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The purpose of this study was to explore the
common principles and practices of successful school to work
progranms. This study included a conprehensive review and
critical analysis of research and literature focused on the
obj ectives of the study. This study identified how the
conponents of a school to work transitional program can be
utilized to bridge the gap between schools and the
wor kf orce.  Yout h apprenticeship, cooperative education, job
shadowi ng, internship, work experience, and nentoring are
t he maj or conponents analyzed in this study. Concl usions
were drawn and reconmmrendati ons were nmade to the
adm ni stration, school board, and the vocational departnent.
A maj or outcone of this study was to help inprove the

overall school -to-work program at the school district.
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Research suggests that schools teach an academ ¢ and
vocational based curriculumto assist students as they
prepare for the work force. Educators need to be in-
serviced on the continually changing career education
curriculum School districts need to enploy a school -to-
wor k coordinator to inplenent the conponents of a successfu
progr am

The student sel ection process and training placenent
are crucial to provide a positive |earning experience.
Research suggests placing students with a well qualified
supervisor, who wll nmentor students at the training site.
The work site supervisor needs to work collaboratively with
t he school -to-work coordi nator to nonitor and eval uate skil
devel opnment of students participating in the school-to-work
progr am

An advisory commttee needs to be forned to advise
school districts of the needs and changes in the business
wor | d. Busi nesses benefit as well as the students and
school districts. They begin to train their future work
force, to receive addition help in their industry, and to
build public relations within the community. Everyone

i nvol ved in school -to-work prograns benefit greatly.
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CHAPTER ONE
| nt roducti on

Since the turn of the century, man and worman have
prepared thenselves to work in society. Man started as a
gat herer, progressed into a farmer, devel oped industry, and
now is noving in the fast paced information society.

Society today is still preparing itself for the new nunber
of chall enges that evol ve each and every year.

W live in the land of instant gratification. Get rich
fast. Retire early. For many nultimllionaire, twenty
year-ol ds this has happened on the internet. However, the
baby booners are starting to retire, and enployers are
| ooki ng for young people to fill the shoes of seasoned
skill ed workers. The rapid changes that we are experiencing
in the workplace require businesses to build a bridge with
schools. W need to nove the obstacles that prevent a
snooth transition fromschool -to-work. Just in case the get
rich schene doesn’t work.

The school -to-work program at the School District
of Thorp is in desperate need of organization. Even though
t he vocational prograns are providing great |earning
opportunities for the students. The |inking of each program
wi th the businesses in the community are struggling to stay
a float.

The probl em begins with the comunicati on between the
| ocal businesses and school officials. There is no one

spokesperson for the school to nentor the students’ progress



during the school to work transition. Each departnent does
its own special thing, which ultimately confuses the
students and business nentors. This confusion reflects
poorly upon the school to work program

The single largest problemis the | ack of
accountability for the students placed in the variety of
wor k based | earning sites. The students have been
docunented by nmenbers in the comunity driving their cars
around town when they were suppose to be at their work-based
| earning site. \Wen approached, the students denied that
t hese guidelines were violated. These cases reinforce the
claimthat students need to be nonitored in sone way. The
School District of Thorp is not maxim zing this val uable
tool at the present tine. The vocational departnent,
gui dance departnent, and adm nistration are all going in
their owm direction. There is not a unified front. Thus,
t he educational process is not benefiting fromthe current
school to work program

This study is essential to the vocational program at
Thorp Hi gh School, which in turn enconpasses those students
who benefit nost fromthe school to work prograns. Wth
declining enrollment, the first thing that is normally cut
fromthe budget in school districts is the vocational
education department. This is why finding answers to the
school to work transitional problens are essential for the
survival of small rural school districts vocationa

progr ans.



A review of the literature shows that school -to-work
prograns when inplemented with the foll ow ng conponents:
wor k- based | earning and nentor teaching activities are
hi ghly successful. Studies have al so shown strong
adm ni strative support propels student learning in job
rel ated activities. Therefore, the research hypothesis for
this study is that school -to-work prograns when inpl enented
wi th strong adm nistrative support are favorable.

The benefits fromthis study will be the inplenmentation
of a successful school to work transition program These
benefits include the followng: uniformty, job security,
comunity invol vement, a suggestion list for the ultimte
school -to-work program a val uable resource for the School
District of Thorp which is fighting declining enroll nent,
student success in job placenent, career exploration,
cooperation skills, and a guide for continuous |earning
(Hopki ns, Naumann, Wendel, 1999).

Researching this problemstatenent will have an inpact
on many people in the Small Coverbelt. The rural setting
communities are all experiencing declining enrollnments. The
school districts are forced to cut teachers, staff, summer
school, athletics, vocational education, and adm nistration.
Utilizing school to work to its fullest will help justify
the inmportance that vocational prograns have in a schoo
district. In the reviewof literature the history of school -
to-work and all the building blocks that have preceded the

current programw || be explained, as will the conmponents of



a successful school -to-work program and successf ul
mentoring activities.
Statenent of the Problem

Confronting the issues of changi ng dynam cs that inpact
education inplies that educators customarily assess
pedagogi cal approaches to include |earning nodels that
exam ne how we think, learn, and are inpacted by the
environment in which we live. The School -to-Wrk
Qpportunities Act was designed to inprove student |earning,
i n-school retention, and transition to the workpl ace by
inmproving the quality and rel evance of education for al
students through experiences that integrate school -based and
wor k- based | earning and i nprove students' know edge of and
access to career opportunities. Its inplenentation requires
the restructuring of secondary education and the extensive
i nvol venent of business in the work force preparation of
youth. Efforts to nmake the fundanental changes required by
t he school -to-work | egislation have been reported in the
literature.

