance sel f-esteemthrough
statenents of praise of a child s ability,
achi evenment, or effort.

3. To determne if there is consistency between
what teachers say they do and what they
really do.

Dat a Anal ysi s

The denographic informati on of the questionnaire
w Il be analyzed by obtaining frequency counts,
per cent ages, nean, nedi an, and standard devi ati on when
applicable for each of the variables. The scenarios
and personal success stories will be analyzed to
t hrough content analysis. It will be determned if
teachers are clearly internal, clearly external, or a

m x of both. A classification of praise will also
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take place to see if the teachers praise for
intelligence, effort, or achievenent.

Limtations of the Design

This study will only be sent to a randomy
sel ected group of elenentary teachers in the state of
W sconsin. Results cannot be generalized beyond
el emrentary teachers in the state of Wsconsin. The
partici pants conpleting the questionnaires wll be
vol unt eers.

This study should be conpleted in a | arger
setting to be able to generalize the results to al
el enrentary teachers.

Critical Analysis

The topic of self-esteemis sonething that
affects society as a whole. However, there is
currently a | ack of research available to determ ne
the nost appropriate way for a child to go gain self-
est eem

To date, there has been sone research done that
| ooks at the pitfalls of a teacher enhancing a child' s
sel f-esteem (Miel l er & Dwneck, 1999). Now that school s

are becom ng nore aware of the problens that could



Origins 33
stem from enhancing a child s sel f-esteem sonet hi ng
needs to be done to prevent it from happening. This
is where there is currently a |lack of research
available. In the field of school psychol ogy children
with deficits are the main popul ati on worked w th.
These children have al ready encountered issues with
nmotivation and self-esteem |t can be very
detrinental to children if they are praised in a way
that may be detrinental to themlater in life. Mny
of these children have experienced frustration and
failure many tines in their lives and are | ooking for
a way to succeed. Wth success cones a feeling of
notivation and persistence. Research indicates that
there may be better ways to state a response that w |l
i ncrease notivation, in turn, increasing success in a
child who has not previously encountered many
successes.

School Psychol ogi sts work not only with children
but also with parents and teachers as well. In
educating parents and teachers about the nost
beneficial way to help a particular child succeed the

| evel of anxiety felt by the parents and teachers when
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achild fails will decrease. It is inportant to work
wi th everyone as a team

As a result of the controversies over self-
esteem another concern arises. Since this is recent
t here has not been much opportunity to do research on
it. Due to a lack of nmuch needed research, there is
no evi dence of support |eading either towards teachers
and parents enchancing a child s self-esteemor a
child earning self-esteem

Contri butions of Current Research Proposal

As previously stated, due to the recent
i ntroduction of self-esteemin the classroom there is
currently a | ack of research avail able determ ning the
ef fectiveness of either procedure. It is for this
reason that this research study is inportant. Any
research done in relation to hel ping children succeed
is valuable research. The intent of this study is to
descri be the perceived effectiveness and
appropri ateness of teachers enhancing a child s self-
esteemor a child earning self-esteem

To date, there has been few studi es done in

relation to self-esteemin the classroom Over the
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years, a nore internal nodel of self-esteem has been
used in the classroom and with a changi ng society the
school s should al so progress. Wth this progression
children will learn howto cope with failure, and
proceed with success.

Wth a lack of know edge in self-esteemin the
schools it is inportant for research to be carried
out. It has so nuch to offer. It will provide
teachers the opportunity to | earn about the nost
effective way to notivate their students and hel p
t heir students succeed further in life. Al so, the
data wll be nost useful because it will come from

peopl e who are not only responsible for carrying out

the procedure, but will see the effects if the
procedure is not carried out effectively. It is for
this reason that the data obtained will be nost

beneficial in determ ning whether enhancing self-
esteem or children earning self-esteemw || be nost
beneficial in the purpose of hel ping children succeed

further in life.
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