Pur pose of the Study

The purpose of this study was to identify and exam ne
t he net hodol ogy and i npl ementati on of successful school to
wor k prograns through a conprehensive review and critique of
the research and literature. Based upon critical analysis
of the research and literature, the researcher has nade

concl usi ons and reconmendati ons



Definition of Term nol ogy
In order to provide an appropriate framework for the
conprehension of material contained within this study the
followi ng definitions of terns are provided for the reader.

Cooper ati ve Education: is instruction in vocational

education for students who, through witten cooperative
arrangenent between the school and an enpl oyer, receive
instruction, including required academnm c courses and rel ated
vocational instruction, by alternating study in school wth
a job.

| nternship: is a school -approved program where students
work for an enployer for a specific period of tinme to |earn
about a particular industry or occupation.

Job Shadowi ng: as part of career exploration in mddle

school or early high school years, students observe an
enpl oyee at a workplace for a period of hours, a whol e day,
or, in some cases, over several days, to | earn about the
busi ness, industry or profession.

Mentor: is a person who connects the culture of school
with the culture of work.

Small C overbelt conference: consists of the follow ng

school s: Augusta, Chippewa Falls MDonnell, Eau Claire
Regis, Fall Creek, G| nman, G eenwood, Loyal, Owen-Wthee and
Thor p.

W sconsin's Cooperative Education Skills Standards

Certificate Program the Wsconsin program builds on the




cooperative education definition by adding state-approved
conpet enci es devel oped by industry and educat ors.
Wor k based | earni ng prograns-

Work Experience: students participate in a school -

supervi sed work experience, typically during the school day.

Yout h Apprenticeship: a two-year programthat conbines

academ ¢ and technical classroominstruction with workpl ace
learning in a four-senester, state-approved curriculum for
juniors and seniors.
Limtations of the Study

Al t hough the researcher has participated in
facilitating the current school to work programat the
School District of Thorp, this study does not include a
first-hand enpirical quantitative research assessnent. The

researcher considers this to have been a limtation to the

st udy.



CHAPTER TWD
Revi ew of Literature
| nt roduction
This literature review was conducted to reveal the key
conmponent s of successful school-to-work prograns to assi st
the Thorp School District in inproving the existing school -
to-work programat Thorp. The review will be conprised of

the foll owi ng conmponents:

The phil osophy of school to work prograns
The history of school to work prograns
The origin of school to work programin Wsconsin
The conponents of school to work prograns
The role of the school to work coordinator
The student sel ection

The training site selection

The nent or devel opnent

The advi sory conmittee

The benefits of school to work prograns
The barriers of school to work prograns
The integration of academ c curricul a

Phi | osophy of School to Work Prograns

In today’s information society, young enpl oyees are
entering the job scene with insufficient skills and training
to be effective at their job duties. According to Lew s
(1997), three quarters of the work force enters directly

after high school w thout entry-|evel occupational skills
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resulting in job turnover and unenploynent. This problemis
especially domnant with mnority, disabled, and
econom cal | y di sadvant aged popul ations. According to the
Nati onal School -to-Wrk Learning and Information Center
(1996), Anerican business spends $30 billion dollars on
training and retaining its work force. Therefore, the
school -to-work prograns were designed to prepare students

for their future duties by inproving student |earning.

Hi story of School to Wrk Program

Thr ough out tinme humans have transitioned from school
to the work force. It was not uncomon for young people to
get a job or a trade and to stay with that job for 20, 30,
or even 40 years. As early as 1909, U.S. education and
| abor | eaders sought ways to nore clearly connect schools
with the workplace. Even in the early 19" century | abor
| eaders understood the inportance of educating the youth of
America. According to Hoye (1999), Frank Parsons
est abl i shed a vocational bureau in Boston that raised issues
about individual choice, enployability, and work
satisfaction. Al of these issues are still concerns today,
al nost 100 years | ater

By the 1970’s, career education was at the forefront of
education. Sidney P. Marland, Jr., the Conm ssioner of
Education in the United States Departnent of Education
hel ped to pronote the passing of the first official federal

dollars to be spent, as part of the elenentary and secondary



educational act anmendnents. According to Hoye (1999), the
$40 million dollars of allocations was intended for career
education denonstration projects at 425 different sites.
This was an enornous anount of noney in the early seventi es.
The inpl ementati on of career education was the first
maj or act by the governnment in |inking education and
busi nesses. This invol venent set forth the foundation for
Ken Hoyt (1976), the Associ ate Conm ssioner for Career
Education in the United States Ofice of Education, to issue
a statement that still has relevance in today s |aws and
policies: “Career education is defined as an effort ainmed at
ref ocusi ng Ameri can education and actions of the broader
comunity in ways that will help individuals acquire and
utilize the know edge, skills, and attitudes necessary for
each to make work a neani ngful, productive, and satisfying
part of their way of living” (p.46). This statenment and the
wor k perforned by Ken Hoyt have provi ded a val uable

foundation for the current school -to-work prograns.

W sconsin’ s School to Wrk Origin
School -to-Wrk energed in Wsconsin in the |ate 1980’ s
as part of a reformgoal for K-12 education and workforce
devel opnent in the state (Schug, Western 1999). The goal of
the program was to upgrade the preparation of Wsconsin's
young peopl e, which would hopefully junpstart the econony.
The next nost significant act was not passed until 1994

when President Cinton signed the School -to-Wrk
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Qpportunities Act (CGuest, 2000). The stated intent of the

| egi sl ation was to provide seed noney to states and to | ocal
col | aborati ve endeavors for the devel opnent of school -to-
wor k systenms (National School -to-Wrk Learning and

I nformation Center, 1999). This act has propelled us

t hrough the 90's and cul mnates this year. Wat does the

future hold for school to work?

Components of School to Work Prograns

Components of a School -to-Wrk program consi st of the
foll owi ng: cooperative education, Wsconsin’s cooperative
education skills standards certificate program youth
apprenticeshi p, work experience, job shadow ng, and
internship programs (Naylor, 1997). Each conponent is
essential for a conplete school-to-work program Connecting
school s and worksites doesn’'t happen naturally or
automatically for the students. A highly efficient program
must be in place before anyone can reap the benefits.

Cooper ati ve educati on and Wsconsin's cooperative
education skills standards certificate prograns are very
simlar in nature. Established in June of 1995, the
Departnment of Public Instruction adm nisters the program
whi ch i s devel oped cooperatively between the Wsconsin
Techni cal Coll ege System and the Departnent of Industry,
Labor and Human Rel ati ons (Dunahee, 1995). Conpletion of
this programrequires a school supervised, paid, work

experience. The work experience needs to be performed in an
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approved state cooperative education skill certificate area.
If the work experience is performed in such an environnment,
then the student will receive a certificate endorsed by the
Department of Public Instruction, Departnment of Industry,
Labor and Human Rel ati ons and the Wsconsin Techni cal
Col | ege System (Dunahee, 1995). Cooperative education is
very val uable to those students who want to begi n working
right after high school and succeed in an occupation.

The standard youth apprenticeship nodel is a two year
program requiring 900 hours of work experience and four
senmesters of related classroominstruction based on
statewi de, industry-devel oped curriculum which |leads to a
certificate of occupational proficiency issued by the
Governor’ s wor k- based | earning board (Wsconsin Wrk base
Learning Progranms). The standard youth apprenticeship
programis broken down into two | evels: |evel one, and |evel
t wo.

The | evel one program consists of the foll ow ng
requi renments: 450 work hours and typically needs to be
conpleted in one year. The level two programis an
extension off of the I evel one program This program
consists of the follow ng requirenents: 4-senester
curriculum 900 work hours that typically needs to be
conpleted in two years (Wsconsin Wrk base Learning
Prograns). Youth apprentices are limted to working on
restricted nmachinery on an intermttent and occasi onal

basis, so it is inportant that they rotate through all the
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tasks in the curriculumand not be assigned to one task or
job during their enploynent (Paris, Mason, 1995). d ose
supervision is required.

Wor k experience prograns are not designed around any
particul ar enploynment or curricular area. The enpl oynent
experience is not required to coincide with a student’s area
of interest; the pupil nust receive credit toward high
school graduation as a result of the work experience
program Enployability skills nust be a part of the
students academ c program and the student’s work experience
activities nmust be paid. The type of work can be outside of
the regul ar vocational educational areas (Thiers, 1995).
Local conpetencies for the program are broad, and the
approxi mate conpletion of the programis one year.

Job shadowi ng is a school sponsored career exploration
activity, which can begin in mddle school and continue into
hi gh school. It is a short-term school -supervised, work-
pl ace | earning opportunity with an enphasis on expl orati on,
not work. (Littrell,1987). This program provides student’s
with a neaningful introduction to the world of work and al so
provi des a context for understanding the relationship and
interaction between the academ cs taught in a classroom
setting and the job-site. This opportunity for students is
not a paid program It is admnistered by the | ocal school
district and requires mninum anount of hours.

I nternship prograns help to nove students from schoo

to the work place by offering real work settings, over a
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long period of time. The experience is designed to give
students a better sense of the jobs within a particul ar
busi ness or industry. It provides students with information
about all aspects of the business and hel ps themlearn
t hrough experience (W sconsin Wrkbase Learning Prograns).
Rol e of the School to Work Coordi nator

The role of the School to Wirk Coordinator is very
inmportant to all cooperative prograns. The coordinator is
t he backbone that holds all of the details together (Paris,
1994). According to Lew s (1997), the follow ng
el ement s/ characteristics of a coordinator reflect the

summary of successful cooperative vocational prograns.

eProperly trained training supervisor follow ng a plan.
Gui ded by a conprehensive strategic vision that sets forth
t he |i nkages expected at each |level of the program
* Ongoi ng career guidance and counseling: Cetting the
gui dance counsel or involved in the programas a recruiter
can only have positive effects on the program Ongoing
counseling can only benefit a student who is naking career
deci si ons.
* Witten training agreenments/plans involving three
parties: These plans and agreenents are necessary so al
parties follow the sane path and are on the sane page when
describing the roles of each party in the cooperative
progr am
* Fol l ow up studies on a continual basis: It is

inmportant to nmeet with the students during the program
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because you want to hear what the students and enpl oyers
have to say about the progress being made. A follow up at
the end of the programis also very inportant, because
progress can be neasured and any changes to the programfor
future use can be di scussed.
* Active Advisory Comm ttee: The | ocal business owners
need to be able to voice their opinion on these types of
i ssues. Transpose the owners into recruiters to get other
| ocal businesses involved in the program

There are many aspects that cone together to nmake a
successful School to Wirk coordinator. Listed below are
sonme of these significant characteristics of an effective
school to work coordinator according to the article

entitled, “The Top Traits for Teachers” (1998):

e A creative and innovative teacher

A very good public relations person

e Current and Conpetent in discipline area
e Organized in Adm nistrative functions

e (Good eval uators

e Reliable planners

e Skilled in career guidance

e Effective comuni cat or

e Denonstrates positive attitude

e Professional conduct

e Adaptable to technol ogy advances

e Meets the needs of the student
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e Commtted and know edgeabl e

e Collaborative work with area busi nesses

St udent Sel ection

Student selection is not just an inportant conponent of
a quality cooperative vocational education program It is
the nost inportant (Lewis, 1997). Student selection is the
prinme determnant in a cooperative program Quality
students will make for a quality program which will in turn
make for a quality | earning experience. The whole program
is based on the experience a student is to receive, soO
choosing the correct student is crucial. The chosen
students go out into the workforce and represent the school,
so the coordinator has to make sure the students give off a
positive imge of the school. Student selection is the key
to a quality program because every other aspect of the

program centers on the student (Porter, 1995).

Selection Criteria

A student selection criterion has to be neasurable in
order to be effective. The selection process should be just
that, a selection process, not an elimnation process. 1In
selecting criteria, a coordinator does not want to have too
many standards to neasure. |f there are too many standards
then it nmakes it difficult for students to nake the program
However, the selection criterion has to be stringent enough

to keep the nunmber of students to around twenty for each
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cl assroom session. According to Bentley (1977), the

following four criteria should be used for student

selection. The justification for each foll ows.

The student nust benefit fromthe program This can be
measur ed by havi ng each student fill out an interest
survey and by anal yzing the classes that each student has
taken in the past. The process of interview ng students
woul d al so be a valuable tool to neasure how a
cooperative program woul d benefit each individual

student. An interview would determ ne how serious a

student is about a certain career interest.

Must |imt the nunmber of students in the programto
around twenty students. After the interview process and
interest inventories, the coordinator will have to choose
a maxi mum anount of students to fit into the program A
coordinator has to limt the nunber of students to the
programfor it to be a quality program A coordi nator
has to maxim ze his/her time and too many students woul d

reduce the effectiveness of the coordinator.

Miust maintain a positive inmage of the program The
student image is the school image. A coordinator should
not place any student on the job that nmay damage the
i mge of the cooperative programor the school. The
i nterview process should give the coordinator a good feel
for what inmage the student mght portray at the work
site. Al so having the student in previous classes would

be a good indicator of the inmage a student nmay portray.
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e Discipline. Students nust not be disciplinary problens
in the classroomor on the job site. Students in the
program woul d have to have no current discipline problens
or agree to stay out of trouble in the future. The
students with some discipline problens would start the
program on probation, and any problens would elimnate
themfromthe program This is also easy to neasure by
checki ng the student’s school file.

According to Lois Ann Porter (1995), the interview
panel eval uates each student applying for the cooperative
education programon the following criteria: the
application, teacher reconmendati on, attendance, tardiness
record, overall grade point average, appearance, ability to
conmuni cate interest, and the presentation during the

i ntervi ew.

Appropriate Training Sites

Once the students have been selected, they need to be
mat ched to appropriate training sites. Each training site
that is chosen to work in the cooperative vocational program
should match certain criteria. This criterionis
significant to operating a quality cooperative vocati onal
education program According to the Handbook for
Cooper ati ve Vocational Education in Illinois (1977), the
five enploynent conditions to consider in selecting a
suitabl e cooperative worksite are as follows: convenience

of location, safe working conditions, appropriate hours of
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enpl oynent, adequate and up to date equi pnent, and
conpliance with local, state, and federal |abor regul ations.
In order for a student to receive a quality experience,
the training site nmust be one of quality. The nore
stringent a coordinator is when selecting training sites the
better chance of the student receiving a quality experience.
The whol e goal of the programis for a positive |earning
experience for the student, so having strict criteria for

choosing a training site is very inportant.

Measur abl e Standards for the Trai ning Sponsor

There are many factors that should be | ooked at when
determning a viable training sponsor for the cooperative
vocati onal education program O son (1997) outlined the
standards that conpanies shoul d possess to be considered as

a sponsor:

e (Good reputation and ethical. A student nust be placed at
a site that follows good ethics because it is inportant
to |l earn these positive characteristics early on in the
work force. This is neasurable by talking to | oca
busi ness owners and by aski ng specific questions to the
site owner that is being reviewed. Key situation
questions with “what if” can help to determ ne ethical
behavior. Mre than likely the answers will be positive,
so the main conponent woul d be what others have to say

about the site.
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A positive | earning atnosphere. A positive |earning

at nosphere for the student is very critical to a
successful site. This is one of the nost inportant

st andards because a positive |earning atnosphere would
keep the student positive throughout the program As
long as the student is positive at the site, the student
will want to learn nore fromthe classroomas well. The
positive | earning atnosphere can be neasured by nerely

talking to current enployees at the site.

Mat ches needs of students. The site is only a quality
site if it matches the needs of the students. The site
is of nouse if it does not pertain to a career that a
student is interested in. This can be measured by asking
one very specific question. Wat types of job
experiences can you off a student in the cooperative

vocati onal progranf

Qual ified supervisors. Qualified supervisors are

i nportant because they are the direct contact with
students. These supervisors are the individuals that do
t he hands on activities with the students and are the
ones who hel p the students’ progress during the program
Qual i fied supervisors can be neasured by talking to both
their superiors and their workers. |If the workers talk
about the supervisor in a helpful manner, the supervisor
is probably a good choice. The supervisor’s boss should
al so be able to tell you what type of personality and

attitude each supervisor has.
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Facilities and equi pnent up-to-date. |In order for a
student to learn what the real work force is like, the
facilities and equi pnment nust be simlar to those used on
the job. It is a bonus if a student is able to work with
t he nost advanced equi pnent available. G anted that

equi pnent is nore inportant with sonme jobs than others,
but it is inportant fromboth a | earning and safety
standpoint. This standard can be neasured by wal ki ng
around the site and observing the equi pnment that is used
and maki ng sure you know what equi pnent the student wll

be working wth.

Pai d conpar abl e wages and benefits. Wages and benefits
nmust be conparable to other business sites simlar to the
site being reviewed. As a coordinator, you want the
student to feel like he/she is being treated fairly.

Thi s di scourages a student from sw tching jobs for
greener pastures every tine the opportunity arises. It
is also inportant for the student to realize what an
actual paycheck | ooks like, especially after deductions.
This standard is neasurable by asking the site owner what
t he wages woul d be and conmparing themto other simlar

sites.

Foll ow State and Federal laws. This goes back to the
ethics issue. The site nust follow all state and federal
laws. It is especially inportant that the site sponsor
realize what the child labor |aws are. The way to

measure this standard is to research if the sponsor
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busi ness has ever been in nonconpliance of state or

federal | aws.

e Safe working conditions. A coordinator is not going to
pl ace a student that has unsafe working conditions. No
coordi nator wants to | eave a student at a site where
there is a chance of the student receiving an injury.
This can be nmeasured in two ways by touring the facility
checking for any unsafe practices taking place by
enpl oyees and by al so checki ng the equi pnment used at the
site. A work site history of injuries should also be in
place at the site and I would think that the coordinator

should be able to view this type of information.

Wor k Super vi sor

Devel oping a qualified training supervisor is
instrunmental in the devel opnent of the student at the job
site. The supervisor is the connection between the student
and the specific job. This connection reflects how the
student initially feels about the job. The supervisor has
to give a positive orientation to the student, so the
student feels confortable at work. As the program
progresses, it is the job of the supervisor to work with the
student daily and give constructive criticismto the
student. \When everything is brought together, the
supervisor is what makes the on-the-job training for the

student a success or a failure.
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A training supervisor nmust match the profile that the
school to work coordinator is |ooking for in order to nake
for a successful program Each coordinator has a profile in
mnd that will create a positive |earning experience for
each student. Belowis a profile, according to O son (1997)

t hat woul d denonstrate a good training supervisor

e Conpetent in Area of Business--This is a very inportant
conponent because if the supervisor is not skilled at the
job, then he/she is not valuable to the student. This
can be nmeasured by asking the supervisor about an

educati onal background or actual job experience.

e WIllingness to Wrk with Student--This is detectable by
asking sinple questions that can measure an individual’s
belief on students in general. Questions regarding tine
at work or about helping a current enployee |earn a new

job could help determine the attitudes of the supervisor.

e Solid Communication Skills--Possibly the nost crucial
aspect to selecting a supervisor. All the other
qualities depend on the comrunication skills of the
supervisor. Conmmuni cation skills can be nmeasured by just
talking to an individual in different situations.
Situations could involve tal king over the phone, in front

of a group of people, or in a one-on-one conversation.

e Positive Role Mdel--The supervisor is the nost direct
person that the student will work with on the job site.
This person could even grow into a nentor for the student

after the program concl udes. The student should | ook at
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a job as a positive experience, and a good rol e nodel

wi |l denonstrate good work ethics to the student.
Measuring an individual’s role nodel qualities can be
very difficult. Talking to others in the business can be
a good source of information and asking the specific

i ndi vi dual about being a role nodel are two ways to find

out about role nodel qualities.

Ment ori ng

Education is nore relevant to the real world when
students conbine learning and thinking in the classroomwth
t he application of know edge and skills in the workpl ace.
Enpl oyers play an active role in shaping the quality of
their future workforce when participating in youth
apprenticeship prograns. According to Gray (1999), of the
W sconsin Departnment of Instruction, the roles and
responsibilities of a nmentor or work supervisor are as
follows: remenber the special social and | earning needs of
adol escents; nediate anong trainers and students; provide
instruction in industry and workpl ace conpetenci es, and
informthe student about workplace norns, custons, social
rel ati ons, and expectati ons.

Students in the school -to-work programw || benefit
froma nmentor in the follow ng ways: strengthen their
academ c skills, earn wages while learning fromskilled
prof essionals, earn a state-recognized certificate upon

conpl etion, increase their career options and future



24

enpl oyability, and earn advanced standing credits in a
technical college (Ofice for Wrkforce Excell ence, 1994).
Along with these benefits, an article entitled “School -t o-
wor k Pays for Students and Enpl oyers” (1999), reports that
school to work students have hi gher grades, inproved
attendance, better chance of attending college, and are

often recruited by their fornmer nentors.

Advi sory Conmmi ttee

An advisory commttee is vital in starting and
mai ntai ni ng a cooperative education program The
Educati onal Anendnments of 1976 require | ocal educational
institutions to establish advisory commttees (Handbook for
Cooper ative Vocational Education in Illinois, 1977). An
advisory commttee brings in influential nmenbers of the
educati onal conmunity, business community, and the general
community to give advice on current enploynent needs. These
i nfluential nmenbers can help gain support for a cooperative
education program The nmenbers can help in recruiting,
mai nt ai ni ng, and supporting a cooperative program

There are many specific reasons to forman advi sory
conmttee for a cooperative vocational program The
following are ten basic reasons for form ng an advi sory
conmi ttee according to the Handbook of Cooperative
Vocational Education in Illinois (1977):
1. Provide insight to suitable training stations and

trai ni ng sponsors.
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2. Assist with ongoing public relations.
3. Serve as a liaison group between the school and the
busi ness community, also between the |Iocal conmmttee and
the state advisory conmttee.
4. Provide instructional enrichment through resource
speakers and occupational information.
O fer support and advice from |l ayperson’s point-of-view
Proj ect enploynent needs in occupational areas.
Actively aid in the placenent of graduates.

Assi st in keeping prograns up-to-date.

© ® N o O

Assist in determ ning the standards for neasuring

enpl oynent performance of the students in training.

10. Assist in devel opnent, inplenentation, operation, and
eval uati on of the program by offering advice,

recommendat i ons, suggestions, and resources.

Public Rel ations

Public relations are very crucial to a healthy
cooperative program Public relations are a way of
receiving initial attention and then gaining recognition as
t he program buil ds.

They keep all the parties interested and up-to-date
with the cooperative program Continuing strong public
relations is a step to keep the programvisible to current
menbers and to prospective nenbers, who may at sone point,
join the cooperative program (Handbook for Cooperative

Vocational Education in Illinois, 1977).
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Medi a Recogni tion

The news rel ease that gives information for an upcom ng
survey is very inmportant. It gives comunity nmenbers an
i dea of the issues that are taking place at the | ocal school
district and al so gives the community a chance to give input
on the issue at hand (Bentley, 1977). The announcenent of
the survey is inportant, because it gives people who may
take the survey tinme to study the issue. The survey shows
that there is genuine interest in the beliefs of the |ocal
community nenbers. |If a cooperative programis started,
then the community and busi nesses nust believe that the
program w || be successful.
Benefits of School to Wbrk Prograns

According to the report from Col unbia University found
inthe article entitled “The Difference School -t o-Wrk
Makes” (2001), school-to-work activities do make a
difference for students. They found that these activities
support academ c success by reducing the dropout rate and
i ncreasing college enrollnent. School -to-work activities
al so contribute to career preparation and greater
psychol ogi cal devel opnent in recogni zing the inportance of
school. Students are nore notivated to |earn through the
occupational opportunities given by these cooperative

busi ness/ educati on partnershi ps.
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O her benefits to participating in the school -to-work
program were found by Bailey and Merritt (1997). They are
as foll ows:

1. Hel p students clarify their personal goals and purposes
for going to coll ege.

2. Broaden and inform students’ choices for careers.

3. Hel p students devel op sel f-confidence through
responsibility and conmunity invol venment.

4. Boost students’ earning power.

5. O fer hands-on | earning opportunities to reinforce
academ c instruction.

In October 1996, a project directed by Ivan Charner
entitled, School-to-Wrk Initiatives, had sim/lar findings
to the Colunbia study with one additional benefit, which was
t he enmpower ment of students. Students have the know edge,
freedom self-esteem and notivation to take responsibility
and make i ndependent career choices. Participating at the
training stations enpowers students with responsibility to
make deci sions and take the consequences for the results.
They develop into life long | earner and respectful citizens.

Students are not the only ones who benefit fromthe
school -to-work prograns. According to the sane project,
School -to-Work Initiative (1996), business and industry
benefit as well. First, they had i medi ate benefit of extra
wor kers. Second, as for future benefits, with the school -
to-work programthe devel opnment of a well trained pool of

potential enployees is evident. Businesses take on the



28

| eadership roles in advisory conmttees, but cooperative
roles with students and teachers as they take on nentor
rol es and curricul um devel opers. This training inproves
internal training for regular enpl oyees.

Busi nesses who participate in school -to-wrk prograns
i nprove political and business connections. The invol venent
in the programproves to be good public relations. The
busi ness beconmes nore visible in the comunity and school
denonstrating conmtment to the students and conmunity’s
future

The school s benefit greatly also by inplenenting a
school -to-work programinto the district. One benefit for
schools is the extra resources brought to the school such as
new equi pnent, speakers, nentors, and staff devel opnent
opportunities. Wth school-to-work reform changes in
curriculum pedagogy, assessnent, scheduling, and |ocation
of learning tend to follow Instructors becone nore
fl exible, make instruction nore individualized, and nake
assessnment nore conpetency-based. Not only the classroom
i nstructors experience change, but the counselor’s role in
t he school -to-work programis transforned in structure and
in process. Counselors need to be apart of the educati onal
pl anni ng process, continually assessing the student’s
progress, and be up-to-date with the |abor market
information. Schools becone |ess isolated by bringing in a

variety of comunity nmenbers w th new perspectives,
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resources, and connections. The community begins to forma

strong commtnent to the school -to-work program

Barriers of School to Wbrk Prograns

Sonme barriers may inhibit the success of the school-to-
work program According to Brown (1998), attitude is the
maj or barrier to the success of school-to-work activities.
Sonme school districts are apprehensive to participate in
school -t o-wor k prograns because of the increase in cost and
time put into collaborative efforts with | ocal businesses.
They al so | ose sone control and accountability by being
i nvol ved wi th businesses to educate students.

Teachers may be reluctant to change. Participating in
t he school -to-work prograns requires educators to devote
time and effort changing curriculum instructional nethods,
and cl assroom managenent .

Parents are a second group of individuals who nay not
have a positive attitude about school -to-work prograns
because they are unfamiliar with the work settings. They
al so feel that their sons or daughters are being drawn away
fromthe academ c preparation for coll ege and perceive
school -to-work initiatives as a threat to academ c | earning.

Cooper ati ve busi ness enpl oyers may view school -t o-work
prograns as costly and unproductive in the beginning.

Skill ed workers are taken away from production to train
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student workers who are tenporary enpl oyees. Business are
al so di scouraged by the child | abor | aws, insurance costs
for general liability, and enpl oyee resistance to work-based

| earni ng (Brown, 1998).

I ntegration of Academ c Curricul a

The integration of academ c and vocational education is
a curricular and instructional strategy that makes | earning
nore avail abl e and neani ngful to every student. The
i ntegrated program all ows students to achi eve vocati onal
conpetencies as it fosters learning of abstract or
t heoretical concepts under applied conditions. Integration
repl aces the job specific instruction of traditional
vocational education, which [imts students’ enploynent
opportunities, with a wi de range of problemsolving and
enployability skills. Integration also raises the amunt of
t eacher collaboration in curricul um planning and
coordi nation of instruction. Utimtely, it involves the
busi ness community in the program which is good for school
and community relations (Berryman, 1992).

There are varying purposes, goals, and desired outcones
for integrating academ c and vocational education. Al
nodel s have different variations and suggest new ways for
educators to think about integration and about the practices
t hat can best help them neet the new chal |l enges of
integration. A description of eight nodels and their

benefits is provided bel ow (Lankard, 1992):
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1. I ncorporating nore academ c content into vocational

cour ses.

Using this approach, vocational courses include nore
academ c content. This is beneficial because it neets the
academ c needs of students while matching the technol ogical
requi renents of business in a relatively inexpensive manner.

2. Combi ni ng vocati onal and academ c teachers to enhance

academ ¢ conpetencies in vocational prograns.

Using this approach academ c teachers cooperate with
vocational teachers in curriculumdevel opment. This tends to
be beneficial because an academ c teacher can give renedi al
assistance to students with needs and enrich the vocati onal
curriculumw th academ ¢ materi al

3. Shapi ng academ c courses to be nore vocationally

rel evant.

Using this approach, academ c courses are focused nore
upon vocational material. Al students seemto benefit from
this approach using innovative curricular materials in a
sequenci ng order.

4. Modi fying both vocational and academ c courses.

This nodel is designed to change the content of both
vocational and academ c courses. This nodel requires a team
effort between the vocational and academ c teachers. This
nodel requires flexibility, limted nonetary resources, and
exi sting teachers to expand their teaching expertise.

5. I ndependent senior study.
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Thi s approach invol ves both academ ¢ and vocati onal
teachers in organi zing curriculum around student projects.
By using this approach, collaborative planning creates new
cour ses.

6. The Acadeny nodel

This is a school -wi thin-a-school concept. One group of
students studies the main subject areas along with a
vocational course with the sane team of teachers for two or
three years in the Acadeny and takes all the other subjects
in the regular high school. The benefits are consistency of
educators, smaller class sizes, connections with firms who
are linked with the program and teacher commtnent to the
Acadeny nodel

7. Cccupational high schools.

The benefits of having occupational high schools include
t he potential alignment of all courses focusing on specific
occupational areas and havi ng academ ¢ and vocati onal
teachers collaborate to integrate units.

8. Cccupational Cdusters.

Occupational clusters are used with both conprehensive
hi gh school s and speciali zed vocational schools. Teachers
usually belong to clusters rather than conventional academ c
or vocational departments. Courses encourage students to
t hi nk about occupations early in their high school careers.
Student fromvery different backgrounds and with different

anbitions are learning together. COpportunities for contact
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wi th potential enployers and with educators at postsecondary

institutions are offered to students (Lankard, 1992).
Every state or individual school district may use a

different nodel. The nodel is usually determ ned after

studying | ocal |abor markets, existing prograns, and the

mai n conponent that is student needs. Brown (1991) found

that the followng traits have been identified as crucial

for the successful integration of academ c and vocati onal

pr ogr ans:

e Vision and Comm t ment

e Consistent Support from adm nistration

e Sustained efforts

e Integration-oriented teacher training

e Reduced isol ation of teachers

e Reduced segregation between “vocational” and “academ c”

student s

e |Increased enphasis on vocational prograns fostering

interest in broad occupational areas
e Adequate tinme for inplenentation

e |Inproved strategies for businesses’ participation in
school progranms to help students better identify and
attain their career devel opnent goals (Brown, 1991)

Berryman (1992) reported that there are many benefits
that occur due to integration. One of these benefits is
student notivation. Integration is an ideal way to help

school s retain students not interested in the benefits of an



34

“academ c” education, but know of the advantages of entering
the job market with proven skills.

Anot her benefit is just having that workpl ace
experience. Mny students never have a chance to work
before having to nmake a career decision. Program conponents
that allow students to work provide themw th a needed
i ncone, hands-on experience in a chosen field, and contact
wi th enployers who may of fer them a career path upon
gr aduat i on.

A third benefit is equity between all students.

I ntegration can help offset discrimnation in schools and in
the work force. It offers students identified as |acking
basi ¢ academ c skills wth higher order thinking skills.
These skills are a form of neani ngful education that can

i nprove a student’s future opportunities in the work force.

Educationally rich | earning is another benefit of
integration. Integrating vocational and academ c education
provi des students with problemcentered | earning. Follow ng
the principles of the cognitive apprenticeship nodel,
integration is an effective curricular and teaching strategy
that all ows students to develop the cognitive skills needed
to apply academc learning to practical situations.

Anot her inportant benefit to integration is the
devel opnment of a qualified work force. Enployers seeking to
fill mddle skill level jobs with changing duties are
| ooking to high schools to produce a qualified work force.

Enpl oyers need graduates who not only can acconplish



35

di screte tasks, but who have problemsolving skills that
allow themto be flexible when carrying out aspects of their
jobs. Students who conplete integrated education prograns
are nost likely to neet current and future enpl oyer needs
(Berryman, 1992).
A study of nore than 600 students and 100 teachers was
conducted in Wirchester, Massachusetts in March 1998, on the
i npact of work experience on classroom performance. A team
of six students and one teacher spent four weeks together at
a conpany working on specific projects, as well as spending
one day a week in class connecting the work to their
academ cs. The study | ooked at the attendance and grades of
104 randomy chosen students, conparing their fall senester
before the summer experience and after the sumrer.
Cl ass attendance during the fall inproved overall by 61
percent the first quarter conpared to the first quarter
before the summer experience. Sonme facts follow
e 104 students had a total of 467 days absent in the first
quarter of 1996.

e The sane students m ssed only 184 days of the first
quarter of 1997.

e The average nunber of absent days per student dropped
from4.5 to 1.8.

e |In 1996, 10 of 104 students had perfect attendance.
After the summer experience, 38 of the sane 104 had

perfect attendance the first quarter of 1997.
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Student grades were al so positively affected by the

experi ence.
e Student grades in English rose 74 percent.
e There were nine nore A's; a 56 percent rise.
e Eight nore B's; 35 percent rise.
e Fewer Cs and D's, and the sanme nunber of F's.

e Student grades in math inproved or remai ned the sane for

61 percent (Silverberg, Hainson, Hershey, 1998).

There are many different ways to make integrati on between
vocational and academ c education a positive venture. There
are also many benefits for all types of participants who are
involved in the integration prograns. Wen schools are
trying to i nplenent integration between vocational and
academ c education, the positive |earning experience
provided for the students is worth the extra effort

educators put into the integrated program
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Chapt er Three

Summary, Concl usi ons, and Recomendati ons

| nt roduction
This chapter reviews the purpose of the study and

summari zes the information found in the Review of Literature
Chapter. A critique of the findings and concl usions are
drawn fromthe results found in the Review of Literature
Chapter. The researcher concludes with recomendations to
the |l ocal school district admnistrators with the intent to
create a new teaching position for a half tinme school -to-
wor k coordinator as well as to gain support for the school -

to-work programin Thorp.

Sunmmary

The purpose of the study was to examne literature
pertaining to school-to-work progranms in an attenpt to
identify the key conponents, best practices, effective
met hods, and benefits of inplenenting a successful program

within the school district.

Concl usi on

Publ i ¢ Education has been faced with reformw thin the
| ast decade with the increasi ng demands pl aced upon students
entering the work force directly out of high school.
Research indicates that three quarters of students enter the

j ob market wi thout additional schooling. Enployers spend a



38

great deal of noney each year training new enpl oyees to be
efficient workers. Yet job turnover and unenpl oynent create
a need for the business world to work col | aboratively with
school districts to devel op successful school -to-work
prograns that will benefit student needs as well as the

cor por at e busi ness needs.

The governnent has al so noticed the need to use
education as an avenue of transition fromschool to the work
place. In the past ten years, |arge anounts of noney have
been supplied to schools in order to inplenent career
education prograns. The School -to-Wrk Cpportunities Act
was passed by President Cinton in 1994 with the intent to
support | ocal school districts with the financial neans to
ref orm educati onal prograns.

The key conponents of school -to-work prograns were
found to be the follow ng: cooperative education; youth
apprenticeshi p; work experience; job shadow ng; and
internship progranms. For successful inplenentation of these
conponents it is essential for school districts to enploy a
school -to-work coordinator to recruit business enployers, to
sel ect students to participate in the program to nonitor
student progress, to nonitor working conditions, to work
col l aboratively with the work site supervisor, and to
eval uate students as well as the prograns effectiveness.

Research indicated that along with the school -to-work
coordi nator an advisory comrmttee should be fornmed to assi st

school districts with advice, support, resources, and
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assessnment of the program needs and outcones. This advisory
conmittee is vital to good public relations as the program
commtnent is built up within the community.

As for the schools, the best practices and nethods to
use when preparing students for their work site placenent
and future career is to use integrated academ c and
vocational education prograns. In-services should be
provi ded for teachers to assist wi th professional
devel opnent opportunities in career education curriculum
Educators reap the benefits of working with area busi nesses
t hrough school -to-work prograns by receiving resources for
their classroons and by providing students with guest
speakers, who can hel p devel op students’ awareness in career
sel ection. Schools becone less isolated in their efforts to
educate children when they work coll aboratively with
community nenbers. Everyone involved in the school-to-work
prograns benefit.

Recommendat i ons

The results of this conprehensive review of literature
has | ed the researcher to the foll ow ng reconmendati ons
regarding the inplenentation of a school-to-work programin
t he school district of Thorp.

1. The Thorp School District should hire a half tine
school -to-work coordinator. This would build the
school district’s conmtnent to the program

2. The coordinator would al so provide the school with a

public relations person to recruit area business
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enpl oyers to participate in a collaborative school -

t o-wor k program

This half time coordinator would nonitor the school -
to-work program students at the worksite as well as
in the classroom

The Thorp School District needs to provide a school -
to-work based course to prepare sel ected students for
the work place, to create career awareness, and to be
used as a transitional programto assist students

wi th support as they participate in the work based

| earning site.

The coordi nator woul d pl an professional devel opnent
in-services for educators to increase their awareness
of vocational skills needed for career success.

The half time school -to-work coordinator woul d

coordi nate a school -to-work neeting quarterly to
provi de educators and business nenbers tinme to work
col | aboratively as they plan, prepare, evaluate, and
assess the program and student needs. Admi nistrators
woul d be invited to these quarterly neetings to gain
their support and commtnent to the school -to-work

pr ogr am

The busi ness nenbers participating in the school -t o-
wor k program woul d make up the | ocal advisory
conmttee for the Thorp School District along with
school board nenbers, |ocal governnent nenbers,

school adm nistrators, and staff nenbers.
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The advisory conmttee’'s first responsibilities would

be to assist the school -to-work coordi nator to create

a standardi zed assessnment tool for participating
students and busi nesses.

9. The advisory commttee’ s second responsibilities
woul d be to create and inplenent a plan to provide
the programwith a well defined m ssion statenent to
focus on as well as guidelines to act a safeguard to
busi ness enpl oyers as well as the students invol ved

in the program
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